
 



A Case Study of Distance Education:
A University Instructor's Experience

A Thesis Submitted to the College of

Graduate Studies and Research

in Partial Fuliillment of the Requirements

for the Degree of Master of Education

in the Department Currtculum Studies

University of Saskatchewan

Saskatoon

By

Jay Ryan Wilson

Spring 2000

© Copyright Jay Ryan Wilson, 2000 All rights reserved.



PERMISSION TO USE

In presenting this thesis in partial fulfillment of the requirements

for a Postgraduate degree from the University of Saskatchewan, I agree

that the Libraries of this University may make it freely available for

inspection. I further agree that permission for copying of this thesis in

any manner, in whole or in part, for scholarly purposes may be granted

by the professor or professors who supervised my thesis work or, in

their absence, by the Head of the Department or the Dean of the College

in which my thesis work was done. It is understood that any copying or

publication or use of this thesis or parts thereof for financial gain shall

not be allowed without written permission. It is also understood that

due recognition shall be given to me and to the University of

Saskatchewan in any scholarly use which may be made of any material

in my thesis

Requests for permission to copy or to make other use of material

in this thesis in whole or part should be addressed to:

Head of the Department of Curriculum Studies

University of Saskatchewan

Saskatoon, Saskatchewan

1



Abstract

This thesis is a case study of one instructor's experience teaching

a satellite-delivered university course. The work addresses a need to

learn more about the instructor of distance education courses. There

exists a gap in the knowledge about instructors of Distance Education

courses. Rather than focus on a group of instructors and try to uncover

generalizations, this study takes an in-depth look at all aspects

identified by a single instructor. Through a series of interviews during

the course of one semester, one instructor details her experiences

teaching a satellite-delivered agriculture course for the first time.

Events, issues and challenges were outlined and explored. It is with a

new appreciation of distance educators' job and experience that this

study is placed before the reader.

Some of the issues raised are effect of design on the instructor,

the instructor's need to interact with students, support for instructors

of Distance Education courses, and training of the Distance Education

instructor.
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CHAPTER ONE

INTRODUCTION

The demand and need for post-secondary education has

increased substantially over the last ten years. A university degree is

viewed by many people as a stepping stone to compete for jobs, a higher

standard of living, and a greater degree of self-worth. Unfortunately,

access to education is difficult to obtain for those who are unable to

reside near an educational institution, or meet attendance

requirements. There are many ways to address this problem; one

solution is Distance Education.

Distance Education or distance leaming refers to a school

situation where the student and the instructor are not in the same

location for instruction. The development of Distance Education has

been well documented over the years (Bates, 1986; Willis, 1994a). In

the beginning, print-based correspondence courses were the only viable

methods for providing information to students. Using the postal

system, delivery of study notes, reference material and even evaluation

was possible. Print has always been an important part of Distance

Education but as time has passed more and more application of

technology has occurred (Brown & Brown, 1994).
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Along with the development of new ways of using technology,

research and study about the process of Distance Education has taken

place. Most research is carried out to justify the use of technology and

to study the effective ways to teach students both on and off campus.

Outcomes of student success (Hogan, 1997), student support issues

(Dillon, 1993), cost studies on the uses of new technology (Russel,

1992) are examples of these studies. Course development has been

studied with an emphasis in the area of instructional design (Foster,

1992; Peraya & Hessing, 1995). Studies on student achievement and

satisfaction rates have also been completed (Biner, 1995). What is

missing is research into the teaching experience of instructors of

Distance Education courses. Few actual interviews of instructors as to

how they perceive and deal with the process of teaching using

technology in a post-secondary setting have been reported. This study

looked at teaching in the Distance Education environment from one

instructor's point-of-view.

This qualitative study focused on the experiences of a Distance

Education instructor teaching a first-year agriculture course. She

identified teacher preparation, course design, control issues, and

student participation as some of the many areas that were important

during her teaching.
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Research Statement

The study is a descriptive qualitative case study. It is one

distance educator's experience in instructing a first-year university

agriculture course using educational television as the delivery mode.

Course Description

Agriculture 112.3, Agricultural Science II, is a course offering

from the College of Agriculture at the University of Saskatchewan. It is

offered as both a traditional, institution-based course as well as a

satellite delivered Distance Education class. It is a mandatory class for

those enrolled in the College of Agriculture. It covers "An introduction

to agricultural systems and the interactions between microbial plant,

animal, and human components. The emphasis is on issues and

problems associated with animal production, value-added processing,

marketing and the consumption of food" (University of Saskatchewan

Calendar, 1999 p.38).

Students are enrolled in the Distance Education version of the

course through the Extension Division of the University. They are not

considered Agriculture students but rather they are Extension

students. They are required to attend 13 weekly lectures over the

course of the term. Most of the students are located at sites either

alone or with as many as five other students. The exception to this was

a group of four students who attended the class in the studio. There

were 15 sites and 28 students enrolled in this year's offering. Students
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submitted assignments to a tutor marker during the semester and

wrote a final examination at their location one week after the last

televised class.

The province of Saskatchewan has a closed access broadcast

network called the Saskatchewan Communications Network (SCN).

This government-funded system is set up to provide an educational

programming network as well as a series of channels to be used for

educational course delivery (Brown & Brown, 1994). Agriculture 112.3

is delivered on one of these training channels and in order to access

SCN the instructor must go to the studio to present the information to

the students. The course is delivered using a digital televised signal up

linked from the studios at the University of Saskatchewan to an orbiting

satellite. This signal is then sent down to the select sites across the

province, each of which has the special downloading equipment. At

each site with more than four students, a proctor is present to help.

The proctor facilitates discussion and encourages the students to

interact with the instructor. The telecasts are supplemented by

telephone interaction during the on-air session. Course manuals are

provided for off-air study time. This thesis was a case study of how one

instructor negotiated the technological complexity as she delivered

Agriculture 112.3.

-4-



Case Study Research

Case study research focuses on developing theory, not testing it.

The issues identified in Bogdan and Biklen (1982), Lincoln and Guba

(1985), and Merriam (1988) on case study research and naturalistic

inquiry have provided the theoretical basis for the study.

Glesne and Peshkin (1992) list the characteristics that make up a

case study. Some of the elements they see are:

• the need to tell a personal story,

• the understanding that reality is socially constructed,

• the study is naturalistic,

• the study searches for patterns, and

• the study includes a descriptive write-up.

The study focused on the interpretation and insight of one

instructor directly involved in the process. The goal was not to develop

a specific theory but rather to provide rich descriptive data and draw

some insight from it. The lessons learned from this study cannot be

directly applied, except perhaps by the participant, but they provide

important firsthand material for future study by course developers,

media support personnel, and Distance Education instructors
..

Main participant. The course instructor was the main source of

information. By carrying out a detailed study of one individual, a

focused look into many aspects was possible. Rather than identify

themes that affect a group of individuals in a similar manner, recurring
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themes relating to one individual were identified. Each major theme

was closely monitored and discussed with the main participant. These

themes were apparent either through the direct identification by the

participants or through their constant presence in the data.

Other participants. Shorter interviews were carried out with

three other instructors in the College of Agriculture. These participants

had taught either the on-campus or Distance Education versions of the

course. Two of the three had been involved with both delivery methods.

These interviews were a minor part of the study, but necessary. The

purpose was to verify the main participant's information and to provide

added insight into what she was reporting.

Other data. Other data were provided by the instructor through a

joumal in which she wrote her thoughts and ideas. This allowed me to

obtain information from her outside of the regular interviews. I also

observed three classroom sessions, two in the off-campus course and

one with the on-campus course in order to get a sense of what the

class-time was like.

Reasons for a Case Study Approach

A case study gives a more realistic interpretation of a participant's

experience than a quantitative study. The case study method does not

report numbers and graphs; it tells a story. The collected information is

filtered by the researcher in a manner that attempts to maintain the

exact intent of those involved. This method enables the researcher to
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build a bond with the participants which, in turn, can open up access

to information that no surveyor single focus group could. To package

an individual's experience any other way would eliminate its true

meaning.

Some may ask, "Why not just publish the transcripts?" Without

the skillful interpretation of the research it would be time consuming

and difficult for someone to appropriately interpret the data. One of the

strengths of a case study is that seemingly unrelated themes can be

paraphrased and blended together to reveal important developments

and issues. The case study researcher can take this information and

shape it into a document useful for many readers. The researcher uses

the familiarity he or she has with both the audience and the participant

to craft the study. The story is still that of the original participant but

the presentation is more effective because the confusing or clouded

issues are clearly laid out for the reader (Bogdan & Bicklen, 1982).

As a researcher, I did not know in advance what to expect as the

whole process was derived from those who are directly involved. The

perspective of the participant was the key and the findings emerged

from the analysis of the raw data that were collected. The study was

designed to find out how she viewed the teaching experience.

Naturalistic research (Lincoln & Guba, 1985) allows the reader to relate

the study to his or her own experience, thus making the results of the

case study stronger and more useful. It is up to readers to consume the
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study and then determine the extent to which there is relevance or

application to their own situation (Lincoln & Guba, 1985). The

narrative style of reporting a case study is effective for conveying the

practice of teaching, not only in the words of the individual directly

involved but also in terms of the reporting of analysis and conclusions.

Is the lack of research in the area of instructors' experience

saying that this is not an important aspect of learning? (Bogdan &

Bicklen, 1982). We cannot allow this belief to exist. The teacher's role

is the cornerstone of learning. By studying and learning from what we

discover, teaching through Distance Education can benefit.

Who Am I as the Researcher

I approached this study as someone who was heavily involved in

the area of Distance Education. I knew that my study would therefore

run the risk of being biased but I hoped the bias would be minimized by

acknowledging my situation and by the open-ended nature of the

question design.

I had personal goals for this study. I hoped the findings could be

applied not only at the College of Agriculture but also to the work that I

do at the College of Education. At the University of Saskatchewan,

there are large-scale television production and broadcast facilities.

There is also access to a province-wide training network which delivers

programming in digital instructional television. The commitment of the

University to this form of educational delivery ensures that this medium
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will be used for many years to come and that the findings of this study

could be applied in a number of different situations.

I am a graduate of the Communications program at Mount Royal

College in Calgary, Alberta. I have worked in educational television as a

producer, technician and on-air instructor. This experience gave me

insight into the many technical issues that occurred. I had plenty of

experience conducting interviews and I believe that this was one of my

strengths as a researcher. I do not mean that I slid through the

interview process, but my experience gave me a head start in the

important issues of establishing trust and an open channel of

communication with the instructor (Lincoln & Guba, 1985).

I have a Bachelor of Education Degree from the University of

Saskatchewan. My teaching experience with middle years students has

given me insight into the education process from a formal perspective. I

have also taught at the post-secondary level. This awareness of the

preparation and teaching at a university directed the course of my

interviewing and observation. It also made me sympathetic to the time

constraints and other pressures put on instructors at this level. These

background experiences served me well during the course of the study.

I am a firm supporter of Distance Education. I am also very aware of

the need for further research to support its continued use and growth.

As I became involved with my study of the course, I worried that

the evolution of an informal relationship with the instructor could cause
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potential for problems. If I began to break down or blur my role as

researcher, I may have been tempted to draw conclusions and

inferences which were not directly reported or observed. I saw my role

as that of "observer as participant" (Merriam, 1988). This meant that

all information used in the study was limited to that which was

provided to me. I did not participate in any of the class design, delivery,

or instruction, nor did I try to "hide" amongst the students to try to gain

my information. I believed that by allowing those I was interviewing

and observing to generate data, I would obtain the most accurate

indication of what was taking place.

The instructor and the students in the class knew that I was

carrying out my research. I closely monitored my developing

relationship with the instructor to see if I was biasing the collection of

data. I felt at times very sympathetic to what she was going through

and, drawing on my training and expertise, I tried to help her through

difficult situations. I tried not to influence her but found that this help

was more important than how it would affect my study. It was

impossible to have a bias-free study, but being aware of any attitude

shifts on my part was a key to limiting the effects of this bias.

Organization of the Thesis

The first chapter is the introduction. It outlines my goals for the

research. It also provides background information on the context,

course, and reasons for the study.
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The second chapter reviews the literature. At the proposal stage,

a preliminary survey of the literature was conducted. After the

completion of the data gathering and at the beginning stages of the

analysis, a more focused search of the literature was carried out. The

second search concentrated on the issues that were discovered in the

original review and those which arose from the data gathering. I looked

at Distance Education issues in a number of areas outside of

agriculture.

The third chapter covers the procedures and methods that I used.

It introduces the participants and how they were a part of the study.

The fourth chapter reports the results of the analysis of the data.

It separates the major themes and sub-themes that have arisen from

the analysis of the data.

In the fifth chapter, I present some of the issues and big picture

ideas that came out of the analysis. I try to tie together Alannah's

experience, the literature, and my own views of the study to generate

some questions to be pondered in future research.

The sixth chapter summarizes what Alannah discovered, what the

analysis told me, and what I learned about research. I also discuss

some of my personal experiences and parts of the journey I took

through the process. I kept notes throughout the entire process and I

detail some of this personal reflection.
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Definition of Terms Used in this Study

Audio-Visual Division - The support unit at the University of

Saskatchewan which provides media and technology support.

Can - To tape a class and use the taped version instead of redoing the

class live.

Class - A single one-evening segment of the course.

Control room - The technical control centre for the television broadcast.

All of the information from the studio passes through here on its way to

the satellite. Audio, video and all other signals are sent through this

area.

Course - The entire set of classes, seminars, and examinations which

take place during a semester for a three or six credit unit offering at a

university.

Distance Education - The delivery of educational material to students

who are not in the same location as the instructor.

Elmo - A visual presentation device similar to an overhead projector. It

allows transparencies, paper and other objects to be viewed by many. It

is connected to the control room and the images are shown to those

viewing the signal.

Extension Division - The unit which offers non-traditional learning

opportunities at the University of Saskatchewan and around the

province in conjunction with University of Saskatchewan colleges and

outside partners.
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Main Participant - The instructor of the Distance Education course and

the provider of the majority of the information in the study.

Narrow-cast - A television signal which is sent out to a satellite and only

available to those locations with special decoding equipment.

Off-campus - Anything that occurs relating to the students who are

studying away from their host institution.

On-campus course - A traditional campus-based course in which the

instructor and student are in the same location.

Power Point - A computer presentation program used to generate slides

with course content. Images are sent from the computer to be televised

to the students viewing the broadcast.

Proctor - An individual who oversees the students at one of the distant

sites.

Roll-in - A pre-produced segment of video that is played during the

course of the television broadcast.

Site - An off-campus location where students attend class. It has

special television equipment to receive and unscramble satellite signals.

The terms off-campus, Distance Education class, and televised

class all refer to the main course under study in this thesis.

The terms on-campus, traditional class, face-to-face class, and

institution-based learning all refer to classes that are taught on a

university campus where the instructor is in the same location as all of
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the students enrolled in the course. Throughout the thesis, I used

these terms interchangeably for variety.
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CHAPTER TWO

REVIEW OF THE LITERATURE

An initial review was carried out using 307 sources dealing with

research studies in Distance Education. Literature was drawn from

ERIC documents, books, journals, and magazines. Over half of the

studies used a surveyor questionnaire format. The other studies used

qualitative data generated through observation or interviewing in their

research. Major themes were those of technological application in

Distance Education, students' opinions and reactions, instructional

design material for both educators and developers. I specifically

included research into Distance Education in agriculture and

instructor-centred research.

The research in Distance Education can be broken into three

main chronological periods. During these time periods a particular

technology was dominant in the research literature. Other issues were

important but there was always one that was more studied than the

rest. From 1960 to 1984, focus was on the role of one-way, limited :

interaction television in Distance Education. From 1985 to 1995, fully

interactive television in Distance Education was the hot topic. From

1996 to the present, research has focused on the use of the
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computer with multimedia and the Internet. Each period shows a

similar pattern in its approach to research. They all address design

issues, cost, student approval rate and helpful information about how

to use the technology in course delivery. Often when technology

becomes obsolete so does the study and research associated with it.

Research is driven by leading edge developments. The leading edge in

education is the application of new technology to teaching (McIssac &

Gunwardena, 1996). In the case of Distance Education, the Internet

and interactive multimedia are pushing aside interactive television

which only three years ago was the most innovative delivery method of

Distance Education.

One of the most thorough pieces I reviewed was McIsaac and

Gunwardena's (1996) chapter from the Association of Educational

Continuing Education (AECT) Handbook of Research for Educational

Communications and Technology, addressing major issues in Distance

Education. They completed a comprehensive review of the history and

research in the area of Distance Education. Much of what they found

fell under the categories of comparative studies, descriptive studies and

evaluation reports. Most of the material was written for administrators

of Distance Education and is of little use to those involved in the actual

practice of Distance Education. McIsaac and Gunwardena want

researchers to make more of an effort to examine the teaching and
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learning in Distance Education, instead of always focusing on the

issues related to distance.

The authors present a number of theoretical constructs which

affect the learner in Distance Education: control, social setting,

transactional distance and interaction. Despite the trend towards

legitimizing research in Distance Education, a majority of Distance

Education research is still chaotic and confused. No standardization of

any kind exists in the field. Without some measure of consistency, no

real theories about Distance Education can be generated. The creation

of a central theoretical framework should be the goal of researchers in

Distance Education. This framework will only come about once those

using and researching in the area are able to lessen the confusion

about what they are doing.

McIsaac and Gunwardena (1996) view Instructional Television

Fixed System (ITFS) as a cost-efficient way of delivering course material

but interaction is severely limited. They believe that despite the poor

level of interaction, this form of delivery has its place in education. It is

most effective when it focuses on four important design components:

humanizing, participation, message style and feedback.

Hannafin and Hannafin (1995) agree that the current state of

research in the area of instructional technology (including Distance

Education) is for the most part disorganized and plagued by a lack of

direction, definition and focus. Addressing the future of research in
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instructional technology, they see that research in this area is linked to

the subject material it is dealing with. They believe that in the future

this type of research may not stand alone but may be a part of the

particular research area being studied. Instructional technology (IT) is

strictly methods of instruction and does not have its own content;

therefore, it must mix with other disciplines to have meaning and

identity. By having traditional research in instructional technology

move into other subject areas where research is fostered, a better and

more diverse system of research into the area will occur. This, they say,

will help in breaking the cycle of using IT research merely to train

people and expand to include the education of others.

Distance Education Research

This section will examine the major areas of research in Distance

Education. Technology has always been the focus of study.

Administrators and instructors want to know about both the cost and

instructional benefits of the application of technology. A large majority

of research in Distance Education focuses on the experience of Distance

Education students. Although this study does not include students, it

is important from a content and research methodology perspective to

look at this large body of research and draw from it. My research found

a limited amount of information on Agricultural Distance Education.

Most reported research originates from the United States. Distance

Education course design is included as it relates to planning and
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setting up a course to be effective for the instructors and students. A

section on the Distance Education instructor examines the small body

of research into instructor roles and feelings about teaching.

