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ABSTRACT 

This .investiga~ion was concerned with demonstrat_ing a. model for 

determining goal priorities in a culturally pluralistic school region in 

the ·western Arctic. The investigation -attempted to discover the 

relative importance of goa}s and· the relative· level of goal achievement 

by the school as perceived by :tea.chers, students and lay citizens of 

four neighboring communities of the Mackenzie Delta. The studyalso 

attempted to ascertain the .level -of meaningful ·involvement of 

participants in the goals study exercises. 

The model was essentially that developed by Birnie (1976) of the 

University of Saskatchewan.. Birnie·'.s model was modified for use in the 

North and field-tested in a culturally pluralistic community in 

Saskatchewan. The main features .of the instrument were its forced 

ranking technique and a set of goal statements written in the 

vernacular of.the lay citizens of the communities. 

The sample consisted. of 335 people from the communities of 

Inuv·i k, Tuktoyaktuk, Akl a vi k, and Fort McPherson. Sub-groups included 

native and non-native respondents, teacher~ssistants, education 

committee members and major culturql groups. Variables included highest 

level of education attained, sex, age, occupation, and duration of life 

in the North. 

The goals study. model was found to have potenti_al for ·involving 

the people ·of the communities, -students ~nd teachers in meaningful 
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dialogue about the important -tasks for the school. The study determined 

that there were similarities and differences in key areas affecting the 

long term direction -of school programming. 
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CHAPTER 1 

THE PROBLEM 

Introduction 

Schools have been created by the people to perform a unique 

function for the people; in a democratic society the people reserve the 

right to define the function of their schools according to their needs, 

desires, and aspirations. Hazlett (1971, p. 22) asserted that education 

has no inherent functions of a specific nature apart from the goals and 

aspirations of a broader society of which schools are a part. 

Education is inevitably subject to social influence. Jones 

(1965, p. 1) stated that as a vital social force, the objectives and 

organization of education must be consistent with other features of 

society it serves. He further believed that the existence of this 

relationship cannot be questioned, even if the consequences may not 

always be beneficial to the education system. It follows then that 

goals and aspirations are a function of social condition. Downey (1971, 

p. 157) pointed out that statements of goals tend to reflect the mood 

and conditions of the times in which they are made. As situational 

demands change, then, the purposes for schools in society are subject to 

change. 

In a pluralistic society there exist many different needs and as 
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Shermis {1965, p. 104) pointed out, one would expect to find many aims 

and goals. He also believed that the eclectic school will at best be 

ineffective and at worst extremely confusing. House (1971, p. 256) 

stated, on the other hand, that the diversity of viewpoints is not to be 

reconciled. He concluded that education which is directed to only a few 

aims will destroy cultural pluralism, hence our humanity. 

In view of the problems associated with the function of schools in 

a pluralistic society, Birnie (1977, p. 13) offered an approach which 

tends to support the cause of both school effectiveness and human 

dignity. It is a systems approach which begins with goals dictated by 

the values held by society which schools serve, and traces and retraces 

the cycle of inputs and outputs through objectives, methodology and 

evaluation to an assessment of whether those goals are being achieved. 

A logical first step to planning schools programs that will be 

functional to society is to involve the people in determining a sense of 

direction for their schools. Worth (1972, p. 39) stated that a sense of 

direction for education must rely heavily on faith in participatory 

planning. People must be more than mere clients of the education 

system. They must share in determining it. Worth (1972, p. 226) 

further asserted that goals are basic reference points or bench marks 

for analyzing whether schools are doing what they want to do. 

The Statement of the Problem 

The purpose of this study was to modify a model for determining 

goal priorities in order to identify the perceived purposes of the 



 

school in a northern school region. Specifically the study investigated 

the goals for the school as held by teachers, students, and citizens of 

Mackenzie Delta communities in the Inuvik Region of the Northwest 

Territories. 

The Major Problem 

The major problem was to demonstrate a model for determining goal 

priorities in order to identify the perceived goals for the school in 

communities of a northern school region characterized by cultural 

pluralism. In order to solve the problem, the following subproblems 

were investigated . 

The Sub-Problems 

1. What is the relative importance of each goal as perceived by 

teachers, students, and community as major sub-groups? 

