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Abstract

Using asocialconstructionistlensar®lr onf enbrenner s (1994) =ecc
theory of human developmeas the theoretical frameworlkis multiplecase study aimed to
examine how culture influences the way Viethamese immigrants understand parental
involvement with school leadership. The study was guided by three research questidos: (1)
do Vietnamese immigrants articulate parental involvement with school leadef2hiéw are
they involved in school leadership? and (3) What are the differences between their parental
involvement practices in Canada and in Vietham?

Findings of the studindicatedthat the Viethamese immigrant parents had no firm
definition of parerdl involvement with school leadershigowever, the idea of making a
contribution to the school development existed in their mind. The study revealed that the
participants were practicing five out of six
(2001) modelBesides the practicesmilar toE p s t e i n descriptiad dhépanicipants were
found to havesomeadditionalpr act i ces i n parenti skgarmengat suppor
home None of the participants had any experience in voluniget school. The findings also
showed that there were three major differermmtsveerthep ar t i ci pant sé parent a
practicesn Canada and Vietham. The differences lay in the levels of pacbobl
communication, parectho®| fsinamdi plarehktet dr tmatkd n
decisions. By answering the three research questions, thispstwdged insight into the
Vi etnamese i mmigrantsd underconfirmeddhatibath of par en
Vietnamese culture and Canadian sstaulture had a significant impact on the frequency and

quality ofthei mmi g paental imvdlvement with school leadership.
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Chapter One: Introduction

This first chapter provides readers with the background, the purpose, threetresea
guestions and the significance of the study. It also introduces a general background of
Vietnamese immigration to Canada and to Saskatchewan and presents assumptions,
delimitations, | imitations, def i nhietisotnusd yodfs k e
organization.
Background to the Study

Generally, leadership has been defined as a process of influencing or directing members
of an organized group in order to achieve common goals (Bass & Stogdill, 1990; Jago, 1985;
Leithwood, Day, Sammons, H&s+, & Hopkins, 2006; Northouse, 2015). Leadership is not a
linear, but rather an interactive process in which both leaders and followers are involved
(Northouse, 2015). In the school context, the interactive process of leadership is aimed at the
overalli mpr ovement of the school which mainly foc
learning (Bush & Glover, 2003; Leithwood et al., 2008itario Ministry of Education, 2000
Leithwood, Harris and Hopk#{2008) pointed out that school leadership is morectffe when
it involves all stakeholders, including school administrators, principals, teachers, school staff,
parents, and students. A good example for this statement is the strong relation between parental
involvement with school leadership and the emhanme nt of st Gadna& sd | ear n
Cortina, 2014Hill & Tyson, 2009;LaRocque, Kleiman, & Darling, 201 8eginer, 2006;
Wilder, 2014. In this study, | focused on the involvement of Vietnamese immigrant parents with
school leadership.

Many governmerstand funding agencies are committed to parental involvement and

engagement with school leadership. In Canada, for example, the Ontario Mohistiycation



established an office dedicated to the development and support of parental engagement initiatives
across school districts in the province (Ontario Ministry of Education, 2005). Similarly, the
Ministry of Education in Saskatchewan encourages school leaders to foster a collaborative
culture that enhances parental engagement in schools (Saskatchewany bfiisucation,
2001). Parents are also encouraged to share the responsibility for and play active roles in
education and the welieing of children (Saskatchewan Education, 1999).
Despite the efforts, studies have found that immigrant parents havdowesirates of
involvement compared to those from the majority population (Fleischmann & de Haas, 2016;
Lee & Bowen, 2006; Pearce & Lin, 2007; Turney & Kao, 2009). Reasons for such lower rates
are mainly because of differences in cultures, low socioeca@nstatus, language barriers,
unfamiliarity with schools6é policies and prac
educational levels (Arzubiaga, Nogueron, & Sullivan, 2009; Garcia et al., 2002; Golan &
Petersen, 2002; Hill & Taylor, 2004; Johns@003;Love, 2014 Waanders, Mendez, &
Downer, 2007). In this study, | particularly looked at how culture influences Vietnamese
i mmi grantsd understanding of parental i nvol ve
The selection of this group was based on my livggeagnce as a Viethamese immigrant
who is aware of the impact of culture on parental involvement with school leadership in
Vietnam. Parental involvement with school leadership in Vietnam is largely framed within
autocratic and moral leadership practicdsede practices are rooted in the existence of
Confucianism and Communism in the Vietnamese culture (Truong & Hallinger, 2015). The
practices are contrary to the democratic and distributed leadership that is widely evident in the
Canadian school systemsfAe r t a Teachersé Association, 2014)

indicated that people from varied cultural backgrounds articulate and practice parental



involvement differently (Lee & Bowen, 2006). Therefore, the divergence in leadership practices
between Vietam and Canada can cause Viethamese immigrants to articulate and practice
parental involvement differently from what is expected in Canadian schools.
Purpose of the Study

This study aimed to examine how culture influences the way Vietnamese immigrants
understand parental involvement with school leadership. To achieve this purpose, | investigated
the Vietnamese i mmigrantso articulation and
leadership, as well as identifying if there are differences betweerpthetices in Canada and in
Vietnam.
The Research Questions

This study was guided by the following research questions:

(1) How do Vietnamese immigrants articulate parental involvement with school

leadership?
(2) How are they involved in school leadership?
(3) What arethe differences between their parental involvement practices in Canada and
in Vietnam?

Significance of the Study

While Canadaalues cultural diversity anaidvocatesnclusiveeducationwhich
accommodatethe needs of students from different backgrouddsiee, Peck, Thompson,
Chareka, & Sears, 2016; McCrimmon, 2015; Pivik, McComas, & Laflamme)2608aging
parents is an important component of school leadership which successful school leaders need to
acquire skills for (Andrews & Lupart, 2000; Godda2@15; Hajisoteriou & Angelides, 2014;

Hornby, & Witte, 2010Riehl, 2000 Xu & Filler, 200§.



In Saskatchewan, the provincial educational mission underscores that school actors,
families and community members should cooperate with one another to prdvglequality
education for all children (Saskatchewan Education, 1999). In spite of the importance of parental
involvement, there are a limited number of studies on the topic in Canada, especially those
examining parentso pe eferg this studyyweuld(giPeurorte msight 2 00 7))
into the current understanding of parental involvement with school leadership from the
Vietnamese | mmigrant parentsodé point of view.

In addition, Hornby and Lafaele (2011) asserted that it was important for scharsl @
understand how parentsviedt hei r par ent al role in touée chil di
help the parents overcome any barriers to getting involved in school leadership. These authors
asserted that parents who believed theirw@emerel to provide nutritious food and take
children to school would not be actively involved in scHoa$ed activities. This statement
confirmed HooveiDenpseyand Sandl erds (1997) theoretical r
process which suggestedthatoné t he maj or contri butors to par
parents understood and defined their parental role. The way parents conceptualized their role
would guide what they did to rear, develop, educate, and support their children. School programs
could e very welldesigned in inviting parental involvement; but if they did not address issues
of parental role construction, they would gain only limited success (H&empsey & Sandler,

1997). Therefore, results of this study, which provide insight into Vieimamese immigrants
perceive their parental role in childrenb6s ed
school programs.

In 2017, the population of Saskatchewan was estimated to be 1,163,900 people (Statistics

Canada2017).The Vietnamee immigrant community is a piece of the cultural mosaic in this



province which accounted for 3,690 residents (Statistics Canada, 20173cHemi leaders and
policy makers in Saskatchewamdevelop better strategies when working with this Vietnamese
population, findings of my research offer information that helpsh administratorsnderstand
what happens in Vietham and how Vietnamese immigrant pagenisvolved in school
leadership. Moreover, Okoko (2011) suggested that it was vital for schdetdda be well
prepared to work with parents from different cultures, especially in countries where the number
of immigrants continues to grow like Canada. Accordingly, findings of my study could also help
inform the design of school leadership preparamgrams.
Background of the Viethnamese Immigration to Canada and Saskatchewan

According to Joy (2010), there were two major waves of migration from Vietnam to
Canada. The first wave began at the end of the Vietham War, when the Commuyisopart
North of Vietnam (supported by China and the Soviet Union) was about to win over the non
Communist past from South of Vietham (assisted by the United States). People from the South
had to flee from the country for fear of being persecuted. Canada admitt8d/ieGtamese
refugees, most of whom were middiass people possessing certain professional skills and
could speak French or English as a second language (Joy, 2010). The second wave occurred
between 1979 and 1981 when the North completely defeated ditle Beople from the South
fled away from the country through the South China Sea on tiny boats, since they could not stand
the harsh conditions of the new Communist regime. Canada accepted more than 50,000 refugees
who were | ater k nbisgmoupacemprisedoobatwide \arely bf sesio T
economic standings and ethnicities, was much more diverse than the first one (Joy, 2010). Since
then, the Viethamese have continued to migrate to Canada through different programs, such as

family sponsorshipr Canadian federal immigration programs.



Saskatchewan welcomed thousands of Viethamese refugees from the second wave of
migration (Lam, n.d.). As a consequence of federal and provincial immigration programs, more
and more Vietnamese people have come sk&ahewan as permanent residents. According to
Statistics Canada (2018), 2016there were 3,690 Vietnamese Saskatchewan residents, among
whom 1,725 resided in Saskatoon.

Assumptions
The study is based on the following assumptions:
1. All participants respaded to the questions honestly and to the best of their abilities.
2. Vietnamese immigrant parents were involvedcéhools through supporting secondary
schoolage childrenn some way.
Delimitations of the Study

This research was delimited to Vietnamese igrant families living in Saskatoon. Based
on the indepth nature and limited time of the study, the number of participants in this research
was delimited to four. The study targeted parentsecbndargchootaged children who had
experience of involvenma with school leadership in Vietham and Canada so that they were able
to share their understanding and practices of involvement in both contexts. These requirements
limited the scope of the study to immigrants who had moved to Saskatoon after 200Bfdteéhe
excluded those living in Saskatoon for more than 12 years. Thus, samples of this research are not
representative of the whole Viethamese immigrant community in either Saskatoon or
Saskatchewan.

Limitations of the Study
Considering that thisresearc f ocused on i mmi grant parents?©o

involvement with school leadership, the subjects of study were limited to Vietnamese immigrant



parents. Data were only collected from interviews with the Viethamese immigrant parents, and
did not incluek information from school principals, school staff, or teachers.

Furthermore, since the number of research on Vietnamese parental involvement is not
adequate, literature was reviewed based on limited articles and studies available. In addition to
findingsof earlier research, lusedtilei et n a me s e praciae toidesmonsteathdir s 0
parental involvement with school leadership.

Definitions of Key Terms

ParentsParents refer to those who are responsible for the life of a child, and care for a
childd s -betng, development, and education, regardless of their kinship with the child
(Pushor, 2011).

Immigrant parents: Immigrant parents refer to those parents born outside of their country
of residence (Crosnoe & Fuligmi, 2012).

Parental involvement: Pental involvement refers foarens gecognition of shared
responsibility with school ac taoaythsgthaoparentshei r ¢
do either at school or at home in order to ad
school improvement (Epstein, 2011; Fantuzzo, Tighe & Childs, 2000; Henderson & Mapp, 2002;
Jeynes, 2003; Seginer, 2006). Parents from different countries with different cultures will
conceive Oparental involvementd differently (

Culture:Culture is defined as the shared values, beliefs, knowledge, practices, and
language of people in the same gro@uessabj 2011; Jiang, 2000; Samovar & Porter, 2003

School culture: School culture refers to the patterns of values, beliefs, knowledge,

practices, and language shared at the school (Cheng, 2000; Deal & Peterson, 1999).



School actors: School actors refer to those who are working in the school context,
including teachers, school staff, principals, and school administrators.
LeadershipLeacership is defined as a process of having influence on and giving
directions to members of an organized group in order to achieve common goals (Bass & Stogdill,
1990; Jago, 1985; Leithwood, Day, Sammons, Harris, & Hopkins, 2006; Northouse, 2015)
Schoollead r shi p: School | eadership is understoc

the achievement of desired purposeso (Bush &

schools is the improvement of studéeamsthecd | ear n
|l eadershipd in this study emphasizes parents?o
actors for the childrendés education and thing

School improvemenschool improvement which is consigd as the goal of school
|l eadership refers to the higher quQntaioty of st
Ministry of Education, 2000
The Researcher’s Position

| was born in Saigon, the South of Vietnam, in a traditional Vietnameseyfasmére
both my parents were high school teachers. During my childhood, | withessed the lives of
teachers at home and became familiar with this profession. My mother oftentimes talked to
parents on the phone about their children. Most of the time, thesdisas were about either
studentsdé mi sbehavior and poor performance, o0
called her to report childrenés behaviors and
extra help at school. Once in a whilessaw parents coming to our house &mflavea very long
conversation with my mother about how to help their children improve their academic outcomes.

Similarly, my parents would be contacted by my teachers if | had any study problems at school.



Otherwse, teachers and parents would see each other in the-fea@mr meetings thrice a
year. Many years later, when | officially became a high school teacher,-pegieher meetirg
offeredthe primary chance for my colleagues and me to meet with pa@uodasionally, we
communicated with parents through the phone, especially when the students were in bad
situations. If we needed to talk to parents in person, we would invite them to school instead of
coming over to their ppobdeaswersnotsddausywejustroteditih st ud
their report books for parents to know, and probably talkegysover with parents at the
parentteacher meeting at the end of each semester. From those expetibrtiesedthatthe
schootbased involvementfd/iethnamese parents limited as there are not many chances for
themto visit the school.

| myself received a lot of hordgased education from my parents. During the summer in
elementary and junior high schools, my mother bought a set of textbooks fgp¢oming
school year and encouraged me to read them in advance at least once a week. When |
encountered any difficulties in learning, my parents would help explain or show me reference
books where | could find my answers. When | had low scores in Bniylsthematics, or
Physics, my father would tutor me, help me with my homework, and keep track of my
progression in these fields. When | was in high school, my parents financially supported me to
go to extraclasses. Attending ext@asses for tuition istill a very common practice in Vietnam
owing to the competitive nature of education. The regulan#tute lesson at school is
sometimes not enough for teachers to help all students attain the levels of knowledge that will
enable them to compete favorabiyclass. A typical extralassoccurs ina 90to-120-minute
subjectspecific classroom where a teacher delivers lessons in more details and with more

exercises for students to practice. Even though my parents did not directly tutor or help me with



my homework in high school, considered their effort in taking me back and forth between
home and extralasses, as well as their financial suppast great contribution to my academic
development, which | believe also contributed to the school improve@ensidering that this
experience is a common practice, | believe that Viethamese parents get involved in many
activities outside of the school to support t
Based on my life experiences (adaughter of teacheras a student, aras a high
school teacher myself), | assumed Megtnamese parents are involved in school leadership by
communicating with teachers and providing support to their children after s€mooarymeans
of communication areometimeselephone conversati@ndmeeting in persorput usually
discussions at paretdacher meetings Par ent so0 aft er dpmdoutawlth suppor
homework, home tutoring, financial suppamd taking their children to extdasses, which is
commonly referred to as hwe-based involvemenBgnner, Boyle, & Sadler, 201L6As a
Vietnamese learner and educator studying in Canada, | assumed that due to the culture in their
homeland, Vietnamese immigrant parents in Canada majtie familiar with schodbased
involvementAddi ti onal |l vy, I acknowl edged that i mmigr
teachers can be hindered by their low levels of English. However, they can have high levels of
homebased involvement to ensure and enhance the
Organization of the Thesis
This thesis is organized and presented in five chapters. Chapter one provides background
information of parental involvement with school leadership, the statements of the purpose, and
the significance of the study. This initial chapter alstuites the research questions that guided
the study, the assumptions, delimitations, |

key terms. Chapter two has the studyodés concep
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literature pertaimg to culture, school leadership practices in Vietnam and Canada, as well as
parental involvement with school leadership. Chapter three explains the research methodology
by providing information on the participant selection, data collection and dataianklgtso
includes the ethical consideration and trustworthiness of the study. Chapter four reports the
results of data analysis and is organized in response to the three research questions. The final
chaptempresents the discussion of findings, condasiof the study angeccommendations for

practices and future research.
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Chapter Two: Reviewof Literature

This chapter hathreemain sections: the conceptual framewdHe theoretical
frameworkand a review of related literature. The first sectioromfitices two premises from
which the research is developed and the conceptual framework that illustrates the relationship
amongst the studyés four major concepts, name
|l eadership and enhanckEpsetndi rods cthy g dlreqy sofl emar
used as a basis to depict parental involvement practices and develop the interview protocol that
helps guide the process of data collectbin e s econd section introduce
ecological systems ¢ory of human development which was used as a theoretical framework for
the study.

In thethird section, | discuss the concept of culture as used in the study and how it relates
to school leadership in Canada and in Vietham. Additionally, | review liter#tat focuses on
democratic and distributed school leadership practices in Canada, as well as moral and autocratic
school leadership practices in Vietham. This section also highlights studies that define and
distinguish parental involvement from parer@abgagement with school leadership. The last part
of the section has a review of literature about parental involvement with school leadership in
Vietnam.
Conceptual Framework

This study was built upon two premises. The first one is that parental invaiteritle
school | eadership is affected by ;Ppirklere2602;s 6 et h
William & Sanchez, 2012). The second one is that the school culture determines the extent to
which parents get involved with school leadership (Cod®91; Lopez, Scribner &

Mabhitivanichcha, 2001; Hoovddempse)& Sandler, 1997; William & Sanchez, 2012).

12



With regard to the first premise, research has found that parents from different ethnic
cultures, such as Europe, Latin, Africa and Asia, grasp tlaaimg of parental involvement with
school leadership differently. For example, the study conducted by Huntsinger and Jose (2009)
revealed that immigrant Chinese parents and European American parents reflected different
traditions in the way they gotinvedvd i n t heir chil drends academic
parents were found less involved in schismated activities compared to European American
(EA) parents. While EA parents were in frequent interaction with the teacher, CA parents
separated thenoles from school. While EA parents preferred volunteering at school, CA parents
spent valuable time on formally and systematically teaching their children at home. While EA
parents gave more praise to their children to support their learning, CA gaebeved that
children also benefited from criticism. All differences in parental involvement practices between
EA and CA parents came from the traditions and the school systems that these parents grew up
with.

Anot her exampl e ¢ o u20@R)réview df ldevature oniHspaiid n k| er 6
Latino parental involvement. This researcher reported a sharp border between the roles of school
and parents (Tinkler, 2002). In Latino culture, teachers were highly respected and any
interference from parentsintnei chi | dr enés schooling might be
disrespectful. Such culture made Hispanic parents understand that their roles were restricted to
home: mainly to provide nurturance, teach morals and encourage good bemavlersstilling
knowledgevws t he school 6s responsibility (Tinkler,
Americanso6 (AA) perceptions of parent al i nvol
that AA parents actively participated in school activities, frequently commediadth the

school personnel and held high aspirations for their children. These parents were also found to
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believe in the Supreme Creator and trusted
(Page & Davis, 2016; William & Sanchez, 2012).

Concening the second premise of the study, earlier research has confirmed that parental
involvement with school leadership is affected by the school culture (Comer, 1991; Lopez,
Scribner & Mabhitivanichcha, 2001; HoovBrempsey& Sandler, 1997; William & Sanchez
2012). According to Hoovebempsey and Sandler (1997), parents' choice of involvement was
shaped by expectations of the school and the interaction between individual parents and the
school actors. When the school culture was inviting and teachers' tmshaere welcoming and
facilitating to parental involvement, parents would be more likely to get involved in school
activities. For example, to understand the perceptions of parental involvement and parental
uninvolvement, William and Sanchez (2012) cortdd@ qualitative study using interview
method with fifteen immigrant AA parents and ten staff at an woitgmpublic high school ithe
Midwestern region of the United States. Findings of the study showed that when school did not

have any strategies t@e&p parents informed of scheaelated activities, or when school was not

t h

hel pful in resolving parentsd issues concerni

change), parents felt confused and frustrated and finally became uninvolved.

C o me (L9919 studyalsosuggested that when the school culture was oriented towards
understanding studentsdéd families, parents?o
involvement increased. Likewise, Lopez, Scribner and Mahitivanichcha (200 Edcaut a
gualitative research project including interviews and observations in four effective migrant
impacted school districts in Texas, USA, to learn about successful stories of effective parental
involvement practices for immigrants. The findings sugggethat schools were successful not

because they followed any particular definition or framework of involvement, but because they
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al ways tried t ebeeinnsgurien ptahree nctosndmuaneiltly . School
commitment were driven byttec hool vi si on of enhancing stude
collective effort of understanding and caring for multiple needs of families.

Based on the two premises, | assumed that the Viethamese culture and the Canadian
school culture influence the Viethamesemi gr ant s6 articul ation and g
involvement. Moreover, parental involvement has a strong relation to the enhancement of
st udent gGordineg&Comina,R@LAHill & Tyson, 2009;LaRocque, Kleiman, &
Darling, 2011,;Seginer, 2006; Wiler,2014. Such enhancement of studer
focus of the school improvement (Ontario Ministry of Education, 208€hool improvement is
the final goal of school leadershiBysh & Glover, 2003; Leithwood et al., 2006onsequently,
parental involvement exerts a positive influence on the process of school leadership.

There are four major concepts that this study was based on, namely the Vietnamese and
the Canadian school culture, parental involvement, school leadership, and schooémeonrt.
(1) The Vietnamese culture focuses on the sch
behaviors and attitudes towards parental involvement, language and knowledge shared in the
school, values of Confucianism and Communism, and autocratic antstiooal leadership
practices in Vietham (Truong, 2013; Truong & Hallinger, 2015). Meanwhile, the Canadian
school culture, through Vietnamese i mmigrant
school actorsd attit ud éesolvanerd, lahgeageand koowledge o wa r d
shared in the school, and values of democratic and distributed school leadership practices
(Al berta Teachersd Association, 2014; Begl ey
school leadership refers parens gecognition of shared responsibility with school actors

t heir chil dr anytisgthatgarenta doieither at achadl or at home in order to
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suppor

t

t

he childrends | earning

or

contribute

FantuzzoTighe & Childs, 2000; Henderson & Mapp, 2002; Jeynes, 2003; Seginer, 2006). In this

study,

Il nvestigated the

Vi

etnamese I mmigran

involvement with school leadership. (3) School leadership refers fwakess oinfluencing

and directing members of a school in order to achieve common goals (Bass & Stogdill, 1990;

Jago, 1985; Leithwood, Day, Sammons, Harris, & Hopkins, 2006; Northouse, 2015). (4) School

improvement which is considered as the goal of school leadeeshrs to the enhancement of

student séb

[ ear ni n @ntérib Minidtnhoividacdtione 2000a | .

2006 ;

The diagram belowfigure 1) illustrates the two premises and the relationship amongst

the four major concepts of this study.

Culture

influences

Vietnamese
culture

- Autocratic leadership

- Moral leadership
- Confucian values
- Communist values

- School atmosphere
- School actors attitudes

and behaviors
- School’s shared

- Democratic leadership
- Distributed leadership

- School atmosphere

- School actors” attitudes
and behaviors

Parental

Involvement with
School Leadership

influences

School
Leadership

aims for

has a strong relation to

School
Improvement

Canadian
school
culture

- School s shared
knowledge and language

knowledge and language

Articulation Practices

- Parenting

Types of Involvement.

- Learning athome
- Communicating

- Volunteering

- Decision making

- Collaborating with community

(Epstein, 2001)

enhancement of
students” learning

Figure 1. The relationship amongst culture, parental involvement with school leadership, school

leadership and school improvement
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devel op pertinent questions and prompts that
responses duringata collecion Epsteindés (2011) t hewvgmerand f r |
are based on an ecological perspective of overlapping spheres of influence on student

development. Her theory suggested that school, family, and community are three influential

contexts within which children learn and grow (Haack, 2007; S2@09). The framework was

constructed from a review of studies and years of work by educators and families, with an aim to

help educators develop effective programs of school and family partnefBigpsamework

consists of six types of parental involvem, namely parenting, learning at home,

communication, volunteering, decision making, and collaborating with community.

As the conceptual framework outlined the r
conceptsthe following section introduced thedtty 6 s t heor et i craihfordced a me wor |
the four conceptsd connections.

Theoretical Framework: Br o n f e n b Ecelogy &f IHUman Development

Br onf enbr e recolegicél systdms hebry of human developnsented as a
foundation for this studipecause it explained how different components of culture influenced
homeschool interactions, which ultimately affec
(Hicks, 2014; Love, 2014). The theory was originally developed in 1976 with a focus on five
living environmental systems that each child belongs to, namely microsystem, mesosystem,
exosystem, macrosystem, and chronosystem (Bronfenbrenner, 1994). Bremfenkpointed
out that each of these systems had its own influence on the development obad!iid
interactions amongst the systems controlled the direction of such development (Aubrey & Riley,
2015). Specifically, the microsystem is the closest layer to the child and contains components

with which the child has direct conta&tgquette & Ryar2001) The mesosystem is comprised
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of the interactions amongst components within the microsydtetay & Leverett, 2008)The
exosystem refers to a larger environment in which the child does not have an active role, but this
system still impacts the chiloecause it affects and interacts with components in the mesosystem
(Paquette & Ryan, 2001). The macrosystem is an overarching layer that includes principles
which affect the interactions of other systgiifaquette & Ryan, 2001). Finally, the
chronosystemefers to the internal and external changes over time afilldegrows older

(Aubrey & Riley, 2015). The diagram beldfigure 2)illustrated the five environmental systems

developed byronfenbrenner (1994) as well as their connections to each othay tredchild.