Distance Education technology. In the context of this study,

technology is the use of electronic media for delivery of course material

(Willis, 1994a). The first instance of this was the use of radio. The

University of the Airwaves (now called the Open University) pioneered in

Britain by then Prime Minister Harold Wilson was one of the first

concerted efforts to use technology to assist Distance Education

students. Class lectures were broadcast using the British Broadcasting

Corporation and people could tune in at home (Bates, 1986). The

integration of television into instruction was the next major application

of technology and both pre-taped and live broadcast content was made

available to students in their own homes and in learning centres.

Suddenly, there was the ability to replicate the classroom experience for

those at a distance. In the case of the broadcasts, visual and audio

were brought together, networks of sites were set up to allow students

to receive programming, and courses were delivered between campus

sites, regional colleges or affiliated educational institutions. Distance

Education has been further refined by the development of computers to

provide asynchronous information to act as delivery method and a

support resource for students (Morabito, 1997).
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Distance Education Students

Although this study deals with the instructor's point-of-view, it is

important to look at the experience of students as it relates to Distance

Education. Most of the research is gathered through surveys and

relates to, but does not give, a thorough look at what is happening in

Distance Education courses. Over 75% of the studies I reviewed dealt

with student experience in taking Distance Education courses.

Comparative studies were the most prominent as I will show in this

review. A great number (e.g. Fox, 1996; Hogan, 1997) compare the

experience of one group of students to another, instead of focusing

solely on the distance student. The methods of survey and large focus

groups rarely give us any insight into the personal experience of the

student. The continual focus on the student in these studies has

reached the point of saturation. This level of saturation has come at

the expense of learning about the experience of the instructors of these

courses. If we are to learn from research we must go beyond blanket

surveys and find out about the experience of all participants in Distance

Education.

Student experience. Hogan (1997) conducted a survey of students

enrolled in the same courses, some in the on-campus version, the rest

in a televised version. During, one semester the course was taught

using Distance Education and the following semester, was taught on-
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campus. The same teacher taught both the on-campus and off-campus

offerings of each course. His was a comparative study of the experience

of students in eleven courses to determine differences in their learning

experiences. He analyzed grades, completion rates and withdrawal

rates. The main purpose of this study was to determine how the types

of delivery compared based only on student outcomes. He determined

that there was a higher level of performance in the off-campus group.

They had slightly higher averages and higher completion rates. This

group also had higher rates of withdrawal from courses.

Bland (1992) conducted a project with students at Memphis State

University to study their attitudes towards a Distance Education

course. The study was based on student perceptions as either on

campus or Distance Education students. It focused on study habits,

attitudes towards technology, and attitudes towards Distance

Education delivery. The only reference to teaching appeared in the

outcomes, where the students pointed out a need for better training for

instructors. All information was based on student surveys; no input

from the instructor was collected. No descriptive outline of the course

other than the background information was provided.

Student needs. Miller and King-Webster (1997) completed a

study of the interaction needs of distance learners in two types of

agriculture courses: synchronous and asynchronous. Synchronous

refers to taking the course at the same time as the other students.
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Asynchronous refers to independent study without regular contact with

instructors or other students. The students were surveyed regarding

their perceived need for interaction during their studies. Those in the

asynchronous group did not have as great a need for interaction as the

synchronous group. This lack of need for contact was attributed to the

type of distance learner most likely to enroll in the asynchronous group.

The study revealed the perceptions of the students, but provided no

insight into the role or experiences of the instructor. The emphasis was

on the importance of interaction and an increase in contact between the

student and the instructor. Instructors were not asked if interaction

was an issue for them or what methods of interaction they might wish

to try. The authors saw interaction as a pedagogically important issue

that needs further research to determine the interaction needs of

students.

Personality differences. Biner (1995) examined what personality

differences exist among students and whether achievement outcomes

can be predicted between Distance Education and on-campus students

based on these differences. His major outcomes related to the need for

high learner satisfaction. He reports that higher satisfaction could

benefit Distance Education by promoting Distance Education programs,

motivating learners, increasing enrollment, improving learning, and

decreasing attrition rates (Biner, 1995). Again, no mention was made of
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the role of instructor in this process. No instructor suggestions on how

to generate high learner satisfaction were included.

Figueroa (1992) studied the different student approaches to

learning in traditional and Distance Education courses. This study

concentrated on learner attitudes of Mexican university students. It

compared the two modes of delivery but did not incorporate an

instructor point-of-view. The methodology used quantitative data

gathering designed to determine how students felt about their leaming.

The Distance Education students approached their leaming more as a

personal experience than a school experience. They reported that they

were more interested in their own learning. The regular students had

less involvement in their learning and reported more negative attitudes

towards their classes. The student responses emphasized the

relationship the student had with faculty, and the experiences in

leaming qualitative techniques in research. The off-campus students

had more negative attitudes in the two categories.

Characteristics of successful Distance Education. Bates (1995)

outlined what he saw as the five major reasons used to justify

educational broadcasting:

• personalizing the teaching,

• improving learner efficiency,

• pacing,

• student recruitment,
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• academic credibility.

These refer to the effect that classes delivered through Distance

Education have on the student and the institution. Although these

issues affect instructors, they are not directed specifically towards

them. Most of Bates' points are stated from a student's point of view.

Even the areas such as pacing and personalization of the teaching are

included at the request of the students, not pre-planned by the

instructor.

Distance Education Course Design

Be it elementary school or post-graduate education, before any

type of instruction can be delivered, a proper organization of the

information and determination of the presentation strategies must

occur. This is even more critical in Distance Education. Teaching

strategies, technological integration, and other aspects of this type of

course delivery must be set out well in advance to ensure successful

instruction. This allows both the instructor and designer to create

instruction that will match the learners' needs, and is problem-free.

Basic instructional design calls for a thorough analysis before any

integration of technology (Hannafin & Peck, 1988). A careful analysis of

the task and the objectives must be carried out to determine what

needs are being met by the instruction. Only through a thorough

understanding of both the task and the technology to be implemented

can technology be used properly.
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Reynolds and Cochenour (1998) wrote of the integration of

computer technologies in distance learning. The authors outline the

use of Distance Education technologies to support advanced degree

courses for adult learners. Without effective implementation of course

design, general delivery strategies, computer strategies for delivery, and

evaluation, agricultural extension and agricultural education personnel

will not receive the maximum benefit of distance delivery.

Instructional Design is the key to effective Distance Education.

Dooley, Edmundson, and Hobaugh (1997) report for the United States

Department of Education that efficient design analyzes audience and

needs, creates learning goals/ objectives, develops materials, methods

and media for content delivery, and plans for evaluation and feedback.

They created a list of instructional criteria for Distance Education

design:

(1) competent, skilled faculty;

(2) meaningful interaction among instructors, staff, and

students;

(3) well-organized and accessible support materials;

(4) effective collaboration among instructors, program planners,

and instructional designers;

(5) multimedia integration with lessons; and

(6) instructor responsiveness to student needs.
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They go further to say that through question/ answer strategies, group

work, familiarity with the technological environment, and portfolio

assessment, a design can combine content, interaction, and student

evaluation, effectively achieving the educational goals of distance

learning.

Role of the Instructor

Much of the focus in Distance Education research does not take

into account the importance of teaching. The novelty of technology and

the justification of its use often overshadow what is happening with the

teacher. Compared to the other major areas of research in Distance

Education, the teacher or what happens with the teaching receives far

less attention. Two important issues include defining the skills

necessary for Distance Education instructors and investigating whether

the necessary training is being done. We also need to know what the

experience of teaching has been for both new and experienced teachers

as they attempt and use this form of instruction.

McIsaac and Gunwardena (1996), two of the researchers paying

attention to the role of the instructor, examined the issues affecting

teachers in the Distance Education setting. Most of the literature they

reviewed tried to change the attitudes of faculty towards the use of

technology, by concluding that this new type of teaching was effective

and non-threatening. McIsaac and Gunwardena also saw a need to

learn more about the role of faculty in Distance Education. They
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identified factors such as experience, training, and interaction with

students as key issues.

Wolcott (1995) commented on the role of the Distance Education

teacher as a reflective practitioner. Her study was based on a televised

course used to deliver post-secondary education. She stated that it

represented an unstable learning environment. What an instructor may

be used to, or is trained for, is often a stable environment and she

found that teaching changed greatly when the context switched.

Problems such as increased interpersonal distance in interaction, lack

of feedback, and interference with message transfer all became

important issues. Instructors must therefore reflect on context,

learners and method to ensure successful teaching and learning

experience. She says that often what works in the traditional face-to

face classroom does not work in a Distance Education setting.

Hsu and Sammons (1998) studied three different Distance

Education courses to determine the barriers to teaching through

Distance Education. They used a qualitative approach, and interviewed

three instructors teaching in three different subject areas: agriculture,

education, and statistics. For two of the instructors, this was their first

exposure to teaching with Distance Education. They used the term

"Border Issues" to refer to the peripheral information that is an

important part of communicating messages and information (non-verbal

cues, eye contact, voice inflection, and other modifiers of
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communication). These elements framed information and affected how

it was used. In this study, the technology caused a problem in that the

instructors were unable to get the message to the students in the

intended manner. They reported that "Border Issues" created a useful

context and an implied understanding that was very hard to replicate

using Distance Education.

Alley (1996) wrote a reflective piece on his experiences as a

seasoned teacher using Distance Education technology for the first

time. He addressed issues that face individuals attempting this type of

instruction for the first time. He talked about changing the course to fit

not only the students' needs but also to deliver the information in a

more effective manner. The technology did not always fit in with his

teaching as planned. Another issue was the need to change his

traditional teaching style. He felt that by redesigning the course, he

was forced to reevaluate his approach to teaching. He tried to identify

needs for the course and put a heavy emphasis on the needs of the

students. How could the course be designed so that they would benefit

the most? He concluded that the integration of technology encouraged

reflection in his teaching practices. Without the need to integrate the

changes that were occurring with technology, he would not have

reflected so deliberately on his style and the needs of his students.

Repp (1996), too, discussed how the reflection on his style of

teaching made him realize that he must change to benefit the students.
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He reflected on teaching and the impact of technology on the abilities of

the students. With technology, students could explore and expand

their abilities and he could do a better job of understanding how they

learn. He needed to change from a single pattern of learning to one that

incorporated many different learning styles.

S. Moore (1997) examined the role of the instructor in Distance

Education from the instructor's perspective. The study looked at post

secondary nurse educators in Canada who used Distance Education

delivery. It was a qualitative, descriptive approach which used

interviews to gather data. The interview data were divided into five

categories: Distance Defined, Philosophical Beliefs, Role of the Teacher,

Rewards, and Challenges. Key issues for success were:

• The creation of a connection between the instructor and the

student,

• learner assessment to ensure effective teaching practices, and

• faculty development and support specific to Distance

Education.

Being a successful on-campus teacher does not ensure success

as a distance educator. The author saw the study as a small

contribution to Distance Education research and encouraged more

study on the role of the instructor.

Other studies looked at training educators in Distance Education.

With the move towards more on-line delivery interaction, collaboration
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and support are even more important (Forsyth, 1998). The author saw

the Internet as a valuable teaching resource. It was a matter of not just

using the technology effectively, but also knowing how to assess the

results, monitor student progress, and ensure that the materials are

used to promote real learning.

In a case study, Coutts (1994) studied the distance delivery of

high school classes with interactive television. Her approach was

comprehensive in its attempt to gather information from all of those

involved at various levels. She integrated student concems but also

interviewed the instructor to determine some of the issues that were

relevant for him. Still, the instructor's information was secondary to

that of the students. The leamers were the main targets of her

research.

Coutts identified the need to focus on how individual students

deal differently with the distance learning experience. The leaming

style of high school students is very much different from that of adult

learners. Designers and educators must take this into consideration

when they construct and deliver Distance Education courses. These

students need a wider variety of support to make the courses work.

She found that students wanted some say in the course and because

they had not been consulted, they were not supportive of the project.

Better training of everyone involved, especially the teachers, is also
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crucial. Coutts reported that this could include the creation of a

teacher support group with others using the technology.

Distance Education and Agriculture

Agricultural Distance Education is based around the students

who are usually located far from institutions. For many of these

students, Distance Education is their only way to access higher

education. The goals for agricultural Distance Education go beyond

instruction in process and theory. Agricultural Distance Education has

a more wide-spread impact on society than other content areas of

Distance Education. It contributes to the increase in production of

food, and raises literacy rates which have far-reaching effects on the

overall population (Mutanyatta, 1992; Rogers, 1991).

The literature showed that Distance Education is an important

initiative in agriculture. Most major institutions involved in the delivery

of agricultural education are involved in Distance Education. In the

United States, agricultural education takes place in high schools as well

as at the post-secondary level (Connors & Murphy, 1997; Maushak,

Schlosser, Lloyd, & Simonson, 1997; Murphrey, 1997).

The skills needed to teach agriculture are constant regardless of

where they are applied. Miller (1997) attempted to determine whether

field-independent learners were better suited to agricultural Distance

Education programs than their field-dependent counterparts. The

sample population for this descriptive correlational study consisted of
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all students seeking a degree or advanced formal training in agriculture

through an off-campus professional agriculture degree program at a

Midwestern land-grant university. The preferred cognitive style of the

distance learners was determined. To compare attitudes of field

independent and field-dependent learners toward videotape and

Interactive Communications Network (ICN) instruction, a media split

was used. Field-independent learners are distance education students

who are able to succeed without the help of an instructor. Field

dependent learners need assistance from instructors or tutors to

succeed in their studies. Attitudinal and demographic data were

collected by mailed questionnaire. As a group, the agricultural distance

learners were relatively more field-independent than the institution

based groups. Additionally, field-independent learners were more

positive about the likelihood of enrolling in additional courses delivered

by either videotape or ICN. Although the orientation of this group to a

more field-independent cognitive style was noted, field-dependent

learners were equally satisfied with videotape delivery of instruction

when compared with their counterparts. Field-dependent learners were

slightly more satisfied with ICN overall, but the difference between

attitude scores was less than expected. Besides issues of diversity,

knowledge of cognitive styles of agricultural distant learners may have

implications for selecting instructional strategies. This study suggests
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that distance learning programs can be developed to meet the needs of

both field-independent and field-dependent learners.

Murphy and Terry (1998b) studied the role that technology and

Distance Education would play in the future delivery of agricultural

education. They convened a Delphi panel of 50 agricultural education

teachers and administrators. The Delphi technique uses a judgement

feedback cycle with a group of experts to reach a consensus on an

issue. Its outcomes represent the convergent thinking of the group.

Their data identified ways in which communications, information, and

imaging technologies improve instruction as well as the obstacles in

their use (time, cost, faculty reward, technical support, and facilities).

The instructors believed that technologies would improve teaching, that

time to learn the new technologies is an obstacle, that instructors lack

incentive to adopt Distance Education technologies, and that computers

are the most promising form of technology to deliver agricultural

education.

Murphy and Terry (1998a) also studied the perceptions of

agricultural education college faculty. They outlined four areas of

Distance Education: the receiver, the channel, the message, and the

sender. Of these, the first two get the most attention. Murphy and

Terry believed that more study should be done on the sender or

instructor. With this as their motivation, they studied the needs of

agricultural faculty as they related to the teaching of Distance
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Education courses. They surveyed the entire agriculture faculty at a

land grant university in the United States. In their study, 256 of 314

felt they lacked competence and confidence in using distance-education

technologies. The faculty believed the technology would enhance their

teaching and that technology use would change how they teach in

future.

Miller and Carr (1997) carried out an exhaustive study of 72

universities in the United States to determine the priorities for

agricultural faculty who taught in a Distance Education setting. Their

instrument was a Likert scale survey completed by both faculty and

deans of agricultural colleges. Their list of significant needs included:

• teaching techniques for Distance Education,

• enhancing interaction,

• learner-centred teaching techniques,

• designing instruction for credit courses, and

• models for effective distance teaching.

What was not important for faculty were administrative and technical

concems, hardware and software selection, role of site facilitators, and

the need to understand Distance Education and its potential. The

authors wrote that the focus on teacher-centred needs was a result of

the early stages of implementing Distance Education in agriculture. As

this form of delivery became more advanced, they felt that instructors
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would become less egocentric in their needs and approach their

teaching with an altruistic motivation.

In third world countries, Distance Education is a way of helping

educate, which in turn may help overcome food shortages. Mutanyatta

(1992) described the characteristics of Botswana's Remote Area

Dwellers (RADs) and the government's related rural development

policies. The Remote Area Dwellers live a nomadic lifestyle, live outside

the traditional village structure far from basic services, rely heavily on

hunting and gathering, have low levels of literacy and little access to

education, and frequently speak a language other than the national

language. The government encourages participation in various

economic activities: agriculture, hunting and wildlife management, food

processing, livestock production, beekeeping, salt production, and.

marketing of handicrafts and food products. All these activities require

training. No secondary education was available, indicating the need for

appropriate correspondence education or other Distance Education.

Many respondents had no schooling or exposure to the National

Literacy Program. The government has been providing the following

educational programs via correspondence or radio broadcast:

• primary, secondary, and higher education programming;

• farmers' broadcasts;

• health education;

• adult literacy;
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• women's development concerns;

• conservation of natural resources; and

• general economic and social issues.

Rogers (1991) studied the need for in-service education and

training among the staff of the Namibian extension service. His work

revealed that the service has approximately 100 field staff who had very

different and often patchy pre-service training but who had acquired

considerable experience. Workshops with extension staff members were

held to identify their training needs. On the basis of information gained

from observation of supervisory training activities and a training needs

assessment questionnaire, a modular comprehensive in-service

program was recommended as the most appropriate form of in-service

training for the extension staff. The program, which used extensive

approaches and methods, included a course on people and

organizations in society, and seven agricultural specialist subjects. A

program structure based on on-the-job training, and distance learning

methods was recommended, and a training development plan was

drafted.

Conclusion

The role of instructors in Distance Education is crucial. How they

deal with challenges, how they approach a new teaching situation, and

how they use technology are examples of issues that need to be studied.

Unfortunately, what has happened in the area of Distance Education
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research is that the instructor's experience has not been developed to

the same degree as many other elements of this form of instruction.
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CHAPTER THREE

METHODOLOGY

Procedures and Context

I chose the College of Agriculture as the focus of my study as it

was one the Colleges using Distance Education delivery. Further, this

particular course was implementing other technologies besides simply

the use of satellite technology. I felt that Agriculture was one of the

most innovative of the Colleges using this technology. Audio-Visual

Division staff that I had talked to also mentioned the quality of the

content and instruction of this course. It was also an opportunity to

work outside of my own College (Education) in a content area in which I

did not have a great deal of background knowledge. This made it easier

for me to avoid preconceptions.

It was not until I had approached the Assistant Dean of

Agriculture and developed a substantial plan that I finally contacted the

assigned instructor. Before this, I first contacted, informally, the

laboratory coordinator for Agriculture 112.3 to determine a sense of the

likely willingness of the instructor to participate. One issue was that

the instructor had been involved in a serious accident and was still in

the process of recovering. Despite this, when I finally made contact, she
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was very willing to participate. In December, after many telephone

calls, I had arranged a meeting with the instructor to discuss the

research. It was at that point that she told me that she was not going

to be teaching the class after all. Fortunately for me the person who

would be teaching the class was the laboratory instructor whom I had

already met and who had already made a tentative commitment to

participate on a peripheral basis. I asked her if she was willing to be

the main participant. She agreed to this and my study proceeded.