2. What is the relative importance of each goal as perceived by 

the following sub-groups: (a) native northerners, (b) non-native 

northerners, (c) major cultural groups, (d) teacher assistants, and 

(e) Education Committee members? 

3. What is the perceived importance of each goal as perceived by 

categories of the following variables: (a) highest level of education, 

(b) sex, (c) -age, (d) occupation, and (e) duration of living in the 

North? 

4. What is the relative level of school performance in achieving 

each goal as perceived by teachers, students, and community as major 



groups? 

5. What is the relative level of school performance in achieving 

each goal as perceived by the following sub-groups: (a) native 

northerners, (b) non-native northerners, (c) major cultural groups, 

(d) teacher assistants, and (e) Education Committee members? 

6. What is the relative level of school performance in achieving 

each goal as perceived by categories of the following variables: 

(a) highest level of education, (b) sex, (c) age, (d) occupation, and 

(e) duration of living in the North? 

7. What significant differences exist among sub-groups in their 

perceptions of: (a) importance of goals, and (b) level of school 

performance in achieving goals? 

4 . 

8~ What is the degree of agreement between sub-groups regarding 

the order in which: (a) importance of goals are ranked and (b) levels 

of school performance are ranked? 

9. Will the model for the goal studies exercise provide meaningful 

input from participating sub-groups of the northern school communities? 

Significance of the Study 

More and more of those associated with education are attempting to 

develop meaningful ways to involve local citizens in the education 

system. In the Northwest Territories interest in community involvement 

has led to the formation of Local Education authorities in all 

communities (Ordinance, 1977). One approach that could be useful as a 

basis for community study and participation in articulating the functions 



of schools is a community educational goals study. 

While schools are a creation of society, the people have rarely 

been involved in making decisions about the school system. Birnie 

(1977, p. 8)· asserted that schools are not making use of preferences, 

attitudes, opinions, and expectations of the 11 publics 11 the schools 

5 . 

serve. As a result, he concluded, a communications gap has been 

created. Until opinions of professionals and those of the community are 

somewhat coincident, any change in the function of schools is likely not 

forthcoming. 

Goals are essential in planning effective programs of instruction. 

Mager (1962, p. 3) argued that without clearly defined goals, there is 

no sound basis for selecting appropriate materials, content, or 

instructional methods. Presumably school administrators should provide 

leadership in organizing action to provide the best possible 1nstruction. 

Downey (1960, p. 72) stated that a careful assessment of public opinion 

has implications for educational leadership. It follows that school 

administrators have a responsibility to make every effort to narrow the 

communications gap that may exist between the community and the schools. 

Schools have a difficult time measuring the quality of their 

product. Miles (1965, p. 384) asserted that schools are hard put to 

demonstrate their achievements or even develop adequate programs of 

internal assessment. As a result, schools have become defensive and 

have produced organizational shells in order to reduce uncertainty and 

vulnerability. One approach to develop some perception of the 

efficiency of schools is to involve professionals, students, and 

community in systematically determining their goals for the school and 



assessing how well the schools have been in achieving those goals. 

Professionals in northern communities must be sensitive to the 

needs and aspirations of the people they serve. An excerpt from the 

Handbook for Curriculum Development in the rlorthwest Territories (1973) 

pointed out some of the difficulties faced by professionals and 

community in this regard: 

Teachers and administrators from far away places 
spend maybe ten months of a year in the settle
ment. They come and they go, passing across the 
settlement scene in waves, doing their thing, 
eventually to be replaced by others who may spend 
a couple or three years in on-going migratory 
cycles. Sometimes it happens that the settlement 
people don't even know who these strangers are 
except that they are teachers that are seen 
occasionally at a school function, or fleetingly 
at the movie, dance or some other community place. 
Essentially teachers live in enclaves, separated, 
like the school, from the very people they are 
there to serve. Probably no one is too concerned 
by this-with some few exceptions, it is the way 
things have always been. (p. 6) 

6 . 

While the above generalization may or may not be a true assessment, 

professionals in northern communities are becoming more and more 

conscious of the need to seek answers to what their role in the 

education of the young people in the north should be. The present 

Director of Education in the Northwest Territories, Brian Lewis, stated 

that as professionals, teachers have for a long time attempted to 

determine the opinions and feelings of local people. He believed that 

"for the most_ part, there can be little doubt of their work admirably" 

(Lewis, 1977). It follows that a community study to determine goal 

priorities of professionals, students and local citizens would 

complement the work of those involved in northern education. 
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Assumptions 

In this study it was assumed that: 

1. Individuals perceived different purposes for their schools 

with varying amounts of intensity. 