Macrosystem

Exosystem

Government

Cultural
values

Mesosystem

Microsyste

Chronosystem A Neighbors
] b w r
Changes over time FriendFamil\,f Parents

Political
systems

Neighborhood

Figure 2. The connections of the five environmental systems to each other and to the child in
Bronfenbrenneroés (1994) ecological theory of
Language and Communication Dift ul t i e s : Understanding, l dent i

J. E. Dockrell, and D.Messelr999, p.139. Copyright 1999 by Caswell.
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Bronfenbrenneroés (1994) theoretical framew
whose components belonged to @ifint environmental systems on parental involvement with
school leadership. In particular, this study considered parents and school actors as components of
the microsystem. Parental involvement with school leadership was considered as a component of

thems osystem. School environment, school actor ¢

invol vement and school s shared knowledge and
components of the exosystem. Confucian values, Communist ideas, and
autocratic/mortdistributed/democratic school leadership practice were considered as

components of the macrosystem (see fi@)re

macrosystem

exosystem

mesosystem - Confucian values

- Communist ideas
- Autocratic/Moral
leadership practice
- Distributed/Democratic
leadership practice

- School’s environment

microsystem

Parents
School actors &

- School actors’ attitudes and
behaviors

Parental involvement
with school leadership

- School’s shared knowledge
and language

Figure 3. The cultural influence on parental involvement with school leadership based on
Br onf en br egrcalsystethsheoey ofdilin@an developmertdapted from
fiPostsecondary Education for Students with Intellectual and Developmental Disabilities: A
Critical Review of the State of Knowledge and a Taxonomy to Guide Future Reseéarbtb y

McEathron, and T. Béring,2011,Policy Research Brief, 21), p.6.Copyright 2011 by

Institute on Community Integration
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Bronfenbrenneros (1994) Ecol ogi cal Theory
used in earlier research on parental involvement with school leaddfshigxample, Seginer
(2006) conducted review of literature on electronic database to analyze the relationship between
parental involvement and childrend6s education
developmental ecology framework to analyze the hamé schoolbased practices of parental
involvement in terms of the micrand the mesosystem, respectively (Seginer, 2006). This
author also described the interpersonal and cultural contexts of parental involvement practices as
the exe and the macrosystemSegi ner, 2006) . Finding of Segin
the positive relation between different parental involvement practices and various indicators of
educational outcomes. Seginer highlighted the
developmentiaecology framework and pointed out that research on parental involvement in its
social (exosystem) and cultural (macrosystem) contexts was rare despite its importance (2006).
Anot her example could be observedionah Bettenco
involvement experiences of lower socioeconomic parents whose children were attending
elementary school. The research considered home and school environments as the microsystem,
the connection between home and school as the mesosystem, the relowsaas] policies
that i mpacted parental involvement as exosyst
macrosystem (Bettencourt, 2017). Finding of the research revealed that thechadent
relationship and the amount of time parents spent at work thermost important factors
affecting parentso6é ability to get involved in
Bettencouh s (2017) research concluded that the mioc

significant influence on the educational involvamof low socioeconomic parents.
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Christensen (2016) regarded the ecological theory of human development as a critical
approach to understanding the complex relationship between the individual and the society. This
scholar supported the idea that to leabout an individual, apart from placing him/her in the
microsystem, it is important for researchers to take into consideration other environmental
systems and the interactions of the systems with the individual and with one another
(Christensen, 2016). Moe ver , Br onf enbrenner és ecological t
and Ryan (2001) since it neglected the ability of individuals to influence their personal
development. Bronfenbrenner himself also admitted that his original theory was imbalanced
withoutincluding the individual biology, psychology and behavior (Derksen, 2010; Lerner,

2005). Bronfenbrenner and his colleagues then kept revising the ecological theory over a decade
until the introduction of the bioecological model of human development (nbnénner, 2005;
Derksen, 2010; Lerner, 2005).

This study aimed to examine the influence of culture on parental involvement with school
|l eadership, rather than the influence of chil
personal development. Thee f or e, despite Bronfenbrennero6s n
original ecologicabystemgheory was used as a theoretical framework for the siitdyy.
coming sectionsgliscussed in detaihe major concepts on which this study was baseduding
the defnition of culture, the overview of school leadership in Canada and Vietnam, parental
involvement with school leadership and how it differs from parental engagement, and parental
involvement in Vietnam.

Culture
Cul ture i s defi ned nanwdedge expenencealeliefs, galudse p os i t

practices, attitudes, meanings, hierarchieseéo
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shared by a particular group of people through generat8amadvar & Porter, 2003, p.9n
addition, scholars havegued that language is the means by which culture is expressed,
conveyed and transmitted; therefore, it is considered as a fundamental part of Gulassapi,
2011; Jiang, 2000). In this study, culture refers to the shared values, beliefs, knowledge,
practices, and language of people in the same group

National culture.

Earlier studies have suggested that there are multi levels of culture, ranging from national
culture, to community, school, and classroom culture (Cheng, 1996a; ChengE2808&; Gati,
2004;Schein, 2010). National culture refers to the pattern of values, b&hefs|edge,
practices, and languagsisared at the macumational level (Cheng, 2000). If a country has its
members sharing similar set of values, belief®@wledge, practicesnd languagest is
considered as a culturally homogeneous country. Ingaohntry, the national culture and
school culture may share a large number of major characteristics (Cheng, 2000). Conversely, if a
country is culturally heterogeneous, which me#s members having diverse sets of values,
beliefs,knowledge, practices and languagésnational culture and school culture are differing
(Cheng, 2000). Accordingly, as Vietnam tends to be more culturally homogemezard grff,

2009), its nationatulture and school culture is similar. Therefarethis paper, Viethamese
culture referred to both national and school cultures in Viethaanwhile, since Canada is
considered as a culturally heterogeneous couAingér, 2016), its national cultur@@ school
culture can be quite different. As a result, this pagamined h e i mnundgnrstanding$ 6

parental involvement with school leadership under the influence of Canadian school culture.
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School culture.

School culture refers to the patterns/afues, beliefsknowledge, practices, and
languageshared at the school level (Cheng, 2000; Deal & Peterson, 1999). School culture is
usually reflected in the school atmospher

(Stolp & Smith, 1994, Taleiman, 2004). bider different school leadership practices, school

e

culture is sculpted differently (Deal & Peterson, 2016; Piotrowsky, 2016). Therefore, in order to

examine the influence of undecstado@gfpacentdlt ur e on

involveme nt wi th school |l eader shi p, I |l ooked
shared knowledge and language, school atmosphere, and school leadership practices.
School Leadership in Canada

Based on leadership frameworks that varipue/inces lave recently adopted, one can

assume thahe Canadian school system is inclined to distributed and demoschiol

leadershif Al berta Teachersd Association, 201 4;

Canada advocates different school leadership appesathis section only focuses on the two
aforementioned practices, because they illustrate the contrasting divergence of leadership
approaches between Canada and Vietnam.

Democratic leadership.

Canada, with its increasingly culturally diverse commasitis inclined to exercise
democratic leadership in scho@Begley & Zaretsky, 2004)Gastil (1994) defined democratic
leadership as the performance of three major functions: distributing responshilggwering
the membership, and aiding deliberation

Distributing responsibility.Democratic leaders, instead of taking on a large

responsibility for the whole grouppread it among the membleirs and create opportunities for
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initiatives of those within the society (Gastil, 1994). An exampkhisffuncton can be seen in

the Parent and Community Partnerships in Educ

Education (1999). The framework begins with a statement from the Minister of Education,

saying that the r es pbeimgsanddcdtionisyo bé distributechambndgst e n 6 s

educators, families, community members, and human service agencies. By distributing

responsibilities, school leaders can enable maximum involvement and participation of members

i n groupds act i v iramevwosk suggesashaving parents ar@gl gommunityh e

members participate in decision making and school governance. More specifically, the

framework provides parents and community members with opportunities to make decisions

about Abudget , [pioribeg, scaaul fagildies pahdectitariafor staff and

staffingd (Saskatchewan Educati on, 1999, p. 13

community members to participate i n Aschool c

community council,disti ct board of trustees, etc. o0 to ha\

school sd6 structures and activities (Saskatche
Empowering the membershigJnder democratic leadership, membersasieed to take

responsibilities, so that tmelecisiormaking capabilities are develop@8astil, 1994).

Empowering the membership function allows democtatidergo set high but reasonable goals

for members to achieve, so that memsar so skil

result, denocratic leaders can create opportunities and provide support for members to become

leaders, as well as making themselves replaceable (Gastil, 1994furidtisnof leadership is

di splayed clearly in the Ont ar i psibiltiesader shi p F

outlined as Afacilitating stakehol dersd engag

empowering stakeholders with confidence and skills they need to contribute meaningfully to
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those processes, € h a adhievgmeht of gthkdengsxopteachera,t i ons f
students, and staff,é and encouraging staff t
vision and goal so-16).Lei t hwood, 2012, p. 15

Aiding deliberation.Gastil believed that deliberation is the central aspedemocracy
(1994). Fearon (1998) and Gauvin (2009) considered deliberation as a process that allows school
leaders, school staff, teachers, parents, and community members to receive and exchange
information, critically examine an issue, and come tograement which will inform decision
making. Gastil (1994) posited that democratic leaders should aid deliberative process through
encouraging constructive participation of members; facilitating communication and free
discussions; as well as maintaining lllarelationships and a positive emotional settintin
the group. In Saskatchewan, the establishment of School Community Councils (SCC) has shown
the need for aiding deliberation. The SCC is an opportunity for school actors, parents,
communitymembergnd students to participate in devel
Plans (Saskatchewan Learning, 2005b) and have their voice in educational issues before any
decision is madeEndsin & Melvin, 2010; Government of Saskatchewan, 2015). To successfully
operate SCC, |l eaders are responsible for buil
members in order to strengthen and promote teamwork. Leaders are also trained with strategies
and ideas for facilitating a meeting, stimulating discussion andueagiog communication.
During the meeting, leaders are responsible for keeping the meeting on track and ensuring every
individual has a chance to speak up and no one monopolizes the meeting (Endsin & Melvin,
2010). Although the operation of SCC in Saskeatedin has not yet reached the envisioned
transformation, and encountered difficulties regarding the ambiguous conceptualization of new

parent al roles in SCC and SCCb6s role in the ¢
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between parents as nar quasiprofessionals and principals as professionals in that
organization (Stelmach & Preston, 2008), it is evident that Saskatchewan has advocated
deliberation through developing formal and informal positions for parents to get involved in
school planmg and governance.

In this section, | review literature concerning democratic leadership and demonstrate how
democratic school leadership is exercised in Canada. As the role of the school leaders is
increasingly multifacet eAbtso@ation, 2€l4),sghdokprincifals| b er t
need to adopt integrated forms of leadership and acquire an array of skills to successfully lead
their schools to achieve shared goals (Saskat
democratic leadership practiaistributed leadership approach is also widely practiced in
Canadian schools (Al berta Teachersod Associ ati

Distributed leadership.

According to Woods (2004), distributed leadership overlaps with democratic leadership
in allowingshared responsiliiles, group discussions, and making group decisidosvever,
while democratia@approach underscores rightseigual participatiomf members and deliberagiv
processes of making decisiodsstributedapproach emphasizes tthistribution of leadership
between formal and informal leadei@nd thanteraction amongst membersworking
collaboratively (Gastil, 1994; Ritchie & Woods, 2007; Spillane & Diamond, 2007; Woods, 2003,
2004). Woods (2004) asserted that distributed leadership does not imply an alb$em@chy.

It excludes the concept of a single leader within a team, but teams still operate within a
hierarchical organization including both formal and informal leaders. Therefore, in an
educational institution practicing distributed leadership,anuity is fully in charge of making

decisions related to school. Instead, the principal creates leadership positions for either staff or
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teachers who are competent (Loeser, 2008). In distributed leadeespipnsibilities are

distributed based on indiwidl expertise and skilldVoods, 2004). For example, teachers who

have more experience and knowledge in one area of instruction will take the responsibility for
coaching and supporting their colleagues. Moreover, all teachers share the collective

responsib| i ty for enhancing their professional CoOl
outcomes and are working collaboratively to achieve that goal.

Mascall (2007) reviewed research from three successive research studies in one school
district in Ontario, Canaddo examine the influence of leadership on building of capacity in
schools and the district. He claimed ttiedistributed approaghvhich enables more teachers to
engage in school leadershifas become more popular. His three qualitative researacfsoj
were based on interviews with teachers, principals, district office leaders and staff, and
observations of meetings and professional development sessions. The projects included a district
and ten school case studies in six years. Mascall (2007) sé@neg of effective distributed
leadership practice in schools whésemal leaders encouraged teachers to practice leadership
themselvesFor example, teachers participatedliscussing new practice, sharing experience,
and taking collective responsilily f or st u Mlascalt (3007) conclodecktisat
distributed leadership approach requires formal leadeehtmunce some of their power and
allow teachers to take that power and responsibltywever, he also insisted that formal
leaders need thekill to distinguish between issues for which only formal leaders can make the
decision and those requiring great involvement from members of the community.

School Leadership in Vietnam
In Vietnam, Hallinger, Walker and Trung (2015) conducted a systeneat@wv of

research on the knowledge base for school leadership. Data were collected from 120 research
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sources, including international and Viethamese local papers. The synthesis of substantive

findings highlighted that socioultural norms of society, pitical environment and

organi zationds structure shape the practice o
&Trung, 2015).

Vietnam is heavily influenced by Confucian culture and Communist political ¥ahsea
result, moral and autocratic leasleip practices are prevalently exercised in almost all
Vietnamese governmental organizations (Truong & Hallinger, 2015). Participative leadership is
another concept which has been recently introduced to leadership practices in Vietnam.
However, due to theredominance ahoralandautocratic leadershjparticipative leadership
remains as a formal approach on paper with limited actual practice in public schools.

Background to Confucianism and Communism in Vietnamese society.

The concept of Confucianism werdroduced to Vietham when this country was
colonized by the Chinese froii1l BC to 938 AD. Confucianism promot&e ideas ohigh
power distancéthe social acceptance of unequal distribution of the poWwemarchy of
authorityand absolute obedient®m subordinatesHofstede, 2003Nguyen, Terlouw, & Pilot,
2006; Truong, 2013)hese ideas greatly facilitat¢he practice of autocratic leadership
throughout the country (Truong, 2013). In additi@onfucianisnupholds the values @in
i ndi v livihgaamoraldife, seHcultivation and being a good exam&olin, 2011,
Rosemont, 2006; Truong, 2013 hese values indicade high preference for moral leadership
practices irthe Vietnamese socie{yruong, 2013; Truong & Hallinger, 2015)

Socialistvalues and norms have also joined tkistence of Confucianism in Vietham
after 1945 when the country was established as the Socialist Republic of V{g@mamg &

Hallinger, 2015).At that time,Socialism was adopted as the main political system of
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government (Truong & Hallinger, 2015). Socialism advocates collectivism, thus placing
emphasis on group harmony and requiring deference from members of the same group (Sitton &
Sitton, 1986). Education is typically used as a means of political indoctrirsattbeocial
engineeringthrough the young peopli Socialist regimes (Maosen, 1990). In 1930, the
Communist Party of Vietnam was founded as a development to a more advanced and extreme
form of Socialism [itzpatrick, 1998Kolko, 1997. In Vietham, Commnism empowers its
party leaders to be supreme rulers of the country. Power is centralized in the Communist
authorities who have control over the state, military, and media (Le, 2015). Consequently,
autocratic leadership practgarereinforced and mainlgxercised in the whole appauatof the
Vietnamese governmerntcluding public schooldt follows therefore thathe influence of
Confucianism and Communism has brought about the practice of moral and ausotraoic
leadershipn themajority of Viethamese educational institutions.

Moral school leadership

According to Northouse (2015), effective moral leadership practice demands an
enormous ethical burden and moral responsibility from leaders. Moral leadership requires
possessors of authority to lesppropriate visions in accordance with a generally accepted set of
societal rules and standard ethical values in order to succeed in their roles (Truong & Hallinger,
2015). Brown, Trevino and Harrison (2005) said that a moral leader should have higndgan
of ethical conduct, transfer ethical values to followers by being a role model, set ethical
standards, discipline who fail to follow, and consider ethical consequence in every decision.
Many of those features can be clearly seen in school leadetsaaiers in Vietham.

Truong (2013) carried out a phenomenological interpretive study to investigate school

leadership in the Viethamese context. He focused on the influence of Confucianism within
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Vietnamese cultural boundaries on school leadership ee $tateun schools in central
Vietnam. All the teachers and school leaders who participated in the study regarded the moral
quality of leaders as more important than their competence and performance. Truong (2013)
reported that school principalgererequired to be good role models whose moral words must
match with their actions. They albadto follow a high standard of morality in order to gain
trust within the school community to exercise their power and leadership (Truong, 2013). Similar
tothedeserpt i on of a moral | eader, Vietnamese schc
in the way they set good examples in their lifestyles by being clear, just, and incorruptible. These
characters are considered as keys to the success of their leag@mgwvitiiout which it is hard to
run the school smoothly, establish order, maintain harmony and ensure obedience (Truong,
2013).

Similar to the principalds role in a schoo
within the classroom. Traditionallygachers in Confucian society had a very high and noble
status for their knowledge and moral life (Phan, 2008). Therefore, in thehgatstacher was
ranked just below the King and even above the father, following this order: thé Kiag
Teacheii theFather(Nguyen et al., 2006). Although this ranking is fading wittie
Vietnamese modern society, the idea of having deep respect for teachers still remains.
Vietnamese children are taught from the time they are in kindergarten to fold their armsvand bo
down when they greet theirteachdrsn r et urn, to maintain the res
Vietnam involves demonstrating morality in every way. Teachers are expected to be moral
guides; and Vietnamese society and culture expect that they themsdiveadia morally

acceptable I'ifeo (Phan, 2008, p.6). As clearl
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criterion for school leaders (Article 16) and teachers (Article 70) is to be of good moral quality,
ethical and ideological (Government oféifiam, 2005).
There are also many proverbs about the relationship betwearamese teachers and
parentsgtudents, most of which insist on tetitude and respetitat parents and students must
show towards teachers. For instance:
Without teachers, oneannot do anything. (Vietnamese proverb)
If one wants to cross the water, build a bridge. If one wants his/her child to be educated,
respect the teacher. (Vietnamese saying)
The influence of moral school leadership\bn e t n a me s e paremteaclyerektronsisip
coul d be obser ved sdchool family and doarbubity partrershipsias o n
pat hways to support Vietnamese i mmigrant chil
of Tuds (2015) study conf intsrheldhigh respectfovtheet na me s
chil drenbés teachers. While the parentsod6 respe
opinions and giving advice to the parents, it prevented the parents from raising their concerns
about the teaching and learningiaities in class (Tu, 2015Yhe authoexplained that
Viethamese immigramg ar ent s wer e hesitant to ask teacher
methodology of teaching and evaluating children because they thought these inquiries could be
as®ciated with sheing disrespect to the teachers (Tu, 2015).
Autocratic school leadership
Autocratic form of leadership, considered as nondemocratic, is arbitrary, controlling,
poweror i ent ed, coercive and not considering sub:
decisims (Bass & Bass, 2008, Lashway, 2002; Truong, 2013). Autocratic leaders tend to

fdeter mi ne what is to be done, make and enfor
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utilize rewards and power to obtain compliance and threaten punishment foddisaba& ¢ e 0
(Truong, 2013, p. 42). It is owing to Confucian and Communist values that autocratic leadership
is strongly reinforced and broadly exercised in Viethamese public schools.

With regard to Communist values, the way power is centralized in schoaldeadeals
autocratic attribute in leadership and management. Every public school or governmental
institution in Vietnam is grounded in two related but separated dominant sets of structures:
bureaucratic authority which falls under the jurisdiction ofNheistry of Education and
Training (MOET), and political authority which is more influential than the former and is vested
in the Communist Party (Hallinger, Walker & Trung, 2015; Truong & Hallinger, 2015). The
principal is considered as a representativihe bureaucratic authority and holds the title of
government officer (Truong, 2013). The princi
from building internal and external relationships with teachers, school staff and stakeholders
(like parentsand local communities), maintaining the harmonious environment within school,
making decisioasc oncerning school 6s budget, facilities
instructions, extraurricular activities, quality processes and school innovafidalinger,
Walker & Trung, 2015). The Communist Party Committee (CPC) is the representative of the
political authority and is considered to be t
direction of all school &Halingar,2018, p.4).dHead dfthe ong, 2
CPC which is known as the School Party Secretary (SPS) has the authority which exceeds that of
the principal. The role of the SPS isaiosurethe transmission of political views and cultural
values to the next geneiats, implement education policies under the direction of the
government, and monitor all elements that impact the working condition of the school

(Hallinger, Walker & Trung, 2015). These two separate roles were established to prevent power
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abuse by schodéaders; however, in reality, principals of most schools are usually entitled to the
SPS position (Truong, 2013). Consequently, school principals follow dual lines of authority, both
managerial and political roles. Hence, not only political but also astrative power lies in
their hands, allowing them to obtain compliance, make decisions, manage, lead and control their
schools (Truong, 2013). As a result, autocratic leadership is strongly reinforced at school.

With regard to Confucian values, Confucsmiteaches children the importance of
hierarchy, instead of equalitgndidentifiesthat people are rewarded for their submission and
obedience, rather than being assertive (Freeman, 1995). Correspondingly, teachers and school
staff accept ultimate authity of school principals, usually without question, debate, or visible
opposition (Truong, 2013). Findings of Truong
supported the use of power to influence staff
theschool 6s missions.

Participative school leadership and its limitation

In recent years, in concert with the Open Door policy, globalization has brought new
social values and norms to Vietnamese society (McHale, 2002; Truong, 2013). This has led to
the intoduction of participative leadership to Viethamese education context (Truong &
Hallinger, 2015). Patrticipative leadership shares some similar ideas with democratic leadership
in the sense that it emphasizes the sharing of power and information. Tho$ kypeership has
a cooperative orientation and encourages delegation. Participative leaders encourage
subordinates to participate in discussions, profseiving and decisiomaking processes, so as
to contribute to the development of the organizatiors$Bsa Bass, 2008; Lashway, 2002;

Northouse, 2006, Truong, 2013).
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Truongds (2013) research revealed that tea
invited to be involved in the school management and leadership in Vietham. For example, annual
school plansire discussed in the staff meeting before it is approved; annual financial school
reports are disclosed to teachers and school staff for reference; andg@achat conferences
are held regularly to | msdeldorpm rpeanptesnd ® ngf osckaad
activities (Truong, 2013) . Furthermore, as pr
Education Law, schools have the responsibility to collaborate with families and local
communi ties i n adovernmentlofoVetras 2001x Therefora, parerssare (
given the right to participate in discussions, probiaiving and decisicimaking processes that
contribute to the school improvement.

However, the shift from autocratic and moral to participative leadership faces agballe
of getting teachers, school staff, and parents to switch from passive to active mode. Since the
Confucian culture of being submissive to formal leaders is deeply rooted in the mindset of the
people, they find it hard to express their opinion to thdésegher level and higher social status
(Truong & Hallinger, 2015). Accordingly, participative leadership is mostly observed as
formalized leadership, with limited actual practice, to comply with new government policies
(Truong & Hallinger, 2015). In facin my experience, in some cases where novice and young
teachers work with older parents, parents feel more @daffle to share their opinioremd the
teachers usually take those opinions into consideration. This, again, is due to the influence of
Confudgan value which requires high respect and obedience of the younger to the elder.

However, these cases are not common. In conclusion, Vietnamese school principals exercise

mainly autocratic and moral leadership practices, rather than participative atiewsf
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therefore, that parental involvement/engagement in school leadership is shaped by autocratic and
moral leadership attributes.
Parental Involvement and Parental Engagementvith School Leadership

In this section, | reviewterature pertaining to pantal involvement in general and in
Vietnam. A part of this section demonstrates
parental involvement with school leadership are divergent from what Canadiah|seleos
expect. | also includiterature about parental engagement to clarify the difference between two
concepts O6involvement d and pamtgiagiepnemtt H6 amrda d t
Vietnam could be described as parental involvemegher than parental engagement

Parental involvement.

Parental involvement is described as anything parents do that contributes to school
i mprovement, especially their support of chil
responsibility with school actors for developing children to their fullestrgiatl (Brain & Ried,
2003; Emerson, Fear, Fox, & Sanders, 2012; Epstein, 2011; Henderson & Mapp, 2002; Jeynes,
2003). The strong relationship between parent
widely recognized (Dearing, Kreider, Simpkins & W&i2006; Jeynes, 2005; Seginer, 2006;
Wachs, 2000). Jeynes (2005) conducted a+aesdysis to examine the effects of parental
invol vement on students6 educational outcomes
papers, only 41 suitable documewisre chosen for this metmalysis. The results indicated that
parental involvement is associated with not o
bettergrade point averagé&PAS9, and higher scores in standardized tests and other academic
measures. These results were applicable for both male and female students, those from urban

schools, as well as those of racial minority.
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GonzalezDeHass, Willems and Holbein (2005) undek qualitative research focusing
on students in grades K2 attendng public schools in the United States to investigate the
relationship between parent al i nvol vement and
study showed that when parents got involved in hbased learning, by providing
encouragement and sa as intrinsic motivation or giving rewards in reaction to grades as
extrinsic motivation, children were likely to be matéenulatedn learning (GonzalezDeHass,
Willems, & Holbein, 2005 In addition, the study also suggested that if parents gotviedah
chil drenbés reading acti vit i e-eafficacyab iedders, lecomevo ul d
more motivated to read, and voluntarily participate in literacy activities (GorRaleass et al.,
2005). These authors finally concluded that pardnt i nvol vement all owed <ch
mastery goal orientation to learning where they tend to seek challenging tasks, persist through
academic challenges, and exper i eneklassendl,i sf act
2005, p.118).

In thesame vein, Dearing, Kreider, Simpkins and Weiss (2006) carried out a quantitative
study to examine the value of family involvement in school. The authors collected longitudinal
data on school involvement of ethnically diverse andilomome families, anchte i r chi | dr en
literacy performancelwo hundred and eighteen samples were analyzedfmonties and
children whose ages ranged from kindergarten to grade 5. Results indicated that if family
involvement levels were low, there was an achievement gaemage literacy performance
between children of more and less educated mothers. However, this gap did not exist when the
levels of involvement were high (Dearing, Kreider, Simpkins & Weiss, 2006). The authors
concluded that higher literacy performance iadgs K5 was associated with higher levels of

parental involvement. Moreover, findings of this study suggested that family involvement could
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be a solution to the achievement gap between children froamkmame families and/or with
low-educated parents, @those from higheincome families and/or with higheducated
parents (Dearing, Kreider, Simpkins & Weiss, 2006).

In addition, the advantages of parental involvement in education have been recognized by
many governmental educational departmefbs.exanple, the province of British Columbia,
Canada, established the Parent Advisory Council (PAC) network in public education. According
to British Columbia Confederation of Parent Advisory Councils (2010), the PAC is the legislated
voice of all parents and guhans of students in one school. Its members can elect
representatives to join the school planning council which is responsible for the annual school
plan that improves student achievement and advise the school board, principal, and staff on
issues relatig to the school (BCCPAC, 2010). Representatives of the PACs (at school level) can
join the District PACs and the BC Confederation of PACs, whose main activities include
Apromoting parental involvement in sahool s, é
development, holding a forum for discussion of educational issues, advocating for students and
parents, éé and advising government, education
public education i n t hed).dhe®QIPK baticvedthB GateRtAIC, 20
invol vement enhanced the success of students
learning better, and increased the graduation rates at schools (Government of British Columbia,
2005).