The Course

The course took its current form in 1996 (along with Agriculture

111.3) with a focus on a systems approach to farming. Traditionally,

the course had been taught in sections with instructors from each

agricultural discipline teaching their own area of expertise. This

created an overall lack of continuity and integration of the material.

The College decided it should adopt a more integrated approach to

teaching this introductory content and so the class was redesigned as a

more cohesive course with a single instructor. Segmented expertise in a

specific content area was reduced in favor of a more comprehensive,

learner friendly method. This change in the instructional approach also

allowed the course to be offered in a Distance Education format. (1.

Christison, Assistant Dean of Agriculture, Personal communication

October, 1998)
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In conjunction with the Extension Division at the University of

Saskatchewan, the course was reworked with print materials and

television support via the Saskatchewan Communications Network

(SCN) educational television service. The programming for the class

was sent out on a television narrowcast. This means that students

went to a special instructional location to receive the material. It was

not available on the commercial television system. The course had two

sections, one on campus and one for Distance Education students.

Three instructors deliver the on-campus offering of the Agriculture

112.3, while one delivers the Distance Education version.

Students take Agriculture 112.3 after they have completed

Agriculture 111.3. The courses were designed so that together they

introduce the various areas of agriculture and the issues that are

related to them from an ethics point of view. Some content in the area

of economics overlaps the two courses. Students begin with 111.3 in

the first semester. Agriculture 112.3 is taken in the second semester

and examines issues in animal science, food science and processing,

and agricultural economics. For the 1998 winter term, the Distance

Education section had an enrollment of 28 off-campus students.

Ethics Approval

Due to the specific detail, the anonymity of the instructor was

hard to protect. This fact was presented to the main participant in

advance of the study and she did not see it as a difficulty. An alias was
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used in place of her real name. Working with a small sample of people

in a research-friendly environment (the campus) allowed the inclusion

and approval of the participants to occur without much delay.

To protect each of the participants, a release form for both the

agreement to participate and the release of all data was used. In

addition, for the main participant a release form was used for the

journal transcripts. There would be no direct involvement from the

students other than my observation of the instructional setting so no

student consent was deemed necessary. A complete list of all release

forms used in the study can be found in the Appendices.

Principal Participant

Main instructor. Due to the focus of the study on a single

person's experience with a specific course, the selection process for

participation was made simpler. The main participant in the study was

a late 20's female sessional instructor who would be teaching the

course for the first time. She brought a youthful enthusiasm to the

course. This character trait allowed her to take on her new role without

reservation. Her previous teaching experience included working as a

laboratory instructor but this would be her first solo post-secondary

teaching experience. The laboratory work was with the on-campus

version of the Agriculture 112.3 class so she was already familiar with

some aspects of the course. Her experience with Distance Education
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was limited to being a colleague of the previous year's instructor and

learning about parts of the process through conversation.

Instructor's background knowledge. As with many sessional and

part-time instructors in the College of Agriculture, Alanriah was a

graduate of the Bachelor of Agriculture program and was working on a

post-graduate program in a department of the same College. This gave

her a good insight into the pressures and politics of her own

department and College. She was not aware of the instructional

development models used by the Extension Division and the Division of

Audio-Visual Services in the development and delivery of the course.

She completed her undergraduate work at the University of

Saskatchewan, where she took versions of the class she was now

teaching. Alannah's knowledge base was in the area of animal science,

which made up approximately half of the course. She could rely on this

background knowledge to field questions and create for herself a

comfort level for the delivery of the material. The fact she could rely on

this knowledge was important for her survival. She received very little

training in Distance Education and consequently she had little to fall

back on during the course except her own knowledge of the material. A

transformation occurred towards the end of the course as her

knowledge of the material lessened but her knowledge of the technical

aspects increased.
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Other Participants Involved in the Study

A set of interviews was also carried out with three individuals

involved in both the on-campus and off-campus course. These

interviews provided supplemental data to triangulate what Alannah was

telling me and to give some insight into the campus-based version of

the course. Lincoln and Guba (1985) illustrate the need to determine

the validity of the information by comparing it to other sources in the

same context. Direct quotes from the other participants' interviews do

not appear in the body of the thesis.

Last year's instructor. She had been involved from the beginning

design and delivery of the televised version of the course, which

happened for the first time the previous year. Her background was

similar to that of Alannah's except that she had already completed her

Masters'degree. She was very outgoing and enthusiastic. Despite a

severe accident she had been planning to teach but about a month

before the class was to start, she had decided that she was not ready.

She still maintained contact with Alannah.

On-campus instructor #1. He was a long-time professor in the

College of Agriculture in the area of Animal Science who had taught the

on-campus course since its inception. He was present for the

reformation of the on-campus 112.3 class into a systems approach

class. He approached the course as an issues class. He taught one

small portion of the on-air class as a guest lecturer.
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On-campus instructor #2. He was also another long-time faculty

member. His expertise was in the area of food science and microbiology

and he was a farmer as well as a teacher. He had been involved in the

development of the class from the beginning and taught two of the on

air modules for the class.

Data Collection

The data collection mainly consisted of interviews with Alannah.

Eleven interviews took place over a period of four months. The first was

held before the beginning of the teaching experience to generate

baseline information and the last took place after the final exam. The

interviews all took place in the College of Education on the university

campus. The interval between interviews varied from one to three

weeks but was usually at the same time and. day of the week. The

participant was given control to choose these times and days. The

location chosen was a soundproof room with a comfortable boardroom

set-up. Each session was audio-taped using a standard tape recorder.

No external or clip-on microphones were used.

Main participant interviews. The interviews began with an

informal conversation after the tape had started. This included such

topics as: a recapitulation of the transcripts, did they arrive and were

there any changes in them. The length of the interviews varied because

the available time varied from meeting to meeting. Despite this, there

was never a time when the interviewing was cut off due to another
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appointment. This showed the significance and commitment of the

participant towards the study.

No prepared questions were used after the initial baseline

interview. The information generated from previous interviews was

used to provide the direction and content of future discussions. As the

main goal of the study was to have the participant provide the content

of the study, no pressure to follow a certain path was applied. There

were instances when the participant was reminded about a topic and

asked to reflect or recall, and at other times the participant was asked

to expand on an answer.

At the end of each session, the participant was always asked if

anything had been missed or if any issues were still outstanding in her

mind. The duration of these interviews ranged from 45 minutes to 75

minutes of tape time. The average interview length was 60 minutes.

Upon the completion of each interview session, the audiotaped

material was transcribed by a transcription typist into a word

processor. The interviewer then used these transcripts as a guide and

listened to the tape to check for accuracy. Any corrections in the

transcripts were noted. A copy of the transcripts was then sent to the

participant along with two copies of a transcript release form. The

participant read the transcripts and if she was satisfied with the

content would sign both release forms. One was returned to me and

the participant kept one.
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Supplemental participant interviews. The other participants were

interviewed in a similar format to that of the primary participant. The

main difference was the frequency. These participants were only

interviewed once. Two of the three other participants were interviewed

in their offices while the third used the same interview location as the

main participant. The main use of the information from these

interviews was to provide background information and triangulation of

what I was learning from the main participant.

These interviews employed structured questions from the same

list as those used in the baseline interview of the main participant. The

interviews ranged from 60 minutes to 90 minutes of tape time. Each

began with an informal discussion of general ideas and then focused on

the participant's experience with either the on-campus or the Distance

Education version of the class, or both. Each session was also

summarized in my research journal within a day to capture the exact

nature of the interview. I found this useful to prepare for each interview

and to help in my reflection when reviewing the transcripts.

Transcripts were made of each interview and a copy of was then

sent to the participant along with two copies of a transcript release

form. The participants read the transcripts and if they were satisfied

with the content they signed both release forms. One was returned to

me and the participants kept one. A tape log was generated to give easy

reference to sections and issues of each interview.
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Joumal. The instructor was encouraged to make notes of

important issues or events as they occurred. This worked positively in

two ways. Firstly, it aided in the reflection process. The instructor

looked for noteworthy happenings in the class. She also thought about

what had transpired during the course of a class, day, or week.

Secondly, it created a bank of first-hand data, which could be used in

the data analysis process. A journal was provided to Alannah to create

a place for her to record her thoughts outside of the scheduled

interviews. No specific instructions were given in regards to the joumal

other than to write when she thought it was appropriate, to use for her

own clarity or to bring to a scheduled interview and use as a point of

discussion. The entries were usually made on the night of the show.

The first few were done on a regular basis but tapered off in length and

frequency as the term progressed.

Observations. In addition to the interviews, observations were

carried out to get a feel of the classrooms that the instructor used. I

attended a total of three course sessions. In all of these, I tried to be as

inconspicuous as possible, not taking an active role but merely being an

observer and recording what I saw and felt at the time. I attended one

on-campus class in a large lecture hall with over 250 students. It was

easy to observe and not be noticed. I attended a second class at one of

the Distance Education sites. It was one of the larger sites with four

registered students. Only two students were present the night that I
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attended. I also attended one session at the studio site. Here I was

able to form an idea of how the instructor dealt with the issues at the

point of origin. The studio had a small audience of four students.

The College of Agriculture has already carried out evaluations

with their students to determine their attitudes towards the course in

both Distance Education and institution-based formats. For this

reason student interviews were not part of this study.

Course material. A limited review of course material was also

carried out. I examined the content of the modules in the course

manual. The course manual was designed as a modular system that

students purchased when they registered in the class. Each televised

class was set up as a separate module with required reading provided in

advance for the students. The material also give a television schedule,

an advanced look at what was covered during each broadcast and other

important course and administrative information. All material for the

course was provided in the manual and in notes generated during the

telecast. For those students who were unable to attend the telecast a

videotaped copy of the material was provided to them. No other

information was used by the students during the class.

Fieldnotes. I kept regular fieldnotes during the study. These

created a record of my experiences and feelings while carrying out the

study and added extra insight into the context of the study. The

fieldnotes helped to clarify my analysis and conclusions .
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Analysis of the Data

Many themes and issues presented themselves during the

analysis of the data. Some were easily grouped into categories while

others were unique. I found it hard to decide which themes should be

included in the study and how they should be organized. In the end, I

began with a focus on Alannah. After establishing her closest concerns,

I looked at the themes which arose during the course.

After transcribing the information it was reviewed for themes and

ideas. Key words were identified and important areas of information

were marked for future use. Based on this coding system 89 areas of

significance were identified. This number was further reduced based on

the use of a frequency scale. This scale was set up so that a coding

item had to occur more than six times to maintain its status as a major

theme. Those themes that did not occur more than six times were

reviewed and combined into the larger categories.

I cut up the transcripts based on these codes into chunks of

thoughts and ideas. These chunks were put into a manila folder with

the appropriate heading. This sorting of raw material allowed me to

combine redundant information and reevaluate the significance of what

I had discovered. Some material was combined while some was

discarded. I also reviewed the transcripts again to evaluate the

quotations I had planned on using in the thesis. This was to ensure

that my original interpretation and sorting of this information was
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consistent. The process continued as each section was rewritten to

improve the logic and readability. The quotations were all from Alannah

and have been edited slightly to improve the clarity. Even though many

of the original groupings were combined under broader headings, some

were unique and distinct and were left as they were originally identified.

Triangulation occurs through the use of the data from the

supplemental participants, journal entries and my classroom

observations. What Alannah told me was constantly checked against

what I saw, what she was writing on her own and what the other

interview participants said.

As the study has only one main participant, it was often difficult

to separate the themes. Most of the data could be combined in various

combinations. The themes are an artifact of the data generated in the

study and my interpretation of them. Their stability had been bolstered

by the recursive interview procedure and by constant checking of the

emerging themes against the multiple sources of data. Throughout the

course of the data collection process, the generation of information went

very smoothly. Alannah was a very reflective person which made the

uncovering and discussion of events a natural occurrence for her. It

was also beneficial that this was her first experience teaching so she

was especially sensitive to what was going on. She was also vigilant in

terms of noticing problems and other issues that arose during the
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duration of the course. In her previous teaching experience, she kept

reflective material so she was comfortable with the use of the journal.

When all of the data had been analyzed and written in the final

form, Alannah and I reviewed it together. At this point, any necessary

clarifications were made. These changes were then carried out and she

signed the release form for the entire document.

- 51 -



CHAPTER FOUR

DATA ANALYSIS

The analysis of the data begins with a look at who the main

participant is. This is followed by an examination of the issues that she

identified during the interview process. The themes are arranged so

that they begin with a focus on Alannah and the issues that directly

affected her. The focus then expands to include issues that she

identified throughout the interview process. I have included direct

quotations from the interview transcripts to give the reader a true feel

for the issues as only Alannah can. The quotations are referenced with

the interview number and page.

Alannah

The study focused on the individual's perception of what was

happening. To have worked with someone who simply went through

the motions and was not totally involved with what they were doing

would have severely lessened the depth and richness of the data.

Fortunately for the study, Alannah was not only deeply involved, but

also very reflective both about what had happened and about what was

happening. I began the interviewing by having her reflect on the type of
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person she is. I asked her to speculate on the outcome of the class and

her approach to teaching. She was able to separate herself from the

goings on to give her perception of herself and her reactions to a

particular setting.

Alannah spent considerable time thinking about her teaching, her

students, and what she could have done differently or better. In

addition to all of this, she also looked inward to see what kind of a

person she was. Because she had virtually no support system or

feedback, she relied mainly on herself to determine her course of action.

When she was stumped, she sought out others for their input to find

out how they would deal with a similar situation. This helped her put

her own actions into perspective. Even when it all made sense, she was

often harder on herself than she had to be.

Self-image. When I asked her to describe the type of person she

was, this was her reply.

I'm a very organized person. Everything has to be scheduled and

planned. I can't go to sleep at night unless I know exactly, I've a

meeting with so and so, and I have so much time to do this. I'm
a very organized person and you have to be to do all the tasks
that I've taken on. (1-12)

She believed herself to be a simple, down-to-earth person who

approached work with a straightforward attitude. Alannah also

displayed a realistic appreciation of the workload and believed that hard

work never hurt anyone. She did have some second-guessing of her

abilities, though.
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I'll be spread thin, granted that's a definite given, and there's
going to be days where I'm going to go, "Whew. This really sucks,
I'm getting tired" ... There may be times when the material that I
wanted to present didn't come across as good as it could. (1-12)

She described herself as a very enthusiastic person and she used

this quality throughout the duration of a class. This aspect of her

character gave her the energy to continue. She constantly referred to

herself as a reflective person, but as someone who was not very serious.

Relaxing was important to her. Although her free time was

limited, due to her workload, she understood the importance of taking

the time to unwind. This had been an important part of her pre-112.3

life and she tried to get "out for a beer" when she could. It was

important for her to recognize the need to regain her equilibrium.

Despite this, she recognized that the experience changed her.

Yes, I think it's aged me considerably in the last year. In the last
four months, I've grown up a lot, I think. It probably isn't a bad

thing. It's about time I guess. (11-24)

Future opportunities. She wanted to expand her horizons and

give her career a positive start.

I'm trying to make a name for myself. I'm trying to advance my
own career professionally and advance myself personally, so I'm

willing and I'm ready to take on these big challenges and I feel
confident I can take on. (1-12)

The experience gave her the opportunity to meet many people,

learn plenty of information, and develop skills which all looked good on

her resume. Her feelings towards the class evolved during the term as
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she became more ambitious. Alannah saw this course as an

opportunity to get better and get ahead in her career.

I just had an evaluation for my second year, for the first
semester, and I must say, I have to buy them all a beer, because
it was a very good evaluation. And so I had my teaching head
come and talk to me, and tell me how wonderful I had done and
then I had the assistant dean come and tell me how wonderful I
had done, and so I don't know, all of a sudden, I have all these

opportunities ... My department head has asked me to take his
sabbatical class at the Vet Med. College next year. He's on

sabbatical, so he's asked me to teach asection of first year vet

med. students, I think it's all in second semester and if it is, I'll
teach on-campus 112.3, off-campus 112.3, vet med., lecture,
plus my two labs that I teach in second semester. (9-7)

It's a stepping stone and I really want to make some serious

headway in the next couple of years. (11-24)

Experience with technology. Alannah's background with

technology was limited. She had a working knowledge of computers,

VCR's and Liquid Crystal Display panels. The skills needed to use

these technologies encompassed most of what she would need to deliver

the course. She did not have to develop her own electronic course

material. Instead, she worked with Power Point slides made by the

Audio-Visual Division.

She was not concemed with her technical abilities. She believed

that the skill level she brought to the class was sufficient, or possibly,

the technology was simple enough for her to use.

I'm not a genius. I need help with my computer quite often. But
I'm comfortable with them. It's part of everyday life now. We're
in the age where everyone uses it and so you have to kind of

compete for attention. Sometimes you have to spice things up a
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bit and you have to use technologies..... they do aid in learning
in leaps and bounds. (1-8)

She had a positive attitude toward technology.

As for now, I may not be able to run all the machines and
understand exactly what's happening. I think this is a fabulous

way to start teaching and start reaching people that can't come

to University and take on-campus classes but who want to leam.
I am more than happy to learn along with them. It opens so

many doors for so many people and on that part, yes, I'm pro
technology. (1-9)

She did not need to know much about technology, just how to run her

computer and the Elmo.

I mean technology-comfortable, but not really more intelligent in
terms of technology. I mean I was still just using an Elmo and a

Power Point, that's all I had any contact with. I became
comfortable standing in front of a camera, wearing a mic, but

still, like as to how it works and what's going on, why they are

doing certain things, still no clue. I don't think there was enough
introduction to all that stuff at the very beginning. But then

again maybe I don't have to understand all that stuff. As long as

I know how to work my computer, and my Elmo, I'm happy. (11-
22)

Changes in her attitude. Her change in attitude was a direct

result of her changing role from a one-time occurrence to being asked to

teach the class again next year. This was especially important after she

had a chance to do the class without biases or agendas of her own.

She believed that she could critically experience every part of the class

as she was distanced from most of the major planning and

implementation decisions; although often not by choice.

Once she learned that she would be involved with the class next

year her comments went from simply suggestions to what could be
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changed to more concrete, constructive changes and to why they would

benefit the students and the course.

Well, do I have any ideas for next year? I'm thinking, yah, there
is a second year class of ours that we could basically turn into a

Distance Education class and it would be incredible, and it's an

introductory species class and it's a fabulous class. The lab is
not mandatory so there are no laboratory restrictions, they
would still be able to get full credit for it, and come into the

University system, but it's an animal science not an agriculture
class, therefore we can't do it, because it's not open to Arts and
Science students. (10-24)

By the middle of the course, Alannah began to make

recommendations and comments on what she would do differently next

year. She made conscious pedagogical assessments and provided

specific suggestions for change.

Teaching

Alannah's teaching was one of the major areas of the study. Her

teaching experience occurred in a high-visibility, technologically-driven

environment. She could not quietly hide in a small classroom on

campus. She was very visible with everything that happened in this

course. Alannah would be the instructor and teach the material once a

week for thirteen weeks, in front of the students and a larger group of

technical staff.

Previous experience. Alannah's university teaching background

was limited to co-teaching and looking after laboratory components.