2. Participants could ascertain whether they understood specific 

goal statements sufficiently to respond in a manner which was consistent 

with the opinions they hold about the purposes of their schools. 

3. Participants would respond to the research instruments, if 

understood, in a manner which was consistent with the views they held. 

4. That the research instruments possessed a degree of validity 

and reliability in that their development was consistent with techniques 

commonly used in cross-cultural research and had been field-tested in 

southern Canada. 

Delimitations 

This study was confined to: 

1. Four neighboring r~ackenzie Delta communities within the Inuvik 

School Region of the Northwest Territories. 

2. An investigation of educational goals at the school-wide level 

and did not attempt to establish performance objectives at the 

instructional-level. A following phase, although not to be included in 

this study, would involve the professional staff in translating the 

school needs into performance objectives that would serve as a basis to 

operationalize the goals of the school (see Figure 4 ). 



P. ~ . 

3. Students in grades 8 to 12, professional staff and citizens of 

the community. 

Limitations 

1. The instruments were based on previously used instruments 

though they were modified for use in the North. 

2. To the extent that some of the items were not understood 

either because of the cultural nature of certain items or an inability 

to comprehend the wording, unreliable results may be expected. 

3. To the extent that only those interested in the exercise 

participated, the results may not be representative of the whole 

community. 

Definitions of Terms 

Though meanings of these terms vary in every speech, they are 

defined as follows for the purposes of this study. 

1. North or Northern: That part of or belonging to that part of 

Canada known as the Arctic or Sub-Arctic. 

2. Native northerners: People born, raised, and now living in 

the north; 

-3. Non-Native Northerners: People not born and raised in the 

North but who are now living in the North. 

4. Professior~Zs: Those teachers, principals, and superintendents 

who are certified in Canada and who are employed by the school region. 
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This includes those educators who have a letter of authority to teach in 

the school system. 

5. Teacher Assistant: One who does not have a letter of 

authority to teach but is employed to assist teachers in the school 

system. 

6. Community: Citizens other than professionals and students in 

the school region. 

7. School Community: The people who belong to a particular 

community having a local Education Authority as defined by the Northwest 

Territories Education Ordinance. 

8. School Region: The composite of one or more school communities 

within an area administered by a regional superintendency . 

9~ Purposes~ Aims~ Functions: Statements in the broadest sense 

of the system's intent. They are not concerned with achievement in a 

specified time. 

10. Goals: Statement of long-term intent which identify but do 

not precisely define educational outcomes. They fall midway between 

aims and objectives. 

11. Performance Objectives: Statements of short term intent. 

They state what the learner is to do to demonstrate competency within a 

specified time frame. 

12. Education Committee: Member of a committee elected by and 
-representing the citizens as the education authority as defined in the 

Education Ordinance of the Northwest Territories. 

13. Major Cultural Groups: Sub-groups of the total population 

representing the dominant cultures in the communities, namely Inuit, 

Loucheux, Metis and Euro-Canadian. 



CHAPTER 2 

REVIEW OF LITERATURE 

The review of literature provides background into educational 

goals which further develops the problem stated in the first chapter. To 

do this a setting from theory and research is established by drawing from 

three major sources: the historical and philosophical forces that have 

influenced goal structures, the nature of educational goals and the 

actual substance of goals which provided the rationale for the goals in 

the present study . 

Educational Goals in an Historical Context 

There is considerable agreement among authors that goals for 

schools are a function of social condition and that goals commonly 

pursued by schools are those set for them by society (Gross, 1958; 

Bullock, 1959; Downey, 1971; Jeffreys, 1971; Mayer, 1973; Byrne et al., 

1976). Since an education program reflects the life and condition of 

society, "it cannot be removed from the social, historical and 

philosophical forces that ultimately shaped its direction~~ (Chilcott, 

1968, p. v) . 