Parental involvement of immigrants

Despite being proven of its significance,
much lower than those of major population (Fleischmann & de Haas, 2016; Lee & Bowen, 2006;

Pearce & Lin, 2007; Turney & Kao,udyarnyzed . FIl el
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the ethnic difference in parental involvement in the Netherlands. They used nationally
representative survey data of Turkish, Moroccan and Dutch parents who lived in the Netherlands
and had primary scho@lge children to examine parental inv@inent at home and at school.
The authors considered parentsod s kieffichkcgas house
critical factors for parentsdé motivation to e
study revealed a lower levef parental involvement among ethnic minority compared to Dutch
majority parents.

Turney and Kao (2009) explained that i mmig
are the result of formidable barriers they are facing. These authors examined bgpaees tial
involvement at school of immigrant and native parents. They used data from the Early Childhood
Longitudinal StudyKindergarten Cohort (National Center for Education Statistics, 2001) which
were collected in a multistage sampling frame that inclisledents and parents from about
1,000 schools in 100 counties in the USA. According to the parents, barriers to involvement were
no child care, not feeling welcomed by school, language problem, not hearing interesting things
at school, inconvenient meegj time, safety going to school, transportation problems, and
working schedule conflicting with school time. The analyses showed that minority immigrant
parents encountered a greater number and magnitude of barriers to involvement at school than
thosenates. Subsequently, i mmigrant parents tend
education at school (Turney & Kao, 2009).

Furthermore, in a study based on Canadian research on parental involvement with school
leadership, Brien and Stelmach (2009) adgrat many provincial policies and school practices
on parental involvement have been developed irrespective of cultural, social economic status,

and ethnic differences. Many of them which favor parents of majority population (dominant
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white or middleclass) identify all parents as a homogeneous population who is willing to accept
and participate in the designed programs (Brien & Stelmach, 2009). Accordingly, immigrant
parents who do not belong to the mainstream are wegeesented in scheblsed involement
andless likely to respond to involvement opportunities

One of the key steps that help improve the levels of parental involvement is that school
actors should understand how parent al role to
parental inolvement is practiced by immigrants (Hornby & Lafaele, 2QTe, 2014;
Stelmach, 2005; Stelmach & Preston, 2008). In fact, the understanding and practices of parental
involvement between school leaders and immigrant parents might not be the same.

Ladky and Peterson (2008) investigated successful practices for immigrant parental
involvement. The research included perspectives of 21 immigrant parents, 61 teachers and 32
principals in Canada. Ladky and Peterson (2008) divided parental involvement intbadndna

informal forms. Formal parental involvement includes paftaticher conferences with

translators to facilitate communication; parenée ac her 1 nter vi ews; parent :
newsl etters, report cards, phetudentagendas.nnfofimalr ms ;
parent al i nvol vemetasiemdc Iswhepsorpgar egmtreed thsdmer o |
moni toring childrends playground activities d

chil drends cl assauluralceys. Results ohtleelregearnhgshowead that
immigrant parents preferred informal ways of involvement to formal ones (Ladky & Peterson,
2008). However, approximately half teacher and principal participants thought that immigrant
par ent s 0inguohsdheadbasedanvalvement in their homeland conflicted with those in

Canadian school contexts. While school actors welcomed immigrant parents to volunteer at
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school at any time, parents thought it would be inappropriate for them to work as teachers
(Ladky & Peterson, 2008).

To examine how school administrators define parental involvement, Young, Austin and
Growe (2013) conducted a study that involved more than 100 people who are school
administrators, teachers and parents in the USA. All particippacdtso attend three different
presentations and submit written responses to the research question. Among 100 responses, 50%
were from school administrators. The results revealed that school administrators defined

successful parental involvement as parasts/ely getting engaged, parents supporting, parents

as advocates, parents being knPavl edige@badet i aa
engagement included p abasedatctsities, puehras paregaicnest i on i n

interviews, inschod activities, volunteering in schools or classrooms, seeking information
regarding schools, participating in school decisions, understanding the curriculum, and working
with other parents (Young, Austin, & Growe, 2013). Parental support refers teliasae

activities, including helping children with homework, creating a learning environment at home,

instilling and promoting the value and importance of education, developing partnership with

school and teachers, motivating, providing resources, showingistéer i n t hei r chi l d
education, and working coll aboratively to inc
Growe, 2013). Parents as advocates describe t

social, emotional, spiritual and psychological/dlopment (Young, Austin, & Growe, 2013).
Parentsd being knowledgeable insisted that pa
school policy, curriculum, or how the decision making processes work in school (Young, Austin,

& Growe, 2013). Finallypar ent s communi cati on-ways consi der e

communication between parents and school about needs and desires of their children, as well as
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those of school and teachers (Young, Austin, & Growe, 20EB)dings of this study are
important, ance they revealed that school administrators expected parents not only to get
involved in schocbased and hordleased activities, or notice, respect and support school
policies and procedures, but also to have their voice in the deaisikimg process and
exchange information on their needs and desires with schools.

Therefore, if school leaders expect immigrant parents to be more involved in school
leadership, they should know how immigrants understand, perceive and practice parental
involvement in ordera develop better strategies and school programs that welcome and foster
their involvement.

Parental engagement.

Besides Oparent al i nvol vement 6, schol ars |
Drake and Barton (2005), or MacKenna and Millen (2013)dprou  up t he concept
engagement 6. Carre-n egteaal .| onhy0 0 ®)s eaagrcchu d toeds s
invol vement in their childrends schooling. Du
parental involvement could notbeexane d wi t h just dAwhat parents w
ino; but it is also necessary to consider f@Aho
for engagemento (Carre-n et al., 2005, p. 466)
involvement to egagement. They distinguished the difference between parental involvement
and parental engagement, highlighting that wh
parents do, 6engagementd al so inclhoskes fipar en
orientations frame the things they doo (Carre

Additionally, to clarify the definition of parental engagement, MacKenna and Millen

(2013) emphasized that parental engagement must comprise two central components: parent
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voiceandbar ent presence. Parent voice meant paren
goal s and hopes for their childrends educatio
voice, so as to enable an open and multidirectional flow of comationc Parent presence
referred to parentsodo actions and involvement
childdéds educational success (MacKenna & Mill e
In another study, Pushor (2011) claimed that the traditional ways of having parents
involved in schoolsdé activities,radngke parent
campaigns, Meethe Teacher nights, and field trips, are simply educators asking parents to serve
and follow the school s0 agembétweenschodlands | i ke a
families, in which educators hold the power over parents, as they decide when and how parents
can get involved in their childods schooling (
organize opportunities for involvement can be imgtand welcoming; however, it is still
ignoring parentso6 hopes and desires, belittli
parentsdé voice and feelings. Pushor and Ruite
places the focus more on whairents can do to support the goal and agendas established by
schools or actors in schools, while parental engagement entails mutually determined educational
agendas, shared power, and authority over education. These scholars underlined that parents, in
fad, possess rich knowledge accumulated from years of experience in life and in their
homel ands; therefore, they certainly have the
especially in respect of personal development and learning. As a resultdingaisuccessful
relationship between schools and families, school leaders should know how to (1) incorporate
values and expectations of families and set u

and mutual benefits; and (2) skillfully engageequds in the process of achieving these shared
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targets by having them not only participate i
agendas with their knowledge (Pushor & Ruitenberg, 2005).
In my own understanding, parental engagement iesltlde definition of parental
i nvol vement . Mor eover, parental engagement al
school sd6 agendas with their own voices and de
chil drend6s educ at afatureamakeparantaloehgagementmasisntin e x t r
the Vietnamese context. Article 95 in Vietnam
have the right to participate in related scho
directions andigendasGovernment of Vietnan005). This is the reason why my study only
focused on Vietnamese immigrant parental involvement.
Parental Involvement in Vietnam
In Vietnam, the MOET does promote the collaboration of families with schools in
enhancgy a chil dos education. However, the role c
foll ower. In particular, Article 93 in Vietna
actively cooperate with parents and local communities to achieve eductdiged and
educational principlesgovernment of Vietnan005). However, Article 95 makes it clear that
although parents have the right to participat
in accordance wit h das@Gogeonméntotiietna@005).ons and age
As a result of Article 95the role of Viethnamese parents is limited as htiased
supporters. Under the influence of Confucianism, educators in Vietham have been considered as
ultimate experts in children's educationdanfucian society, educators are positioned at a
higher level and have more authority than parents in educating children (Truong, 2013). Hence,

parents tend to entrust tahdedrety sugdest Whatrteaangiss e d u c

43



shoulddotoat ch up their childrends academic succes:s
more | ikely to assume their role in childreno
setting to teachers.

Hoang, Nguyen and La (2014) conducted a survey to examiaetpdewpoints on
parentteacher communication in Southern Vietnam elementary schools. There were 920 parents
of four schools participating. The results revealed that the majority of Viethamese parents in an
urban city prefer communicating with teachdmotigh paper and electronic report cards,
information sheetghone calls, and phone messad#ésst participants reported that the purpose
of communication was about their childrenod6s a
the study indicated hat Vi et namese parents do not favor
classroom in order to help out with the child
2014).

Phan (2004) undertook a qualitative study to explore family practices amohaif
activities that Vietnamese families got involved in to promote academic success of their children.
Ten Vietnamese students who completed high school education with a 4.0 GPA in Southern
California, USA, and their parents were interviewed. The resutsated that the way
Vietnamese families involvettiemselves n t heir chil drends educati o
definition of parental involvement (Phan, 2004). The parent participants did not belong to any
school parent organization, rarely vegitschools, seldom communicated with teachers due to
language and cultural barriers. However, they showed interest in their children's learning. They
communicated with their children about what happened in schools, and used storytelling to
transmit educadinal, cultural, and moral values (Phan, 2004). Furthermore, those Viethamese

parents created a favorable environment for learning, and always held high academic and moral
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expectations for their children. Phan (2004) reported that her parent participaatsee
traditional behavior from their children, as well as exerting pressure on them to succeed at
school. Poor performance at school would be unacceptable, since those Vietnamese parents
believed that academic success would grant them a ticket to alifetteth well-paid jobs.
Findings ofP h a n 0 s stydyillu€irated that rather than formal schbated involvement, the
maj or role of Vietnamese parents in their chi
them, provide them with hordeased leaning environment, and directly communicate with them
about parentsdéd desires, expectations, and int
In conclusion, Vietnamese parents have very limited experiences in getting involved in
schootbased activities. Owing to the uncommaractice, together with cultural and language
barriers, Vietnamese immigrant parents may find it difficult to fully participate in all kinds of
activities, especially those occurring at the school environment, expected by school actors in
Canada. Howevethey do getinvolvedinhomea s ed acti vities to suppor
learning as much as they can.
Summary of Chapter Two
In chapter two, with the support of previous studies, | put forward the two premises that
this study was built upo.he firstone stated that parental involvement with school leadership is
affected by parentsd ethnic culture. The seco
extent to which parents get involved with school leadergdplitionally, | present the
concepual framework that illustrated the two premises and the conndmigreerfour major
concepts of the study, namely culture, parental involvement, school leadership and school
i mprovement. I ncluded in this frapaeemtar k, |1 ad

invol vement to define the Vietnamese |1 mmigran
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In addition tothe conceptual framework, chaptertvsant r oduced Bronf enbr e

(1994) ecol ogi cal systems theory of human

dev

The mcro-, mesg,exa, and macrosystem in Bronfenbrenner

each other, and thamfluenceont he devel opment sewkedaaa fouhdatiord 6 s
for the st udyaverkandunthereemforced the rélatiohgp amongst the four
key concepts of the study.

This chapter alsbas a review of literature pertaining to culture and concepts of national
culture and school culture usedtie study. As Vietnam is a more culturally homogeneous
country, Viethamese culteiin this paper refers to both national and school cultures in Vietham.

Meanwhile, because Canada is a more culturally heterogeneous country, this paper only

e c

investigated the influence of Canadian school

practices of parental involvement. Additionally, since school leadership plays an important role
in crafting school culture, this chapter included a review of previous studies concerning school
leadership in Canada and in Vietnam. With regard to Canada, a dyltlivafse country,

studies revealed that this nation is more inclined to practice democratic and distributed school

leadership. Meanwhile, Vietnam is influenced by Confucianism and Communism; hence, moral

and autocratic school leadership practices arelyieixercised in this country. Even though the

recent Open Door policy has introduced participative leadership to modern Vietnamese

educational context, it is considered as a formality with limited practice and effect. Furthermore,

this chapter included r@view of literature concerning parental involvement and parental

engagement with school leadership, outlined the main differences between the two concepts, and

explained why in Vietnam parents get involved, rather than engaged, with school leadership.

Finally, literature related to parental involvement in Vietham was presented and discussed.
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Chapter Three: Methodology

Parental involvement plays an important role in assisting school leadership to enhance the
gual ity of student sthwobdeetal., 20081 QntaticdMinistryefs , 2005 ;
Education, 2000) . However, the i mmigrantsoé | o
challenge to many school acto@Glg¢gowski & Ferreira, 2015)n an effort to examine how
culture influences the Viethans e i mmi gr ant sd understanding of
school leadership, | investigated the following questi¢hgHow do Viethamese immigrants
articulate parental involvement with school leadersf@)?”How are they involved in school
leadershipand (3) What are the differences between their parental involvement practices in
Canada and in Vietham?

Chapter three presents the research design and the rationalerbgluhdice.

Additionally, this chapter includes a description of the sample selqutimedure, as well as the
methods and instruments that were used for data collection and analysis. My role as a researcher,
the ethical considerations and details about the trustworthiness of the data are also discussed in
the chapter.

Research Design

Thiswas a qualitative study which wasnductedising asocialconstructionistens
Social constructionism viewknowledge as constructechther than discovereldy human
beings out of their interactions with the wofl@rotty, 1998; Good, 2010; Schwain@000Q.
Socialconstructionist®elieve thatsindividuals engage withdiversecultural contexts, they
interpret the world differently; hence, there are varied possible understandings of the same
phenomenon (Crotty, 1998; Good, 2010pncerninghis research, Vietnamese immigrant

parents constructed their ownderstandingf parental involvement with school leadership
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based on their unique experiences and interactions with Viethamese and Canadian school
cultures.In addition, low theseadivergentcultural contexts influence immigrant paters 6
understanding could not be preciselgasured by quantitative researdl a resultl employed
the qualitative research paradigm to carry out the study.

Using the galitative researctesignallowed me to examineolw individual participants
make sense and meaning out of their limedto gain a clear insight into how Viethamese
immigrants articulated and practiced parental involvement with school lead@viriter,
2016).The qualitative researdiso helped modate thepower relationship between me and the
participants (Creswell, 2007}or instance, whethe participants felt comfortable in the
interview, they were more willing to share their genuine experi€imesequentlyl attained
morein-depth informabn about the differences between their parental involveprantices
with school leadership in Canada and Vietnam.

| adopted the case study approach to address the three research questions. This approach
allowed me to provida detailed account and ansily of one or more casdsing about an
understanding of Vietnamese i mmigrantsod paren
new insight into this field of study (Gay, Mills, & Airasian, 2009; Johnson & Christensen, 2012;
Yin, 2013). The case dy approach is uniquaecausé t cr eat es fAconcrete an
knowl edgedo which readers can relate to their
& Airasian, 2009, p.426). Such knowledge is developed from the thick description-deptin
aml|l ysis of edac¢ck hiiceafseomathiem i s intentionally
the purpose of the research (Gay, Mills, & Airasian, 2009, p. 429). In this sense, a case is

consi deloendedaystetg i ef er r i ng tosebandared havebeenc ent it
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identified (Johnson &hristensen2012, p.395). Regarding this study, | considered each
participant as an independent case.

There are threbasictypes of case studies, namely intrinsic case study, instrumental case
study, and mitiple-case study (Johnson @hristensen2019. Considering thathis research
investigated participants whose children were attending different high schools in Saskatoon, each
selected case was bounded in a different school coiitesttefore, | chose nfiple-case study
to conduct the research asto analyze data within and across the cases of different school
contexts to understand teemilaritiesandthe differenceamongsthem(Yin, 2003).Multiple-
case study requirdbreebasic stepgYin, 2004) Frst, | defined the cases to study and reviewed
related literature to develop research questions specific to the chosen topic. Sieond,
establishing the research questions and learning about different types of the case study approach,
| chose mulfple-casestudy tocarry outthe research. Finally,decided to adopt some theoretical
perspectiveto select my cases and deveddghe interview protocol that guided the
administration andmplementation of the interviefiNeale, Thapa, & Boyce, 2008jn, 2004).

Sample Selection

In conducting this researchintended tcselect a sample from which | could obtain the
most information in order to gain deep insigh
practices of parental involvement with sohteadership. Therefore, purposive sampling
approach and snowball sampling technique were adopted to select a sample of four participants.

Purposive sampling approachThis approach allowed me to intentionally select
gualified participants who possessesitain experience and knowledge required for the research

(Gay, Mills, & Airasian, 2009). Qualified participantsetthe following criteria:
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1. Vietnamese immigrants with children whadatteneédthe equivalencef grades K12
in Vietnam and were attendirfgt the time of the data collection process) different
secondargchools in Saskatoo@anada
2. Vietnamese immigrant parents who were involved in schools through supporting
secondary schodge children in some way
Snowball sampling techniqué-aving idenified the research criteria for selecting the
sample, | used snowball sampling technique to reach the tapgaterdpants Considering thak
was not familiar withmembers of the Viethamesemmunityin Saskatoon, this technique
allowedme toseek helprom initial participantsn finding more individuals who were qualified
and willing to participate in the research (Mertler, 208pecifically,| first identified a few key
participants who met the research criteria and theaddblem to recommend otleewho were

also qualified.

Selection procedureThe process of selection began with me seeking assistance from
two acquaintances, who had a strong network of Vietnamese families in Saskatoon and were able
to connect me with potential participants. | corsgub a letter of introduction describing my
study in Vietnamese | aymanés terms, made seve
send them out to Vietnamese immigrant pareits qualifiedto participate irthe study. The
letters described the mose of the study, benefits of the research, requirements for participants,
the method of the research, the location of the research, details on how to participate and my
contact informatiorfsee Appendix A)After a week, | received five phone numbers stiadgted
calling those potential participants for official invitatiorwd out of the five potential
participants agreed to participate in my study and we successfully arranged our first

appointments. Using the snowball sampling technique, | askeddr@articipants to pass my
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letters of introduction to any other members in the Viethamese immigrant community who were
gualified for and interested in the study. The snowball effect resulted in two additional
participants. In the end, | recruited four Vietmese immigrant parents who met all the
requirements of the study amdhosechildren went to different high schools in Saskatoon,
Canada.

The sample of four was considered sufficient for the scope of the research and the nature
of the case study approachréSwell, 2007Malterud, Siersma, & Guassora, 20¥a, 2003.
As the scope of the research was limited by the research criteria, the goal of the research when
using the case study approacaswmot to make a generalizatiout to gain a profound insight
into a specific group of Vietnamese i mmigrant
involvement (Creswell, 2007). In addition, the quality of data gathered from the four participants
was considered strong becausepghgosefullyselected participantsexe able to engage well in
in-depth conversations, respond constructively to a wide range of questions and provide rich
information, which adequately fulfilled the purpose of the resedMeliérud, Siersma, &
Guassora, 2016&/in, 2003.
Data Collection

In conducting multiplecase study research, | collected and analyzed data concurrently
(Baxter & Jack, 2008; Hartley, 2004). Doing these two tasks at the same time gave me a chance
to quickly respondto any confusing data, confirm or clarify any uncleaoinfation with
participants, and modify data collection plans while still in the field. However, | describe the two

tasksseparatelyn this chapteto makethe procesgasier for readers to follow.
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Method and instrument for data collection.

Interview. Dataof this study were collected using the interview method. This method
allowed the participants to express meanings in their own words, as well as enabling me to
gatherdatafromhe partici pantso6 personal perspective:
Mack et al., 2005; Mertler, 2016¥in (2003) considered the interview to be one of the most
important sources of case study information. The interviews of this study were conducted using
a semistructured format, guided by a protocol with both clesged and opernded questions.

Semistructured interviewA semistructured interview often includes a set of-pre
determined closended and opeended questiongiarrell & Bradley, 2009. In my study, close
ended questions helped confimformation. Operended questionallowed participants to
freely develop their ideagandenabled me to flexibly approach issues ramaang the interviews
(Bryman, 2001; Dunn, 2005; Longhurst, 2003). A sstmniictured interview is usually informal
in tone and is consideres one of the most widely used qualitative datection methods
(DiCiccoBloom & Crabtree, 2006)

Interview protocol.The interview protocol (se&ppendixD) was used as the data
collection instrument that provided guidance throughout the intervievdir® questions used in
the protocol helped clarify the research questions and elicit responses from the participants
(Harrell & Bradley, 2009. This document allowed me to prioritize the information | wdid
gather from each interview. It had spacbeeach question for me to quickly note down
participantsd answer s alataooledtidn pracesQuestions fnommu g ht s
the interview protocol had been pilot tested with my colleague to receive feedback on their
effectiveness beforeging used. However, not all questions that | had designed ahead were used

during the interviews si n-emedtqlestionsmadétheci pant s o
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conversations stray from the protocol and gave space to new quebizore| & Bradley,
2009).

Data collection procedure.

Each participantvasconsidered as an independent dagbe studyandwasinterviewed
twice. The first interview was to collect data in accordance with the questions prepared in the
interview protocol. The second intervievas tofollow up, clarify and confirm information
providedin the first interview The length of each interview whstweersixty and ninety
minutes This duration was considered sufficiéot data to be gathered thoroughly. Prior to each
interview, | aged the participants for their permission to audio record our conversations. The use
of a digital audio recorder was also mentioned to the particigantsgthe informed consent
process (seAppendixB).

The data collection was precedsgthe informed onsent process whettee four
participantsvere guided through consent form. The forehetailedthe purpose of the stugdhe
procedurdhat the participantwould go throughany foreseeable risks and potential benefits of
the studythe assurance to nmaaint h e p a r donfigdentipl anfortnationthe approval of
the Universityods Behaandtolreal p aRraightsct aekajnetfisind) i c s
refuse to answer and withdraw from the study (Canadian Institutes of Health Research et al.,
2014). Trke consent of thparticipants wasbtained by asking theto signthe consent form.

| started my first interview with the first participant on Octod&r#17 and finished the
last interview with the fourth participant on Novembef' 12017 Each interview began with
brief introduction of the study and a review
Theintroduction was the followed by the questioabout their understanding of parental

involvement with school leadershiphesecond interview of each participant took place
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approximately ten days aftdrefirst one In the second interviews, | asked the participants some
follow-up questions and sought clarification for some information gathered in the first
interviews. At thigooint, four participants shared with me more of their experiences that they
remembered after the first interviews and added more information to my study.

Data Analysis

The process of data analysisolves examining information, representing data, and
forming an interpretation of data to address the research questions (Creswell, 2013; Yin, 1994).
Since this study used multiptase study approach, | followed two stages of analysis, namely the
within-case analysis and the crassse analysis (Yin, 2003)h& former gave me a detailed
insight into each case and contextual variables that efféct he latter allowed me to poiout
and understand similaritiesd differences acro$ise cases.

Within -case analysis.

Following the completion of each inteew, | started to prepare the data for withase
analysis by transcribintpe interview recording to MS Word and labeled each transcript with a
pseudonym assigned for the participarnhenrefined the transcripts by removing unwanted
information that vas not relevant to the research questiGhsfa, 2005)For example, when
asked about the school atmosphere in Vietnam, at some point, one participant started discussing
the friendly school atmosphere of private schools in Vietnam that she read omestial This
information was consideredelevantand removed from the final transcript because it was not
the participantds personal experience and her
Vietnam.Consideringhatall the interviews were condigx in Viethamese, | translated the
refined Vietnamese transcripts into Engli$heimportant parts of the translation were checked

and confirmed by a volunteer Viethamesmaerican student, who is fluent in both English and

54



Vietnamese, from the Universiof California, Berkeley. | also translated the notes taken in the
interview protocols into English and typed them into word processing @itgsies of the first
and second transcripts were given to the participants for member checking. This was an
opporunity for the participants to examine the transcripts, correct or remove any information
they found inappropriateCfeswell & Miller, 2000).None of the participants made any
corrections or modification to tiveranscriptsl thenestablished a filing sysm in my personal
computer, which allowed me to back up and store boginal and translated transcripts
throughout the analysis procegapna, 2005)At this point, | began to analyze data using two
coding techniques.

Coding techniquesCoding of thedata was done by breaking the text into smaller
meaningfulunits, such as a word, a phrasea sentence, and marking each unthvai
descriptive word, a symbok a name (Johnson & Christensen, 2012). For instance, from the
interview transcript of therkt participant, | picked up this sentenfeEv er ybody wor ki ng
school always | ooked pettish, grumpy and unfr
it as O0school alaanatesimpenvew teans¢ript ofivhe fourth participant, |
underl ined some phrases, |i ke Ano clue about t
textbooksd and mar k e dofCdnadian carsculdm (CUR)Afteetdat, k n o wl e
each transcript was analyzed through two cycles of coding. In theyiitstlcused Hypothesis
Codingtechniquewhile in the second one | used Pattern Coding technique.

Hypothesis codinglhis technique was used to code data gathered abdiistiresearch
guestion how Vietnamese immigrants articulate parental involvematht school leadership?
The techniguallowed me talevelop some codes based on the review of literaturengnd

personal lived experience prior to data collection and analyaiddfia, 2005 The review of
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literature suggested that (1) parentsin Viethedht he r i ght t o participate
activities and their participation must be in
(Government of Vietnan005); (2) Vietnamese parentstedd o entrust their c¢h
education to teachers andelyrrequirelt eacher s t o do anything to ern
learning (Truong, 2013); (3) most of the parentsrobt favor the ideas of being present in the
school and prefeed giving homebased support to their children (Hoang, Nguyen & La, 2014;
Phan, 2004);and(4d) anguage was a barrier to Vietnamese
with school leadership (Phan, 200Axcordingly,| developed the following codes which
corresponddto the literature: SUB (parents as subordinates), HS (home sy@matENG
(levels of English). Apart from the literature reviewy fived experience suggested that (1)
Vietnamese parentginvolved in school leagtship by communicating with teachers; {28y
alsoprovidd financialand after school support to thehildren; and (3)heywerenot familiar
with getting involved in schodbased activitiesAccordingly, the following codes were
developed: FS (financial support}FOM (parentécommunicabn with school actors), and
UNF (unfamiliarity with school actities). These codes were later on confirmed by the results
generated from data analysis (Bernard, 20E@jthermoreduring the analysis process, new
codes were created to better describe some pieces of information in the intervieseelata (
AppendixE).
Pattern codingln the second cycle of coding, | used Pattern Coding techiogeeiew
the first cycle codes. This technique allowed madsess commonalitie the codespull
similar codes into one category and assign each category an appraogitete godé€Saldana,
2015. These pattern codésee Appendix E) werte basis fordevelopng statemergthat

describes major themes$ the studyMiles & Huberman, 1994Saldafia, 2015
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Cross-case analysis.