Her actual teaching experience of any kind was limited. She began the

adventure with no idea of what would happen, but anticipated that
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professional growth would occur. The "not knowing" part of teaching

would often get her down but she never lost her desire to keep trying.

For someone who was a first-time teacher she was not intimidated, and

was more relaxed in front of the camera than she thought she would be.

As the term progressed, she believed that she was more organized and

more comfortable with the technology. Her philosophy of teaching

carried her through and kept her focused.

I've found what I really like to do. And so now personally from
this class I want to see what works with the camera, without a

camera and just continue to grow in my teaching style and build
to go on and become a better instructor and be that instructor
that I had in college or in high school. (1-4)

She understood how important it was to get a make a good first

impression with the class.

I remember how it is when an instructor first comes into the
classroom and if they come across really poorly on the first
lecture, it is very difficult for that instructor to redeem
themselves in the student's mind. So, I didn't want that to

happen. I was concerned that I was going to come across like a

total moron and be floundering around, but thank God it didn't

happen. I think first impressions are really important to

students because it sets the tone for the way the class could

potentially go then, so I really want that to be positive and I'm

glad it was. (2-9)

Training as a teacher. Instructors of Distance Education courses

deal with two areas of instruction. First, as a regular post-secondary

teacher and second, as a Distance Education teacher. Alannah never

mentioned that she received either training or assessment of her

abilities for these two roles. The College of Agriculture did not provide
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her with formal teacher training and the Audio-Visual Division did not

train her in the content area of technology and Distance Education.

In the College of Agriculture, very few of the faculty members or

instructors have a formal teaching background. Many have taken

professional development courses offered by the University but these

are limited in scope. It was Alannah's third year of instructing labs and

teaching undergraduate Agriculture classes and her teacher training

was limited to a brief, new instructor orientation. Training consisted of

drop-in sessions on particular aspects of teaching. She took some how-

to-teach classes but nothing to prepare her for this experience.

I don't think there is a lot of real formal teaching training. We all
have to take a teaching orientation, whether you are a first year
graduate student teacher in our department or, if you are a Prof.
that just comes into our department. It's a University teaching
orientation that happens in the fall every year. (1-1)

Other than this [drop-in sessions], we draw on other people or

learn from our mistakes. (1-2)

Having no formal training meant that she built her approach

around her experience.

I guess before I came to University, I went to College and even in

high school, I had really, really good instructors and teachers
and professors and I've used them as models, and I've had bad
ones too. So I've seen what they have done and what I like and
what helped me learn. I guess I've taken techniques from
several different people that I've enjoyed learning from over the

years and tried to combine them. So, no formal training but I've
been in post-secondary for many years and had many
instructors and I use that as my background right now. I'm

building on that. (1-1)
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It was their [other instructors] manner in class. Their
interaction with students. The bottom line is that I feel that if
the student feels comfortable with their instructor, if they can

joke around and still have the respect, not just because I'm an

instructor and you here are a student, but just respect for

people as individuals. (1-4)

Her peer tutoring was through observation and recollection of

what the instructor from the previous year had done. She had the

videotapes of last year's class to use but no way of asking questions or

discussing her ideas with other instructors.

Training for Distance Education. When it came to specific

training for the televised class, Alannah said she received little. Her

Distance Education training consisted of sitting in on the last

Agriculture 111.3 telecast of the previous term, viewing the videotapes

from last year's Agriculture 112.3, and a short tour of the television

facilities. Alannah believed that the studio tour helped her, as she was

able to begin to develop the proper mindset for teaching in the studio.

A recently produced video on Distance Education teaching was not

made available to her although it had been produced by the Audio-

Visual Division. Before the first telecast she had to go in cold having

had only one rehearsal.

Most of the Distance Education teaching she did purely by

instinct. She said that no manuals, materials or peer help were

provided by the instructional designers or the technical production

people. She believed that advance knowledge of what was about to
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happen, other than the rehearsals, could have made her life

considerably easier. Some hints were provided to her during the course

of the show but only after she had already made mistakes.

There were a couple of screw ups. The producer hit the
button a couple times, I guess and I'd be sitting there, we'd
be watching roll-in. At one point I was blowing up a

rubber glove, just kinda entertaining myself but he had hit
a button a couple times and so there I was totally not

paying attention and there should have been a roll-in. And

also, I'm not sure if this is the correct terminology, the

sting, is that the music that they play? Right, So they
would come in and the camera person would count me in
and then the music would be still playing so then we'd
have to stand there for a while and just wait for it to finish
and then we'd come back on and the camera people
weren't even ready, they hadn't counted me in and there I
would be "Oh, hi and welcome back." (3-4)

She said that if it had been an on-campus class, she would have

dismissed these incidents.

I think the whole thing was a disaster on Tuesday, my teaching
and from the technical point of view. I think that I went home,
sat on my couch and contemplated this and I thought if I was in

just a normal classroom and I went in and taught this lecture, I

might have come up with thinking, "Okay, A, you weren't really
on top of your game and maybe the students didn't get it as

much out of it." But I don't think it would have been such a

disaster [on-campus] because of the Power Points and roll-ins
and all these other little things that started to throw you off even

more and it just compounded the whole disaster. So, it might
have been one of those days were I would have gone, "Nah, that
wasn't your best class" and I probably wouldn't have felt such

despair as I did after this one. (3-4)

She conveyed a feeling of up and down with the shows. She

remarked how some shows would be good while others were not so

good.
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Fourth one was okay. Oh, yah, that second one was just, was

.... I still get shivers. That was bad. And that was, I still wasn't
used to the technology. I was afraid of things, I wasn't
comfortable with camera, Power Points, and the third one got
better. (8-12)

The technical staff did not train her to look at the cameras. They

thought she already knew what to do in the studio.

They assumed. I had to ask how do I know which camera I'm on .

... On the real go at 7 o'clock I didn't know what to expect.... I'm

just watching the monitors saying okay soon my face is going to

appear and I'll start talking. There is someone counting you in
and wow there's all these people doing their things. This was

totally new so at first I actually was surprised at my lack of
nervousness. I was incredibly nervous for the first two minutes
and just trying to get a feel for what these three camera people
were waving and motioning about. But then I just ignored the
camera and started talking to the students and I was right back
home. (2-7)

The producer told her not to make eye contact with students in

the studio. This would alienate the students who were watching the

show at the distant sites.

I was lecturing to the students and they told me not to. I had

very poor eye contact with the camera and it's very hard on

everyone watching out in TV land. So then I was very conscious
to always focus on the camera and then I found that at my first
lecture the students in class were watching me [on the television

monitor], but it's kind of a strange feeling you know then you
look up and you see them looking up to the side and you go
"Hey, what's out there? Oh! Wait it's me!" (5-14)

Teaching goals. Although she had a limited teaching background,

she recognized that the needs of her students were often greater than

her own. Early in the interviewing Alannah used the term "teaching

goals" and constantly framed her reflection on teaching by referring to
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them. Her main goal was that when the students were done with the

class they would be able to discuss its content intelligently.

I want a first year student to start questioning. (1-1)

She believed she was laying the groundwork for the future

learning of students and wanted them to develop a university mindset.

I want them to view it the same way as a student on campus
views it. I want them to take it seriously... If they do go on to on

campus University classes, they need to start following that
structure and routine. (1-6)

She hoped that the students would question her and interact, not

just sit there and listen.

Don't just read something in an article and put up with it. (1 - 3)

Another important goal was to make a connection to the outside

world, especially as it related to agricultural economics.

There are so many theories, concepts, and facts in agriculture
that I wanted to make sure they could intelligently talk about

them, instead of "What's your opinion on the price of cereal?"
That's like, what's your opinion on the price of rice in China? So,
now I want to know, like what is the milling process for this
cereal grain and why is it done compared to this cereal? (10-13)

I'm not sure what they learned in last term, it was obviously a lot
more detailed than what I did .... I used a whole bunch of

examples, I just used everyday examples, I used my coffee

consumption, I wanted to use beer, but I thought that was

inappropriate. I would talk about pork roast and apple sauce,
and so I would use an agricultural product and combine it to the
theories. And so it was just really basic, real world stuff and
that's what I wanted the Minister to do too, when he came in,
was to put it into context for us, for Saskatchewan, for the real
world. And I think he did a wonderful job with it too. (7-22)

Teaching style. This was her first venture into teaching as the

main instructor and she constantly reviewed and analyzed her teaching
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style. Before she attempted any of the lectures in the Distance

Education course, she said:

I think I would have the enthusiasm and I love a challenge.
Whether it would suit me or not, the idea of teaching to a camera

is very scary to me, because I love the interaction with the
students. (4-13)

When she taught she fed off the energy of her students. She

constantly referred to joking and having fun with the students.

Although this teaching style was straightforward and honest, she often

wondered if she was not being serious enough for the students.

I come across as laid back. This style was good for some

students and not good for others. (4-6)

Her own speculation on the experience, how she would handle

the challenges, was foremost in her mind. She wanted students to

enjoy themselves while learning.

Alannah wanted to do a good job, and be remembered as a

successful instructor.

I'm sure I will be disappointed in some areas. I have very high
hopes for myself, for my students, for the whole course in

general. And being that it is my first time in it, and never really
experiencing anything like this, I'm sure there are going to be
times when I may be very depressed and disappointed but I'm

going to have to sit back and go: "That was kind of an

unrealistic expectation that you had because you are just really
excited about the whole idea." (1-6)

Feedback. Although she received no feedback from others she did

have the option of watching tapes of the show. She would do a self-

critique of her teaching by viewing the videotapes. This allowed her to

actually see herself in action and get a better understanding of what
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she was doing. Viewing the tapes after each show was a positive

experience for her.

I would recommend it [videotaped feedback] now for anyone who
is just starting to instruct and never had really any formal

teaching training, to do this once in a while. It gives you a boost
of confidence because you are better than what you think,
'cause, the most critical person about your teaching is yourself.
And then it also helps you see the areas where you need to

improve. (4-8)

Often, after looking at the tapes, she would feel better about the

shows that she felt did not go well.

Actually when I watched the tapes, it's better than what I expect
it to be. Last week I thought it was so horrible, and you could
tell I was nervous, and that I was getting distracted, but I also
knew what was going through my mind so I could see the
distraction more than other people could. I've had other people
that have seen the tape now too, go, "Oh, like you look fine, like

you didn't seem to be really disjointed", but when I watch the

tape you know, it actually comes across better than I expect it

will, which really surprised me at first. It's like when I was in

high school and just learning how to curl, we used to, our coach
used to videotape us to watch our performance, to watch what
we were doing wrong. And that was great, and I never ever

thought of doing that with teaching and now that I'm doing that,
and I watch my tapes, and I go, what, you talk way too much
with your hands, you're going to end up punching yourself out,
like, you have to calm down here and so it's interesting, its great,
because it is helping me improve my teaching skills. (4-7)

It always seems better when I watch it. Even the shows, like
when I think they're so bad and crappy you know, and I finally
make myself watch the tape, I go "Oh, that's okay, you don't look
that bad. You didn't come across as that big of an idiot. That's

okay." (5-29)

There was no external evaluation of her off-campus work. This

was different than her on-campus experience.

I just received last week my on-campus evaluation forms; I was

actually congratulated on a very successful evaluation year .... I
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just read them yesterday, very interesting, and it was probably
my best evaluation to date, and so I did have some recognition
from my department on that. If there is any professional
recognition that I really respect, it comes from the students. But
I am evaluated once a year by the teaching chair professor, and
he just comes in and sits in one of my labs and that's it. And as

for you're doing a good job, you know you need, little criticism to

help me improve, never comes from them, mostly it's peer. When
I was a grad student giving presentations, it would be peer
evaluations from my other grad students. But as for anyone
saying, aside from ... [tutor marker], no one else has said

anything. Aside from that they think I'm doing a good job and
that's it. And sometimes I think people say that so they don't
have to discuss it any further. (8-22)

The only feedback from students was an opportunity to evaluate

the class as part of the final exam. This evaluation consisted of a Likert

scale survey, which they had to fill out to get marks. Alannah received

no feedback from the College, the technical staff, the instructional

design people during her time as a teacher. She did not recall the

producer giving her any feedback. He was concerned with the technical

aspects and made no attempt to pass on any teaching skills or helpful

tips. One of the guest lecturers told her that she looks better when she

does not use notes because it results in a more natural type of

presentation. Towards the end of the course, she was told she looked

worn out and tired looking while teaching. She responded by telling the

producer that it was hard to talk for three hours.

All of this combined to drain her of her enthusiasm.

I think, over the semester I was gung ho and totally goofball at

the very beginning, and it slowly petered off, 'til the last class it
was like, talking head, didn't care. And I think that was because I
no longer had anything to feed off of. 'Cause I had no interaction,
I had no spark there, and you can stand here and talk for three
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hours and if no one talks back, it's really boring for even me to

listen to, so, I think that really did affect the quality of the class.

( 11-17)

Reflection. At the end of the interview process, I asked her to

reflect on the teaching experience after everything was finished. She

believed that the experience had made her a better teacher.

Yes, I think I can do it now. Had four months practice. Way
back then, I never ever envisioned that I would have the

opportunity to do it. Or really the skills to pull it off. But I
think I surprised myself. I surprised myself, how... I can be very
quiet and shy, and I surprised myself how comfortable I felt in
front of the camera. In the back of my head, that was one thing
that I always thought, you're going to flop, because sometimes

you can be such an introvert, but I wasn't. (11- 18)

Her approach to teaching and working with others changed in

that she was not in 'need of total control of every aspect. Despite this

and other changes that she experienced, she still was not yet the

teacher she wanted to be.

In terms of my teaching, I have a long way to go to be that

perfect teacher. There's lots of things that I want to change,
there are lots of things that I really like about my teaching style,
I think they are beneficial, there's lots of things I want to change,
there's lots of things I want to change about the show for next

year. (9-22)

Distance Education Teaching Compared to On-Campus Teaching

Alannah was involved with Agriculture 112.3 in a number of

different roles. She had served as the lab advisor with the on-campus

version before her involvement in the Distance Education course. This

gave her some background in how the course had operated. She was

also friends with the previous year's instructor and had heard about
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some of the issues with which she had to contend. She was aware of

traditional teaching, as most people are, especially those with some

practical experience in it. With this knowledge, she would generate

comparisons throughout the duration of the course. It was hard for

Alannah to separate herself from her role as an on-campus instructor,

especially when she ran into problems with her Distance Education

class. She would lament knowing what. to do in an on-campus

situation but struggling with a similar problem with the televised class.

Often she would make mention of how drastically different things

were or how much easier a particular problem or situation would have

been if it had occurred in a face-to-face setting. She was always aware

of what was happening and used her traditional frame of reference to

make sense of it.

On-campus. Alannah enjoyed her on-campus class. Students

were able to approach her at any time, both during and outside of class

time. She described her on-campus classes as busy with plenty of good

interaction. She preferred teaching on-campus because she could have

more control over the pace and path of her lessons. The teaching could

be spontaneous or go in a direction that was not pre-planned. This

allowed her to build on interaction and the teachable moment.

With on-campus teaching, she was able to find out about the

students, especially those in the smaller second year classes. This

knowledge allowed her to tailor the instruction to fit the students' needs
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and create an atmosphere that made students want to come to class,

which, in tum, made the class more enjoyable for her to teach.

I have a lot more fun presenting these issues to younger students
who have already heard some of the misconceptions of animal

production. And like I said, this was an issue in class, so I had
much more fun presenting these issues, and being the devil's
advocate with them. They are much more willing to just jump at

me right now. And say "No you're wrong and this is what I
learned" and I have a lot more fun with them. (5-16)

She said that her teaching style was more organized with her on-

campus classes.

I find my teaching style is so different off-camera and on-camera .

... When I teach on-campus, I have my lecture, my outline, and
I'm never repetitive. I just know how much time I have and I
know I'll babble on and on because I'll think if something else to

say or another Seinfeld joke or something and just go on and on

and on. I'll never keep coming back to points unless it's

something that I'm indicating is a very good exam idea, but I find
I'm so repetitive with this [class] and that I don't say "So what do

you think?" So there's no interaction and my lectures are much
more repetitive. (5-19)

In most of her previous teaching experience she was not the main

instructor and only saw the students once a week, allowing her to focus

on truly connecting with the students.

And if you have interaction like yesterday. I don't know how my
class got into it but they talked about animal rights and people
think that people shouldn't use animals in any way and I said for
food or recreation? And everyone started to laugh and they went

on to a bestiality track somehow, I don't know where that came

from. We have so much fun but we're still discussing the relevant
issues. (5-23)

Off-campus. The televised class resulted in more ego involvement

for her. She described teaching on television as more of a rush. In her
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mind, there was less recognition for an on-campus course because

everyone was doing it.

This was her first class of her own and she enjoyed it but the

technology made the teaching too sterile.

You go into robot mode, like it's the Snoopy character, like the
teacher talking Wa wa wa. (5-23)

Relating to students was different with the two types of courses.

She made mention of the difference between simply talking and having

to pick up the telephone and call up the instructor. She also found out

that it was not as easy to intimidate off-campus students into getting

them to take part. She worried that the off-campus class did not really

get to know her. If they had they may have realized that it was all right

to take part.

Alannah used the breaks in the show to review her notes and to

jump start her brain for what was to happen next. She would use this

time to look for important phrases in her lecture material and to ensure

the computer slides were ready. Once these matters were under control

she felt that she could go for three hours straight.

When I asked her which one she preferred she could not pick one

over the other. To her, both courses had their own uniqueness that

attracted her. She saw both courses as totally separate in all aspects.

On a negative note, she believed that there were too many differences

between the two courses but hoped to change this when she taught the

course again.
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In-studio students. She found it hard to focus on the studio

audience with everything going on. Originally, she was very excited

about having a studio audience. Then, as time went by she realized

that maybe this was not such a good thing. Alannah felt it was not fair

to the students in the in-studio class because there were too many

distractions. However, she also felt that they acted as a guide and

helped to remind her about the importance of the teaching and not

"goofing off' during the breaks.

Distance Education Course Design

The model used at this university was to have a Subject Matter

Expert (frequently the instructor of the class) work with an Instructional

Designer. In this way, the two combine their resources and expertise.

The design section integrates into the delivery technology when the

course is taught. While developing and designing, the instructor is also

learning about what happens during the course and ideally, this

instructor then stays with the class through the first years of its

existence to help in the on-going development (Zubot, 1992).

The approach to the delivery of this year's class was based on the

general framework used the previous year. The content was similar but

there was a great deal of reworking of last year's material. The plan was

to carry out the reworking in Term One and have the material ready for

Term Two. Some work had been done in the summer by the previous

instructor before her accident. After the accident, Alannah was hired to
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act as a consultant on course content. This employment was to last for

two months. Once it was determined that the previous year's instructor

would not be able to teach, Alannah was asked to instruct the class.

There was still plenty of work for her to do when she was officially hired

on November 19. Although the Extension Division expected Alannah to

help revamp the course, she had little or no design experience before

becoming the teacher.

Using the above-mentioned course design model, the technical

people were involved on a limited basis. Alannah never once mentioned

the Audio-Visual Division people being involved in the planning. Once

the course was running, she realized that they did have a huge role.