Education as an Historical Function of Social Utility 

Canadian education in recent years has tended to emphasize the 

social function of education. This trend is exemplified in the Northwest 

Territories with the introduction in 1978 of a compulsory Civics program 

for all students in grades 4 to 10 inclusive. This mandatory Civics 

program in Territorial scRools is the result of a directive to the 

Department of Education by the Executive Committee of the Government of 

the Northwest Territories which in turn acted at the request of 

Terri tori a 1 Co unci 1 ( Civics, 1978). 

Malik (1968) pointed out that the current trend of social utility 

in Canadian Education is not unique to this age. He provided examples 

where social function has persisted throughout history. Early tribal 

societies, concerned with survival of the group, emphasized total 

assimilation of the young in the life and customs of the community. 

Ancient Chinese transmitted cultural heritage from one generation to the 

next by memorization of great classics. In Sparta, education was 

militaristic, emphasizing obedience to superiors and loyalty to the 

state. In North America, Indian legends, stories and art forms as 

depicted by Harris (1973), Clay (1938), indicated an effort to transmit 

the greatness of the heritage, ancient customs, religion, and moral 

fabric of their societies. 

Education as an Historical Function of Social Change 

Tyler (1949) stated that educational philosophy must deal with the 

question, "Should the school develop young people to fit into the present 

ll . 
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society as it is or does the school have a revolutionary mission to 

develop young people who seek to improve the society? 11 (p. 35) 

Jeffreys (1971, p. 15) suggested that the first clear manifesto in 

favor of education as an instrument of social change is found about 

400 B.C. Not satisfied with the purely conservative function of 

education, nor the existing state of society, Plato envisioned the 

regeneration of society by means of education. While Plato may have 

lacked a workable education program, his vision introduced a philosophical 

framework that has influenced education to the present day. 

Goals in a Philosophical Framework 

Certain authorities have stated emphatically that educational 

goals are not to be confused with philosophical statements (Phi Delta 

Kappan Program Development Centre, 1974; Birnie, 1977). This concern 

exists because historically educational goals have been more philosophical 

than functional in terms of everyday school operations. Generations of 

educational goals have usually involved assumptions about the nature of 

man with the consequent changes in direction throughout the ages. 

Educational goals, then, are nurtured in a philosophical framework and an 

understanding of philosophical structures that influence goals can be 

helpful in approaching the study of goal priorities. 

A few e3amples of the philosophical structure embodying 

educational goals will be given briefly to demonstrate that the 

assumptions people make about the nature of man directly influences their 

concept of education, hence their opinions about what schools should be 
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doing. 

Socrates (469-399 B.C.) was reported to have had an insatiable 

appetite for learning. To him, the goals of education were encompassed 

in one purpose; that was 11 tO dispel error and to discover truth" (Thompson, 

1951, p. 142). To Plato (427-347 B.C.) goals of education were to be 

directed toward intellectual and physical development, "giving to the 

body and the soul all the perfection of which they are capable 11 

(Thompson, 1951, p. 142). The cognitive/affective controversy in 

educational goals had its beginning as far back as 350 B.C. when 

Aristotle addressed himself to the problem as pointed out by Hadley 

(1972) in quoting from Phenix (1962): 

... consideration must be given to the question 
what constitutes education and what is the proper 
way to be educated. At present there are differ
ences of opinion as to the proper tasks to be set 
for all peoples do not agr.ee as to all things that 
the young ought to learn, either with a view to 
virtue or with a view to the best of life, nor is 
it clear whether their studies should be regulated 
more with regard to intellect or with regard to 
character? (Phenix, 1962, p. 2) 

There is nothing new in the idea that education is concerned with 

qualities of character as well as with academic instruction. Jeffreys 

(1971, p. 35) stated that 11 in the Middle Ages, education promoted by the 

Church was concerned with the souls as well as the brains of pupils." 

Under the influence of St. Thomas Aquinas (1225-1274) the emphasis on the 

salvation of ~ouls was broadened to include moral and intellectual 

development. Jeffreys (1971) further pointed out that the two main 

secular channels of r.1edieval education, chivalry and apprenticeship, were 

interested in their pupiis' personal development as well as technical 



skills. 

Certainly one of the main historical influences of philosophical 

thought on the goals of education was that of the concern for individual 

development as voiced by humanists like Desiderius Erasmus (1466-1536), 

Martin Luther (1483-1546), John Milton (1604-1674), John Locke (1632-1704) 

and Jean Jacques Rousseau (1712-1778). Rousseau, for example, saw 

education as the only hope of a good life-education which meets the wants 

and needs of the growing child; education which is free from the 

stifling influence of predetermined curriculum. 