After | finished analyzing the four cases amiely, | compared the results across the
cases for similarities and difiemces (Creswell & Miller, 2000T.he final outcome of crossase
analysiswasa t horough description of the Vietnamese
parental involvemerwith school leadershid:his outcome was considerastrong and reliable
enoughtoaddew i nsights about the i mmigrantsd unde
school leadershifp the current literature (Baxter & Jack, 2008).
Trustworthiness

In orde to ensure the sound practice of developing the study, collecting, analyzing and
interpreting data and presenting findingadoptedour measures to ensure the trustworthiness,
namely credibility, transferability, dependability, and confirmability (g, 2014; Lincoln &
Guba, 1985).

Credibility. | employeda credibility measure to ascertain confidence in the truth of the
research outcomes (Lincoln & Guba, 1985). Usimgmbercheckingiechnique, | sent the
refined transcripts of the interviews to tlespective participants and asked them to confirm the
accuracy of the information (Creswell & Miller, 200&gach participant haan opportunity to
withdraw any part of the interview which they did not feel comfortable sharing at thislpoint.
repeated tls techniquevhen the data analysis was done. | gave the report to the participants and
asked them to give feedback and confirm the accuracy of my interpretation. By doing this, the
participants added credibility to my study (Creswell & Miller, 2000). Farrttore, when
translating the interview transcripts from Vietnamese into English, | invited a volunteer who is

fluent in both English and Viethnamese to certify the accuracy of my translation.
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Dependability. The cependability measure helped ensure theistersy and stability of
my researchdés findings over time in the same
Shenton, 2004). | useaudit trail technique to report the study in detail. This technique allowed
me to describe all steps taken frdme start to the end of the research so that a future researcher
can repeat the work to gain the same reslltge¢ln & Guba, 1985Shenton, 2004). In
particular, | provided clear documentation of all research activities, including the research design
andits implementation, as well as all steps and decisions made in the processes of collecting,
analyzing and interpreting data.

Transferability. | adopted dransferability measure to ascertain the degree to which the
results of my research can be generdliaetransferred to other times, settings, situations, and
people (Lincoln & Guba, 1985). In this measure, | ubgk, rich descriptioritechnique to
provide readers with sufficient contextual information of the research; therefore, its findings can
be aplied to a similar setting, population, or case (Billups, 2014; Creswell & Miller, 2000).
Following this technique, | presented information about boundaries of my study in chapter two,
including restrictions on the type of participants, the number ofcpaatits, and data collection
met hods. I n addition, not only did | describe
schools that their children were attending through their eyes, but | also noted down their
interaction, expressions, feelingsreaction during the interview (Denzin, 1989).

Confirmability. The onfirmability measure focuses orat@®bjectivity of the research
findings and the degree to which the results can be confirmed by others (Billups, 2014; Shenton,
2004). | usecnaudi trail technique to ensure that the outcomes of my research accurately
reflect experiences and ideas of participants, rather than my own viewpoints, biases, or

preferences (Shenton, 200Audit trail enabled me to record all stages of the research and
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document how | made important decisions throughout the research process in a transparent way.
In addition,| kept areflexive journalas a personal research diary whemeted down my
personal assumptions, beliefs and biases at the outset of thélshodyn & Guba, 1985)The
notesalsoincluded my thoughts about the conversation withpmicipantstogether with any
ideas that | thought would help with the data analftsiscoln & Guba, 1985; Ortlipp, 2008)
Besides, | recorded in this journal how psrspectives and understanding about the research
subject were changed, confirmed or developed to reach final concluSamsi(y, 2009;
Creswell & Miller, 2000. For example, | thought the Viethamese parents were still hesitant to
communicate with Canaaln teachers because they used to be susceptible to teachers in Vietnam.
However, it turned out that the friendliness of Canadian teachers made the parents feel confident
in the conversation and motivated them to communicate more frequently with thege@cher
the other hand, the initial belief that Vietnamese immigrant parents were not familiar with school
involvement was confirmed by the result of data analysis.
Ethical Considerations

Since this study involved collecting data from people and aboutgddmd to pay
attention to ethical issues and adhere to all national ethical standards outlined byGbentrl
Policy Statement. | addressed ethical issues prior to conducting the study, at the beginning of the
study, during data collection and argb/processes, and in reporting, sharing, and storing data
(Creswell, 2013).

Prior to conducting the study, | prepared my thesis proposal in detail. | also reviewed the
research ethics policies and proceduwebsi'e. obt ai
Upon the approval of mgesearch proposéaly the Department of Educational Administration, |

submitted an ethics application to the Research Ethics Office for human ethics review.
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After receiving the certificate of approval from the ResearcicEtBoard, | contacted
my potential research participants and communicated the purpose of my study to them. All
participants took part in this study voluntarily without receiving any payment. The volunteer
participation confirmed that participants were aontler any undue influence involving financial
or other incentivesSincethe research has no known risk to the participants, the participants
received no material compensation. The participants were well informed of their rights to
guestion my study, refe to answer any questions that they might feel inappropriate or sensitive,
and withdraw from the study at any time. An official letter and a consent form were developed
and sent out to all participants to restate the purposes of the study, describes mso
collect, store, and analyze data, clarify par
participants (Creswell, 2013). Although | could not assure anonymity of the participants in this
research due to the recruitment method, | didienthat their personally identifiable information
would be kept confidentially and their real names would be replaced with pseudonyms.

During data collection process, | respected my participants and made sure thagrithey
treated equallyegardless offieir levels of Englistandlevels d education(Canadian Institutes
of Health Research et al., 201A4)I the data collected were transcribed and given back to
individual participants to check for accuracy, verify the content, clarify all unclear infamati
and remove any pieces of information they did not want to reveal. During data analysis process,
portions of data description and interpretation which were easy to understand were translated
into Vietnamese and sent to the participants for review atbéek (Creswell, 2013).

In reporting and sharing data, | avoided plagiarism, and reported in clear, straightforward

and appropriate language (APA, 2010). APA citation guidelinBgd&ion) were used when
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qguoting work from others. Findings of the stugyl be shared with other researchers. The
participants will also be provided with a copy of the final report at their request.

Ethical considerations were also adhered to by keeping all of the audio recordings,
original transcripts, typed notes and tlatesd documents securely in a locked folder with limited
access, in a password protected computer. Backup copies of electronic data were developed
(Davidson, 1996) . Paper documents (interview
information will beshredded. All datavill be retained at the University of Saskatchewan for six
years in accordance with the universityos res
The Researcher’s Rol e

Throughout the research, | played the role of an interviewer, translator and emic
researcher wrse knowledge and experience exist within the Vietnamese culture (Ager and
Loughry, 2004). In particular, | conducted two interviews with each participant in Vietnamese.
After that, | transcribed the interview audio files, refined the interview transenptsranslated
them into English without any assistance. As an emic researcher, | was able to capture the
internal language and comprehend cultural experiences of the population being studied, the
Vietnamese, which the outsiders could hardly achieve (&at6B2; Merriam, 2009). However,
| was aware of my potential bias as an emic researcher towards the codes | established based on
my personal experience prior to data collection. For example, | established the codes SUB
(parents as subordinates) referrtangarents being susceptible to school actors, or UNF
(unfamiliarity with school activities) referring to parents having limited experience of getting
involved in schocbased activitiesTo minimize the bias, | uskhe reflexivity and member

checking tebniques. While reflexivity allowed me to be consciously aware of my initial beliefs,

61



how it developed, changed or confirmed, member checking enabled the participants to give
feedback on or confirm the accuracy of data and how | interpreted them (Olivg, 201
Summary of Chapter Three

Chapterthree described the research desifitne studySince the study aimed to
examine theultural influenceon Vi et namese | mmi grantsdé under st
involvement with school leadership, and individual pareotsstructed their own meanings of
parental involvement out of their unique interactions and interpretation of the world, | conducted
this study through the lens of social constructionism. In additiadopteda qualitative research
paradigmto gain a deg insight into how Vietnamese immigrants articulated and practiced
parental involvement with school leadersiithin this paradigml used multiplecase study
approacho conduct the researets it allowed me to analyze four individual cases bounded in
different school contexts and then compare their results with one another for similarities and
differences. This chapter also included the sample selection section in whathilbekthe use
of purposive sampling approach and snowball sampling techragqueell as the participant
selection procedure. In addition, this chapter introduced the interview method, interview
protocol, and coding techniques used to coll e
issues and all techniques that | emplogeednsure trustworthiness of the study, such as member
checking, thick rich description, audit trail, and reflexive journal, were also discussed in this

chapter.
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Chapter Four: Results

Chapter foupresents the results of this study whose wasto exanine how culture
influences the Vietnamese i mmigrantsoé under st
leadershipThe findings are presented in response to the three research questidos: (D
Vietnamese immigrants articulate parental involvemertt sahool leadershify2) How are they
involved in school leadership? and (3) What are the differences between their parental
involvement practices in Canada and in Vietham?

This chapter is divided into four sections. The first section provides the backbrou
information of four participants. The second section looked at how the participants defined
Oparent al i nvol vementThwi tthhisah cscelc tli eoand @ rnsvheisp G
practices of parental involvement with school leadership in Garfde final section identifies
the difference between their practices in Canada and in Vietnam.

The Participants

Linh. Linh is originally from the southwest of Vietnam. She migrated to Canada in 2014
with her husband and a-4@arold daughter. Linhhas bachel or 6s degree in
worked as a primary school teacher. When she first came to Canada, she could not speak
Engl i sh. Now she is | earning English at Saska
tenthgrade student of a Catholic schobtlze time of the interviews. Linh cared about her
daughterés education and believes that her da
from parents in all aspects. Additionally, Linh usually helped Vietnamese international students
in Saskaton by inviting them over for delicious traditional Viethamese meals and providing

temporary shelter to those who first come to Canada and are looking for a good place to rent.
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Quyen. Quyen, who comes from tlmorthof Vietham, moved to Canada in spring 2016
through Express Entry program with her husband and two children. At the time of the interviews,
Quyends s on -grades stugent okal peblicesandolh Quyen has a PhD degree in
Vietnam and was working as an associate professor in her homelarehtyusghe is taking an
English class at Global Gathering Place in Saskatoon. During my first interaction with Quyen, |
noted that she had a great passion for education and also showed interest in my research topic.
By participating in this research, sheped that her sharing could make a contribution to this
field of study. Quyen considered her participation in the study as an opportunity to affirm that
the immigration policy of Canada was appropriate and beneficial to the country because it
emphasized #hrecruitment of qualified newcomers who were fully aware of the importance of
education and held high expectations of their
Le. Le is from the southwest of Vietnam and came to Canada in 2013 with her husband
and two daughters. Attherte of the i ntervi ews, -dgradeistdeot]l der d
of a public school. Le has an associate degree in nursing and was working as a nurse in Vietnam.
She could barely speak English when she first came to Canada. She did attend some English
classes opened for newcomers to Saskatoon but stopped after two years because of the demands
of her wor k. Lebébs working schedule was al so a
appointments with her. Le believed that better education is the tickéettea future and she
was willing to work harder orevendomorepart me j obs t o support her
until they finish university.
Thu. Thu came to Canada from teeuthof Vietnam in 2015 with her husband and two
daughters. Atthe timeoite i nt er vi ews, Thuo6s @radtstudendohas ght er

Catholic school. Thu completedhera st er 6 s d e geaeheng EnglishToESSe@kers ¢f
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Other Languagesh Australia and was working as an English teacher in a public high school
Vietnam for more than ten years. She spoke fluent English and mentioned how she often
volunteered at senior care homes in Saskatoon. Thu explained how she had high academic
expectations of her children. She strongly believed that parents play an impolean the
childrends educati on.

The table below illustrates brief information of the four participants.

Tablel

The Participants' Background Information

N?”ﬁe of Level of education | . Y¢af O.f Levell of Children Childre
participants immigration English schools
h
Linh Bachel or 2014 clea | 10"-grade Catholic school
in Vietnam daughter
: th
Quyen | PhDdegreein | a016 | ciga | 1980 pypjic senool
Vietnam son
. h-
Le Asgom_ate degree 2013 CLB 2 10™grade Public sti00l
in Vietnam daughter
O 9 th_
Thu Masteros 505 Advanced| 119398 oo dlic school
in Australia daughter
Articulation of Parental Involvement with School Leadership
I n the first research questions, O6How do vy

|l eaderebkp@d6f brl the participantsd definitions
school |l eadership. 6 Al participants said the
did not exist in Vietnam and they did not have any definitions for the phrase

Linh defined O6involvement with school | ead

organi zationo. According to her, it included
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subordinate school actors, mapping out the school plans, havingissdte school
devel opment and managing the school financebo.
Parents doné6ét have the right to give direc

of planning strategies for school development. Therefore, parents cannot g§etdrio

school | eadership. Parents can only suppor

instructions.

Quyen considered Oparent al i nvol vement wi't
and this phrase fisounded We sntvdth schvol leadlershigr . | n
meant fAdealing with the enroll ment plans, sch

programs, school faciliis, marketing, public relatiomed communicationgndmaking critical
decisions relating to the schooloper i ons 6. She expl ained:

The school is a hierarchical organization in which school principal usually stands on the

top while parents and students are placed at the bottom. All critical issues of the schools

are discussed and decided by those with authetigh as the principal, vice principals,

and head teachers, etc. Hence, it is impossible for parents to participate in school

leadership process.

AsforLe,shébel i eved that school | eadership was
leaders work out the scbbplans and school budgethen give directions to their subordinates
and finally collaborate with them to implementthegla® She al so consi dered
Aan internal school affair which happened wit
actorso. Le thought nAparents were outsiders a

therefore, they could not get involved in school leadership. Accordingly, Le could not define

Oparent al i nvol vement with school | eadershipo
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Thu was the only on® agree that parents could get involved in school leadership but the
way she explained it showed that this concept was ambiguous to her. She narrated how her
experience in Australia exposed her to knowledge about sonspasgnts could influence
schoolmmnagement. Thu defined o6involvement with ¢
Athose with authority of a school work togeth
to problems and giving directions to their su

Theoretially | believe that people with authority in a school could be the school

principal, vice principals, teachers, school staff or parents. However, | want to insist that

in reality parents do not have anywhauthor.i

parents in Vietnam could never get involved in school leadership. | myself as a parent in

Vietnam had never had this experience.

None of the participants gave any firm def
with school | eamdbdr direif p .nG@ tolpay endwlld i nvol vemen
Practices of Parental Involvement in Canada

Al t hough the parti ci pa mlvesnentvothudchool Ipadldrshipl e f i n e
theywere asked a series of questions that probed their uadeirsg of parental involvement.

Based on their responses to these questions, two themes emerged: home involvement and school

i nvol vement . Under these two themes, the part
(2001) five out of six types of parehtavolvement, namely parenting, learning at home,
communication, decision making, and collaborating with community. Apart from these five

types, none of the participants reported having any experience in the Volunteering type.
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Home involvement.
| consicered all activities that the participants did outside of the school and with the
purpose of contributing to the school i mprove
elaborates five homimvolvement practices that the participants do to be involved wo$ch
leadership. The practices are parenting, learning at home;lbasad communication, making
child-related decisions, and collaborating with community.
Parenting.
Parenting included parengsoviding children with a learning environment at home, good
heal t hcare, safety and nutrition (Epstein, 200
childrends growth and devel opment, and ensuri
(Epstein, 2001). In this senshetpractices that all participants Haccommon were providing a
safe shelter to their children, giving them daily nutritious meals, and providing them space and
quiet time to learn at home.
I n Linhds case, she paid special attention
when the girfirst moved to Canada at the age of 14 (grade 7). Linh shared:
When we first moved to Canada, my daughter was in the transitional stage of the
devel opment from childhood to adulthood. T
and emotional state chang&tihen she moved from Vietnam to Canada, it was the first
time she had been overseas. | thought she would experience the cultural shock and the
language barrier. Therefore, in the very first year in Canada, | did not hold high
expectation for her acadenmocu t ¢ o me s . | told her not to st
At that time, | just want my daughter to be happy in her new life, find some good friends

at school and make Canada her second home. And | made sure she understood my wish.
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Fortunat e lghgter quicklyratiapted withdahe new living and learning environment. As
the volume of homework in Canada was | ow comp
more free time at home. Linh started involving the girl in many daily activities, which allowed
them to develop a strong relationship. For example, Linh taught the girl how to cook some
Vietnamese food and make spitkle cabbage. They were also good partiretseir free time
when it came to shopping for clothes and groceries. More importaatlyLinh and her
husband always tried to set good examples for the daughter in terms of working hard and having
good manners. Linh said:
We showed her that having good education would grant her a better life. We gave her
examples of some acquaintancesatatives of the family, so she could see that those
who went to university had better jobs and earned better money... We also taught her that
she is more privileged than many others, so she should appreciate that and be willing to
help those in need withiner capabilityé We reminded her
but bad manners or being unkind would neve
When in Canada, Linh usually invited international students to her house for a meal. On the one
hand, she did this to offer theternational students a place to socialize and enjoy authentic
Vietnamese food. On the other hand, Linh wanted to create an academic environment at home
where the university students discussed their assignments, their projects, their theses, or any
interndional conferences. She believed that such academic environment would not only help
prepare her daughter for a wuniversity I|ife, b
degree into the girl s mind. alizethaahhedwmuch o n Lin
difficulty the international students went through without the presence of their parents, so her

daughter could have a stronger motivation to live and study better.
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In a different parenting style, Le did not want her daughter toriésior to other
students in Canada. She said:
| am willing to spend a little more money to buy my daughter-quggiity clothes,
especially for the severe winter in Saskat
for her organ class as she said manyasffriends knew how to use musical instruments
and she also wanted to |l earn oneé When our
the girlds experience in Canada as well as
husband and | took her to other esij like Edmonton, Calgary, Ottawa or Vancouver, for
shopping and sightseeing.
Although Le had a busy working schedule, Le always managed to have time to talk with her
child at the end of the day, | i st eadvecelshe o t he
could. Le tried to maintain this habit between a mother and a daughter because she knew that
was the most effective way to | earn about her
especially when Ashe was adnestlerldnguaggmae new cul t
frequentl y. o
I n Quyends case, she mentioned cooking, hu
she did for her son every day. She was fully aware of the difficulties her son was going through
when moving to Canadandespeciallythathe experienced cultural and emotional shock for
almost a year. Quyen chose to be present with him by having daily conversation with him. She
believed that sharing stories would help her son express his negative feelings and reduce his
stress. Quyen shed:
When we moved here, he became more quiet and closed himself in his room. He kept

looking back at the photo album of his old high school friends and teachers in Vietnam. |
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knew he missed them and he wanted to go back home. What my son went through was

invisible to the school actors. | myself found it hard to help him out of his shell. | had

never had to deal with this problem before. However, with a heart of a mother, | was

always there for him, listened to him, cried and laughed with his old beaugfubries,

and always tried to find a solution to all of his problems. | had to keep telling him

optimistic stories about people living far away from their homeland, being successful and

coming back to financially support the people and the country.

Quyentirt her affirmed that Abeing a good friend
his shock. o6 She believed in this method as it
Quyen, her son finally got adapted to his new life in Canada, startechangiwith some new

friends, smiled more often, and focused on his study.

In addition, Quyen tried her best to create an effective learning environment for him at home.

She said:

My son had his own room with a large desk and all the learning supplieetied) such

as a small whiteboard, a globe, a dictionary, etc. | also allow him to study in the school

library after class with his friends and am willing to pick him up whenever he is done.
Furthermore, Quyen cel ebr atyederylysarto remndGinsof bi r t h
the great values he brought to the family and how much he was loved.

I n Thuds case, Thu adopted varied met hods
strict to being softo t o heherwhenthgghlivasbackat h o me
from school. She said:

My daughter always shares with me stories about their friends, and about their teachers,

and about herself at school. Through her tone, through her voice, and through her eyes, |
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can tell if she is happyraot. | carefully listened to her stories, reacted to some

distinctive details, asked her questions, and laughed with her. It was like | was watching a

movie in which she was the main characters

how | learn aboutsm daughterdés | ife. She did ask for
about her teachers and about her behaviors at school. | shared with her my thoughts and
sometimes gave her advice.

Moreover, Thu collaborated with her husband teedacate their child. Thsaid

Whenever | am angry at my daughter, | tend to scold her continuously. My husband is

usually the one who rescues her away from me during that period. He usually takes her

out of my sight, such as drivingheher to th

emotional support and explains her mistakes in a gentler way. This method really works

for our girl. At the end of the day, she understands why | am angry at her and what she

did that upset me. | know my anger scares her to some degree, but it vattner

from repeating the mistakes in the future. On the other hand, my daughter shares with my

husband her deepest reasons for the things she did. | usually take that information from

my husband into consideration and adjust the way | teach and conateunith her.

Il n summary, besides what Epsteindés (2001)
participants cared more about their childreno
when these children were newcomers to Saskatoon. Additioaklbf,the participants
mentioned that they maintain daily conversation with their children to learn about their lives,

listen to their problems and offered them appropriate advice.
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Learning at home.

The Learning at Home was considered as all hbass academic activities in which
parents help children with homework, supervis
decisions or discuss with them curriculuelated activities (Epstein, 2008s for Linh, she had
her own rules at home tosupervishe daughter 6s | earning. She sa

| have to make sure my daughter does not participate in any activities after school that

might affect the academic performance. No games, no computer, no TV and no hanging

out with friends are allowed until her homewasldone.

Linh had an aspiration that her child would be an academically strong stude+iieteled

person in the society and useful resident of the country. She also showed it clearly to the

daughter by regularly sharing with the girl her expectatiofiger #hreeyears in Canada, the

great enhancement in the daughtero6s | earning
effectively; hence, she asserted that she would keep all the rules at home until her daughter

graduated high school. In addition, desphe language barrier, Linh tried to assist her

daughterdés | earning at home. She shared:
Al t hough | cané6t understand the instructio
with homework by giving out ideas @©a s ome

all schoolwork and school activities as well as planning the school schedule together at
homeé | also encouraged her whenever she f
shoot the trouble. We sometimes talk about her future plans, such as whichityrshers

wanted to enter and which major she would love to pursue. I told her that if she wanted to

go to a university in another city or province, her dad and | would definitely support and

follow, as she is our only child.
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As for Quyen, during the firstear in Canada when her son went through his emotional
and cultural shock, she tried different ways to shift his focus to study. She said:

| was afraid that his negative emotions would affect his learning in Canada, especially

when his English was not goasid he kept holding on the idea of coming back home. So

| gave him a conditional promise. | assured him that after he graduates high school in

Canada, our family will come back to Vietnam for a visit. From then to his graduation, he

has to study hard anthprove his learning outcomes. | told him that if he graduates with

good outcomes, he can show his teachers in Vietnam how successful he is in a new

country and makes them proud of him. He was completely persuaded and started pulling

himself to the study d.

After her son fully recovered from his shock, Quyen started to be strict on his study. She
restricted the boyds time of wusing the comput
oftentimes reminded him to do homework. Similar to Linh, Quyen dsecliwith her son all the
school programs and schedules as well as the future career path that he wanted to pursue. She
shared with him her experience in finding her own voice and knowing her identity in the society.
Quyen also admitted that sometimes siked when they had an argument because her son
skipped classes and did not prioritize his study. After each argument, Quyen reflected on her
words and actions and tried to find a better approach to dealing with the matter. Quyen affirmed
that supportingédr sondés | earning at home was not al wa
but she would never give up.

As for Le, she took a similar pathway as L
learning at home. Le did not have any rules at home for hghtin but she had awards and

penalties. Le said:
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Whenever my daughter gets high scores or compliments from teachers, | will take her out

for a meal, cook her favorite food, or buy her something she wants. In contrast, when the

girl gets low scores, espatly those below average, or complaints from teachers, | will

cut off her allowance or simply shorten her computer time.
According to Le, this method worked effectively because she could see the improvement in her
daughter 6s | ear ni renwihdhe pehaftiesala shid it was moophysiclly E
or mentally harmful to her daughter. Instead, it worked like a reminder that the girl should focus
more on her study and do better the following time. Consequently, Le kept using the award and
penaltymet hod to motivate and supervise the girlo
her senior year at high school, Le talked to her about different career paths in the future and
discussed with her the pros and cons of each. Le recalled:

| shared wih my daughter my own experience as a nurse. | told her all of my

responsibilities to the patients, the pressure of the job, the stress of the working

environment, and also the rewarding feelings of successfully consoling, caring, and

saving a patient. | teher know that | wanted her to be a nurse because this job is suitable

for her, is well paid and has many employment opportunities.
Le believed that her daughter was being fully supported and had all the chances possible to
achieve the best she couldher learning.

I n Thuds case, she had been involved in he
school . I n Canada, Thu trained the daughter 6s

time. Thu shared:
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| told my daughter that if she was notvimgy forward, she was moving backward. |
taught her to always aim for the top posit
know | am a strict mom.
Thu did not mention any rules, awards or penalties for the girl at home. Instead, she kept
reminding tte girl that she should never stop learning. Thu said:
When in Canada, my daughter had less homework compared to what she had in Vietham.
Sometimes she had nothing to learn at home after school, so | asked her to watch some
instructional programs either @i/ or on YouTube. | also helped build their awareness
that selfstudy is a mushave skill, and | trained her how to effectively study
independently, without supervision.
I n addition, Thu promoted her daughnrnhersebs i nde
to talk with the teachers about her opinions on the learning experience, like whether it was too
hard or too easy. Though strict, Thu had her medinekdaughter time when she listened to the
girl 6s daily stori es saohcedamnchomllissuesgamddescussedrands o me
planned school programs together with her girl. Similar to other participants, Thu discussed with
her daughter about the future study plan. She said:
| want her to go to the University of Toronto becausetitéstop university in Canada. |
think my daughter wants to become a doctor and | fully support her decision. We have
talked about this plan several times. The
live far away from her family. | told her thatewvill visit her regularly. Also, we have
many relatives living in Toronto, so my daughter can live with them or easily seek help

from them when she needs.
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Homebased communication.
In this study, | divided communication into schdalsed and hordleased mteraction.
Both in Vietnam and Canada, all the participants said they received most of the information
about their childrenb6s | earning progress from
newsletters, monthly report cards, scores from school assignmeesssprand daily
conversations with their children. Oftentimes, they received permission slips with messages
asking for their permission to allow the children to participate in a school performance, a school
activity or a school field trip. Signing thags meant they were fully aware of the activity their
children were about to attend and granted them permission.
In Canada, Le found the school program information sent home useful. She said it
allowed her to get updated on what her daughter would b@ngahe next semester. She
shared:
The school actors even sent home a school program of the following semester so that my
daughter could decide which subjects she wants to take. Usually the girl and | worked on
this together. After that I will sign in trechool program before my daughter submits it.
This allowed
As for Linh, she said in Canada someti mes
i nformed her o f-cutidular adiatiasgatstheot. 8he gagexah example when
her daughterwasn t he school 6s volleyball team. Whene
school in preparation for any competitions, besides sending home informational letters, the
teacher herself phoned Linh to inform that her daughter was with the team and wialerbe
good care of. The teacher also let Linh know how long the practice would take and that her

daughter would be safely taken home at a certain time. Linh said:
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If the teacher had not called, | would not have let my daughter practice volleyball late

after class. If she had not called, my daughter would not have played in any volleyball

competitions. Thanks to those phone calls, | knew my daughter was happy to practice and

play with her team.