They were responsible for the editing of the roll-ins, building the Power

Point slides, and the creation of the weekly script. As an organizational

issue, Alannah did not know that this was the way that the day-to-day

design and decision making would take place.

In Alannah's mind, the delivery of the course design was not

complete. She wanted to know why this was. She was constantly

surprised when course material was modified. In her estimation, the

Audio-Visual Division staff was more concerned about how she looked

on camera than how the content was delivered.

Instead of being worried about what that roll-in really talks
about and how long is it and where is it really going to fit, too

bad. When I see the roll-in, I'll ad lib if I have to, and say how
that was a pretty picture but focus specifically on the course

content that I want to get across and that I think is important for
the students to learn. If it is a problem with them wanting to fit
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roll-ins in, well they're going to have to work around me from
now on because I have to get that material out and if we won't
need some of the roll-ins, well the world isn't going to come to an

end. I want to focus more on the content and not how it looks
and how it's coming across. (1-10)

Although so much work had gone into making the show ready, to

her, most of the design seemed to occur on the fly right up until show

time.

J: So you know the length of time all the roll-ins are so you can

take ...

A: No, not until rehearsal on Tuesday afternoon.

J: Oh, you just kind of hope that ... and so you go home and
instead of having supper and relaxing, you take what you've
written out before and insert and change everything around and
make sure it's ...

A: And then it's like okay, [producer] put in more Power Points
here and okay, so does that really fit Okay, now let's maybe add
a couple of sentences here as well and okay don't forget to push
Power Points because you'll have the camera people bugging you
to do that again and they'll be thrown off.

J: Was there ever any thought to putting the rehearsal on the

Friday before or the Monday, or anything like that, or is that just
a policy?

A: Yes, this is just when it fits into his [the producer's] schedule
and so I guess they're quite busy over there with quite a few

productions, and, so it was the best time for his schedule. It
does make Tuesdays rushed. (4-15)

I asked her what improvements she would make with the

planning for the show.

I wouldn't mind having it [the script] a day ahead of time 'cause
then you still have time to kind of hash through some changes.
Then you wouldn't have the big panic of "I don't want to use this

clip", or "find those Power Point slides, I don't care if you don't
have them," ... So you know if there are changes like that then
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maybe it's easier on [the producer] too, but I think just letting
the whole thing sink in ... so now you can think about these

things instead of just standing there and looking like an idiot,
you'll have something to say and, especially if he's going to insert

things that I'm not prepared for, it would help to have it a day
earlier. (4-16)

One advantage that Alannah had was her involvement with the

instructor of the previous year's offering of the course. She used

information from this relationship to compare what she was doing this

year to what had happened in the previous year. Although not

comprehensive, it was one of the few links of support that she had to

help her through the class. She said that the Instructional Designers

wanted the lecture material to be generic and close to what was in the

text. Anything spontaneous would be edited out for next year's course.

This by-the-book approach eliminated any spontaneous teaching or

discussion.

Design changes. Being involved so late in the development

process, Alannah had to work under difficult conditions. Once she was

more comfortable, she wanted to make changes to the design of the

course. She saw others making changes and felt she should be able to

as well.

She suggested changes to most of the class.

I've been reflecting again on how to approach that next year.
And what to do. I haven't really come up with the conclusion. I
think there will be a participation mark. They [students] have to

call in so many times, I'm not sure what percentage I'll put that
at. I'd really like to drop that portfolio from seventy percent
probably to fifty. If not less, which might be stretching it. I'd
like to have about ten percent participation mark and then I'd
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really like to see the final at forty, at least forty percent, forty to

fifty percent is ideal for me. And I think that is just, when I want

the final that high, I think in Agriculture and in the Sciences,
over yonder, we prefer finals that high. And that is just what I'm
used to. I like that better. But it's more so just personal
preference too. So I'd like to see participation mark, and like I

said, instead of me standing up there, and just going through
slowly, answering the question, waiting for calls to come in, I
would be going on, and talking about current newspaper articles.
And wait for those calls to come in. So, instead of answering
questions for them, I'd be talking about something related, but

something current out of the newspaper. (11-13)

She wanted to change the class so that the instructor does the marking.

It [marking] will be instructor preference next year and I said if
I'm the instructor next year, and if the enrollment isn't too high,
the instructor will mark. If enrollment is up there, if it was me

and my enrollment is sixty students, which I can't see, then we

would probably hire a grad student here on campus. Someone
that has been through Agriculture 112.3 recently, someone that
is still in touch with the way things go. (9-14)

In-studio location. For Alannah the studio was the main area of

delivery for the course. The studio was large and staffed by three

camera people, one of whom also acted as the floor director, i.e., the

link from the studio to the control room. In the studio, there were

plenty of lights, cameras and monitors surrounding the instructor.

Information was sent from the cameras or computer in the studio to the

control room and out through the satellite up-link to the distant sites.

If a student wished to, they could call the control room and this

information was relayed down to the instructor. In the studio, the floor

was concrete, the lights were hot, and the air was very dry. All of these

combined to create a different physical and mental environment for

anyone who was teaching in it.
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Crew. She did have a positive relationship with the in-studio

crew. They would often give her the only feedback she would receive in

a whole night of teaching. The crew members were mostly

undergraduate students with a limited amount of training and

experience.

She mentioned that there were communications problems with

the crew. Often Alannah did not know what was happening during

breaks. She did not know that she had time to relax so she remained

ready to go when she did not have to be.

Control room. She felt that the control of the show rested in this

area. During the show when she wanted to proceed in her own

direction the control room folks would want her to follow their direction.

With all of the different things going on around her, she found it hard to

find an acceptable pace when presenting. She said that she had the

script and she knew what she was doing but the control room did not

want her to lead them through the show. She wanted the control room

to wait for a key word from her instead of following the script line for

line. It did not help matters that the control room occasionally gave her

direction that caused her confusion. She felt the that the control room

was not coordinated with her.

That happens all the time too. That's where the
miscommunication is that someone up there in lala land in the
control room isn't telling the poor people that, and they're saying
oh god we're back right away. (5-27)
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Future financial concerns. In an attempt to save money in the

future, half of the next year's classes would be rebroadcast on tapes

from this year's course and half would be live. Alannah believed that

this would have a drastic effect on the course. If the Instructional

Designers were eliminating live portions of the show, they should make

an effort to maintain the truly dynamic content.

I don't see a really big point to canning it, because they are going
to have to redo it then. I think it would cost less money to

continually update so many classes a year, instead of having to

redo the whole thing. To all of a sudden five years down the road

go out and get shots and go out and research all this new stuff. I
think it would cost less money to continually do it over the long
run. (9-27)

She believed that things could be run more efficiently without having to

change the way the course was being delivered.

Guest speakers. The course was set up to bring variety to

students with real world people delivering sections of course material.

Students were thus able to make a connection to the outside world and

add relevance to what they were learning. It was a highlight for the

class to have the experts come in, and offered variety and change from

the regular routine. These sections of the course generated the most

interactions with the students.

Having a guest speaker in the studio was a highlight for Alannah

as it gave her an opportunity to have some interaction and interview in

her usual lecture. The class had four different guest speakers. Two

were faculty members scheduled to deliver specific elements of course
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content. The faculty members had participated in the Distance

Education version of the class before and were also instructors in the

on-campus version of the class. The other two speakers discussed

current issues effecting the Agriculture industry. All of the guest

speakers were involved in a question and answer session with the

students at the end of the show. This was when most of the interaction

with the sites occurred. Alannah said she was happy for the students

because they did not have to listen to her for three hours on these

nights. She thought it was a great opportunity for the students to have

access to influential figures in the field, access that they would not get

in another course.

The show was designed with a casual approach to having guests.

A block of time near the end of program was set aside for the guests to

speak on a particular topic and answer questions from the students.

On one occasion, the Provincial Minister of Agriculture was late so

Alannah and the producer had to make up the schedule on the fly with

the possibly of ending early. When the Minister did arrive, all went well.

The class shut down for five minutes to allow the crew to prepare and

then resumed with the guest speaker.

There was little preparation for the guest speakers before they

began the show. They arrived, were hooked up to a microphone, and

given a place to sit. Alannah observed that there was no direction from

the producer or the other technical people to the guests.
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He [the producer] had said to me, we will go with this camera,
but he didn't direct anything towards [the guest speaker]. He
didn't say "Okay I want you to sit here and we're going to be

going with this camera." because [the guest speaker] didn't look
at a camera at all. And I think [the producer] maybe overlooked
that. (5-26)

Fortunately, both of the faculty presenters had very good

Distance Education teaching skills and they had used the technology

previously. The other two were also comfortable with the situation.

Roll-ins. Roll-ins made up an integral part of the course content.

They were videotaped segments shot during the summer, or used in the

previous year's class. They took the place of the hands-on experiences

that were a part of the on-campus version of the course. The roll-ins

brought the students to the labs, feedlots, and were useful in

illustrating important points.

We'll do roll-ins of different things that the students do in the
labs. We've done the virtual tour of the farm, and what they do in

labs, so a lot of the lab stuff has been included in roll-ins. So,
they get to see the stuff, like the wiener-making video, and the
farm tour, and next, in two weeks, in the vegetable oil processing
one. We're going to make up two different samples of chocolates,
using two .different oils and we're going to send chocolates out to

the students, so they can taste the difference. So we build in, I

think, a lot in that way. (8-5)

Alannah took elements from the previous year's show as well as

produced new segments for this year. Each telecast had its own set of

roll-ins specific to that module. She remarked how she enjoyed creating

the pre-produced roll-ins. This marked the first time she had done

anything like that before.
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Technical issues with roll-ins. A list of changes and edit points

was given to the technical staff so that the roll-ins could be prepared for

the class. There were problems with this arrangement because the roll-

ins were not completed in time.

And it was very frustrating when I came to class that night, to

teach. The roll-ins that were supposed to be there that we had
discussed six months previous, were not there, because they
couldn't find them. There were roll-ins that they used last year,
so I can't see where they would have magically disappeared. (11-
8)

In addition, as the technical people were not content experts they

often included inappropriate shots when editing that did not always fit

in with pedagogical and content goals. These deficiencies caused

Alannah a great deal of anguish during the shows. She felt she might

not have given enough specific direction to the technical people even

though she put in eight hour days viewing tape and writing out time

code.

She found that once a roll-in was completed it was very hard to

get it changed or re-edited. On top of this, the quality of roll-ins became

worse and some went missing.

Who cares if there isn't the ten roll-ins I wanted, and I only had
three? Well, I care, because it's really affecting the quality of the
lecture and if it's supposed to be there, come on guys, let's have
it there. If it was there last year, you can't tell me you've lost
that many of my roll-ins that were there last year, but you can't

get it off the tapes of [last year's instructor's] tape and do that?
You have to find the original, but all the originals are gone! I've
run into that for the last two months, that roll-ins are missing.
Well? you can't find them, and they say, oh, we never had that
last year, go back and look at last year's lecture, they are all
there. (10-10)
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She did not know if the students were gaining anything from the

roll-ins.

Are they getting anything out of those labs? I'd like to think they
would, but I don't know. That's a very frustrating thing, is that I
don't know what they are getting out of it, because I have no

contact with them. I don't know, I'm just starting to set their
final exam, and I'm thinking, is this a fair question? (9-13)

Some of the roll-in stuff was just there for the sake of roll-ins
and it didn't have anything to do with what you were talking
about and there are things that people probably see again and

again over the term. (10-4)

It was very frustrating for her to have devoted so much time and

energy and to have nothing come of it. She said that during one of the

last shows the control room missed two roll-ins altogether.

I had two roll-ins set for Tuesday night and they didn't come in
at all ... (9-11)

She was waiting for them and nothing happened so she just

continued to lecture.

She felt that if the product was not going to be used or ready then

she was not going to work on it. This reformatting and preparing of

material was not a productive use of her time.

So instead of sitting there editing, for hours and hours and

hours, coming in and spending hours with [Producer], and then,
nothing's changed, so I'm not very happy with that and I'm not

looking forward to it.... J think I'd rather eat Kraft Dinner for
three months, than waste my time on something that '" you
know, life is too short to waste time on something that is not

going to change. I think, we're definitely going to talk about this,
cause I'll just tell them, flat out, that if it's not going to get used
next year, I'm not going to put all my time and effort into it, it's

just silly. (11-7)
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Content

The College of Agriculture determined the course content. The

two types of delivery (on-campus and off-campus) tried to teach the

same information with an emphasis on integration of the different areas

ofAgriculture. In the off-campus version, course material was

presented using a manual, a roll-in or a lecture.

The typical Agriculture 112.3 class began with housekeeping and

an introduction. Alannah discussed what students could expect from

the lecture. The first telecast ran a roll-in of the studio tour done by the

previous instructor. In other classes, to generate both thought and

discussion, Alannah used articles out of the newspaper. Some of the

more controversial issues she addressed included animal rights and

animal welfare. The nature of the content was very dynamic and she

tried to incorporate what the hot topic in agriculture was at the time of

the class.

Alannah believed it would be hard to keep the classes current if

they were to be canned. She made the case that new and exciting

information is what people want to learn. They can find the old, boring

stuff everywhere. A lack of live programming would not work because of

changing practices in the real world. This was especially important if

the students were to develop a connection to the world of agriculture.

They were not just learning skills but also learning about what was

happening elsewhere.
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I think the shelflife of this canned 112.3 would be five years
maximum. Because of the changes to animal transport,
transport laws, animal welfare issues, and rights. The year
2000, a lot of our practices will not be acceptable in our legal
[system] and in European communities. We have done things to

strive for change, so it's going to change a lot, and it's fine to roll
that stuff for about five years, but out of the thirteen classes, I
would say, eight of them for sure would have to be updated. We

always try and talk about the innovative stuff that's coming up,
but, five years, we're going to be seeing a roll-in with someone

saying, yes, and this is the new stuff that's coming up, well, yah,
it's old. (9-26)

She attempted to replicate as much of what the on-campus

students were doing. She was always concerned that there be a

correlation in the content of both courses. To reinforce this, she had

real food delivered to the sites. This allowed the students to see first-

hand what she was talking about in her lectures on use of oils in food

and on meat cutting, analogous to what they would do in their labs.

A: ... sending them out chocolates today. Tuesday is the oil

processing lab and so we've used two different types of oils to

make chocolates to demonstrate the palatability, the quality of
the oil. ... I've fed them for the last three weeks now. Steak,
dairy, chocolate.

J: How did the steak show go?

A: Good. Really good, except we kept blowing the breaker in the
coffee room and had to run out and fry them in the hall. No, it
was good. I didn't get quite the contrast I wanted with two

different cuts of meat that I had, but, still the poorer quality was

a really good cut of steak, so, didn't quite have enough
difference, but, yah, it worked out really well.

J: And is that something that they would see in their labs on

campus?

A: Yes. The chocolate lab is something we will be doing on

campus, like a lot of our roll-ins are stuff from what they would
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have seen in the labs, so a lot of that is trying to bring the lab

experiments to them.

J: Do you think it worked?

A: I don't know. I like it. The students, the in-studio students,
seemed to really enjoy the roll-ins, and see how milk is

pasteurized, or how wieners are made and stuff like that. (9-12)

Control

The issue of control caused serious problems for Alannah

throughout the entire course. From the initial planning stages right

through to the first show and every show after, she felt that a power

struggle existed between herself and the producer. At the initial

interview, the idea of control was not raised but in every subsequent

interview, it was always an element of discussion. The control of the

class was shared between the instructor, the producer from the Audio-

Visual area, who was responsible for the on-air and pre-production of

the material, and the Instructional Designer, who provided the model

and worked with the instructor on the initial development of the course

material.

Because Alannah Was hired late, many decisions were made

without her input. Graphics were added to the script with no

consultation with her. Other decisions were made after what she felt

was much tension. For technical reasons, important elements of course

content were misrepresented during shows despite requests from the

instructor. This was very surprising to Alannah.
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When Alannah discussed the issue of control over the course, the

contradictions from the others involved became apparent.

Everyone keeps telling me that I'm the boss and I have the

power and keep going. I'm just a kid, I don't want all this

power. No, I think if I pushed it some areas would change. I
don't believe in having boss/worker. I believe in the team thing
and I was hoping that's how it would be and hopefully that in
the next couple of weeks that would come around. I hate to

have to start trying to, use power, I don't even know if there is

really, I haven't tried it yet. I could be told where to go for all I

know, but, I do feel a lot of loss of control and that's scary and if
it comes down to me having to try because I'm the instructor
and it's supposed to be the way I say, I don't know if that will

really happen either. That whole thing is a very grey, confusing
area for me right now. I think too because this was my first
time and I didn't know what to expect and I'm assuming these

people have been there, done that before and maybe what they
are telling me is for the best. (2-14)

She realized that the other members of the team had their own

agendas to take care of. She felt she was being carried along helplessly

by the process and there was no mechanism or structure for decision

making.

I kind of felt powerless and I don't know if it was just me not

feeling well that day and maybe being a little more sensitive but
all of a sudden I felt, I mean we structured this class, and now

all of a sudden, things are going just everywhere and I had no

control so I felt really out of control at that point and so by the
time I got home and rewrote my script and my notes, it was

changed. (2-5)

I could say, hey, come on guys, like why can't we have these roll
ins, like let's get with it. And I'd be brushed off. (11-10)

She felt out of control in most aspects of the class. The carrying

out of everyday teaching tasks was so radically different from what she

was used to on-campus.
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It's so different from walking into a classroom and you're
in control and you know exactly what you're going to do
and you just walk in and off you go. This time you walk
in and someone wants you to say this. Here, I want you
to do this. I think you should do this. I want you to

stand here and I want you to sit here and all of a sudden

you are not in control and it's like: whoa! (2-6)

Alannah believed that with a more complete preparation, she may

have felt more comfortable with the loss of control or may have been

aware of what changes would occur during the show.

Changes in the control do not just affect the look of the show but

changes a person's whole teaching style. This really throws a

person off. (2-14)

The producer would prepare the scripts and determine the length

of content. The lack of script control did not sit well with Alannah. The

producer guessed how much time that she needed to teach a section.

When he was finished his version of the script, he gave it to her. Then

she went through and wrote her lecture. She had no idea what his

criteria were for making these decisions. When she came to a section

where she felt that something was not right, she had to bargain to have

any changes made.

[Producer] writes the scripts and he gives me the amount

of time he thinks that a section should take and some of
these sections don't take twenty minutes to do and I don't
have that much to say about them because they're pretty
basic. So, I would say "Well you know we should cut this
down here." And he would say "I really like that roll-in and
I think it looks great ..

"

So, like we're going to spend all our

time on this little section here when I think this point over

here is [more important]. I'm not sure that's how it usually
goes. The producer writes the script ... .1 mean that was

fine, that was wonderful, but once again, you don't really
feel that control over your own material. You know what
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you want to say and how you're going to present it but
then someone's telling you have to slow down because you
have that slotted for twenty minutes and I said before that
I don't think I need twenty minutes for that, but we have
all these wonderful roll-ins so, lets go with it. And maybe,
maybe I'm not being forceful enough in saying, "No, like
let's not use that and I don't need that much time, I really
don't need that much time on that section." So maybe it's

my fault that I'm not pressing the issue more. (4-2)

Alannah did not feel that her input was valuable and important

when it came to technical issues. Roll-ins and animations were

included regardless of their effectiveness with the teaching and

learning. She became concerned that the teaching was suffering due to

technical overload.