The implications of philosophical structures to the direction of 

education today are very real. The modern study of developing the 

individuality of children, prophetically heralded by Rousseau, has led to 

the whole child-study movement of the present century. It is this 

philosophy that influenced the direction of education in much of Canada 

during the late 1960's. It has specifically influenced that of the 

Northwest Territories since 1972 as indicated in an excerpt from the 

Elementary Handbook for Curriculum Development: 

In short, the philosophy of John Holt suggests the 
ideal that must influence our approach: 

" ... the school should be a great smorgas
bord of intellectual, artistic, creative and 
athletic activities, from which each child could 
take what he wanted and as much as he wanted, or 
as little 11 (1972, p. 5; quoting Holt, 1964, 
p. 180) 

Philosophical _structures influencing educational goals have provided much 

of the framework for Downey's conceptual framework of goal dimensions 

which will be discussed later in this review (Downey, 1960) . 
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Educational Goals as Historical Outcomes for Selective Disciplines 

Formal education has rarely served all individuals within society, 

rather it has served selective disciplines within societies. 

The era of public education and the subsequent move toward 

eclectic goals which characterize education today dawned only in the 

nineteenth century. A rather extreme example where educational goals 

served only a segment of society was offered by Greaves (1969). He 

quoted one of the conservative Puritan apologists for education, Thomas 

Hall (1610-1665) who summarized the traditional Puritan view of education 

which characterized England and Ireland and spread to North America: 

11 lf there be a Ministry, then there must be 
Schools of learning, and Universityes. If the end 
be allowed, the means conducing to that end must 
not be denied, and thlre must exist adequate 
Schoo 1 s, those Nurseries for the Church. . '' 
(Greaves, 1969, p. 9) 

In America, legislation coercing the colonists to provide for 

education was enacted early in the colonial period. However, the Puritan 

leaders in the New World "had no thought of establishing a free 

democratic system. They were concerned with raising little Puritans 11 

(Callahan, 1956, p. 115). 

In Canada, prior to the mid-nineteenth century the educational 

needs of the large class of farmers, laborers, and immigrants were seldom 

given attention. Education had been a product of the Anglican Church, 

the Catholic Church, and Colonial administration (Adams, 1968, p. 110). 

Even .after the estab 1 i shment of the common schoo 1 system in Ontario under 

the influence of Egerton Ryerson in 1843, it has been suggested that the 

goals of education served selective disciplines rather than needs of the 



 

individuals. Adams (1968, p. 56) stated that Ryerson did not advocate a 

secular system at any time but promoted a common school system on the 

principle of separate education-- Protestant and Catholic. The Ontario 

system transplanted the goals of the Irish National School System which 

was primarily a Protestant system. 

Educational Goals as Transplants in Canadian Schools 

Much of Canadian education including that of the Territories has 

been patterned after the education system established by Ryerson in 

Ontario. Birnie (1977) asserted that the norm in Canada has been "to 

transplant goals, which were usually implicit, rather than to originate 

a set of Goals appropriate to the new setting ... 11 (p. 20). Birnie 

further charged that goal statements have rarely existed in Canadian 

schools and where they did, the statements usually have been sterile and 

dysfunctional. 

17 . 

Goal transplants may have had particular implications for education 

in Canada's Far North where the heterogenous population is composed of 

many cultural groups. In a policy paper drafted in Yellowknife and 

presented to the Minister of Indian Affairs and Northern Development, the 

National Indian Brotherhood (1972, p. 3) stated that the gap between 

Indian people and other residents of their country is vast when it comes 

to mutual understanding and appreciation. The Indian Brotherhood further 

called for parental input into setting goals of education if the conflict 

of values which has led to withdrawal and failure were to be overcome . 

In 1974, the Director of Education at the time for the Northwest 
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Territories, Norm MacPherson, spoke of the implications of foreign 

domination on northern peoples. He stated that ''the school in a Northern 

settlement is doomed to failure when it is looked upon as a foreign 

imposition of the white man. It must be a part of the community, and the 

things of value and worth and meaning in the community must be so 

regarded in the school (MacPherson, 1974, p. 225 in Berry, 1974). 