In addition, what made Linh apprecidteh e t e a ¢ h e wasdhe \paly thenteachespgokel s
English to her. Linh said fil guessed the teac
they talked to me very slowly and clearly. They used simple words and were willing to repeat

and clarify the messages wheneveeley conf usedo. Based on her ton
interview, | sensed that Linh really enjoyed talking with Canadian teachers on the phone. She
asserted that verbal communication made she feel respected and closer to the school.

Il n Quy e n Oappreciaesl that the thaehers in Canada sent her emails to update her
sonds | earning progress at school. She was no
emails at the beginning, but when she did after a while, she received positive feedback. Quyen
said:

One day | received an email from my sonos

new assignment that week and his | ast one

upset. Then | decided to write her a reply with the help of a dictionary aogl€&

Transl|l ati on. |l told her that Biology used
Vietnam. |l shared with her a brief story a
Canada and | am doing my best taskhsforpport h

help, but I hoped she would give him positive encouragement at school. A day later she
replied to my email with a very positive attitude. She said my information was very

hel pful and she promised to giveMysog son mo
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compl eted his old assignment and finished
communicate with other teachers through emails like this.
From this positive experience, Quyen learned that collaboration with the teachers provided better
and more etctive support to her son. In our second interview, Quyen shared with me a poem
her son wrote in his English class (see AppeRjlibShe was so proud of his work and surprised
at his progression. Quyen explained:
My son is more into Math and Biology ratltean Literature. He had never written any
poems in Viethamese. When he first came to Canada, he had to bring a dictionary to
classé | was really surprised when he show
was not simply a piece of writing in its ordiry form, but a poem using assonance,
comparison and imagery. His feelings were sincerely and freely expressed. | assumed that
because I | et the teacher know about my so
gave him the motivation to share his fegk. She was successful. My son trusted her, so
he showed her his deepest emotions in this English poem to her.
As for Thu, besides visiting the school in Canada and talking to the teachers in person,
she sometimes wrote them a note and her daughtedwanl it to school. In the note, Thu
often asked if the teacher could make an extra copy of the lesson in the class for her, so she could

keep track of what her daughter was learning and review the lessons with her at home. In

addition, Thu gotupdatesio her daughterés | earning activiti
A parent portal is basically a school 6s we
online tools where they could monitor thei
assignmat s, as well as |l eaving comments or f ece

especially interested in this means of communication. It was convenient arghiring.
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Making child-related decisions.

All participants reported making decisions on theirc¢hiile n6s acti vi ti es. I
school sent home permission slips for field trips or sclhobvities for parents to sign. Whether
parents decided to sign or not only affected
shared her opinion:

lddn 6t sign a permission slip for an overnii

because | found it unfair for parents to agree not to hold the school responsible if the

child got injured. My daughter was upset, but | explained to her the reason. lkado as

my daughter to reveal the reason to her teacher so the teacher knew why | made this

deci si oné However, my decision could not ¢

the condition written on the permission form, but only preventing my daughter from

joining it.

Likewise, Quyen, Le and Linh said in Canada they could decide which programs their
children would study the next semester, but their decisions exclusively had an impact on the
children, not the organization or contents of school programs.

Collaborating with community.

Since parentsodd coll aborating with the comm
considered it as horfieased involvement. Collaborating with community allowed parents to get
access to health, cultural, recreational, or sgrislo gr ams t hat hel ped stren
learning skills and talents (Epstein, 2001). In this sense, three participants reported improving
their children social skills, boosting their confidence and shaping their good behaviors through

local communiy activities.
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Il n Quyendés and Linhdés cases, these two par
different local organizations that supported refugees and immigrants in Saskatchewan. From
these organizations, the two participants had a chancertodleaut the benefits and
opportunities of volunteering in the community. However, both participants shared this
information with their children and wanted the children to join the volunteering programs. As for
Quyen, she was attending English classedatdb Gathering Place (GGP). Quyen said

When | learned English at GGP, | saw a student as a volunteer in my class. She helped us

while we were doing our exercises and participated in some classroom activities. |

thought my son could do the same thingl asked if he would like to volunteer like that

at GGP. He was hesitant at first, but finally decided to volunteer there this summer. From

this volunteer work, | could see my son become more and more confident, especially in

his interpersonal skills.
In asimilar vein, Linh attended English classes at Saskatoon Open Door Society (SODS).
Through this organization, she got access to different volunteering programs in the city. She
shared:

| went to English classes at SODS every Tuesday and Thursday evarong.lesson,

the teacher told us about the benefits of volunteer work in Canada, especially for

newcomers. For example, we can learn about the Canadian culture in real context, or

improve our social skills, or even gain some Canadian work experience.|\i¢laemed

about this, | immediately thought of my daughter. | wanted her to benefit from the

volunteer work here. The teacher provided some websites that were offering volunteer

work. When | came home, | shared that information with my daughter and reeskied

have a look at those websites. This summer she started volunteering at Lutheran special
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care home three days a week. Now she is st
volunteer work really shapes her behaviors at home when she started greppper for
the whole family without me asking her to do. | also feel like she is becoming more
responsible for her health as she doesn't want to have much trouble when she gets old;
and she is getting more mature when communicating with the senior.
Additionally, Linh sometimes involved the daughter in the charitable work in the community.
Linh said:
At the end of each school year, | ask my daughter to go through all of her clothes and sort
them out. Those which she no longer wants but still wearabléevitlh local charities. |
also encourage her to have a small saving on her allowance and donate a part of that
saving to the Viethamese Buddhist temple. Through these activities, | want to teach my
daughter about the value of sharing and kindness.
| n Lase) she and her daughter were members of the Viethamese Immigrant
Association of Saskatoon (VIAS). Le explained that the curriculum in Canadian education was
very light and her daughter had less homework to do at home. Thus, she was willing to let her
join many activities and events at the VIAS. For example, even though Le had a busy working
schedule, she managed to drive her daughter to the VIAS every day from early April to August
to practice singing and danci negformancesppr epar ati o
As for Thu, she was not involved with any local community organizations, so she did not
know of many communitpased programs that would benefit her child. However, Thu allowed
her daughter to join some nacademic activities at school. Thel improved her soft skills

through her position as a senior member of th
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School involvement.

| considered school involvement as all activities that the participant did at school with the
purpose of making contributions the school improvement. Responses from the participants
showed that they had limited school involvement in Canada. Specifically, they only got involved
in schoolbased communication through the patestcher interview. Apart from that, none of
them hadany experience in volunteering at school.

Schoolbased communication.

In Canadathe participants visited the schools when they received the invitation for the
parentteacher interviews. All participants said they appreciated having a chance to meet with
teachers of all subjects, I|isten to detailed
teacher sdé comment steacher intereiewsAzaordiagtto Quyere thepaame e n t
one interview hel ped fi maformdti@iaboutstudents ana shbwed e nt i
respect to parents. o0 She really enjoyed the <c
mainly focused on her chil ddés deve-ltaledment and
private meeting, d osaskhadomar decochadelds | ear
pressure of comparing her childbs ability wit
barrier to parenteacher facdo-face communication as it limited the information she wanted to
sharewith them. Specifically, in the paretgacher interviews, Quyen had her son as the
interpreter because she did not want any thir
said:

When having my son in the pargeticher interviews, it was hard foerto share some

secrets between parents and teachers, such as the unseen cultural shock that my son was
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going through and asking for the teacher os

share that thought and make that suggestion to any teachers.

As for Le, due to a low level of English, Le found it hard to freely communicate with
school actors. The school helped solve this problem by providing Le an interpreter to facilitate
her conversation with school actors. Le recalled:

When | first came to thebco o | |l was nervous because | c(

However, people at the school smiled at me and made me feel comfortable. They even

arranged an interpreter for my visit and tried to make me feel as confident as | could...

This is a sign showing #t they wanted to connect with immigrant parents.

However, Le conceded that the five minutes assigned for her to talk with the teacher about her
daughterd6s progress was not enough, especiall
meeting time. Be gave an example of when she ran short of time while discussing with the
Chemistry teacher about her daughter losing her interest in the subject although she used to love

it. If her English had been good enough to directly communicate with the tedehewyld have

been able to share with the teacher many more of her concerns.

I n Linhdéds case, with the assistance of her
enjoyed communicating with each of hter daught
teacher interview, she received a | ot of prec
at school. Linh recalled:

| was surprised when most of the teachers comment that my daughter was perseverant in

her study, but she was a little bit stubtnoFhey said she would try as much as she could

to solve the subjectbdés problem. At the sam

teacher approached and offered help to her. They said that this characteristic is good, but
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she also needed to learn htiamseek for help from others. This is so true about the girl:
perseverant and stubborn. | am happy that the teacher recognized this from her. It showed
they did care about the learning habit of my daughter in their classes.
However, besides these schadkrviews, Le, Linh and Quyen had never deliberately
visited the schools for any other purposes. Thu was the exception owing to her advantage of
speaking fluent English. I n Thuds case, when
school, she would #ier talk through it with her daughter or meet up with the teacher to seek for
an optimal solution. Thu said:
When my child first came to high school in Canada, she was not familiar with the
academic language used in the instructions. | came to schotalked to the teachers
that my girl needed more homework to familiarize herself with the academic language
and different types of exercises. They did explain to me the disadvantages of having too
much homework. | appreciated that they cared about my dauglsts ment al healt
were worried that she might be put under pressure, but | knew what | was asking for. |
told them that | would provide support to my daughter at home and make sure she had
enough time to relax from academic work. They agreed; and mbonework was exactly
what helped my girl keep up with the level of English used in class.
Volunteering.
Epstein (2001) considered the Volunteering type as the practices of tentsng
school events with children ( such as field trips, sports #eyiconcerts, student performances,
etc.) and sharing their time and talents to assist school actors, students or other parents at

different programs and locations (such as classroom, the library, the computer room, the
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playground, the lunchroom, etcr) this study, hie participants reported having no experience in
volunteering at school in Canada.

I n Linhdéds case, she was invited to join a
traditions with her daught er dotcomnuaicatewithShe di d
neither other parents nor the teacher. Linh shared:

Il didndét want my daughter to be my interpr

trip with her friends and learn as much as she could, rather than worrying about me. |

thoumt my being there would be a burden to m

join any field trips with her.

I n Thuds case, she shared that the teacher
in which students and parents baked chocolate mudfiesshool on a Saturday afternoon and
sold them at a mall on the following Sunday morning. Although Thu did not have to work at the
weekend, she did not participate. She express
school activities. Theyareawd e of t i meo.

Only Linh and Thu reported that they were invited to participate in sdjasad
activities. As for Quyen and Le, they said they had not received any invitations for volunteering
from school actors so far. In short, none of the particigaadsexperience in this type of parental
involvement.

The Differences between the Practices in Canada and in Vietham

Results of this study revealed two major d
parental involvement with school leadership in Vagimand in Canada. The differences lay in
the |l evels of communication with school actor

opportunity for parents to make schaelated decision®part from that, the immigrant parents
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were found to retain nmy of their parental involvement practices in Vietnam when moving to
Canada.

Communication.

Whether homdased or schoddased communicatiomost participants admitted that
they communicated with school actors in Canada more frequently than in Vidinera were
three reasons for such higher levels of communication in Canada, namely the organization of
parentteacher interview, stimuli from Canadian schools, and hierarchy of authority in
Vietnamese culture.

The organization of parenteacher interviews.

With regard to the schoddased communication, the eos-one parenteacher
interviews in Canada gave the participants more opportunities to interact with teachers of every
subject and get wupdated on their ,pdrantteacheenos |
meetings in Vietnam made it hard for the participants to communicate with teachers directly.

In Vietnam, all the participants communicated with school actors, mostly teachers,
through parenteacher meetings. They said they only met watthbme roonteacher in the
meeting which took place three times a year, and not with any other teachers in charge of other
subjects. During the meeting, they received general information about the learning progress of
the whole class and school fees thatents needed to pay. Then the teacher gave parents the
studentso6 report books in which she wrote com
and behaviors at school. Providing that parents had any questions or feedback, they could ask in
front of the class or meet with the teacher in person after the meeting. According to the
participants, it was inconvenient for parents to ask any personal questions, such as those

concerning their childrends situaftheclass or t he
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As for Quyen, she sometimes waited until the end of the pteadber meeting to see the
home roonteacher in person and exchange with her some important information of her son.
However, there was a line of parents waiting to talk to thehier after an hour of pareteiacher

meeting. Quyen concluded:

If I really wanted to see the teacher, | would line up. Otherwise, | went home. Most
parents went home because they didnodét have
Furthermore, many parentsought comments in the report books were enough and
talking to thehome roonteacher in person was unnecessary. If parents did have any
guestions, they would ask their children.
I n Linhds case, her daughterds aclpagdoeimi ¢ pe
and the girl always shared with Linh all information about her learning activities at school.
Therefore, Linh seldom waited in the line to talk with llmene roonteacher in person.
As for Thu, she shared that sometimes she did not stay afteetteng because she did
not want to take more time from the teacher. She explained:
After one or two hours presenting in the meeting, the teacher was tired. On top of that,
the teacher only had approximately an hour left before rushing to another magting w
teachers in the same grade level, so she could only give parents a brief answer to each of
their inquiries. Therefore, | decided not to queue up to ask questions unless there was
something important | needed to know.
Similarly, Le thought that if heslaughter has any serious learning or behavioral

problems, Le would be invited to a eor-one meeting with theome roonteacher to discuss

88



the possible solutions that helped the girl. Otherwise, she would not mind if she had a chance to
talk with teachem person or not.

Stimuli from Canadian school culture.

Besides the difference between the organizations of pgacher interviews in Vietnam
and in Canada, the participants reported that their s¢fasa@ld and horgased communication
was better faditated in Canadian school culture. With regard to sciasled communication,
the participants acknowledged the positive behaviors and attitudes of school actors in Canada
towards immigrant parents. Le shared:

The school atmosphere in Canada was friendhian that in Vietham. In Canada,

teachers and school staff wuswually smile at
communi cate much with them, | feel wel come
arranged an interpreter for my visitand triedia k e me f eel as confi de

As for Thu, she was contewith the way teachers in Canada were open to discussion,
|l i stened to parentsd suggestions and came up
to high school in Canada, the giraw/put into a lowevel study group. After the first test, her
daughter scored 96% and said that level was too easy for her. Thu came to the school and
communicated directly with the teacher.
It was a long discussion. The teacher was very friendly awdieel about my daughter.
He said my daughterdos overall English was
compared to other friends. If he put her in a higher level, it would be hard for her to
understand the lesson in English and in a whole new learnitugecahe might have
pressureé | explained that it would not ta

she needed a challenging learning environment to better herself. | also promised to
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support her at home. He said he would let me know of his decrsiwo business days.
| thought he would reject. You know, in Vietnam, parents are not allowed to bargain like
this with teachers. However, he agreed to move my daughter to a-legékegroup.
The teacher sayusly considered her suggestiand this &perience made her believe that it was
worth communicating with teachers. Another time, in another class, her daughter felt bored at
schoolwork as it was not challenging enough to motivate her to study. Thu took another day off
from work to visit the schdand talked to the teacher. This time, the teacher suggested that if
her daughter scored higher than 90% in a general test, she could take the class of a higher grade.
Thu was astonished that students were allowed to advance their study a semesteriedenad t
at a highemgrade level at their own speed. More importantly, she was delighted that the teacher
of fered her a very practical solution. Thu af
communicative. o0
In terms of homéased communication, tiparticipants reported that teachers in Canada
proactively contacted t hem. In Linhds case, t
English with her. Linh felt respected and enjoyed the phone conversations. She admitted that
Afeven thouglmembeul ¢ omet of the teacherso6 face
with them through phone calls macef eel c¢cl oser to the school . 0
As for Quyen, teachers sent her emails to let her know if her son had not completed his
homework or assignment. Seeplained that because her English was not good enough for a
phone conversation, email communication was the perfect form of communication for her.
Although Quyen needed to rely on different translation tools, she appreciated the chance to be

able to commuicate directly with teachers. Quyen further admitted that
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The emails allowed me to understand more a
when he went through a cultural shock after moving to Canada. Provided that the teacher
had not sent me theemails, | would not have been able to know what my son did at

school until the next paret¢acher interview.

Il n Thuds situati on, because she has a good
interacting with teachers. She enjoyed communicating wéblters and getting updated on her
daughterdéds | earning through a parent port al

At the beginning, | thought the only benefit of this parent portal was to get access to my

daughterd6s | earning progress amthémessageand a

section of the website because | thought this way of communication was not effective.

However, |l tried sending a message to one

replied me the following day. It means that this parent portal ldeave a comment, a

thankyou note, or an inquiry to teachers and receive their feedback in a fast and easy

way. | think this channel helped to increase my level of communication with the teachers.

Hierarchy of authority in Vietnamese culture.

The resuligenerated from the participant responses revealed that the hierarchy of
authority in Vietnamese culture hindered paitelsicher communication in Vietnam. All
participants asserted that school actors had more power than parents in Vietnam. This unequal
distribution of power between parents and school actors formed a definite boundary between
parentsod6 zone and school actorsdé zone in the
insisted that they could not interfere with the teaching and learningtiestiat school in
Vietnam and their roles are limited to the home. As a result, the participants found it hard to

effectively communicate with school actors even at school or from home.

91



In a question about the relationship between parents and Vietnarheskasttors, Linh
said she was usually apprehensive when communicating with them.
|l didndédt know how to communicate with them
myself to make a happy conversation; otherwise, it would be hard to continue the talk in
apositive way, especially when my opinion v
visited the school and talked to teachers when necessary, like attendingeachat
meetingsé Everybody working at scholgl al wa
With school actors, Linh was hesitant to share what was on her mind, and only said what they
wanted to hear. She even had to ask her daughter in advance what kind of person the teacher
was, in order to prepare for the meeting. Such preparation afektimg of nervousness
discouraged her from visiting the school. She did not feel comfortable as she could not be
herself.
Quyen described the relationship between p
me ¢ h a nd _s Axivhch@). She explainethat when parents talked to teachers, it was
assumed that they were asking for something, usually understood as asking for a favor. If
teachers agreed with parents, it meant they were giving out their permission or they were doing a

favor to parents.

InVi etnam, when you enroll your child in a
attending request formdo while in Canada it
in Vietnam |iterally means parents ohave to

enroll their children in the school. This makes parents feel that they should save their
chance to talk to school actors as saving their favors to be granted by school actors. As a

result, if there is nothing important, Viethnamese parents will notdadktiool actors.
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Even though Quyen had a very high academic status in the society (a PhD degree), she admitted
that she was not entirely confident when visiting the school or talking with school actors. She
emphasi zed that s choampareatsdtschoaslin Wietham. Panents ean p o we
only speak when asked. Al so, parents can only
Quyen elaborated that sometimes her daughter invited her to participate in soméashdol

activities, but sheefused because she thought the school was not her place.

Li kewise, Thu perceived the relationship b
rabbles in feudal society. o0 She underscored t
so obvious tat some parents felt under pressure when invited to the school. She further
explained

Usually when teachers invited parents to s

low academic performance or bad behaviors. As rabbles, parents rarely talkéal back

teachers, but took in all the negative fee
when they receive an invitation to school é
parentteacher meeting and they are invited to the school, there musttba d news . Th
why even if there are fun activities at sc

Financial support.

Education in Vietnam was not freand parents had the financial obligations to schools. |
considered financial obligations or financsalpport as a form of schebhsed involvement in
Vietnam because it was a great contribution that parents made for the school improvement.
According to Thu, at the beginning of each school year, she had to pay the tuition fee either to

registerherchid o a new school or to maintain the gir
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Besides the tuition fee, Thu had to pay other
heal th i1 nsurance, l unch, cleaning service and
Il n Li nh&s teaassneetimestheeschgobprintipal asked parents for a monetary

donation to upgrade a part of the school. She recalled:
[In Vietham] When my child was in grade 6, the school principal asked parents to donate
money to upgrade the school canteen. Firstiogved us the plan and asked for our
input. Then he gave the estimated cost of the plan and asked for a monetary donation. If it
was for the sake of the students, almost all parents donated within their budget.
As for Le, she usually volunteered to finatcley support her daughter
classroom activities. She said:
[In Vietham] When my girl was in grade 5, her school organized a field trip to an
amusement park. The teacher said any students planning to go on the field trip had to
submit 50.000 VNOQequal to $3 CAD) to the school. | gave my daughter the joining fee
and | gave extra 100.000 VND (equal to $6 CAD) to the teacher so she could buy some
more snack or drink for the class. | believed some other parents did the same thing as
long as their fiance allowed them to.
In a similar vein, Quyen was willing to financially support the school facilities if it was
for the sake of the studentsd | earning. She n
It was the dry season in Vietham when the average temperature was around 35 degree
Cekius and an air conditioner in my sonds ¢
son usually left the school sweaty and this situation really affected the quality of his
learning at school. When parents and the teacher reported the situation to tle logis

team of the school, the team sent someone to fix it. However, after a few weeks, the

94



device stopped working again. As other parents and | understood that this device would

keep making trouble and our children would suffer, a group of us decided for pag

replacement of it.

In Canada, as education prior to college was free, the participants said they did not
experience any kinds of financial involvement. In my conversation with Le, she said that schools
in Canada did not pateothervpsa theschodsavouldihaveasked ferh s u p
donation. She highlighted that if schools in Canada needed financial support to any educational
activities, she would be willing to donate some money.

Making schootrelated decisions.

The result of data atysis showed that the participants had the opportunity of making
schootrelated decisions only in Vietnam, not in Canada. There were three reasons for this
di fference. First, owing to parentso6é financi a
could make a suggestion on the school 6s financ
system in Canada prevented parents from joining the deeisadaing process and confidently
sharing their opinions with school actors in Canada. Finally, twiecipemts reported that they
encountered discrimination from some school actors in Canada.

Financial support to schools in Vietnam.

According to the participants, since parents in Vietnam had financial obligations and
support to schools, the schools hael thsponsibility to reveal its financial status and plans to
parents at | east twice every school year. The
Vietnam have the right to review and give fee
case, she said the majority of parents agreed with the budget plans of the school while some

offered minor suggestions. Linh was amongst those who made suggestions. For example, when
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her daughterdo school asked f or apeanlenht sd monet
suggested that the canteen should change the breakfast menu every day of a week. She shared:
The canteen at my daughterds school only s
omelet or beef noodles. | thought it would be better itcr@een offered 5 different
breakfast menus for 5 different weekdays. | said they could add broken rice with grilled
pork, wonton soup, and seafood glass noodl
from both parents and teachers, my suggestion grasusly considered and finally the
school agreed to put my idea in the plan and afterwards they put it into practice.
As for Le, she believed that parents rarel
detail. She said as long as the plan was reddenparents entrusted it to the school and did not
keep track of it. Le followed the majority because she trusted that the school would make the
best use out of the fund they received.
Quyen and Thu shared the same opinion that the school sometimasewits plans
whether parents approved or not. Provided that the majority of parents did not voluntarily donate
their money, the school fee would be raised.
general had no weight. Only leaders of Paresdog&iations at grade level and school level, who
mi ght have some formal authority, could influ
participants concluded that sometiamks parents
Asomet i me scipgddashkiong pfrarn parentsd opinions was
Unfamiliarity with Canadaédés educational sy
Findings of the study showed that the part

Canadian schools limited their involvement in the pascof making schooklated decisions. In
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particular, Thu said she knew nothing about t
explained:

In Vietnam we had a fixed curriculum and certain textbooks for each grade level. | could

easily keep trackfdhe lessons my daughter learned at school and have feedback on her

| earning activities. However, there was no

have any books that she will stick to the whole semester. She only brought home separate

handouts ad | had no clue what will be taught the following week. Therefore, | did not

know anything to give feedback on, make a suggestion on, or question about in the

parentteacher interviews.

Likewise, Quyen shared that during her first year in Canada, shieekarsg for
Canadian textbooks used in high schools. She wanted to know if her son had any knowledge gap
that needed filling. Quyen thought i f she had
have brought it up to the teachers and they coaldle bet t er supported her
However, there was no required textbook used in Canada and Quyen found it hard to make any
suggestions or deepen the discussion about he
interviews.

I n L i nh 0shared éhat eshe disnoteinderstand how the school functioned in
Canada. Linh admitted that besides supporting
about her parental role at school. Linh said:

| only visit the school when | receive an invitatifor parenteacher interviews.