I'm the expert in the course material and they're the experts in
the technical parts so maybe this is how this is supposed to be
done. And I should be trying to work around this and work with

it, but today, I think he's starting to clutter up the modules with
too many roll-ins and too many clips and that it's taking away
from the presentation of the material and it's just, it's too much,
it's too busy. There's too much going on, there's too much
motion going on behind the cameras about you're missing stuff
here and you're missing stuff there so maybe we need to cut

some of it out. (3-8)

One issue in particular became a huge point of conflict. She felt

that a particular segment of material was too disturbing for the

students. This led to a confrontation.

There was one little segment in the roll-ins this past Tuesday for
the class I just gave that I wasn't sure about. I know he and his

[producer's] people spent a lot of time putting this little clip
together but I didn't want to use it 'cause its very, very
controversial .... It's about castrating and dehorning and

branding and it's fine to address the issue but the roll-in he had,
the castration part was just, even I cringed and there's this kid
with the knife holding the calfs scrotum, putting the knife
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through, slowly cutting it, opening it up, taking the testicles out

and slowing cutting them up and this happens, yes, but these
are eighteen, nineteen year old students who are very
impressionable. I wanted to address the issue but I didn't want
to go so far to the one side where they, oh my God these people
really are barbaric so I'm trying to explain it to him, that, you
know, I really don't want to go that far. I want to show a still of
these procedures, not the whole action going through ... it and it
wasn't until rehearsal then, Tuesday afternoon that I finally got
him to cut it out and he didn't want to cut it. (4-2,3)

Despite this problem, she refused to back down.

Actually at the time he [producer] was quite peeved that I really
wanted to cut that clip and that I was really going to push for it.
I think he thought he could push me over and that I would once

again so ... "Well, okay let's try it but this time", you know, I
wasn't going to back down and so he was miffed at the end of the
rehearsal that I wasn't going to use it. I understand yes he had
to go back then into the files and find the slides that we used last

year. I discussed it with several people about using that, and we

all came up with the same conclusions that it is perhaps a

necessary evil but, there are benefits to it, I'm not against it but
these things have to be approached with tact. Just because it
looks cool and gory and we're going to gross some students out

with it doesn't necessarily mean we should use it. (4-4)

She was not used to someone dictating the way she should teach

her class. She concluded that a big reason was "creative differences" (4-

10). She did feel that after seven lectures, things had changed but then

in the end she realized that this was not so. Things had appeared to

her to have gelled. In the end, she realized that she had only gained

some control.

And you know I think halfway through I said, "Oh yes, I think I
have control again, I think everything feels fine", but in the latter

part of the time, in the end part here, I think there never really
was that total sense of control. I think I was just feeling much
better about things in the middle, that things were moving
smoothly. I really enjoyed it, roll-ins were going good. But once

again in the end, there was that lack of control because things
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weren't being done. And there was nothing I could do about it. I
don't think you ever, ever have complete control, even though
you have this fuzzy warm feeling halfway through, thinking that

you do. But, it's not the same type of lack of control that I felt at
the very beginning. (11-10)

She said that no one was taking responsibility for implementation

of changes to the teaching material. This lack of accountability meant

that things were not done. The chain of command was too long so

things were not carried out. The Audio-Visual staff used a lack of time

as an explanation.

I know they are busy too, just like everyone else, maybe that's

why. I know, its that time of the year, everyone is under a lot of
stress and things are flying around like crazy, but if it's your job,
just do it. (10-11)

She planned to voice her concerns with the Instructional Designer but

was unsure of what would come of it.

Workload

As with teaching any course for the first time there were many

things to prepare, making the workload very heavy. Alannah needed to

manage show preparation, rehearsal, her own teaching preparation,

material preparation, student preparation, and summer preparation for

next year. When Alannah took on the challenge of teaching Agriculture

112.3, she realized that there would be a considerable addition to her

workload. In addition to the actual telecast, there were rehearsals,

preparation time, reformat time, viewing tapes, and meetings with other

stakeholders. She decided to delay work on her masters' degree. She

was assisting a class, teaching parts of another, and instructing 112.3.
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Preparation. She began preparing for the class over the

Christmas holidays. Teaching every day, 14 hours a week plus

rehearsals added to the pressure.

She talked about the breakdown of her workload.

I think you have to sit down and really consider just how much
time goes into all this ... there's a lot of time, rehearsal, sitting
down, going through all these roll-ins, deciding what should stay
and what shouldn't stay. So I teach three hours a week. I

probably spend fifteen hours, I bet you, a week, prepping for
this, if you look at eight hours on Sunday, Saturday mornings
are usually the same, usually about four hours in there. Then

you throw in a three hour rehearsal, like I spend a lot of time

getting ready for one class and when you start figuring out how
much you get paid an hour, it's brutal and it's really frustrating,
especially when you have a bad class like last week. And you go
I'm not paid enough for this ulcer and this grey hair, no way. If
the money was better maybe I'd put up with it but .... and like I

said, I don't know how it works for teaching an on-campus class
for sessional lecturer. (4-19)

She realized that her increased workload related to this class was

a result of it being her first time teaching. She predicted that next year

she would be more on top of things and would have to do less

scrambling.

Her learning curve was beyond her expectations. She had to

prepare extra course material in case something happened. In the

areas she was not as knowledgeable about she spent time reading and

generating information. With guest speakers coming in planning was

easier. However, she reported that the workload became lighter as the

term progressed.

[Lecture] Twelve is Agriculture Marketing then 13 is the review.
One class left to teach. Oh life is sweet. (9-5)
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Salary. Lack of proper compensation for individuals involved in

Distance Education is a current issue and a familiar one. (Chute,

Thompson and Hancock, 1999). In this course, Alannah was paid one

half of a three credit stipend for the development in the term prior and

the regular three credit stipend once she was teaching.

She felt that she was not paid enough during the preparation

stages of the course. In Distance Education, it takes two or three years

to create a fully tested, effective course (Brown, 1999, Personal

communication). Then it is a matter of fine-tuning the content and the

delivery method to suit what is going on. In this case, the class was

only in its second year of delivery. This meant that a great deal of work

had still to be done, the fine-tuning stage had not yet been reached.

Alannah felt there should be more pay for the development. For all the

work a Distance Education instructor has to put in, the salary was too

low.

I'm not sure what normal sessional lecturers on campus
get paid and if I'm being paid, you know, kind of on par, I
think I am. You know, I don't think I'm paid enough. (4-
19)

And then once you're teaching, then what they pay is fine,
once you've got the class underway. Yes, oh, development
is the worst. That takes just as much time as teaching,
and they pay you half the amount. Just as much or if not

more, and they pay you half for what you get for teaching.
( 10-23)

Health. Health became an issue just before the first broadcast.

While preparing for the initial telecast over the holiday season, Alannah
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lost her voice. This meant that she could not lecture or even

communicate her ideas verbally to the other support members of the

team. There was no back-up plan in place so she had to gather the

others involved and through the help of her teacher assistant put

together a plan of action.

Rehearsal

The purpose of the rehearsal was to have an opportunity for the

technical and content people work together to determine how long parts

of the show were and how the telecast would be organized. Rehearsals

occurred once a week on the same day as the show. Despite the need

to work on all aspects of the show equally, the rehearsals consisted

mainly of working through technical issues.

The rehearsal schedule was based on how it fit into the schedule

of the producer. Originally, there was no thought about doing it earlier

in the week, or the week prior, to make preparation less rushed.

Yah, this is just when it fits into his schedule and so I guess
they're quite busy over there with quite a few productions, and,
so it was the best time for his schedule. It does make Tuesdays
rushed. (4-15)

The telecasts began without Alannah being comfortable with what

was going on.

So, if someone is totally cold and never has used any of this

technology, I would recommend more than just a dress rehearsal
a month ahead of time. I would think having them more

involved with the development of the Power Points, having them
tinker with them, figure how you can advance, reverse, stuff like
that. Getting used to using Power Point. But, if they have really
horrible first few classes, it's like beating a dog.... He's going to
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be a little shy and it's going to really negatively effect the entire

class, I think. (8-11)

The fact that she reported a positive experience right off the bat

helped her with the rest of the telecasts. She said that had the shows

gone wrong for her, along with the lack of training, it would have

caused trouble for the duration.

I think that at the very beginning, the first show, I loved it. I
think I did. I have to look back. I don't think I was totally
freaked out or anything. I think I really enjoyed it after it was

done. (8-11)

She again reinforced the need for proper training.

I still think I didn't really have a proper introduction to the

technology and I think we should have had basically a full dress
rehearsal a month before hand or a week beforehand. Instead of
that day of the first show. Just to really give me an

understanding of what was going on. I don't think I had a proper
introduction to that and it's just "been there, done that." The
crew is really good when something does happen, they say "Oh it
looked really good." or "Don't worry about that, we can fix that."
You know, they're good that way but, I think the initial
introduction is lacking. (8-10)

She commented on being nervous before first rehearsal because

she was not well. At rehearsal time, the crew would be working on

technical issues instead of allowing her to get her content ready. She

found things to be disorganized. The rehearsals were supposed to be an

hour and some lasted as long as three-and-a-half hours. On one

occasion, she sat and waited for one hour before getting to rehearse.

Often she felt her time could be better spent in her office, and was not

happy with the amount of time spent doing technical run-throughs for

-93-



the show. She would sit and wait to rehearse her content while

computers were set up or the crew got ready.

I understand it's four o'clock and once again our rehearsals last
'til four o'clock and yes, I've taken on this job and I love this job
teaching this class but I also have another job and when I show

up at 1:30, they're still disorganized and running around. We're

standing 'til 2:30 by the time we rehearse, I could be back in my
office doing something else still, but you know, once again, its all
technical stuff .... I catch roll-ins where, when [producer] puts
together they think, oh, that's a cool shot, I'm going to use that,
well they had dairy cows in the beef cow section, and to me,
that's a big no-no and I don't want to do that and so it's good
that we go through it like that and I catch a lot of things that
were surprises. [Producer] throws in a lot of Power Points that
were not on the original script and so I have to go, oh, that's

good, we'll use that, I guess. (4-4)

During the term, things did change to improve the preparation

aspects. She would wear a headset to have direct contact with the

producer during the rehearsals. Alannah was also able to free up some

time to view roll-ins in advance of the rehearsal. Meetings with the

producer were rescheduled to the Thursday before to allow her more

time to plan. The rehearsal was moved from 1:30 to 4:30 on Tuesdays,

which was just before the show. These changes combined to cut down

on conflict time, leading to much less intrusion in her day.

Now, when I plan my lesson, it's on the weekend, so Thursdays
good, Fridays a little bit better. I don't teach every day anymore,
so, this week has been heaven. So, I could care less when we

meet. It doesn't matter to me. Friday would be better, like I said,
but I definitely want to do it before the weekend, because that's
when I plan my lectures, is on the weekend. And then we come

back and we get together, we've been having to change rehearsal
times from 1:30 on Tuesdays to 4:30. And I like that because
then it doesn't break up my day at my other job. I can sit there
and I can get my work done and it gives me time in the afternoon
as well, and I can go through my lecture for that night. Like
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really sit there and take time with it, instead of breaking up my
afternoon, going 1:30 to rehearsal, staying there 'til 3:30 - 4:00,
rushing home and then getting ready. So, I like it .. I go to

rehearsal at 4:30, before that I go through my lecture and then I

just stay here, eat supper here and then I just look through my
lecture then, and so, it makes for a really long day here, but I like
it a lot better. (7-5)

Support

Alannah stated that she did not feel supported during the course.

Often she felt lonely and isolated. She had little contact with students,

the College of Agriculture, or other instructors.. Feedback and

recognition were not forthcoming from any of the other stakeholders.

When she had an on-campus class it was easier to ensure that all of the

subtle things were done. Here she did not know where to turn when

things did not work out.

I was the one individual whom she could come to for advice

regarding Distance Education. Peer tutoring of any kind would have

been useful as she was a first time teacher.

The whole point to this latest journal entry is a recommendation
that instructors new to Distance Education teaching need several

support people around them. Not only to help bounce ideas off,
with someone more experienced but also perhaps (here is my
ultra deep thought for the day) to receive some sort of validation
for what you are doing.
If someone who is experienced with Distance Ed. teaching tells

you, that you are on the right track, or that was a good approach
it means a little more than from someone not experienced with
this. (Journal page 5)

She did have contact with last year's instructor, which was

helpful. This allowed her to relax and understand what was happening

better. Other than the Assistant Dean, no one came to her and said
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"How are you doing?" No one sat in on her classes to give her an

evaluation of, or feedback on, her teaching style.

Instructional Design support. The Instructional Designer that

she was working with was present only in the first term when the

development took place. He was on sabbatical during the delivery of the

course. Most of the development had been finished, but she needed

someone to turn to for advice when pedagogical issues were bothering

her or instruction was not following the plan. Outside of the

Instructional Designer, she felt that Agriculture 112.3 was not a top

priority for the Extension Division. This belief was reinforced by some

of the problems she had to deal with. Students received the on-campus

course manuals by mistake. These books were without the television

schedule and Distance Education material. She felt frustrated because

she thought that someone would be looking after this.

After they said, yes, you are the instructor, sign this contract,
bye-bye. That was it.... so many things were happening that I
had no clue was going on in my class, like people dropping out,
and, not that any instructor on campus really knows, if it's a

large class, who drops out, and so on and so forth, but you
know, some of my students were getting the tapes sent to them
at home, because they couldn't get to the class, or they had no

classroom, and so on and so forth, so there were lots of things
that I never knew about. Like I'd be expecting a call-in from so

and so, well, they're not by a phone and they watch the tape .

three days later. So, it was really lacking I think from
Extension. (11-12)

She was told by the Extension Division at the beginning of the

term that it was her show and she could do what she wanted. Alannah
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felt that someone should have been watching her as it was her first time

teaching.

Yes, it's a definite sense of accomplishment. They [Extension
Division] told me at the beginning, it's your own show and you
can run it the way you want. And that is pretty scary at first,
you're thinking, oh, I'm never done this but let's give it a shot,
and it is a nice sense of accomplishment, been there, done that, I
haven't been fired yet, the students are learning, but there should
be a little bit more support. I mean, Extension doesn't know me

from a hole in the ground, I could be telling these people
anything. But I guess my department knows me and they must

have vouched and spoke. (8-24)

Alannah was ill right before the first telecast and there were

doubts whether she was well enough to teach. Fortunately, she

recovered enough to give the lecture. This event surprised Alannah

because she had never discussed a back-up plan with the Extension

Division before. She wondered if they had this happen previously. It

appeared to her that no system was in place to deal with such a

problem. At this time, she felt supported but she wondered whether it

was support for her, or for the show and all that the others had

invested in it. It did make her feel better to know that others could fill

in if something bad happened again.

College of Agriculture support. Although she said that the College

gave her the opportunity to teach, it was with minimal support. She

was able to maintain contact with those in her department through her

own efforts. When she had problems with marking decisions and

sorting out power struggles she felt she had few options.
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I would call him [Assistant Dean] and he would have the final

say and if it was on this particular topic and I know where he
would stand on that, and I know, I win. On other issues he
could go either way, he's a fair man, and I respect his opinion,
but I would ultimately go to him. (4-4)

She said that the support from her department was inconsistent

at times. She believed that people in her department were against these

types of classes. They did not view Distance Education classes as a

good thing.

I get a lot of flack in my department for teaching this class
because it takes time, especially because I'm not done my
Masters yet. But I do get a lot of flack, that this stuff is taking
way too much from my other duties, which is not true. The

department head is not one of those people that feels that way,
it's other people in the sandbox that are fighting, over the biggest
sand shovel, basically, that talk about those types of things. But
when it comes right down to it, I'm pretty sure I'll have support
from my department head and things will be fine. (8-18)

Students

Throughout the interview and teaching term, Alannah made

constant reference to the students in her class. She did not know who

was in her class or what their background was. With Alannah not

knowing how they felt or even who they were, she did a great deal of

speculating. Often she would discuss an incident and say that if she

were one of the students she would react a certain way. This lack of

knowledge of students was not an important issue for her at the

beginning of the class as she was focused on the preparation and

merely surviving the course. However, as the need to make
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adjustments arose and the chaos of the first shows dissipated she was

increasingly concerned about wanting to know about the students.

Background of students. Alannah did not really know anything

about her students.

But not knowing any of the students, not marking any of the

assignments, I don't know where the students lay on the curve of
zero to one hundred. So, it makes setting the exam a little

tougher, like if, I'm not one of those instructors that's trying to

strive for a certain percentage at the end of the year, whatever

happens, happens. But, you don't want to fail them all either,
and you don't want to make the exam too easy. But, I don't
know where they lay in terms of catching on to the stuff, how
innovative or creative is their thinking. How intelligent are they?
I have no clue. (9-13)

She could ask the proctors about the background or knowledge

base of the students. This was not very effective because there were

only two sites with proctors. The proctors told her that the students

were mostly young, female and recent graduates, with little farming

background. They also told her that some of the students were

professional agrologists, which she found useful. She was confused as

to why some of the students took the class. She had to adjust her

lecture material accordingly.

I think that a lot of people taking this course are not continuing
on with their education. The Saskatchewan Institute of

Agrologists have listed this as an ethics course, so a lot of them
are just taking it to get their ethics. So that really changed my
focus then too. And that's when I started to think about bringing
in more current materials, ... there is no point in teaching just
the hard core facts, because these people are already agrologists.
They have some agricultural background, now, it's to deal with
the current issues, and let's deal with the ethics, and opinions.
(11-19)
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Contact with students. Alannah thought about contacting the

students during the term but too often the timing and the

circumstances did not allow it. Due to this lack of constant contact, a

connection never developed between her and the students.

I don't have enough contact with them. My on-campus class, I
still have students stopping by and talking to me and you see

them in the hall or whatever, and you have contact, physical
contact, with them. I guess if I called them [off-campus
students], I would find out.... I haven't established the same

relationship that I do with the on-campus students. We're not

buddies. And so I can't just go, "So how's it going?" So, there's
no relationship, I'm just the person in front of them, on the TV.

(10-27)

She asked me about possible ways to improve contact with the

students. We discussed ideas to improve the instructor's knowledge

and familiarity with students.

I would like some way to be able to know their background. Like

my in-class, I give surveys in my class, and what their

background is, what their direction is. In my second year class, I
don't do it in the first year, 'cause it's just too large and I don't
have them long enough, but when I'm in class with them and

you know, they'll come up to me and they'll say I'm not from a

farm, and I don't know enough. Oh. Why are you taking this
class? Why are you in agriculture? And you can have that
conversation and set up that baseline with them then. With
these guys you can't, so it always makes me curious. (10-16)

She did finally contact the students during the mid-term break.

Many told her that they felt uncomfortable with calling in and

discussing their ideas. She felt that after talking to them directly that

the students were not picking up the importance of the discussion

questions. Instead, they felt that they could do without it.
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distracting for them and that it was hard to spend time with them, even

after class.

A: I had a couple students come up and ask me about last
week's assignment and what we were really looking for. All
of a sudden, everyone rushes in and they are tearing down
the set and they are moving this and moving that. It's
such a distraction and I felt I didn't even respond to the
student very well. He was still quite lost on the whole

concept but people are flying everywhere and it was just
such a distraction. I don't know how you change it, but I
don't think it's the best learning environment. I felt I
didn't totally spend enough time and respond to him.

J: So it would be nice to have a classroom or quiet area

where you could debrief.

A: Yah, 'cause I understand too, it's 10 o'clock now and
these guys [the studio crew] want to get home as well and
have to tear down everything first before they get out of
there. That's wonderful but, I felt like that student really
got cheated out of what he was paying for. (3-5,6)

Interaction

One of the main ideas in offering a televised Distance Education

class versus a traditional text-based correspondence class is that there

is an opportunity to interact. This can be interaction between the

students and instructor as well as interaction with other students and

guest speakers (M. Moore, 1989). Discussion was built into this class

in an attempt to replicate the academic exchange that occurs with any

regular face-to-face class. Now, whether it does or does not occur in a

traditional class is another thesis but many Distance Education classes

attempt to have this option available.
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I called and talked to a lot of my students, and one of their

biggest complaint is cut down on the off-air discussion time
because ten minutes is too long, because we sit there and stare

at each other. Well, I disapprove of that but, they're not into
discussions I guess, so it doesn't bother me now to cut out, I
think at the very beginning of the year, I was a little stressed out
about how to, if I run overtime, like how do I juggle that, and not

wanting to cut out discussion questions, but now I don't care.

They don't participate anyway, it's a waste of my time to stand

up there, and just answer the question myself, and talk to

myself, so, I do that enough at home. (8-4)

In-studio students. Direct, regular contact with students was

limited to the in-studio audience and even this proved difficult. This

group would be quick to leave after class and their attendance was

sporadic. She did develop a bit of rapport with this group, but these

students were not representative of the majority of the students.

Student population consisted of 28 students and of these over half were

under 20. Of the mature students, four of them made up the studio

audience.

The students in the studio asked questions on breaks but rarely

on-air. Because of these off-air discussions, the students at the sites

were unaware of what was asked and could not benefit from the

responses. Alannah felt that having the in-studio group asking

questions on-air may have also stimulated more responses from the

distant sites. She believed that the content seemed to fit better with the

mature in-studio audience. She also felt bad for the in-studio audience

because there was so much going on that it must have been very
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distracting for them and that it was hard to spend time with them, even

after class.

A: I had a couple students come up and ask me about last
week's assignment and what we were really looking for. All
of a sudden, everyone rushes in and they are tearing down
the set and they are moving this and moving that. It's
such a distraction and I felt I didn't even respond to the
student very well. He was still quite lost on the whole

concept but people are flying everywhere and it was just
such a distraction. I don't know how you change it, but I
don't think it's the best learning environment. I felt I
didn't totally spend enough time and respond to him.

J: So it would be nice to have a classroom or quiet area

where you could debrief.

A: Yah, 'cause I understand too, it's 10 o'clock now and
these guys [the studio crew] want to get home as well and
have to tear down everything first before they get out of
there. That's wonderful but, I felt like that student really
got cheated out of what he was paying for. (3-5,6)

Interaction

One of the main ideas in offering a televised Distance Education

class versus a traditional text-based correspondence class is that there

is an opportunity to interact. This can be interaction between the

students and instructor as well as interaction with other students and

guest speakers (M. Moore, 1989). Discussion was built into this class

in an attempt to replicate the academic exchange that occurs with any

regular face-to-face class. Now, whether it does or does not occur in a

traditional class is another thesis but many Distance Education classes

attempt to have this option available.
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This course had a regular discussion section at the end of every

telecast. Students were provided with two discussion questions in

advance. Then they were expected to telephone in and give their

opinions or ask questions about the particular course content. This

had worked well in the previous year's class so there was no reason in

the beginning of the course to believe that it would be otherwise. Unlike

other classes in Distance Education, there was no option of faxing a

question to the studio.

Alannah reported that inconsistent and non-existent

participation occurred right from the first class. She tried from the

beginning to impress upon the students the importance of the

interaction. On the first night she even went into the audience and

role-played in an attempt to get people involved. She had her on

campus assistant play the role of the instructor and she asked

questions as a student. This obvious display failed to bring about

consistent results from the students. Even when she asked an initial

question and re-directed it to a specific site they would not call in.

Nothing that Alannah did seemed to spur them on, or in any way

stimulate conversation. After discovering that many of the students

were young with little background knowledge about agriculture, she

believed that this was a huge factor in their lack of participation.

Students at some sites were not even present for the telecasts. They
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would not be present to phone in. Instead, they would get the tapes of

the show sent to them the next day.

Alannah agonized over this aspect of the show. She blamed

herself and continued to try anything to remedy the problem. In her

mind, this was the biggest disappointment of the course. It really

tortured her to be up on stage trying to get people to participate and

they would not.

I was hoping for a good discussion but I have been burned over

the weeks now. I think I just have a group of students out there
in TV-land that just do not want to talk on the phone. (5-30)

She could not understand why discussion was not working. With the

lack of participation, she eventually stopped worrying about taking up

discussion time with lecture time. During classes when she was

running late, she would simply cut out the second discussion question.

I've just resigned to the fact that there's nothing I can do. I only
had one call-in discussion. I had quite a long lecture last week
and so I only had one call-in discussion, and they had one

telephone call. And you know, tonight as I was writing up my
lecture on the weekend, I thought, oh [producer] didn't really
allow me enough time in this script from the very beginning
part, because I'm actually going to have a lot to say and then,
the first thing that comes to mind is, well let's cut out the

[second] discussion question because they don't care anyway.
(8-4)

The interaction was very different from what she experienced with

an on-campus class. There were no heated debates or multiple student

exchanges.

I don't have that with my off-campus class, so I don't find it as

rewarding to connect with the students. I'm hoping the
evaluation will give me something, like, you know, you're nice
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and I learned something. That would be good. But I have no

contact with them, so, I don't know what they're thinking or

what they are feeling. As my on-campus ones, I do, but I really
like the experience. (9-23)

Things reached a low point on week six when no telephone calls

were received. This upset her.

Last week was the last animals section for the class to teach,
week six and no student participation. It was horrible. Waiting
for call-ins, waiting for call-ins, nothing. I talked then through
one discussion question. No response so I carried on with the
lecture. With the second question I had one call all night, so I

actually got a little mad, and I told them that next week we had a

very special guest and if they don't start participating, their mark
is going to reflect it. (7-1,2)

The threat of a marking penalty improved interaction the

following week.

She became concerned because last year's class had plenty of

lively discussion. This started to make her feel down about her

teaching abilities. This year, the students were not allowed to telephone

in whenever they had a question or comment; they had to wait until the

designated interaction time. In her mind, this really changed the

atmosphere of the class.

I think it might hinder them from calling in because before even

if it's not really on the subject of tonight, and you just want to

talk about something else, agriculture related, then call in, and
she would get calls. And this year, we're trying to avoid that so

we can still edit the tape, and I think that probably has had an

impact as well. It's not an easy-going atmosphere for the call-ins
as it was last year. But I still believe the biggest problem for call
ins is the age of the students and experience level they had.

They're just not into it. (8-1)
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The goal of the discussion was to get them involved and talk

about the issues. She wanted some sort of mark incentive tied into

participation.

I think it's much easier to talk to people face-to-face than on the

telephone. I don't think you would ever have the same problem
with people wanting to talk. Over the phone, I can stand up
there and over a TV camera, and say, come on, what do you
think the answer is, come on, come on, come on. But if I do that
to their face in front of other students, if I'm standing right in
front of them, and do that, well I think they are going to be a

little more intimidated and can't blow me off as easy. And then

they have to answer the question. They have to start to discuss.
This way, it's like, oh, what are you going to do? Come over to

the TV and poke me or what? So, I don't think they are as

intimidated and pressured to call in. (8-6)

There were occasions when the students did make an effort, such

as when the Provincial Agriculture Minister and the other guests were

present. One time, she stopped in the middle of her lecture on

economics and asked someone to call in with a joke to brighten up the

class. This worked and stimulated a number of responses from the

students. For one class discussion, she prepared a site in advance.

She arranged with the proctor over the telephone to discuss the

questions in advance with the students at the site. When she asked for

a reply from this site they called in and took part in the discussion even

beyond her highest expectations.
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CHAPTER FIVE

ISSUES AND FUTURE RESEARCH POSSIBILITIES

This chapter looks at the major outcomes of the study as they

relate to the literature as well as to my own thoughts and beliefs. My

hope is that the reader can identify with the questions that are raised

by the study and are discussed in this chapter. In addition to being an

important outcome of this study, the questions raised will serve as

future research topics.

The issues originate from the major themes of the study. To

address all of the themes would be impossible so I have focused on

those which have an impact beyond the boundaries of this study. The

issues are broad but they all encompass the instructor's involvement in

the course. The discussion of the issues may help others in their

understanding of the real world of the instructor of a distance education

course.

The issues raised deal with design, training, teaching, and

organizational structure. Each issue raises a number of specific

questions which are discussed here.
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Design Strategy for Distance Education

Is it important to have the instructor involved in the design of the

course? The model for this and other classes is to have involvement of

the instructor in the design of the course. Dick and Carey (1996) have

determined that the level of instructor involvement in design should be

directly related to the involvement in the delivery. They list three levels

of instructor involvement based on this approach. Using their system

Alannah would fit in the second category which would have her

personally delivering the course content with the use of course manuals

and pre-produced video clips. This relatively heavy involvement in

delivery means that she should be as equally involved in the design

process. In this case, the situation did not permit such involvement.

With the rush to have Alannah as the instructor, she did not have the

opportunity to digest all that was happening. To be successful,

distance education must have effective implementation of course

design, general delivery strategies, and evaluation to provide maximum

benefit for both students and instructors (Reynolds & Cochenour,

1998). Only when the instructor can carry out these aspects of

distance education can the course be successful. These elements were

present in Agriculture 112.3 but not to the degree that Alannah was

provided with the "maximum benefit".

The instructor is still the instructor and as such will always be

the critical link between the material and the students. Despite claims

-108-



to the contrary, all the advances in technology have never been able to

completely eliminate the need for the instructor. As technology tries

harder and harder to make learning independent it will be even more

important that the instructor is involved in the design and planning of

instruction.

Should the producer write the scripts or should it be the

instructor? The scriptwriting was done primarily by the producer. I

found it strange that the instructor did not have more input in this

aspect. By not knowing an instructor's style and approach it is hard for

anyone to assume they know the amount of time needed or how best to

deliver a specific element of the content. The script writing by someone

other than the instructor may have worked out once a bond or

relationship had developed but not immediately. Instructors provide

the learning strategies and the content. Only they really know how to

best plan a lesson. With the addition of the time boundaries imposed

by the integration of technology, more attention must be paid to

planning but not to the extent that instructors cannot have control over

their own lessons.

If the design is less rigid will the experience for the instructor

improve? Alannah often felt she should do a certain task a way she felt

would be most effective or most comfortable for her. This often

interfered with the protocols established by others. Without

background experience that even basic teacher education gives, she was
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unable to anticipate and understand the way the course unfolded. She

may have been able to understand the how's after experiencing it but

would not know the why's. Alannah was restrained by the design of the

course. The precise and sometimes inflexible nature of distance

education is often dictated by the costs involved. If more attention was

paid to learning outcomes and teacher well-being then greater benefits

for distance Education could be realized. Individuals must lead, not

follow, technology.

Training of the Instructor

What level of training do Distance Education instructors need?

There should be adequate preparation for any new experience in

agricultural distance education (Miller & Carr, 1997; Rogers, 1991). If

Alannah had received better training, she would have had a better

experience. Sadly, her lack of training was not unusual as most

instructors and institutions do not spend a great deal of time preparing

and rehearsing for the show. Instead, the idea of "sink or swim" is often

the approach used in post-secondary institutions (Moore & Thompson,

1990). The lack of training is an important area of concern for those

instructors who are involved in this type of teaching. Willis (1994b)

lists many factors that contribute to a positive training experience for

faculty new to this type of instruction. He emphasizes a training

program that includes not only an opportunity to experience the

technology from both an instructor and student point of view, but also
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adaptation of instructional strategies and exposure to current research

in Distance Education. Alannah was never prepared for the teaching

experience in this way. Rehearsals made up the majority of her

preparation and training. The rehearsals gave her a general idea of

what to expect but did not focus on developing or enhancing any skill

sets. My experience has been that you train the instructors not

necessarily to teach but to react differently to this new environment.

What level of skill in technology do instructors need? Her lack of

need for technical skills surprised me. Research I studied referred to

the technical background needs of instructors (Miller & Carr, 1997;

Murphy & Terry, 1998a). Alannah assessed herself as someone who

was not overly skilled with technology yet she was able to get through

the course without any serious technical problems. Perhaps a younger,

more technically literate teaching force, is emerging. These new

teachers may assess themselves as having low skills but even so they

may be at a higher level than their predecessors. Rather than worrying

about themselves and the technology, they are indeed becoming so

comfortable with the technology that they can be free to be more

altruistic towards the students (McIssac & Gunwardena, 1996).

Control

How much control over the course should the instructor have?

There were decisions that Alannah did not agree with or feel that she

was a part of. There are areas in which the instructor should always
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have the last word. Often the technology needs take priority over

teaching because of the costs involved. Teaching has to be first and

have to come under the control of the instructor. Each side must be

willing to change to accommodate each other but not to the detriment of

the instruction. Too much reliance on technology can lead to an

emphasis on technology rather than content. If the technology is to

have precedence, should we be using it at all for delivering course

material?

Support

What type of support system should be in place for the instructor

of a Distance Education course? Alannah felt that she was not a

priority of the Extension Division or the Audio-Visual Division. If she

had been informed in advance what type of support to expect, then she

would have understood the system better and been more mentally

prepared for the task ahead. She felt there should have been a higher

level of supervision of her teaching. The addition of a supervisor of

instruction or the creation of a peer support network could have guided

her through the rough spots. Willis (1994b) writes that the

establishment of a faculty mentoring network is important. Instructors

feel more comfortable speaking to peers and colleagues as opposed to

instructional developers. These groups, either formal or informal, tend

to "take on a life of their own" (p. 286) and prove to be beneficial to both

new and experienced instructors of Distance Education. Many of the
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concerns that Alannah brought to our interview sessions could have

been discussed with another peer. I had to restrain myself from offering

advice at times for fear of influencing my study results. I never allowed

her to suffer if she asked my opinion or advice but I felt that I would

have been able to help her more if I had not been in the role of

researcher. This thorough advice was what she was lacking throughout

the course.

What effect did the isolation from others in the teaching

profession have on the development of the Distance Education

instructor? This aspect did not come up in the literature review but

was very important in this study. Alannah often felt uninformed and

this was compounded by the feeling that she had no contact with other

instructors. As our society becomes increasingly busy and complex,

individuals will be unable to handle such situations alone. She found

that her new lifestyle was hard on her friendships. With working the

extra hours she was unable to carry on a regular lifestyle. What, then,

does the added work and uncertainty do to the quality of life of the

instructor?

What should the home College be providing to the Distance

Education instructor? How could agreements between different

administrative units be made easier to allow the transfer of both

personnel and resources between each other? The home College should

have closer say in the development and delivery of the course. Often
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the delivery of these courses is left up to the experts. The

administrators may be interested in the costs and benefits to the

institution but are not knowledgeable enough to determine if the

teaching and learning is effective.

How much feedback does an instructor need? I would imagine

that "more than none" would be the proper answer. Alannah worked to

get her own feedback through viewing tapes and writing reflectively.

Still, she could have benefited even more if she had someone else

providing her with critique. Including feedback for students is an

important part of the learning process. Alannah was learning about

teaching so she should have been afforded the same luxury. Possibly,

her desire to see the students do well and succeed is ultimately for her

the most useful form of evaluation and evidence to her peers that she is

successful at teaching.

Teaching is very much a caring profession. At all levels, teachers

show that they care about both students and those they work with.

This caring and support should be a part of every learning setting. All

people thrive when they feel supported. Distance Education can be a

lonely experience for instructors as well as the students. By creating a

supportive, caring environment the experience of Alannah and those in

similar situations can be much more positive.
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Instructor's Role with Students in a Distance Education Course

Would a better pre-course knowledge of students have helped? A

thorough analysis of both the learners and the task must be

undertaken before technology is integrated into teaching (Hannafin &

Peck, 1988). The task may have been studied, but the students were an

unknown entity. Although it is not easy to do comprehensively, even a

rudimentary profile of the students would have made Alannah's job

easier. The unknown factor of the student make-up influenced her

decision-making. If there was a stable or predictable audience then she

may have been able to work at improving or adding variety to her

instruction. Even if pre-course knowledge was not increased, would

more contact with students during the course have made her teaching

easier? The list of characteristics of successful distance education

(Bates, 1995) includes personalizing the teaching as one important

reason to use educational broadcasting. This was not done. The

attempt to make the course generic actually went counter to this point.

Can there be a better system to ensure that the students are

actively involved with the instructor? Interaction is an issue that

concerns many people in distance education (M. Moore, 1989). Does

interaction occur in every class where the students and the instructor

are in the same location?
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Teaching a Distance Education Course

Is it possible to make the transition from teaching in a traditional

classroom to a distance education setting? The Distance Education

course is an unstable environment (Wolcott, 1995). Wolcott reports

that what works in traditional face to face instruction does not work in

distance education. Her study is correct in its identification of issues

that plague those who move into teaching distance education. Her

advice for the instructor is to be a reflective practitioner who is always

looking back and studying all that has taken place with one's teaching.

People make the assumption that teaching is teaching and there is not

much to learn once you have mastered the basic art. It is evident from

the study that this is not the case. Alannah constantly struggled with

the huge differences between the on- and off-campus teaching

experience. Her grounding and most of her experience came from

traditional teaching. This frame of reference did not always help her

out when it came to problem solving with the televised class. Could she

have shown more initiative or was the situation as successful as it

could be? Is her development only a matter of time like most young

academics? It was interesting to see how she was surprised with all of

the changes and discoveries that she experienced while teaching.

Instructors new to Distance Education must be made fully aware

of both the differences and the similarities from the type of teaching

that they are used to. Certain elements will always be the same with
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teaching. This would be a good place to start building Distance

Education skill sets. From here, the many differences can be

addressed. This would establish a comfort zone before heading into the

unknowns. People can handle unique situations when they are aware

of them. This awareness is just as important as the strategies to deal

with the differences. Equipped with this knowledge, the teaching

experience can be much more positive for those new to Distance

Education.