Otherwise, there is no reason for me to be at school. What else can | do at school? Should

| tell teachers the learning style of my daughter and show them the way to teach my

daughter better? I think that is inappropriate.
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Discrimination in Canadian schools.
Along with the lack of knowledge about the Canadian educational system, the
participants also encountered challenges within the school in Canada. Both Thu and Linh said
although the school environment in Canada washnmoare welcoming than that in Vietnam,
they still experienced some forms of discrimination. Thu narrated the negative experience with
one of the school staff when she first visited the school to enroll her daughter. Judging from her
accent, the staff membesuggested that Thu should take her daughter to the Newcomer Student
Centre. When Thu asked for more information and directions, the staff member stared at Thu
and asked her to call her relative in Saskatoon to come over and help. After her relatae arri
the staff member repeated the guidance on how
explained that the child needed to do language and placement tests at the Newcomer Student
Centre, and showed them how to get there. Thu said:
ldidnotundest and why she didnodét simply explain
daughter to the Newcomer Student Centre and where it was. | guess she thought | was a
newcomer with a Viethnamese accent, so | might not be worth communicating with. She
made me look likeandi ot t here, who coul dndét use my |
Her first and bad impression of a school actor made her feel less confident in being an immigrant
parent in Canada. During the first few months in Canada, Thu thought that her voice was not
heard in Canaddherefore she rarely communicated with school actors here. Fortunately, her
anxiety gradually disappeared as she encountered more friendly and supportive teachers and
school staff. Eventually, Thu was the one among four participants whe timaaenost

suggestions to teachers in Canada concerning
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Il n Li nhodidentdieal thatshexper i enced discrimination
English teacher during a pargeticher interview. The teacher reported tieatdaughter only
scored 68% in her test and she needed to do better in the next test without explaining why she
got the low score and how she could improve her performance. Also, the teacher did not ask if
Linh had any questions or opinions, but wragpp the meeting as soon as he could. This
incident was then followed by a similar experience where her daughter made all the effort,
worked with the EAL teacher on the assignment, but still received a lower score without any
explanation or directionregardggn t he ar eas of | mprovement. Linh
cried and told me the story, | confirmed to myself that the experience | had with that same
English teacher was discrimination. o However,
anyother school actors. Though they knew they could report this to the school principal, Linh
assumed that it would not change anything as the school principal was supposed to &mtvocate
the teacher. Such experience dismayed Linh and her daughter aswakiag them feel like
being -asesenditizenso in Canada. Linh said nt
doubt whether the voice and the presence of a
Summary

This chapter presented the background information dbilreparticipants and results of
the data analysis. The results indicated that
invol vement with school |l eadership. 6 However,
school improvement, theparfica nt s 6 responses revealed that 1t}
|l eadership both from home and at school . With
types of parent al i nvol vement were found in t

learning at home, communication, decision making, and collaborating with community. None of
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the participants had the experience of volunteering at school. Amongst the five types of parental
involvement that the participants were practicing, this chapter dizidieanunication into
homebased and schotlased communication. Similarly, the chapter divided decision making
into making schoetelated and making chHcelated decisions.

Findings of the research also showed that there were three major differences ble¢éwee
participantso6 parental involvement practices
participantso6é6 higher | evels of communicati on

levels in Viethnam. The second difference was the practiiearfcial support that the

participants had in Vietnam. The | ast differe

schoolrelated decisions in Vietnam.
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Chapter Five: Discussion, Conclusions and Recommendations

The purpose of this study was taaexinehow culture influences the way Viethamese
immigrants understand parental involvement with school leadelslsedthreeresearch
guestions to guide this study: @pw do Vietnamese immigrants articulate parental involvement
with school leadersh#(2) How are they involved in school leadership? and (3) What are the
differences between their parental involvement practices in Canada and in Vietham?

This final chapter coverfur sections. The first section has a discussion where findings
of the studyare situated within the related literature. The second sectionssittmary and
conclusiom of the study. The lagtvo section®ffer recommendations for specific practices
together with aeview of theconceptual frameworndrecommendations fduture research.

Discussion of Findings

In this section, | discuss the research findings that answérrgeresearch questions in
order of the themes and categories presented in chapter four. Following the discussion, |
synthesize the findings using the denf cultural influence in Canadian and Vietnamese contexts.

Articulation of parental involvement with school leadership.

The results showed that the participants d
invol vement with scohnoollayl eiand etrhseh iwady. tThheey rdeeafsi
school |l eadershipd and how they viewed their
definitions, O6involvement with school |l eader s
or those in authoritgarried out leadership and management tasks such as developing school
plans, allocating the school budgets for different activities, making decisions on critical issues,
and finally giving directions to their subordinates. All of the participants comsigerents as

those without authority Ointhe scHod® Inparticubegthe cont e x t
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participants did not see themselves developing school plans, having an idea on the school
budgets, making scheotlated decisions, or giving digans to anyone at school. As a result,
they concluded that parents could not get invoivesthool leadership.

Infact t he paretfimipamins®@f o6i nvol vement with
6engagement with s c hoRushorhne Rudtenbesyii2005)tor MacKentae f i n e
and Millen (2013). As Pushor and Ruitenberg (2005) proposed, if involvement with school
leadership only focused on things parents did to support the goal and agendas established by the
schools, engagement with sdh¢éeadership allowed parents to share with the schools their

desires and hopes for the development of the children, as well as the power and authority over

the childrends educati on. Il n a similar vein,
engagementwit s c ho ol |l eadership comprised the paren
education. In this sense, parentso6 voice and
classroom activities, parentsoOo ildferegweryi n pl ann
deci sion made, parentsodé giving directions to
authority over their childrenbés education, an

chil drendés | earning ( MacgKeynn ab a& eMli Iolne nt,h e2 Opla3r)t
definition of O6involvement with school |l eader
with school | eader shi po, I came to the conclu
Furthermore, since the two definitiowgre similar and the participants denied the idea that
parents could get involved in school leadership, | argue that the participants did not have any
experience in parental engagement with school leadership.

On the other hand, the ideas of making a cbuation to the school improvement existed

in their mind. Resultsf the second research questiwoould elaborate how the participants were
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involved in different activities that support
development

Practices of parental involvement in Canada.

Findings of the research revealed that all participants were involved in bothdaser
and schoebased activities. With regards to home involvement, five practices of involvement
wereidentified namely parentig, learning at home, hortimsed communication, making child
related decisions, and collaborating with community. Meanwhile, the participants were found to
have limited school involvement. They reported only having sebaséd communication with
school ators primarily through paresieacher interviews. Otherwise, they had no experience in
volunteering in the classroom or participating in the decisi@king process at school. Such
findings indicated that the parents were more inclined towards-based mvolvement, which
was consistent with the conclussinn Phanésd (2004 ) (.Pfadcdcencludedirudi e s
her research on Vietnamese parental involvement that the Vietnamese parents preferred informal
homebased involvement rather theormal schobbased i nvol vement (2004) .
school, family, and community partnerships as pathways to support Vietnamese immigrant
c hi | dr e ndhewed tmbmuchiastite Viethamese immigrant parents cared about their
childrenb6s | eaedihgachéey aboet yths& but acti
learning at home (2015).

Home nvolvement.

This study considereall activities that the participants did outside of the school and with
the purpose of contributing to the school improvementad home i nvol vement 6. T
of this category was similar to other schol ar

at home as parents developing fithe chil dbs so
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advanced s)k. I $mswmdqw .amrd 7Mi | |-hemea¢a8etni@ 1) descr i be
invol vement 6 as ficontact between parent and c
(p.69). Meanwhile, Barnard (2004) regarded reading, cooking, discussing, and going on outings
with childrenas involvementathomé.n t hi s sense, the study ident
(2001) six types of parental involvement that the Viethamese immigrant parents were practicing,
namely parenting, learning at home, communication, decision making, andcatiagy with
communityWi t h regard to the Communication type, I
changed it into Hombéased communication and Schalsed communication. Similarly, |
modi fied Epsteinds (2001) daadchangeditinioMakong t he D
child-related decision and Making schaelated decisions.

Parenting.

All participants were found to keep their traditional values and maintain most of their
Vietnamese parenting practices after moving to Canada. This fin@isgaonsistent with
Nguyenods (2008) study on the relationship bet
|l evel s and parenting styl es. Results of Nguye
immigrant parents appeared to retain their traditionargarg practices. Epstein (2001)
proposed that the parenting practices encompassed providing children with a learning
environment at home, having information of <ch
understanding childresdowegftowsheasdrdegelbapind
attendance. Some of the participants®d practic
learning environment at home and providing nutritious meals. On the other hand, some of the

par ti ci p agptagtices vweee na cleqrly described by Epstein (2001).
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The first new practice found was parents?®o
children. This practice was demonstrated by the way the participants managed to involve their
children in dailyactivities and spend time communicating with them in order to learn about their
lives, listen to their problems, and give them advice. This finding corroborated with that of Chao
and Tsengds (2002) sonwhalyCorfurianisin exértea geeat impaatr e nt i n
Their study emphasized the interdependence in Southeast Asian families where the expression of
love was shown by fostering a close and enduring parelat relationship. The study gave an
exampl e of the Japan-deegngandcdeattsion g awitti lc etsh eoifr
order to have fAnextensive physical cl osenesso
similar to Linhdés practices when she involved
and grocery shoppingp that Linh could build a strong relationship with the girl. In addition,

Chao and Tsengdés (2002) study mentioned a Con
paper; hence, parents needed to shape them in the correct direction. This viewxgtigine

Southeast Asian parents tende@éngaged with hei r chi |l drenédés daily i ss
early ages. Similarly, the participants of my
activities, thoughts and feelings as well as listeninpéa pproblems in order to have proper

interference. Besides the interdependence in Southeast Asian families, Chao and Tseng (2002)
noted the i mportance of the parentsdé authorit
values. On the one handigtfilial piety virtual required the children to treat their parents with

respect, obey their orders and always seek for their advice and approval. On the other hand,
parentsd authority influenced parentiemfg pract
their behaviors and continuously gave the children advice and guidance throughout their lives

(Chao & Tseng, 2002). These values of Confuciami&reclearly showninthe ar t i ci pant s o
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parenting practicewhen all of them mentioned givingguidareen d advi ce on t heir
behavioral and daily problemBor example, Thh consi dered herself as he
teachero while Linh always tried to make hers
behaving for her daughter to follow.

Thesecond new practice found in the partici|
participants reported paying attention to the
were going through cultural shock, experiencing language lsanerreahing puberty, so as to
offer appropriate and timely support to them. As for Quyen, she chose to be present with her son,
became a good friend of him, and kept remindi
she collaborated well with her husbanatteeducate thie daughter using a striendsoft
method. When Thu was angry and started criticizing the daughter, her husband played the role of
a rescuer who took the daughter out of Thuods
explained her mistakes a gentler way. Thu also mentioned reflecting on her anger and reasons
behind her daughterds mistakes to adjust the
This showed that Thu cared about how her daughter felt even though the girl made aandtake
upset Thu. I n Linhds case, because she was wo
emotional and cultural shock after moving to Canada during her puberty, she was willing to hold
back her high expectation f oherdabgbtergattodtréss acad
herself out in studying, but making herself happy and finding some good friends at school. As for
Le, she provided emotional support to her daughter in a different way. Le was willing to spend
more money for the daughter bigh-quality clothes and professional music class. Additionally,

Le highlighted that she took her daugdfter to

Canada. This was a sign showing that Le wante
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home caintry. From the above responses of the participants, it was clearly seen that they cared

about how their children felt. This finding was in line with the one foundindés ( 2015) r es
when sheointed out that Vietnamese immigrant parents notonlydcara b out t hei r chi

physical heal th, but they also paid close att

and emotional aspects.

Learning at home.

Findings from the study showed that the pa
ho mewor k in accordance with the school s agend
education and discussed with the children their future studg.plaese practices conformed to
Epsteinds (2001) descri pt i olhepmdtices di hosewodrly pe of
supervision and having high expectations were also observed in earlier research which concluded
that Asian parents engaged in stricter home surveillance and had higher educational expectations
of their chil droemparedtaparants efrather misorty groaps s North
America (Fan, Williams, & Wolters, 2012; Yan & Lin, 2005). The practice of discussing the
future study plaswi t h chi |l dren al so reflected the Confu
chil driealbspifety virtual. As discussed in the |
the participants to shape their children in the correct direction while filial piety virtual required
their children to always se®kTsemy,r200@)aThie nt sé ap
Confucian influence explained why discussing with the children their study plans and future
career paths was important to the participants. For example, Linh and her daughter talked about
the university andtheacademianajor that he girl wanted to attend. As for Quyen, she shared
with hersontheexperience in listening to her inner voice, how to identify herself in the society

and how to see herself in the future. Il n Leds
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nurse ad clearly showed her daughter that she watitedjirlto follow this career path. In the
same vein, Thu and her daughter discussed t

university to study and where to stay during university time.

he

Another practice found among the participant

entertai nment ti me at home. I n particul ar,
regulated the time their children had for extraricular activities, playing games, using the
computer, using the phone, watching TV, or hanging out with friends. This finding concurred
with the finding in Lee and Bowenodés (2006)
types of parent al i nvol vementthnaity, povartydand r e n 6 s

parent educational attainment. These scholars found that parentsadmorant groups, such

Li

st

a

as African American and Hispanic/ Latino paren

and limited their play time at home (LeeB%wen, 2006).

Besides the aforesaid practices, the partd.i

academic skills at home in different ways.
for help when writing an essay. Due to her low levdtioglish,Linh asked her daughter to

translate the homework instructions, had her daughter brainstorm some initial ideas, gave her
daughter some inputs relevant to the essay topic and let the girl find her owm fiméght the

essay. As for Thushe hadeen training the girl to se$ftudy, keep learningnd always aim for
progression or higher achievement. Thu deliberately asked her daughter to find something to
learn on different instructional programs on TV or YouTube when the girl did not have
homewok.Si mi | ar findings could be seen in Tubs

immigrant parents tried to enhance both social and cognitive skitheir children by taking
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themto public places or extreurricularclasses and encouraging thembearn both English and
Vietnamese at the same timespectively

These ways of home involvement received great support from scholars because it had a
strong association with the childrends academ
andavoidig parentso6 direct interference in their
Wild, 2007; Nafez et al., 2015).

Il n contrast, while not directly involving
awards angbenaltiedor the children. As for Le, aards ompenaltiesvere given based on her
daughterd6s scores and teachersd6 feedback. Le
the award was a great motivation, such as the
penaltiesvorked like a remmder that the girl had to focus more on the study, such as cutting off
her allowances or shortening computer time. In a similar vein, Quyen gave her son a conditional
promise as a reward to his study. The promise stated that if the son studied hardwzetedra
high school with good academic outcomes, their family would come back to Vietnam for a visit.

This kind of promise was also considered aemaltyto the son in the sense that if he could not

improve his study, he would not be allowed to come badsketnam, which his heart belonged

to. The practice of having awards grehalties o t he chi |l drends | earning
HwaFr oel i ch and Westbyds (2003) study. These r

parents offered punishments/pgnales and rewards to frame the clt
way. I n this sense, fAigood behaviors are rewar

are punished until the c htiFtoelich&dvestbyp 800k p. behave

312).Int hi s st udy @esiresbehtviors that therparticipdnes expected from the

children were to prioritize their study and improve their learning outcomes.
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Homebased ommunication.

Epstein (2001) considered communication as the act of exchantpngation with
teachers about st udent sBasedoe the findingsgf thpsrstadg,r e s s an
communicatiorcouldbe divided into hom#éased and schoblased interactions. Most
participants reported getting involved in hotressed more thaschootbased communicato
whether in Vietham or Canadihis homebased communication section focused on the parents
getting in touch with teachers from outside of the school. The participants rejhattéaey got
updated on t hei rtivitedat schdal taroughsthe mairstream nmegns af ¢
communication, includingewsletters, monthly report cards, school program announcement,
scores from school assignments or tests, daily conversations with their children and permission
slipsfor extracurricular activities.

In addition to the aforementioned traditional hesetool communication, the
participants appreciated the chance to be informally in direct touch with school actors, such as
through phone calls, emails, or parent portals. As for Limles had a preference f
phone call s which i nf orcuredardcteities a $chobleShe sdich u g ht e
the teachers used simple English and spoke to her slowly. This way of communication made
Linh felt respected and closert t he school . A similar result wa
(2008) research on the opinions of 21 immigrant parents in Canada about their practices of
parental involvement. Their research concluded that immigrant parents preferred informal rather
thanformal interactions with school personnel. Specifically, participants in their research were
willing to talk to teacher informally with simplified language rather than being in the traditional

parentteacher conference (Ladky & Peterson, 2008).
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| n Qs gagensbe was more inclined to exchanging emails with teachers because she
couldunderstand he t eacher s6 wandfreelyeexpresschen thoughisevithtthie o n
help of different translation tools. As for Thu, she favored the use of the partitpo
communicate with school actors. Thu explained that this channel was a fast and convenient way
to contactheteachers. These findings were also supported by earlier research of Sohn and Wang
(2006). These scholars investigated Korean immigrantenotls 6 per specti ves on
invol vement in American school s. Results of S
mothers were more confident when communicating with teachers through emails because they
could understand written English bettiean spoken English. Their study also revealed that the
use of the Internet was convenient and effect
them feel comfortable to freely express themselves with the teachers.

Making childrelated decisions

If ound that Epstei nos-mékh@pattice nekrely focasedonon o f
making schoel el at ed deci sions. I n particular, she ¢
parent soO par t-Teachepasdodiatiog/organizat®ra Pagentdaory Councils,
School Community Councils, &chool Improvement Committe&slearn about school
programs, policies, curriculum and budgets and suggest idethe fdevelopment of school
Therefore, in this type of parental involvement, | modified Epétsin ( 2001) definiti c
the childrelated decisions. The finding indicated that the participants only madeelaited
decisions from home in Canada. The cinéthted decision making process came in the form of
parents deciding on the subjecte thildren would take the following semester. This process
was similar to the parenting practice in which parents gave the children advice and guidance on

their academic journey. Such practice was explained by Chao and Tseng (2002) that Southeast
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Asian fanily roles were structured by agedparents had greater authority than childrea
family. Therefore, the parents were expected to be highly responsible for making decisions on
i mportant activities of theirhechildbecdmesan t hr oug
adult and moves out of the householdd (Chao &
Additionally, the participants reported si
curricular activities. Accordingp Thu, on reviewing the permission slip, shel laanegative
opinion about the safety | evel of a school 0s
permission slip and let the teacher know why she did not agree with the condition written on the
form. This practice of involvement not only shamgarental authority over and responsibility for
their children but also indicated that parents had a chance to express their opinions on their
chil dr ecnursr iecxutlraar acti vities. | n f ad-schoolpar ent s
activitieswas compulsory in Canada; otherwise, the children in grades Er@¥ould not be
allowed to participate in the activities (Saskatoon Public Schools, 2009).
Collaborating with community.
Most of the participants were found to be familiar with collabogatwith local
communities in Canada. Three participants repdhatithey joinedlifferent communitybased
organi zations from which they | earned about t
skills. This finding highlighted the important role mdn-profit organizations for newcomers and
immigrants in Saskatoon. These organizations informed immigrant parents of the great benefits
that noracademic activities brought to their children, such as volunteéniparticulay Linh
and Quyen attendedBlish classes at SODS and GGP, respectively. From the lessons learned in
classes, these participants knew about the advantages of being a volunteer in Canada as well as

different opportunities to become a volunteer. As the result, they encouraged ittiesndio
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volunteer for varied social organizations in their free time to improve soft skills and gain
confidence.

School involvement.

School involvement in this study referred to all scHoméed activities the participants
did that contributed to the lscol improvement. Earlier literature shared a similar view when

describing school involvement as parents attending pégaoher interviews, volunteering in the

chil drenbés classroom, | oi ni n-ggaclseconganzationsv ent s,
Benner et al ., 2016) . Sh u mschoolavotvemethtetiuiresr (2001
parents to initiate, or be available, for contact with school personngl p. 69) . Unf or t u

parentso i ni t-basddacivdiestwas ngt daadeensnadhis stodly. The finding
showed that the participants only got involved in scti@sled communication when invited to
mandatory parerteacher interviews. None of them reported having any experience in
volunteering or participating in othersch@c t i vi ti es. Therefore, the |
involvement was considered limited, compared to their home involvement. A similar result could
be observed in Tran6s (1992) research on fact
school activitiesThis scholar argued that Viethamese parents did not visualize themselves
pl aying any roles in school activities and te
school actors.
Schoolbased communication.
The parti c-basea nomsnicatisndookopl@ade during or@trone parent
teacher interviews. According to the participants, thearene interviews allowed them to
update information about their childrenbds | ea

achancetodirecl y comment on teachersdé feedback and
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participants conceded that they felt respected when teachers in Canada actively listened and
responded to their opinions and i ndasedri es. Co
commmi cation were about their childrenbés | earn
None of the participants reported discussing estmaicular programs or school events with the
teachers. Such limited topics for parésdicher communication coul@ lexplained by the
participantso6 | ack of information about schoo
extacur ricular school activities. This finding
investigated the horgchool communication pairn of Chinese immigrant families in Canada.
Dyson explained that due to language barrier and different cultural values, Chinese immigrant
parents were not frequently in touch with the schools. As a result, they were less informed about
school programs ahevents, which led to no discussion on these topics patieatteacher
meeting (Dyson, 2001).

Finding of this study also pointed out that limited English proficiency was a barrier to the
par ti ci p-dasedsanmencdtianoThe participants atbdithat they could not freely
communicate with school actors with their low levels of English. This correlated with their
preference for informal communication through emails or phone calls in order to avetd-face
face interaction with school actorsvdh though with the help of interpreters, there were still
problemsinpareAt eacher communi cati on. For example in
was hesitant to share confidential information of her son to external interpreters, especially those
in the same ethnic community with her. On the other hand, having her son as an interpreter
prevented her from sharing his sensitive information with teachers. This finding matched the
study of Smith, Stern and Shatrova (2008) when its result showed thateéhéspeere reluctant

to talk to the teacher or the administrator about certain problems when they used their children as

114



interpreters. FurthermoreaRocque, Kleima and Darling (2011) mentioned in their study the
pitfall of using children as interpretensise this practice could upset the balance and authority in
the parenthild relationship.

Volunteering.

None of the participants were involved in any volunteering activities at school in Canada.
Two of the participants received the volunteering invatafrom school actors, but they turned it
down. Linh rejected joining her daughteros cl
feeling of alienation from other Engligpeaking parents. This finding was consistent with other
studies concludinthat language barrier was one of the most important reasons for low levels of
ethnic minority parental school involvement (Denessen, Bakker, & Gierveld, 2007; GarciaColl et
al., 2002; Sohn & Wang, 2006; Turney & Kao, 2009Na-Froelich and Westby (2003)

a tributed the Southeast Asian parentsod confus
information. Results from the artifact review of their study indicated that Southeast Asian

immigrant parents received significantly fewer parent letters than Wdnients(Hwa-Froelich

& Westby, 2003).

In another situation, though fluent in English, Thu rejected the chance to volunteer in a
fundraising campaign at her daughterods school
other words, Thu was unawaretbé positive impacts that parental school involvement can have
on the childds | earning. Finding of Thuds cas
involvement benefits, although parents had high levels of English and education, they seldom
volunteered or participated in any activities or paietdted groups at school. HooM@empsey

and Sandler (1997) |listed parentsd personal s
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motivations for school involvement. This finding added to their modeptltar e nt s 6 awar en
the benefits of school involvement also contrildutesuch motivation.

Meanwhile, the other two participants, Quyen and Le, had never received any invitations
for volunteering at school. This finding posed a question whethenilzreniscommunication
bet ween parents and school actors due to pare
succeed in including immigrant parents in scHoméed activities. This finding was in line with
research indicating that school invitats for school eventgerepoorly coordinated and school
involvement opportunitieeerecommunicated inconsistently amongst parents (Murray et al.,

2014).

The differences between the practices in Canada and in Vietham.

Findings of the research revealddee major differences between the practices of
parental involvemenwith school leadershim Canada and in Vietnam. The first difference was
found in the levels of paressthool communication. The second difference was the practice of
financial support Wwich only existed in Vietnam. The final difference was the opportunity for
parents to make schemdlated decisions in Vietham.

Communication.

Whether it was hombased or schoddased communication, the participants had higher
levels of interaction witlschool actors in Canada than those in Vietham. Reasons for such higher
levels lay in the organization of paregetcher interviews in Canada, stimuli from Canadian
school culture, and the hierarchy of authority in Viethamese culture

The organization of pantteacher interviews.

In Vietnam, during the parem¢acher meeting, the participants received general

information about the learning progress of the whole class froimotime roonteacher. During
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that collective meeting, the participants said they \wmesstanto askany personal questions

relating to their children. Instead, they cou

and behavior in the report books, or approach the teacher at the end of the meeting with personal

inquiries. Infactt he Vi et namdés MOET did ment-teachmer a new w

meetings in a recent supplementary document of the Regulations on the Evaluation of

Elementary School Students. The document, modifying Article 19 of the original Regulations,

stated thiall teachers had the responsibility to inform individual parents about the evaluation

results of individual childrendés | earning and

suggested a change in the organization of paeawher meetings from colléat forumto

privateforum. This announcement triggered a public debate over the practicality of the private

meeting on the official website of the Ministry of Information and Communications. Teachers

from different high schools argued that private meetrag only suitable for smadlized

classroomsin Westen countries and impractical fé0-student classroosin Vietnam. In

addition, since each elementaghool student in Vietham studied 9 subjects per semester, the

teachers believed that the privateetieg would require a lot of time and effort (Hoang, 2016).

While the majority of public school teachers were inclined toward collective meeting, many

parents showed interest in the new regulations and were hoping it would be put into practice not

only atelementary school level, but also at secondary and high school levels (Hoang, 2016).
Meanwhile in Canada, the participants were arranged to me@ineorige with teachers

of all subjects to discuss excl usaofintaewy t hei r

allowed the participants to be more engaged in the conversation, thus undoubtedly enhancing

their levels of communication with school actors. Furthermore, one participant stressed that

private meetings with teachers helped maintairch#dé sonfidential information. Maintaining
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an individual 6ds confidenti al information is a
Adi vul ge confidenti al I nformation only in the
students, parents,teache or ot her individuals involvedo (¢
2006, p. 26). This ethical practice allowed teachers in Canada to gain trust from parents and
reduced parentsod6 hesitancy when sharing their
Vietnam did not put an emphasis on the confidential information of stioleparens.

Stimuli from Canadian school culture.

Findings of the study showed that the Canadian school culture was more supportive to
parental involvement compared to the Vietrese culture. The first stimulus that encouraged the
participants to visit the Canadian school was the friendly and welcoming school atmosphere. The
participants perceived such atmosphere through the smiles of school actors and the assistance of
interpret¢e s arranged by schools. The second sti mul
behaviors when interacting with parents. The participants were surprised that their voice was
listened to and their suggestions were seriously considered. More impottaatigachers took
the initiative to contact the participants in informal contexts. For example, Linh reported
receiving phone calls from teach-erisularwho i nf or
activities. Those informal phone calls made Linh fespected and closer to the school. As for
Quyen, she enjoyed the informal communication with teachers through emails that updated her
sonds | earning progress at school. Although Q
dictionary to compose an emaillimglish, positive feedback and immediate responses from the
teachers gave her confidence to stay in touch with the teachers. Through this positive experience,
Quyen learned that collaboration with the teachers provided better and more effective support to

her son. Similar results could be found in pr
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invitations for involvement (Epstein, 2001; Hornby & Lafaele, 2011; Ho®@mpsey &
Sandler, 1997; LaRocque, KI| ei manoncudeDthatl i ng, 2
positive and facilitating attitudes of teachers toward parental involvement increased the rate and
the effectiveness of parental involvement. LaRocque, Kleiman and Darling (2011) pointed out
that teacher sdé posi t iexera padtiteinfluendecos how pagenta ct i on s
perceived school interest in their families and their relation with the school, thus increasing their
parental involvenent with schooleadership.