Did the teaching strategies succeed or fail her? McIssac and

Gunwardena (1996) state that the interaction in these types of classes

is poor. By making Alannah aware of this, her expectations of the

interaction could have been lessened, or at least framed properly. It

took her most of the term to realize the discussion was not working the

way she expected. Had she been more aware in the beginning, she

would have made adjustments sooner and without the personal internal

conflict. Alannah felt confined by the sterile environment of the studio

and the inability to be dynamic. She was unable to portray to the

students her true personality. Even one face-to-face meeting would

have established who she was with the students and given her more

personality. The "Border Issues" (Hsu & Sammons, 1998) of non-verbal

communication play an important part in teaching. It is hard to

transfer these signals electronically.
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These points make one wonder if Distance Education is trying to

accomplish goals that are beyond its means. Maybe the traditional

non-interactive lecture is all that satellite delivered teaching can aspire

to. If the students want interaction then maybe they should expect it

only in a face-to-face setting. In this course, the students did not ask

for more opportunity to interact. Instead, they asked for less.

Instructor and Reflection

How important was the role of reflection in Alannah's

development of her teaching skills? She was not the kind of person

simply to accept what was happening. She had a hunger for

knowledge. Those new to education reflect on how they dealt with the

new experience based on their previous knowledge (Alley, 1996; Repp,

1996). Instructors must not only change for their students but also for

themselves. Technology is one way to implement change. Technology

can cause confusion but it has a greater potential to foster growth other

areas for the instructor and student. Alannah shared this positive

attitude towards reflection and did an excellent job of thinking about

her teaching. Her only obstacle was that her lack of experience in

teaching meant that she did not have as much wisdom to fall back on.

How did her ability to reflect on what was happening effect her

development? She would describe herself as a comedienne and then

the next time she worried that she was too dry or serious. I believe this

came from the clash of her two different teaching roles. Teaching both
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on-campus and off-campus, she was two completely different

instructors. This illustrated the difference with teaching in the two

different environments. How then is it possible to facilitate keeping

one's effectiveness in teaching constant when moving from one teaching

context to another? Because she was inexperienced she was trying to

find out really what kind of a teacher she is. This was not easy as she

was pulled in two different directions. I believe that this experience will

serve her well as it gave her a variety of teaching skills and strategies.

But now when she is still trying to determine a teaching style it is more

harm than good. I think this is the way most people are and it takes

plenty of experience to create out own identity within a situation.

Maybe she was being too reflective and second-guessing herself at the

expense of doing the teaching.

Effects of the Organizational Structure on the Instructor of a Distance

Education Course

What type of organizational structure should exist with a course

like this one? A set of procedures or a chain of command to deal with

issues, both minor and major should have been decided in advance

(Dooley, Edmundson, and Hobaugh, 1997). There was concem right

from the start with the course. Alannah was hired late, which caused a

lack of preparation, but she accepted this and prepared for teaching the

course her way. Most Distance Education programs are constructed as

a relationship between different areas or organizations. Rarely are there
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independent Distance Education-only agencies on University campuses.

The Open University, Open Learning Agency and Athabasca University

are rare examples of stand alone entities that focus solely on one form

of delivery. When several institution-based organizations come together

often the responsibilities of the collaborative work are loosely delegated

or based on assumptions. No actual independent structure is in place

to deal with the delivery.

In this type of setting, Alannah found it hard to know her place in

the overall structure of the course. Unlike traditional courses where

there is only one person involved, she had to work with a number of

different individuals. An introductory set of materials for a new

instructor outlining duties, overall organizational structure, roles of

others involved and problems solving procedures should have been

developed and provided to her. There was never any type of direction

for problem solving or an outline of what her expectations were. Can an

instructor with no instructional design experience comment on the

design process?

How do you deal with a lack of harmony on the development and

delivery team? Both the instructor and the producer must recognize

and respect the others' talents and responsibilities. Ludlow and Duff

(1996) see that the producer and instructor work as a partnership.

This partnership must remain equal. There must be a concerted effort

to build this equality if it does not already exist. They suggest
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relationship building activities, collaborative efforts and coordinated

action. These three elements did not occur with the class. The

professional relationship with the producer and Alannah was one that

was rough throughout the show. Although they worked together to

make the show a success there were times of definite divergence in

opinion.

Conclusion

It is obvious that there are still many issues, both large and

small, that have to be addressed to make Distance Education a more

productive method of delivering instruction.

• Is there a more effective approach to Distance Education

course design that includes the needs of the instructor and the

needs of the technical and instructional design teams?

• What is an acceptable minimum level of training for an

instructor new to Distance Education? What should this

training include?

• What type of administrative structure would allow the

instructor to maintain control during the delivery of the

course?

• How can a support system be developed to ensure that no

instructor feels isolated and alone?

• How can an instructor become aware of the learning

characteristics of the students?
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• Is there a personality type that finds success with Distance

Education instruction?

This study has provided insights into one instructor's experience

and in true research fashion, has raised more questions than it has

answered. Alannah's strength of character and her desire to make this

experience a success helped her to make it through many challenges.

An incredible series of changes and events shaped Alannah's first

Distance Education experience. Never deterred, she celebrated the

success and pondered the disasters.
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CHAPTER SIX

PERSONAL REFLECTION

Everything is a case study, the study, and my study of the study,

the study of my study of the study. This section will serve as the case

study of me during the research and will summarize my findings from

the entire study. I include what Alannah experienced, an overview of

my analysis, and a look at what I learned during the course of the

research. My hope is and was that I would take the first steps towards

becoming a researcher and that this research may prove useful to those

in the field of Distance Education.

Throughout my research, I attempted to maintain a log of my

thoughts and actions. I struggled in the beginning with the actual

choice of a thesis. So many people who complete post-graduate work in

the area of technology do a project. My job entails a great deal of

project work so this would be rather repetitive for me. I also wanted to

have the option of Doctoral work in the future and a thesis would help

this career decision.

I approached this study with the hope that I could first finish,

and second that what I did would be relevant and useful. I began in
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the summer of 1998 in a mad rush to finish my last class before taking

a summer holiday from my job. Having completed my coursework I

expected to be starting a project upon my return and hoped to be

finished by Christmas of that year. The only problem came from the

fact that my last class was in educational research methods. This class

sparked my interest in research enough to change from a project to a

thesis.

The lack of research in my chosen area did not allow me to come

up with a predictable experience for a first-year, Distance Education

instructor in advance of the study. What I did do is find out what

Alannah thought. I chose to build the study from Alannah on out to

create an interesting story. My belief is that first you get to know the

character, then you get to know what she does and how it effects her. I

tried to keep on a consistent work schedule throughout the research. I

put in at least two hours a day every day in an attempt to ensure I

would have positive, forward momentum. I took no extended breaks

from the material from the first interview right through to the

completion. I went through a variety of stages. I tried not to get burned

out but to follow a slow and steady pace.

Originally, I was unsure how long each interview would be.

Reports suggest an hour maximum (Glesne and Peshkin, 1992). After

this length of time people are getting tired and the quality of data will

suffer. As well, people are busy and it is unrealistic to expect too much

-124-



time to carry out an interview. The length did not seem to be a

problem. The tape recorder helped. I could make notes about the

important issues but could still maintain a pace that allow the interview

to cover a wide range of data to a high level of depth. I enjoyed

interviewing and looked forward to each one. Alannah told the story

well. The fact we could sit and talk was a positive experience. The

interviews went well. We often showed up in the same frame of mind

and spent much time laughing or sharing the same thoughts about an

issue. We were often caught off guard when the tape would end as we

were talking and not paying attention. The time just flew by.

I purposely did not include the students in the study. The

College of Agriculture has already surveyed students in the class so this

would be a duplication of efforts. There were no studies specific to

Distance Education students at the University of Saskatchewan but

there are strong trends from other research into students that would be

applicable. In addition, I did not want confusion based on what the

students said. I wanted to keep the focus on Alannah. In my literature

review, many studies on students had been carried out and I felt that

doing another one would not contribute to Distance Education

research.

I found it hard to separate the issues as they are coming from one

person's experience. When the focus is on one person every theme is

interrelated. There is a true connectedness with all of the information. I
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think it is impossible to separate this into unrelated groups or to think

that you can.

What Did Alannah Experience?

Alannah experienced a high degree of change. She experienced a

sense of personal accomplishment. She faced many new situations and

frustrations. She grew professionally and experienced a new way of

preparing for and carrying out teaching. The course gave her a better

insight into Distance Education methodology and outcomes of teaching

this way.

What the Analysis Told Me

There is a need for better training. The mindset must change

that this type of instruction is the same as traditional classroom

instruction. Anyone taking on a new assignment in Distance Education

should be alerted to the differences and then trained to meet these new

challenges. Distance Education is still not easy to adjust to from other

methods of teaching. There must be better overall organization of the

various people involved in collaborative efforts. A system of support for

the Distance Education instructor is needed. Universities should be

doing more to train the Distance Education instructor. Rather than

this being on the periphery for those who are interested or simply need

the money it should be recognized as a separate discipline of teaching.

The design and delivery areas should add one more partner to the

instructor training: Colleges of Education. The role of reflection in the
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development of the instructor is important. For an instructor to survive

and fully understand what they are going through they must tum

inwards and make sense of issues for themselves.

What I Discovered About Research

For me the entire process was rewarding. Working in a

qualitative manner gave me insight into areas I thought I knew, and

confirmed suspicions that I had. Although my study was to focus on

one person, I would have benefited from having more insight into the

issues. In the future, I would attempt to get a variety of participants to

find out the other angles. As I had predicted in my proposals, trust and

rapport did create a positive environment for interviewing.

There is still not enough study in the area of Distance Education.

The literature is scant when it comes to information in so many

different areas of research in Distance Education. My hope is that this

work has contributed some knowledge and will help to further the

research into Distance Education.
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Appendix A
Letter to Distance Education Instructor

(Date)
Participant name

Participant Address

Dear (participant)

I am providing you this letter to request your participation in a

research study that will investigate the experiences of teaching a

televised distance education, agriculture course. It is Titled: A Case

Study of Distance Education: A University Instructor's Experience.
The study, which is part of my M.Ed. in the Department of Curriculum
Studies, is under the supervision of Dr. Alan Ryan (966-7659).

The study is set up to record the experiences and observations
that you encounter as an instructor of such a course. There are no

theories or ideas being tested. Your words and conversations will make

up most of the data. The study would require an interview with you
every two weeks for the duration of the semester. The interviews would
be tape-recorded.

I have also provided a consent form which outlines in more detail
the commitment that is required of you as a participant, the benefits
and possible inconveniences of participating in the study and your
rights as a participant. Should you have any questions of concerns

about the study, please contact me at 966-7617 or Dr. Alan Ryan at

966-7659.
Once you are satisfied with the conditions of the study, please

sign both copies of the consent form and return one to me. The other is
for your records.

Thank-you for considering this request

Sincerely,

Jay Wilson M. Ed. Candidate.
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Appendix B
Confirmation of Participant Role - Distance Education Instructor

Please read this consent form. Should you have any questions or

concerns, please contact me at 966-7617 or Dr. Alan Ryan at 966-7659.
Once you have read and fully understand the form and if you are in

agreement with the contents, please sign and date both copies of the
form and return one to me. The other is for your records.

1) Commitment that is required
You will be expected to meet with me at least once every two

weeks for approximately 4 months (the duration of the semester) while

you are teaching Agriculture 112.3. We will discuss your reactions,
experiences and concerns with the delivery of the class. With your
permission, these meetings will be audiotaped. The tapes will only be
heard by the transcriber and me. You will have an opportunity to

proofread the transcripts of the interviews, at which time you will be
asked to clarify statements and or give more detailed explanations of

your comments to ensure that I have correctly and adequately
interpreted your intended meanings.

A journal will be supplied to you for recording your concerns and
reflections during the course of the semester. It will be an important
instrument of communication between us, as it will help to generate
issues of discussion, which occur between interview sessions. The

journal is a source of data for the study.

2) Benefits to participant
Opportunity to discuss and share ideas about the class.

Opportunity to gain some insight into distance education theory.
Opportunity to reflect on teaching.

3) Possible inconveniences
The time commitment in interviewing, responding to audiotaped

transcripts, and journalling.
Scheduled meetings in addition to your other responsibilities

4) Publication of data
It may be necessary to use direct quotes from you in the final .

publication. Nothing will be included in the final publication without a

signed consent form approving any quotes or transcript material used
in the thesis and any subsequent publication based on the thesis.
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5) Rights of the participant
Participation is voluntary: you have the right to withdraw from

the study at any time, and all data collected will be destroyed
Pseudonyms will be assigned in the final document of the study
Any information that you share will be treated with all possible

confidentiality
All data, including journals and interview transcripts, will be kept

secure at the University of Saskatchewan, and destroyed five years after
the conclusion of the study.

I have read the information outlining Jay Wilson's proposed
research, and I am volunteering to be a participant in the study.

Signature _
Date

-----------

Researcher
-----------

Witness
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Appendix C
Letter to Institution-Based Participant

(Date)
Participant name

Participant Address

Dear (participant)

I am providing you this letter to request your participation in a

research study that will investigate the experiences of teaching a

televised distance education, agriculture course. It is Titled: A Case

Study of Distance Education: A University Instructor's Experience.
The study, which is part of my M.Ed. in the Department of Curriculum
Studies, is under the supervisionof Dr. Alan Ryan (966-7659).

The study is set up to record the experiences and observations
that you encounter as an instructor of the institution-based version of
the course. There are no theories or ideas being tested. Your words
and conversations will make up most of the data. The study would

require three interviews with you at the beginning, middle and end of
the winter 98 semester. The interviews would be tape-recorded. The

tapes will only be heard by the transcriber and me.

I have also provided a consent form which outlines in more detail
the commitment that is required of you as a participant, the benefits
and possible inconveniences of participating in the study and your
rights as a participant. Should you have any questions of concems

about the study, please contact me at 966-7617 or Dr. Ryan at 966-
7659.

Once you are satisfied with the conditions of the study, please
sign both copies of the consent form and return one to me. The other is
for your records.

Thank-you for considering this request

Sincerely,

Jay Wilson M. Ed. Candidate.
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Appendix D
Confirmation of Participant Role - Institution-based Instructor

Please read this consent form. Should you have any questions or

concerns, please contact me at 966-7617 or Dr. Alan Ryan at 966-7659.
Once you have read and fully understand the form and if you are in

agreement with the contents, please sign and date both copies of the
form and return one to me. The other is for your records.

• Commitment that is required
You will be expected to meet with me on three separate occasions

while you are teaching Agriculture 112.3. These meetings will occur at

the beginning, mid-term, and near the end of the winter 98 Semester.
We will discuss your reactions, experiences and concerns with the

delivery of the class. With your permission, these meetings will be

audiotaped. You will have an opportunity to proofread the transcripts
of the interviews, at which time you will be asked to clarify statements

and/ or give more detailed explanations of your comments to ensure

that I have correctly and adequately interpreted your intended

meanings.

• Benefits to participant
Opportunity to discuss and share ideas about the class.

Opportunity to gain some insight into educational practice.
Opportunity to reflect on teaching.

• Possible inconveniences
The time commitment in interviewing, and responding to

audiotaped transcripts.
Scheduled meetings in addition to your other responsibilities

• Rights of the participant
Participation is voluntary; you have the right to withdraw from

the study at any time, and all data collected will be destroyed
Pseudonyms will be assigned in the final document of the study
Any information that you share will be treated with all possible

confidentiality
All data will be kept secure at the University of Saskatchewan,

and destroyed five years after the conclusion of the study.

I have read the information outlining Jay Wilson's proposed
research, and I am volunteering to be a participant in the study.

Signature _

Date
------------
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Researcher
-------------------

Witness
-------------------
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Appendix E
Release of Transcript Material - Distance Education Instructor

Please read this consent form. Should you have any questions or

concerns, please contact me at 966-7617 or Dr. Alan Ryan at 966-7659.
Once you have read and fully understand the form and if you are in

agreement with the contents, please sign and date both copies of the
form and return one to me. The other is for your records.

The material that has been collected and transcribed during the
course of the interview process has been thoroughly reviewed and
discussed between Jay Wilson and myself.

I am agreeing to the release of my interview transcripts for

analysis and publication in this study: (A Case Study of Distance
Education: A University Instructor's Experience). Nothing will be
included in the final publication without a signed consent form

approving any quotes or transcript material to be used in the thesis and
in any subsequent publication based on the thesis.

I am aware that all data will be will be securely kept by Dr. Alan

Ryan at the University of Saskatchewan, and destroyed five years after
the conclusion of the study.

Signature _
Date

_

Researcher
-------------

Witness
--------------

Interview Date
---

Interview Number
_
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Appendix F
Release of Transcript Material Institution-Based Instructor

Please read this consent form. Should you have any questions or

concerns, please contact me at 966-7617 or Dr. Alan Ryan at 966-7659.
Once you have read and fully understand the form and if you are in

agreement with the contents, please sign and date both copies of the
form and return one to me. The other is for your records.

The material that has been collected and transcribed during the
course of the interview process has been thoroughly reviewed and
discussed between Jay Wilson and myself.

I am agreeing to the release of my interview transcripts for

analysis and contribution to this study: (A Case Study of Distance
Education: A University Instructor's Experience). Nothing will be
included in the final publication without a signed consent form

approving any quotes or transcript material to be used in the thesis and
in any subsequent publication based on the thesis.

I am aware that no direct quotes from these transcripts will

appear in this study or any other publication without my direct, written
consent.

I am aware that all data will be will be securely kept by Dr. Alan

Ryan at the University of Saskatchewan, and destroyed five years after
the conclusion of the study.

Signature _
Date

_

Researcher
----------

Witness
----------
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Appendix G
Release of Journal - Distance Education Instructor

Please read this consent form. Should you have any questions or

concerns, please contact me at 966-7617 or Dr. Alan Ryan at 966-7659.
Once you have read and fully understand the form and if you are in

agreement with the contents, please sign and date both copies of the
form and return one to me. The other is for your records.

The material that has been collected, transcribed, and analyzed
for this study has been thoroughly reviewed and discussed between Jay
Wilson and myself.

I am agreeing to the release of my journal for analysis and
contribution to this study: (A Case Study of Distance Education: A

University Instructor's Experience). Nothing will be included in the
final publication without a signed consent form approving any quotes or

transcript material to be used in the thesis and in any subsequent
publication based on the thesis.

I am aware that all data will be will be securely kept by Dr. Alan

Ryan at the University of Saskatchewan, and destroyed five years after
the conclusion of the study.

Signature _
Date

_

Researcher
-------------------

Witness
-------------------
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Appendix H
Release of Thesis Final Draft - Distance Education Instructor

Please read this consent form. Should you have any questions or

concerns, please contact me at 966-7617 or Dr. Alan Ryan at 966-7659.
Once you have read and fully understand the form and if you are in

agreement with the contents, please sign and date both copies of the
form and return one to me. The other is for your records.

The material that has been collected, transcribed, and analyzed
for this study has been thoroughly reviewed and discussed between Jay
Wilson and myself.

I am agreeing to the release of my interview transcripts for

analysis and contribution to this study: (A Case Study of Distance
Education: A University Instructor's Experience). Nothing will be
included in the final publication without a signed consent form

approving any quotes or transcript material to be used in the thesis and
in any subsequent publication based on the thesis.

I am aware that all data will be will be securely kept by Dr. Alan

Ryan at the University of Saskatchewan, and destroyed five years after
the conclusion of the study.

Signature _
Date

------------------

Researcher
-------------------

Witness
-------------------
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