Hierarchy of authority in Vietnamese culture.

In contrast to thetimuli from Canadian school culture, the findings indicated that the
unfriendly attitudes and behaviors of school actors toward parents amdhhgbureaucratic
school atmosphere in Vietham prevented the participants from freely and confidently
commuricating with school actors. According to the participants, school actors in Vietham were
Apettish, grumpy and unfriendlyo, which made
interacting with them. The paraesat@8éaskuggestho
actors for favorso, which made the parents ca
they truly thought and consequently left a great power gap between school actors and parents.
Tran (1994) elaborated the perception of sumlvgr gap in her research on maximizing
Vietnamese parent involvement in schools. She
characteristics of modesty and humility, together with the existence of a social hierarchy made
t he Vietnamese hpoarrietnyt sf ifigduerfeesr0 taon da ubte c o me s ubr
(Tran, 1994, p. 77). I n the school context wh
parents became subordinates to school actors.

participants asserted that school actors in Vietham had more power than parents and the school

119



was not the place parents belonged to. How the participants felt about the hierarchy of authority
in schools negatively influenced the frequency and quality of padanbl communication in
Vietnam.
Financial support.
All participants reported having financial obligations to schools in Vietnam. According to
the Decree on collection and management of tuition fees, every public school has the
responsibility to collect taion fees by months, semesters or academic years (Government of
Vietnam, 2015). In addition, every public school has the right to use the collected money in
accordance with the governmento6s regulations
2015).The tuition fee exemption and deduction are applicable to students attending elementary
public schools and students with exceptional circumstances, such as disabled students-from low
income families, or students from minority ethnic groups (Governmevietfiam, 2015).
Besides the mandatory tuition fees, the participants revealed that they made monetary donations
to different school activities and construction projects. For example, joining hands with other
parents, Quyen donated some money to replacekat air conditioner with a new one for her
sonds classroom. I n another case, besides the
money to her daughterds teacher so the teache
Their donationswera gr eat contri bution to the i mproveme
Meanwhile in Canada, the participants did not have any financial obligations to the
schools. Each provincial ministry or department of education has taken on full respgrisibili
its own educatiofunding (Clemens, Palacios, Loyer, & Fathers, 2014; Herman, 2013).
However, Pistiolis (2012) argued that funding from provincial government was insufficient, thus

creating a need for school s &pdinted aurtteinsrease¢gn i n C
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parentso6é participating in school fundrai sing
schools used the funds raised to serve differ
supplies, books, sports equiphen or upgrading school sdé playgro
programs, and extreurricular activities (Froes&ermain et al., 2006 ; Pistiolis, 2012; Winton,
2018). Despite the need and the chance for parents to make financial support to schools in
Canadathe participants of this study did not seem to have received any fundraising requests and
were in the opinion that schools did not need their help. Consequently, they did not have the
experience or the feeling of materially contributing to the schoolaugment.

Making schootrelated decisions.

Finding of the study indicated that the participants had the chance to makerstdieol
decisions in Vietham, while they could not do that in Canada. Three reasons found relating to
this diff er efman@al supportéo sghaolse nVsét nam, parentsod u
Canadads educational system, and parentso enc

Financial support to schoois Viethnam.

When in Vietnam, because all parents had the finaobilaations to school, the school
had to disclose its financial status to parents in September and June every year (MOET, 2009).
Accordingly, parents could make a suggestion on how the school used the money. In addition,
the participants said that schguincipals occasionally asked parents for a monetary donation to
certain schoolsd plans; therefore, those who
suggestions for the plans. These were considered as opportunities for parents to contribute their
voicetosomeschool el at ed deci si ons. For instance, Lint
canteen menu and her idea was put into practice. Nonetheless, according to Le, as parents trusted

the school, they rarely checaneaalplaasnFlrthgrmoree f e e d
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Quyen and Thu posited that someti mes parents?o
theschool They said if no parents donated money t
higher in the following semester. THiading corroborated with the study of Truong and
Hallinger (2015)which claimedhat participative school leadership practice in Vietnam allowed
parents to get involved in the school decismaking process; however, such leadership practice
wasusuallw i ewed as a formality when parentso sugg
majority of parents forsook the right to share their opinions.

Unfamiliarity with Canadab6s educational sy

Inadequate knowledge of Canadian curriculum and how schoGlanada operated was
found to be a challenge for the participants to make saletated decisions. Two participants of
this study, Quyen and Thu, said without standard textbooks they did not understand the
curriculum used in schools and could not makg suggestions or further the discussion with
school actors on schebhsed teaching and learning activities. Previous literature also asserted
that i mmigrant parentsdé unfamiliarity with No
from all schoolrelatal activities and deprivetthem ofchances to voice their opinions
(GarciaColl et al., 2002; Golan & Peterson, 2002; Johnson, 2003; Potter, 2001; Qin & Han,
2014 Tu, 2019. For example, not understanding how the school in Canada functioned made
Linhunsureabout her role as a parent. Besides supp
did not know what else she could do for the school and did not know that she could give teachers
some advice on how to effectively teach her daughter. This finding seddbat the
participans werenot awareof how their unique and valuable inpadsschool leadershigould

positively affect their childrends education.
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study, which highlighted that Viethamese immigrpatents did not understand their
responsibility and right to participate in teehootbaseddecisionmaking process.

Discrimination in Canadian schools.

Although most of the participants had positive experience with Canadian school culture,
some reporid encountering discrimination when school actors treated them with disrespect. For
instance, in the paretg¢acher interview, Linh was upset when the teacher did not ask for her
opinionsorquesti ons concerning her davasglikctin@natéds | ow
and such experience later on discouraged Linh from sharing with school actors her opinions.
However, Linh did not report the incident to the school principal as she thought the principal
would advocate the teacher. This findingwas similat o Joneds (2002) study
parental school involvement was negatively affected when school actors had low expectations
for parents, did not talk with them about the
communicate with them. The fiing also indicated that immigrant parents were not confident in
school leadership when they were not willing to point out what was wrong in the system. In this
particular case, Linhdés reaction to the discr
the right of a parerdt school, heunawareness of the importance of her constructive inputs to
school leadershigndthe influence of her past experience of avoiding disagreement with school
actors in Vietnamkurthermoregdespite a general welcomisgc h o o | at mospher e, Li
aboutwhether the voice and the presence of an immigrant really mattered atrsthimoted
Pus h o 0@ all fqr @dQcators being guest hosts on school landscapes. In her article, Pushor
(2007) shared a storyofapate® s f eel i ng as fan i nwhenuakiegr i n s

his/her child to a public scho@b.7). Pushor pointed out thapasitiveschool atmosphere with
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school actorsdéd bright smiles wasgftheirmoteshmdqu at e t
valuesat school(2007).

Another participant reported experiencing discrimination at school when she received
negative attitude from a school stafembet owar ds her Engl i sh accent
educational system knowledge. Her first aad bmpressiomf a school actor made her feel less
confident in her language capability and knowledge of Canada in the first few months.

Consequently, she did not feel comfortable to communicate and share her views with any school
actors during that periddr fear of being looked down on again. Discrimination was found to be

the factor that inhibited parentsodé school I nv
This finding supported Sibleynd Dearingdés (2014) argemesnt t ha
of discrimination and educatorso reluctance t
maj or barriers to parentsodé school i nvol vement
discrimination against immigraparentsan North Ameica (Dyson, 2001; Sohn & Wang, 2006).
Dyson (2001) said it was fAnapveo to assume th
asserted that racism fAmight appear to be invi
minority groupso (p. 491).

The influence of culture.

After discussing the findings of three research questions, this section focuses on the
influence of Vietnamese and Canadian school ¢
practices of parental involvement with school leadership

With regard to the influence of Canadian school cultscbpol leadership practices and
school 6s shared knowl edge tmeogudltyaadreguanaygfe had a

parental involvemenOn the one handpsufficient knowledge of Canadian curriom and
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school system as well as | imited English prof
parental school involvement. On the other hahgstrating the aiding deliberation function of
democratic leadership practi¢dbe welcoming school stospheeandp osi t i ve school a
attitudes and behaviors succepashtschobly enhanced
communicationSpecifically, those schooltenuli allowedteachers and pareritsgetinvolved
in an information exchange processvhich teachers encouraged constructive participation from
the parents, facilitated free discussions, and maintained a positive relationship between each
other.

However, within democratic leadership practites distributing responsibility function
which allows parents to participate in schaelated decision making and school governance, as
well astheempowering the membership function which lets school leaders create opportunities
and provide support for parents to take responsibilities and beconeesleads invisible in the
i mmi grant parentso perceptions. Similarly, th
practice, which requires formal leaders to renounce some of their power and allow parents to
take it based on their expertise and skibijlitating immigrant parental involvement.

Concerning the influence of Viethamese cultte, findingsconfirmed that the influence
of autocratic leadership fostered by Confucian and Communist values made the participants
perceive that school actors wéhese in authority and parents were subordinates. Consequently,
the participants affirmed that parents could never get involved in the school leadership process.
Additionally, theunwelcoming and highly bureaucrasichool atmospheras well asunfriendly
school actorso6 attitudes and behaviors demoti
schools and participating in schdmsed activities. As a result, Viethamese parents had limited

school involvementThese findingswere n | i ne wRX3) stully whenrit gsdested (hat
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autocratic leadership directed people towards the importance of hierarchy instead of equality,
and submission instead of assertiveness. Furthermore, while other literature suggested that
autocratic leadership practiced\iiretnamese schools affected the relationship between school
leaders and teachers (Hallinger, Walker & Trung, 2015; Truong, 2013; Truong & Hallinger,
2015), this study added that it also affected the relationship between school actors and parents.
Meanwhik, there was no obvious evidence of the influence of moral leadership practice
on the participantsd understanding of parenta
actors to be good role models and follow a high standard of morality in ordentwigifrom
t he par ent s HowEveriRé padicipantsidtiBey respected tkehool actors
mostly for their behaviors and attitudes toward parents, witimemtioning anything about their
ethical values or moral lives. Therefore, the inflen€moral leadership on tifieequencyand
guality of the Viethamese immigrant parental involvement was inconclusive.
Summary and Conclusions
Parental involvement with school leadership has been found to have a strong relationship
with the improvementof hi | drends | earning (Dearing, Kreid
2013; Seginer, 2006; Wilder, 2014). Asdturally diversecountry that advocatesclusive
education to accommodate the needs of students from different backgrounds, Canada has been
promoting close partnerships between schools and families (Manitoba Education, Citizenship
and Youth, 2005; Ontario Ministry of Education, 2010; Saskatchewan Education, 1999).
However, the | evel of i mmigrantso epded®wmba al i n
lower than that of parents of the majoriBleischmann & de Haas, 2016; Lee & Bowen, 2006;
Pearce & Lin, 2007; Turney & Kao, 2009). Cultural difference is one of the reasons for such

lower level of involvement (Fleischmann & de Haas, 20Hntsinger & Jose, 2009; Lopez,
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Scribner & Mahitivanichcha, 2001; Tinkler, 2002; William and Sanchez, 2012 study
aimedtoexamineow cul ture i nfl uenc esndarstardingf paeehtad a me s e
involvement with school leadership by invgsting theirarticulationand practices of parental
involvement, as well as identifying if there are differences between their practices in Canada and
in Vietnam.

Findings from withincase and crossase analyses fully answered theeeresearch
guestons. In response to the first one, the participants did not have any firm definition of
parental involvement with school leadershipe results showed thtite way the participants
defined involvement with school leadership was similar to how Pushdraitehberg (2005) or
MacKenna and Millen (2013) defined engagement with school leadership. Consequently, when
the participants concluded that parents could never get involved in the leadership process, it
further indicated that they had never engaged satiool leadership whether in Vietham or in
Canada. However, the idea of making a contribution to the school improvement existed in their
mind. How the participantgoti nvol ved i n different activities
learning and the devgdment of schools were detailed in the response to the second research
guestion.

In response to the second research questionhsoes emerged from data analysis:
home involvement and school i nvol vement. Conc
prac i ces were found similar to five out of six
(2001) model, namely parenting, learning at home, communication, decision making, and
collaborating with community. None of them had experiersmubotbasedvolunteering in

Canada.
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(1) With regard to parenting, the participants maintained their Viethamese parenting
practices after moving to Canada. Most of their parenting practices, including
providing a safe shelter to their children, giving them daily nutritroaals, and
providing them space and quiet time to
(2001) descriptionThe research pointed otwto new parenting practices, namely
building a strong relationship with children and providing emotional support to the
children.

(2) With regard to learning at home, the participants were found to strictly supervise their

chil drendés homewordf,orhdlheihi ghidxdpentbast iea

di scuss with their chil dr ematclsechdwvut ur e st ud

Epst ei ndepicted thdedrmigat home type of parental involvement. New

practices found frorthis studywer e having rules at home,

study skills, and offering awards and pen

leaming habits.

(3) In terms of homdased communication, the participants received information from
school through traditional channels, such as newsletters, monthly report cards, school
program announcement, daily conversations with their chilaineipermisson slips
for extracurricular activitiesIn addition, he participantshared that they appreciated
the chance to be in touch with school actors from home through phone calls, emails,
and the parent portal.

(4) Concerning the practices of decision making, plarticipants mostly made child
related decisions from home, such as deciding on the subjects the children would take

the following semester @anthe field trip the children would join.
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(5) Finally in respect of collaborating with community, the participam¢re found
joining different local community organizations from which they learned how to
i mprove their childrenbés social skills. T
profit organizations brought to newcomers and immigrants of Saskatoon.

With regard to the second theme, school involvement, the participants were only involved
in schoolbased communication when invited to the mandatory paeecher interviews. The
topics of conversation during t heeamimgt erview w
progress, behaviors and academic outcomes, while discussions about school events or extra
curricular activities were not included. This
information about school events and unawareness of the impeéextracurricular school
activities. In addition, limited English proficiency was found to be a formidable barrier to parent
school communication though with the assistance of interpreters. Besides|sa$eal
communication, there were no other sdHoased activities that the participants joined. None of
them had ever volunteered inthe classroen acoi vs ¢ hesl sé6 field trips
' i mited school invol vement | ay in the partici
involvement , mi scommuni cation between parents and
success in including immigrant parents in scHmaded activities.

In response to the thimsearclguestionthe findings revealed threeajor differences
betweenthepéri ci pant sdé6 parent al i nvol vement practic
differences lay in the levels of paresthool communication, the financial support parents made
to schools, and the opportunity for parents to make saketatked decisions

(1) As for thefirst difference, immigrant parents were found to have higher levels of

communication with school actors in Canada, compared to those in Vietham. Reasons
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for such higher levels were the difference in the organization of peacier
interviews between ¥tnam and Canada, stimuli from Canadian school culture, and
hierarchy of authority in Viethamese culture. (a) Concerning the organization of
parentteacher interview, the participants preferred the private interview in Canada.
The pivate form of intervigv offered the participants more detailed information of
their childrends | earning progress, and h
their chil dr e rsdeanwhdeauring the gollestivet paraéiebchey n
meeting in Vietnam, the partmants found it hard to ask any personal questions
pertaining to their children in front of other parents. (b) Concerning the stimuli from
Canadian school culture, the welcoming sc
positive attitudes and behaviors towanasnigrant parents were found to enhance the
participantso6 interaction with schools. (
Vietnamese culture, the unwelcoming dmghly bureaucratic school atmosphere as
well as school act obelsadorsdimitedthe panedgtihgol at t i t ud
communication.

(2) As for the second difference, only in Vietnam did the participants have financial
obligations and make monetary donations to schools. This kind of parental
involvement was a great contribution to the deeep ment of school sd6 a
facilities. Although schools in Canada were said to need the financial support from
parents, the participants did not receive any fundraising requests from schools.
Therefore, they thought schools in Canada did not rresdtelp. As a result, the
participants did not have any experience in offering financial support to schools in

Canada.
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(3) The final difference was the chance to make schelated decisions. The

participants did not have any opportunities to make sefebaled decisions in

Canada, while they did in Vietnam. There were three reasons for this difference:

parentso6 financial support to schools in

educational system, and par eastinanadancount e

(a) With regard to the first reason, since the participants invested their money to the

schools, the schools had the responsibility to disclose their annual financial status and

plans for using the budgets. The participants then had thterigho r evi ew t he

plans and give feedback. This was a chance to make sahat@d decisions whether

the participants actually did or not. (b) As for the second reason, the participants

found it hard to discuss or make any suggestions to scelatéd issues in Canada

when they did not know the curriculum used in the classroom. In addition, their

willingness to make schooélated decisions was hindered by the confusion about

their parental role at school and the unawareness of how importardahsiructive

inputs were to the school development. (c) Concerning the final reason, two

participants reported encountering discrimination in Canadian schools. The

experience of being discriminated prevented them from communicating and sharing

their opinims with school actors.

Finally, the findings confirmed that culture influences the way Viethamese immigrants

understand parental involvement with school leader&sgor Canadian school culture, the
school 6s shared knowl e d egadershimplacticeagreatly edfectedtlen d t h
participantsd frequency &Epedifically thi$ stutyyassertedthata r e n t

the participantsdé insufficient knowledge of C
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English limited their scha involvement.On the other handhe aiding deliberation function of
democratic leadership, which created/elcoming school atmosphere and positive schaolt or s 6
attitudes and behaviorspnsiderablyenhanced the levels of parentalohwement with scbol
leadershipApart from thatthedistributing responsibility anthe empowering the membership
functions of democratic leadership, as well as evidence of distributed leadership, were invisible
to the perceptions of Viethamese immigrants. In respdabiedfietnamese culturehe study
confirmed that autocratic leadership practice in Vietnamese schools, fostered by Confucian and
Communist values, significantly influenced how the participants articutategbracticed
parental involvement with school leaghip. The impact could be observed in the way the
participants considered parents as those without authority at schools and could never get
involved in the leadership process. Such perception of parents being subordinates at schools was
further reinforce by theunwelcoming school atmospheard unfriendly attitudes and behaviors
of school actors towards parems. a result, the participants had limited experience of school
involvement and low levels of paresthool communicatiorMeanwhile, the influece of moral
leadership on thirequencyand quality of the Vietnamese immigrant parental involvemest
notevidentint he parpgractces. pant s o
Recommendations for Pactices

This study, situated in Canada, is essential because it adds insightsuoéhé
understanding of parental involvement with school leadership from the perspectives of
Vietnamese immigrants. It brings inight the factors that enhance or lirmmigrant parental
involvement with school leadershiphe following recommendatiarfor practices are discussed
in order of tWetbtuedygdsdfiodimgsparentsoé artiq

thatimmigrant parents did not view themselves as a part of school leadership, were not sure
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about their parental role at sclhamd were unaware of the value of their constructive injouts
theschooldevelopmentTherefore, they focused more on heb@sed involvement and tended
to avoid schoebased activities. In this case, | recomméralfollowing:
(1) Schoolleaders should infon the immigrant parents of the positive and strong
association between parental school i nvol
Such association has been proved by other researchers, such as Hill and Tyson
(2009), Han (2017), or Sibley and Dearingi2Q | suggest that school leaders
organize an orientation workshop for immigrant parents at the beginning of the school
year. This is a good chance for school leaders to inform immigrant parents of the
importance and benefits of schdmdsed involvement hroughfacilitating these
workshops, school leadeasee nhanci ng I mmi grant parents?©o
providing them with knowledge and skills that they needontribute meaningfully
to theprocess okchool leadershigJitimately, school leaders aperforming the
empowering membership functioha@emocratic school leadershiastil, 1994)
(2) Socialorganizations that support and work with newcomers or immigeanats
Vietnamese immigrant associaticm® also effective channels through which the
parents larn more about school involvemenmherefore, | recommend thigaders of
these organizatiorsllaborate with school leadersdéier workshopghat introduce
the concept of parental engagement with school leadeashell as its benefite
Viethamesemmigrants.
(3) Leadersof the Vietnamese immigrant communitigncollaborate with school
leaders t@reate networks thaidvocate/iethameseirmi gr ant s6 parent al

engagemerto that the members can havesources and thaotivation to get
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engaged with swol leadershipThe partnership between school and community in
creating such networlksanalsobe considered as a waymfomoting the empowering
membership function of democratic school leadership.

With regard taHome Involvementthe findings indicged that Vietnamese immigrant
parents were more inclined towdrdme involvementhan school involvement. In this case, |
recommendhe following

(1) School leaders give immigrant parents advice on some effective ways of supporting their
chil dr en 6 ¢$andleaniad fromp homen For example, school leaders can show
the parents how to maintain a positive and-poessurd learning environment at home,
considering that adolescents are in a stage that seeks independence and that even younger
children benefifrom encouragement rather than demands

(2) Parentsin returnopenly share with schotdadergheir home involvement practicasd
what they expect schotdaderdo do to facilitate their home involvemefor example,
parents can share with teachersteex pect at i ons for their chil
and ask teachers for advice and further support from school.

(3) Since Vietnamese immigrant parents paychattention to the emotional development of
their children, shoolleadersshouldobviously show th parents thahe schoolslso care
aboutit and include théopicin parentschool communication.

With regard to parerdchool Communicationhe study revealed that Vietnamese
immigrant parents preferred informal hotoased communication thamoretraditional formal
connectionsin addition, the study pointed out that although the assistance of interpoetiers
facilitate schocbased communication by enhancing the welcoming environment and alleviating

the language barrier,abuld notsolve the commmication problems relating to different values
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and beliefs, childrends sensitive informati on

The studyalsomentioned the time constraints of parerdcher interviews due to the interpreting
process. Inhese cases, | recommethe following

(1) Schoolleaderdocus their relationship building on the type of communication that the
parents feel comfortable with. Specifically, school leaders should take the initiative to
contact parents in informal situatigrssich as through phone calls, home visits, or
email exchange.

(2) Immigrant parents show schdehderghatthe parentsre willing to be in touch with
the schoolsAlso, the parents shoutdke the initiative to contasthoolleaders
through the channehey feel most comfortable with, whether it is through phone
calls, emails, or school visit

(3) Interpretergor school interviews receive some training for professionalism. The
interpreters must be aware of maintaining confidential information of themtlkend
they should confirm this with the parents before every interview. Furthermore, the
interpreters should receive some basic training in sefaoaly partnership or the
benefits of parental involvement with school leadership, so that they undetstand
importance of their role which is not only a connector but also a cultural broker.

(4) Immigrantparents should meet with their interpreters before the interviews to go over
the topics that parents want to discuss with teachers. The interpreters then can
mention these topics with the teachers at the beginning of the interviews so that the
three stakeholders can flexibly manage their meeting time.

With regard to Volunteering, the findings

unfamiliarity with vounteering at school was due to their miscommunication seitioolleaders
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and the schoolsd6 failure to include them in v
put forward these suggestions:

(1) Miscommunication can happen when parents are nateatat invitation for school
involvement in Canada is not just a formality, but an official request for further support
from the school. To make the invitatisicereto immigrant parents, besides sending
home ageneralritten invitation | suggest schbleaders shoulthvite the parents in
person, such as through phone calls or home vigiis.recommendation is line with
P us h o 0®all fqr @d0catorsreaing more opportunities for parental engagement
by sendingparentgpersonal invitationsultiple times and in different ways.

(2) However,dle t o the parentsdé unfamiliarity with
English proficiency, some parents may reject the invitation. In this case, | suggest that
school actors should walk them from thetfstep to school involvement by giving clear
and direct requests or instructions. For example, instead of sending out a general
invitation for volunteering in the classroom, school leaders can ask immigrant parents to
perform a particular task within thesapabilities, such as helping out with serving the
food to students in a class party. Parents definitely have the right to decline these
requests, but at least those who want to participate will be given a chance. By this way,
schoolleadersare helpinghlie immigrant parents to get familiar with participating and
volunteering in classroombs or school 0s ac
awareness of their values at school and the benefits of school involvement |satierd
will give parernis more motivation to get involved in school leadership.

(3) In return,Vietnamesemmigrant parents should be more open to new sebastd

experience byaking upthe school invitation for schoddased volunteeringnd accepting

136



schooll e a dgaidaiscé orschool involvementThe parentshould try volunteering in
schootbased activities and experience more sctagled involvement before concluding
that they prefer home involvement to school involvement in Canada.

(4) Concerning a participants f e e | atiorgandatHus rejdctingninvitation for
volunteering, | wholeheartedgoncurwith P u s h o 074 ssigg€sto8in herarticle
abouteducators as guest hosts on school landsc&pesxplained why educators should
view a refusal of an invitatioas a ned forfostering and strengthening pareaucator
relationships, ratherthans parent sdé | ack of interest in
2007). In agreement with Pusha2@07), | recommend that school actdeke an effort in
building aharmoniouselationshipwith parents antielp connect parents with one
anotherso that parents feel comfortable together. When parents feel confident in their
presence at schodhere is a higher possibility that they will participate in different
school activities.

With regard to Decision Making, the Vietnamese immigrant parents were only involved in

the process of making chielated decisions, not sche@lated ones.

AQ)The parentsd unfamiliarity with Canadian e
from discusmg, giving feedback, and making suggestions on setedated issues. To
help the parents overcome this challenge, | recommend that the orientation workshops
organized for immigrant parents at the beginning of the school year should include
information alout school policies. The workshop facilitator can explain to the parents the
right to have their voice in schoolsd issu
to teaching and learning activities as well as the school operatiensiportant tohe

school development. In fact, parents have profound knowledge about the children, which
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ddfinitely brings benefits to school actqiBushor, 2015). Such knowledge is whketiool
actorsneed in order to interpret ¢abhengtareetl dr en
the needs athe students (Pusho2007). Providing that schools leaders succeed in
empowering immigrant parentshoave t heir voice in organizi |
activities orto shareheir knowledge of the children to improve temchand learning
activities, school leaders are successfully performing the distributing responsibility
function of democratic school leadership.

(2) Vietnamese immigrant parents are accustomed to a fixed curriculum for each grade level
and the use of textb&s at school. Therefore, | suggest that sclagtdrsshould send the
parents a list of lessons their children will be learning within a week or a month, together
with a list of reference books used for these lessons. If the parents want to keep track of
what their children are learning at school to be able to join the process of making school
related decisions, they will follow the curriculum guidelines of schotdrs As for
Vietnamesemmigrant parents, they need to show sclambbrstheir interest irlearrning
about the school curriculuand collaborate with schoattorsto create a meaningful
curriculum anddevelop an appropriate list of reference books that will benefit their
c hi | dr e n 8xkheffeetigercallaboragion between school actord mnmigrant
parents in sharing the | eadership and the
obvious demonstration of distributed school leadership.

(3)Besides he parent so6 unf aeducdtiana systeamydisevimination&a nadi a
school was fountb be another challenge that prevented the parents from making-school

related decisions. Discrimination is hard to measure. Immigrant parents may feel
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discriminated while school leaders are not avibhad their behaviors or attitudes are

perceived as disgninatory.

a.

In this case, | recommend that all school actors should receive training on
discrimination at school. The training should inform school actors about situations
which are considered as discriminatory and raise their awareness of cultural
sensitivty. In addition, school actors shoudé aware thgtarents of different

cultural backgrounds articulate and practice parental involvement with school
leadershigifferently. This knowledge helps them avoid misunderstanding of

i mmi gr ant p ahoel miolsednent, thum retiueirny urgntentional
discriminatory attitudes and behaviors.

As for Viethamesemmigrant parents, | recommend they report any
discriminatory situatiogito those in authoritgt schoal such as school prinags,

so that these pete can help solve the problems or explain the misunderstanding.
As for leaders o¥ietnameseommunities in Canadan the one hand,

recommend that they taboratewith schoolsandnon-profit organizationgo

organize culturag¢vents/workshopthat irtroducethe Vietnameseultural

identities, values and customs. Thesents/workshopshould be designed
exclusivelyfor school leaders, social workessthose working with/iethamese
immigrants. Information gained from these events/workskapshelp tk

attendees develop better strategies for working thigse immigrantOn the

other hand, | suggest leaders of Viethnamese communities in Ceolkderate

with schools targanize workshopsr talk shows thatoverthe overview of

Canadian school culterwhat is considered akscriminationat schools and how
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to avoid it. These activities should be in Viethamese axclusivelydesigned for
Vietnamese immigrant parents.

(4) Apartfrommi ni mi zing the chall eng-elatétddecisithHe par er
suggest that school leaders should guide immigrant parents how to join this process. For
example, school leaders can ask immigrant parents for their inputs or opinions about a
specific school 6-®aclecirterviewst lrycase lamgeass ymapa r e n t
barrier, | recommend that schdeaderssend the parents some short postcard surveys or
guestionnaires to work on at home. Those who want to contribute their opinions will find
a way to respond, even with the help of Google Translationodaries or children as
translators. This is also an informal way of involvement relating to making sotlatéd
decisionsand familyschool communicatiowhich many immigrant parents prefer.

Finally, with regard to the positive influence of Canadianosticulture on Viethamese

i mmi grantsd parent al I schuobléadeekeep pramptindhe r e c o mme n d
welcoming school atmosphere and the positive attitudes and behaviors of school actors toward

i mmi grant parents s devas®fpdrental ewolwemantvath schmohi gr ant s
leadershipAddi ti onally, to further enhance the | eve
recommend that school leaders develop their knowledmeroigrantparents and learn how to

engage them in teaching andrl@ag activities For example, teachers can learn about immigrant

parents through the students or home visite.r mal school | eaders can f &
professionatevelopment by inviting experts in this field to give a speech at the school

corference, or create favorable conditions for school actors to take some courses offered by the

university.
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A review of the conceptualframework.

The findingsand conclusions dhe studyprompted the need teview theinitial
conceptual framework whidHustrated the interconnections amongst culture, parental
involvemert, school leadership and schamiprovement (see figure Based on the findings
pointed out factors belonging to the Viethamese culture and Canadian school culture that either
negate |l y or positively influenced the four Viet
parental involvement with school leadership. The framework also revealed how the four parents
practiced parental involvement and what needed to be damith their knavledge of parental
involvement/engagemerftinally, the framework put forward some suggestions for school
leadership practices concerning how to promote immigrant parental involvement/engagement.
These suggestions cont r i budnefdr mbving beyorsl paventals ( 2 0

involvementA closer look at each major concept of this conceptual framework can be found in

appendix G.
has a strong relation to
influences [
{ ' |
Parental .
Culture influences Involvement with influences School m} School
. s ——————————> - ———
School Leadership Leadership influences | Improvement

- Democraticleadership enhancement 0}'
Vietnamese Canadian Practices + distributing responsibility students’ learning
culture school + empowering membership
culture (! /i - Distributed leadership
A )\ Parents should Types of Involvement: + sharing power between

f

* Highly bureaucratic L Welcoming schaol - be informed of parental - Paremlzing parent? am:ll school actolrs

school atmosphere atmosphere involvement or engagement - Learning at home o Partnership with community

- Unfriendly school actors' - Positive school actors’ ~ 2 0pen to school - Home-based communication  + social organizations

attitudes a;ld behaviors  attitudes and behaviors [nvolvement - School-based communication  + Vietnamese Immigrant Association

- Familiarity with schools’ - Insufficient knowledge - c0/laborate withschool - Making child-related decisionsSchool actors’ professional development:
fixed curriculum and of Canadian educational 2ctors to develop curriculum - Making school-related + being aware of parental engagement
standard textbooks systems or school activities that decisions + being cultural responsive

support children's learning - Collaborating with community  + buildinga positive relationship with parents

- Nolanguage barrier - Limited English i

- Autocratic leadership ~ proficiency (through formal /informal channels)
+ Confucian values - Democraticleadership
+ Communistvalues + aiding deliberation

Figure 4. The interconnections amongst culture, parental involvement with school lepdersh

school leadership and school improvement.
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Recommendations forFuture Research

Consideringhe purpose of the study and thature of the research method, this study
covered a small sample size. Future study on a similar topi@Jattyer sample sizen help
confirmtheresearch findingdn addition, this study only interviewed immigrant parents without
using additional methods such as observations at school or gathering information from school
leaders Future research can use differdata colleabnmet hods t o i nvestigate
viewpoints on the Vietnamese immigrant parental involven@ifier types of research beyond
case studies should also be considered.

Moreover this study examined parentss#gcondargchool students who had the gatal
involvement experience in both Vietnam and Canada. Thus, the results of the study may not be
applicable to parents of kindergarten or primary schbidiren and those who did not have any
experience of parental involvement in Vietham. Future reBezan focus on these cases, from
which similarities and differences of the par
school leadership can be drawn to demonstrate other influential fdRémarding other
influential factors, future researcln investigate whetherar ent s 6 e eeogomnici on, s
status, gender, or time spent in Canada affect the frequency and quality of their parental
involvement.

Finally, similar research can be carried out with immigrant parents from other Confucian
societies where autocratic leadership is practiced in schools, such as Singapore, Japan, Korea,
Hong Kong, Taiwan and China. Findings of future research can compare with findings of this
study to see if the influence of Confucian values and autocraticldehdership do affect

parental involvement with school leadership in Western countries on a broad scale.
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Appendices

Appendix A

Letter of Invitation

Dear ,

My name is Tram Nguyen. |l am a masterods st
Department at the University of Saskatchewan. | am conducting a research project entitled
AParent al | nvol ve me nmheExpéerienbe oSveetnamede ImMmasthe r s hi p:
Saskatoono. Based on the selection criteria,

the research.

The research focuses on Vietnamese i mmigr a
leadership. The purposes of the study are to exahow cultural difference influences
Vietnamese i mmigrantso6é articulation of parent
this purpose, I wi || i nvestigate Vietnamese i

involvement with school leaship to identify if there are any differences between their parental
involvement in Canada and in Vietnam.

The study will be guided by the following questions:
(1) How do Vietnamese immigrants articulate parental involvement with school leadership?

(2) How arethey involved in school leadership?
(3) What are the differences between their parental involvement practices in Canada and in Vietnam?

The selection criteria of the research require the particpauiie

(1) Vietnamese immigrants with children who had atezhthe equivalence of gradesli®
in Vietnam and were attending (at the time of the data collection process) different
secondary schools in Saskato@anada

(2) Vietnamese immigrant parents who were involved in schools through supporting
secondary schoeagechildren in some way.

If you agree to take part in the study, you will be guided through an informed consent
process. The process will provide you with information about the voluntary nature of your
participation and your rights as a participant. You thién be required to sign the informed
consent form and participate in two interviews. Each interview will take about ninety (90)
minutes and will be audio recorded with your permission. The interviews will be carried out at a
safe and convenient place twwth you and me (the researcher).

This research will be beneficial to the Canadian society, the Viethamese immigrant
community, and the advancement of knowledge. To be more specific, the results of this study
will:
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(1) add more information to the currentdemstanding of parental involvement in Canada,
especially from the perspectives of Viethamese immigrants,

(2) help schools with designing programs that foster Viethamese immigrant parental
involvement,

(3) help school leaders and policy makers in Saskatchewh@amada understand how
Vietnamese immigrant parents get involved in school leadership to develop better
strategies when working with Vietnamese immigrants, and

(4) inform the design of school leadership preparation programs.

If you are willing to participater would like additional information about this study, please
send an email tqtram.nguyen@usask.ca

I would also like to seek your assistance in recruiting participants for the study. If you know
of any othe Viethnamese parents that meet the study criteria and would be interested in the study,
please pass on this letter to them for consideration.

Thank you for considering this research opportunity.

Regards,

Tram Nguyen
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Appendix B

Participant Consent Form
You are invited to participate in a research study entitled:

Parental Involvement with School Leadershipe Experience of Viethamese Immigrants in
Saskatoon

Researcher. Tram Thi Quynh Nguyen
Masterds Student at Educational Admini s
University of Saskatchewan
Email: gtram.nguyen@usask.ca

Supervisor:  Dr. Janet Okoko
Assistant Professor at Educational Administration Department
University of Saskatchewan
Email: janet.okoko@usask.ca

Purposes of the Research:

This study aimed to examine how culture in
articulation of parental involvement with school leadership. To achieve this purpose, |
investigated he Vi et namese i mmigrantso understanding

with school leadership, as well as identifying if there are differences between their practices in
Canada and in Vietnam.

Procedures:

The participant will go through two iméews, each of which will last no more than
ninety (90) minutes. During the interview, the researcher will ask the participant some questions
related to his/her experience, understanding, and practices of parental involvement with school
leadership in Vimmam and Canada. The interview will be conducted in either English or
Vietnamese and audio recorded. The researcher will also use the interview protocol to keep track
of the interview and take notes of e¢dig@safparti c
and convenient place for both the participant and the researcher. The study witidrave
participants who will be interviewed separately.

Please feel free to ask any questions regarding the procedures and goals of the study or
your role.

Potential Risks:
There are no known risks to participating in the research.
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Potential Benefits:

The potential benefits of this research are primarily to the Canadian society, the
Vietnamese immigrant community and the advancement of knowledge. Morcsfigcthe
results of this study will (1) add more information to the current understanding of parental
involvement in Canada, especially from the perspectives of Vietnamese immigrants, (2) help
schools with designing programs that foster Viethamesegnamt parental involvement, (3)
help school leaders and policy maker in Saskatchewan and Canada understand how Vietnamese
immigrant parents get involved in school leadership to develop better strategies when working
with Viethamese immigrants, and (4)ani the design of school leadership preparation
programs.

Confidentiality:

Data collected from the participant will b
researcher and the supervisor of the research will have access to the original daterHow
there are limits to confidentiality in this research due to the small size of sdmyple (
participants) and the recruiting procedures (participants are invited to the study by another
person/participant).

To minimize the breach of confidentialitguring the recruiting process, the researcher
herself will select the prospective participant from the list of collected Viethamese immigrant
parentsodd contact information. The person who
will not know whichparent is selected.

Furthermore, during the data collection pr
contact information used in the recruiting process as well as the consent forms will be securely
stored separately from the data collectedhsadit will not be possible to associate a name with
any given set of responses. After data collection is complete, the contact list will be shredded.

When reporting the research, the participant will be given a pseudonym. | will make sure that all
idenifying information will be removed from the report. The audio files will be stored securely
stored in a passwoiprotected computer. Hard copies of the research material (the consent forms
and the transcripts) will be kept securely in two different lodked) cabinets at an office in the
University of Saskatchewan. After six years of storage, all data will be permanently deleted and
erased beyond recovery.

The Participant’s Right s:

After agreeing to participate in the study, the participant can astiqus about the
study at any time. During the interview, the participant can refuse to answer any question they
are uncomfortable with, and request that the aveltorder be turned off at any time. After audio
data is transcribed, the transcriptions Wwé sent to the participant in person to review and
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confirm the accuracy. This is an opportunity for the participant to remove any part of the
interview which they might feel inappropriate or sensitive. Throughout the data analysis process,
some parts ahe description and interpretation will be sent back to the participant for review and
feedback. However, the participant can decline to review the transcripts.

The participation in this study is voluntary and the participant is free to withdraw from
theresearch at any time, for any reason, and without explanation and penalty. If the participant
wishes to withdraw from the study, they will have to do as followed: (1) During the data
collection process, all participants have the right to withdraw atiarey YWhen the participant
withdraws, his/her data will be deleted form the research and destroyed, if requested; (2) During
the data analysis and prior to the data being included in the final report, the participant will be
given the opportunity to reviethe transcript of their interviews, and add, alter, or delete
information from the transcripts if they feel it is inappropriate or sensitive; (3) After results have
been disseminated or data has been pooled, it may not be possible for the particighdtda/wi
their data.

Follow up:
A summary of the research results will be sent to the participant at his/her request.

Questions or Concerns:
If the participant has any question relating to the study and/or their participation, please
contact the resedtasing the information provided in page 1.

This research project has been approved on ethical grounds by the University of
Saskatchewan Research Ethics Board on SeptemBe2@¥7. Any questions regarding the
participant ds r i ghbctosmitteatiirougheahe Kaesearcle Seiwvieed and Ethics
Office atethics.office@usask.aar (306) 9662975.

The Participant:

| have read and understand the description provided.

| have had an opportunity to agkestions and my/ our questions have been answered.
| consent to participate in the research project.

A copy of this Consent Form has been given to me for my records.

Name of Participant Signature Date (dd/mm/yyyy)

Name of Researcher Signature Date (dd/mm/yyyy)
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Appendix C

TRANSCRIPT RELEASE FORM

Project Title Parental Involvement with SchoolLeadership: Experience of Viethamese
Immigrants in Saskatoon

Please select one appropriate statement:

have reviewed the complete transcript of my personal interview in this study, and
have been provided with tlogpportunity to add, alter, and delete information from
the transcript as appropriate. | acknowledge that the transcript accurately reflects
what | said in my personal interview with Tram Nguyen. | hereby authorize the
release of this transcript to Tram Ign to be used in the manner described in

the Consent Form. | have received a copy of this Data/Transcript Release Form
for my own records.

decline to review the transcript.

Name of Participant Signature Date

Name of Researcher Signature Date
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Interviewee (Title and Name):

Appendix D

Interview Protocol Form

Parental Involvement with school leadership: Experience of Vietnamese Immigrant

Parents in Saskatoon

Introduction to Interviewees

There are no right or wrong answers. | would like you to feel comfortable sharing with me your
opinions, experiences, as wellfaslings.

A.

Parent s’ Background I nformation:
How long have your family been in Canada?
Gi a B ndu & 1 dbaglaul?

Which grade did your child was attending in Vietnam when he/she moved to Canada?
Conwalynhic AllopmyeVi et na khiqua Canada?

Which grade is your child in now?
HiMh nay contbn hxc lop my?

What kirds of school is your child going to? (public, Catholic, French immersion, or
private schools)

Conbn Langxleteheywmrgh n” gn?g (ctiryngg, ttymg CohgrGido,

h a y yng Phap ng?)

Research question 1How do Viethamese immigrant parentsderstand parental
involvement with school leadership?

1. How do you understand fiparental involve
B nhi@&@ n hmMpnaoZviMphhuynh tham giavuedamhac® ng t &
t yng?

2. What is your role as a mother/fatherinyouc hi | dés education?

Vai t ci c gignNcha, bBmtily m3 nh ¢ - \gitrongwM, / n g h ¢
giado d\c con céi?

3. What is your role as a parent of a student in school?
PMAhuynh c¢cMN nngh daarv, n gyhg? t r _
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4. What affects parentatvolvement with school leadership?
YA tXnaodn h emgmitMpmhuynh tham giavedvwao clng t
nh" yngr _

C. Research question 2 & 3How is their parental involvement with school leadership in
Canada different from that in Vietham? What Hre differences between their parental
involvement practices in Canada and in Viethnam?

x  Opinions about schools and school actors in Vietnam and in Canada

1. Can you share with me your opinions about schools in Vietham and in Canada?
Bun ¢c- thel'chigaasi LY®m cva bun vZ tr_yng h
khong?

Probes:

0 What makes you feel welcqmeoor comfortable at school?
Y/utf ndokhihbchdmthsy ‘lc€ ¢ h © o [imai'nt/ T n@?h o

2. Can you share with me your opinion about schools actors inafreand in Canada?
Bun ¢- th® chia si vai t?1i guan Li®m cva bt
tr_engé € Vietnam v"™ ¢ Canada kht'ng?

3. What is the relationship between parent and teachers in Vietham and in Canada?
Theo bn thry, mX quan HVgiva phA huynh va giaoviéa Vi et na m Ahad?\Myh _ t h
cone Canada thi sao?

x How did you perceive and practice parental involvement with school leadership in
Vietnamese school context?
BnédmnhnviMthamgyv " 0o ¢! n guotov@ ¢ n hyng Knie Yietham ra sao?
CAthGthi b nlam nongvik  @fhamlgkv " o0 ¢ * n gUotov@ ¢ n hyng Hnie L
Vietnam?

Probes:

1. Parenting and Horrleased Learning
2. Communication

3. Volunteering

4. Decision Making

5. Collaborating with Community
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x How have you gerceived and practiced parental involvement with school leadership
in Canadian school context?
BnédmnhnviMthamgyv “ 0o ¢! n guotov@ c n hyng Knie Canada ra sao?
CA thGthi B nlam nungvik  @fhamlgkv © o ¢ * n gY otov@ oha tr yng Kinie L
Canada?

Probes:

1. Parenting and Horrlgased Learning
2. Communication

3. Volunteering

4. Decision Making

5. Collaborating with Community
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Table2

Pre-Established Codes

Appendix E

Codes | Full code names| Descriptions
Things arents do at hom
HS home support g P .
Ex: supervise homewor k,
Things relating to money that parents do to support
. . chil drenb6s | earning.
FS financial support . g :
Ex: pay for extraclass, buy boal learning supplies, or
pay for personal tutor é
Parents
communicate Parents take the initiative to contact school actors eithg
P-COM : i
with school formal or informal contexts.
actors
Parents are susceptible to school actors
SUB parents as Ex: parents follow whate
subordinates without countering; parents are shy of expressing their
opinions to school actor
unfamiliarit - . . .
. y Parents have limited experience of getting involved in
UNF with school .
. schootbased activitis.
activities
. |Parentsdé I evels of Engl.
ENG levels of English| . . . g
involvement with school leadership
Table3

New Codes Created During Data Analysis

Codes

Full code names

Descriptions

AUT

Authority

Parents perceived toauthority was
distributed in schools

Ex: formal school leaders, those with
authority, give directions, etc.

VOl

Voice

Activities that allowed parents or school
actors to have their voice in

Ex: plan school events, make critical
decisions, allocate budtg, etc.

DES

Description

How parents viewed themselves in the
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process of school leadership
Ex: outsiders, subordinates, followers,
without authority

Parents denied the idea that parents can g
involved in school leadership

DEN Denial i .

Ex: impossible, aanever, strange phrase,
Western, etc.

Parents provide emotional support to their
children.

ES Emotional support| Ex: realize children are experiencing
difficulties, console, encourage, learn abou
mental and emotional development, etc.
Parents build a strong and intimate

REL Build a strong relationship with their children.

relationship Ex: listen to stories, laugh with, be friends,
involve in daily activities, etc.
Parents offer awards apeénaltiedo their
Awards and chil dr en&atomkesear ni ng
AP ) _ . .
Penalties Ex: conditional promise, cut off allowance,
buy favorite food, restrict computer time, et
Parents help the children to enhance their
Enhance the .
. study skills from home.
SKL chil dren . . ) .
. Ex: parents teach children: sstudy skills,
skills . )
always aim for the best, be progressive, et
Parents have rules at home for their childrg

RULE | Rules at home Ex: restrict time to use computers/phones ¢

hang out with friends, etc.
School actors deliberatelytise n t o
School actors . . . :
SLIS . opinions and suggestions, and find solutior
listen to parents .
to their problems.
School actors o
. ... | School actors take the initiative to contact

S-COM | communicate with : . .

parents either in formal or informal context
parents
The way parentperceive about school

ATM School atmospher yP P .
atmosphere when they visit the school.

PRG School programs Anything parents do that relates to school
programs.

ACT Extra-curricular Anything parents do that relates to extra

activities

curricular activities.
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Non-profit

Anything parents do that relates to activitie

ORG L , o

organgeation of nonprofit organizations

Parentteacher Parent sdé p e-onorepdrento n
INT . : . ) .

interview teacher interviews in Canada

VIS Visit schools Besides mandatory pgretaacher interviews
parents digberately visit schools.

REJ Reject invitations Parents reject invitations to participate or
volunteer in schoebased activities.

Parents do not receive any invitations from
n.INV | No invitation school to participate or volunteer in school
based activies.

COL Collective meeting Parentso percept- on
teacher meetings in Vietnam

PRV Private interview Parentso per ce p-teacien
interviews in Canada

SRES School actors School act or pinioess p e

respect parents | despite different perspectives.
Parentsodé perception
parents and school actors.

PG Power gap Ex: teachers have more power than parent
askpermit mechanism, parents asking for
favors, etc.

£O Financial Parens have financial obligations to school

obligations in Vietnam.
Monetary Parents donate money to school activities

MD . L

donations facilities in Vietnam.
Parentso
knowledge in Parents perceive that they have limited

CUR : : . .

Canadian knowledge in Cardian curriculum.
curriculum

ROLE | Parental roles Parentsd perception

L Parents perceive that they are discriminate

DIS Discrimination P y

in Canadian schools.
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Table4

Categories and Theme Emarg From Data Analysis foResearch Question 1

Themes Categories Codes
Involvement with school
leadership AUTH

(Parentsd defi n|voOl
with school leadership)

No definition i
Parents cannot get involved DES
(How parents viewed themselves
the process school ldarship and DEN

rejected the idea that parents coul
get involved in school leadership)

Tableb5

Categories and Themes EmaiggFrom Data Analysis for Research Question 2

Themes Categories Codes

Parenting HS

(Parent activities include: providing
children with a learning environmen| FS

at home; having information of
childrends heal t|Es
nutrition; wunder

growth and development; and REL

. ensuring regular school attendance
Home involvement greg

Learning at Home

HS
(Parent activities include: helping

children with homework, academic
decisions or other curriculusrelated AP
activities; assisting children to

improve skills required in all subject
at each grade; discussing school

activities andschoolwork at home | SKL
with children; and participating in
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setting educational goals with
children, planning school programs,
and monitor chil
towards set goals.)

RULE

Homebased Communication

(Parents communicating withsgol

S-COM

actors from home, such as signing

chil drends repor

conversations, emails, parent portal
etc.)

P-COM

Making childrelated decisions

(Parents making decisions pertaini

PRG

to their children, such as signing
permission slipschoosing school
programs, etc.)

ACT

Collaborating with Community

(Parents collaborating with the
community to access to health,
cultural, recreational, and social
programs or services that help

i mprove children
talents, sah as summer program).

ORG

School involvement

Schootbased Communication

INT

(Parents communicating with scho

VIS

actors at school, such as visiting

ENG

schools, attending pareittacher
interviews, etc.)

UNF

Volunteering

(Parent activitiednclude: attending
school events with children (field
trips, sports activities, concerts,

REJ

student perfor ma
time and talents to assist the schoo
teachers, students and other parent
at different programs and locations
(in classroom, ta library, the
computer room, the playground, the
l unchr oomeé) .

n.INV
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Table6

Categories and Themes EmagFrom Data Analysis for Research Question 3

Themes Categories Codes

Organization of PT Interview
COL

(The way parenteacher

interview is organized in Vietnar| pry,
versus in Canada.)

o ATM
Stimuli from school culture
SLIS
Communication (Positive factors from Canadian SCOM
school culture that helped enhance
parentschool communication.) SRES
Hierarchyof authorit
4 y PG

(Parentsb6 perce
and authority was distributed in SUB

schools)

Financial obligations FO
Financial Support

Monetary Donations MD
Maki - FO

aking schoolrelated decisions| _. .

Financial support
Parents making decisions MD
pertaining to school activigés, such
as participating in ParerTeacher | Unfamiliarity with educational | C°~
association/ organization, Parent system
Advisory Councils, School ROLE
Community Councils, or school
i mprovement com
about school programs, policies,
curriculum and budgets and expre, . . . .
opinions or suggestleas for school| Discrimination DIS
improvement and quality of school
programs.
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Appendix F
This is the poem written by the son of a participant in this research. Tleesmmtered cultural

and emotional shock in the first year after moving to Canada.
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Appendix G

A closer look athe four major concepts in of the conceptual framework (see figure 4)

Culture
Vietnamese Canadian
culture school
culture
- Highly bureaucratic - Welcoming school \‘
school atmosphere atmosphere

- Unfriendly school actors’ - Positive school actors’
attitudes and behaviors attitudes and behaviors

- Familiarity with schools’ - Insufficient knowledge

fixed curriculum and of Canadian educational
standard textbooks systems
- No language barrier - Limited English
- Autocratic leadership  proficiency
+ Confucian values - Democratic leadership
+ Communist values + aiding deliberation
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Parental
Involvement with
School Leadership

T

Articulation Practices
'/Pare nts should: \' '/Types of Invalvement)
- be informed of parental - Parenting
involvement or engagement - Learning athome

- be open to school involvement - Home-based communication

- collaborate with school actors - School-based communication

to develop curriculum or school - Making child-related decisions
activities that support children’s - Making school-related decisions

learning - Collaborating with community
School aims for School
. <
Leadership influences Improvement
- Democratic leadership enhancement of
+ distributing responsibility students’ learning

+ empowering membership
- Distributed leadership
+ sharing power between
parents and school actors
- Partnership with community
+ social organizations
+ Vietnamese Immigrant Association
- School actors’ professional development:
+ being aware of parental engagement
+ being cultural responsive
+ building a positive relationship with parents

(through formal/informal channels)
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