There is little doubt that certain goals will be transplanted from 

one school system to another. The literature does, however, indicate 

that the community must have an important role in choosing from 

alternatives those tasks that their schools should be performing 

The Role of the Community in Setting Goals 

It was postulated in this study and it is supported by numerous 

authors (Gross, 1958; Bullock, 1959; Downey, 1960; Fantine, 1975, 

Byrne et al., 1976) that the community must share with professionals the 

responsibility of determining the goals of the schools and that if any of 

the sub-groups of the school community fails to have input in the process, 

the education program will be adversely affected. Hadley (1972, p. 17) 

assumed that a high degree of congruity must exist between professional 

educators, the students and the parents in their perception of the goals 

and their relative priority. He suggested that if educators and parents 

were too diss~nant in their priorities, community resistance to new 

programs would result. If educators and students did not agree in their 

perception of the priorities, the problem of relevance for the students 

would become acute. 
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Downey (1960) considered the opinions of the public to be the most 

important determiners of the goals for the school. He stated: 

In recent years the public schools have become all 
things to all men. Adults have tended to abdicate 
their rights and duties as parents and have 
entrusted these rights and duties to the public 
school and the school has not been reluctant to 
accept. The modern public school has assumed 
responsibility for the social, physical, moral, 
aesthetic and vocational aspects of youth•s 
development; it has undertaken to indoctrinate and 
condition youth in a particular 11Way of life ..... 
In answer to the demands of influential minorities, 
the public school has expanded its sphere of 
interest to such a degree that its task has no 
definable limits. Being everything to everybody 
has placed it in an untenable position and has 
caused it to become the scapegoat for most of the 
deficiencies in our society. (p. 4) 

Downey concluded that involving groups in setting goals may 

strengthen their part in identifying and clarifying what are the most 

 

important tasks for the school. 

The Centre for the Study for Evaluation (CSE, 1971) has also found 

that it is better to construct educational goals and objectives in 

cooperative with parents, teachers, and others so that in the end the 

goals are more readily accepted. 

The review of literature has shown that historically Canadian 

citizens have not shared with educators the task of setting goals. 

Specifically in the Far North, there appears to have been little real 

effort, prior to the initiation of local control in the mid-1970's, to 

involve local people in determining the direction for their schools. For 

example, in the fall of 1972 the Canadian Education Association undertook 

a survey which would attempt to discover the extent to which all 

Canadians shared opinions about the comTJon goals and objectives of 



 

 

education. The CEA Survey was designed to ascertain opinions, views, 

and observations regarding aspects of the role and effectiveness of 

schools. Urban and rural communities in all the provinces and Yukon 

Territory enthusiastically took part in the survey. Only the Northwest 

Territories did not respond to the invitation for it was too occupied 

with other commitments (Lauwerys, 1973, p. 3). 

In the Far North as in other _parts of Canada, it has been only in 

the last few years that educators, parents, and students have been 

seriously challenging the character of their schools. Northerners have 

recently been experiencing a quickening of social consciousness as 

examplified by the advent of local control of education (Ordinanc~, 

1977). The diversity of peoples-in the North challenges educators and 

administrators to approach the publics they serve to find answers to the 

major tasks·they should be performing. 

Present Chief of Education Programs and Evaluation of the 

Northwest Territories, Fred Carnew, has been encouraging educators and 

administrators to take up this challenge as far back as 1974 as 

evidenced in a paper delivered at a Northern Cross-Cultural Education 

Symposium at Fairbanks. He stated that: 

The Department of Education cannot adequately set. 
out programs which will answer the needs of 
children in each community. . . . It must be left 
to the local people to make available learning 
programs that are relevant to the needs and 
Jnterests of the community. . . . If we really 
mean that we want people to be involved then we 
have to be willing to make it possible for people 
to implement their ideas. . . . It also means 
recognizing the fact that people have got some
thing to offer regardless of their academic 
background. (Carnew, 1974, p. 207 in Berry, 
1974). 

20 . 



The review of literature has shown that lay citizens can and 

should play an important role in establishing goals for the school. 

21 . 

This raises a point about the feasibility of attempting to reconcile 

opinions that exist in pluralistic societies. As the Superintendent for 

Inuvik Region, J. A. Coady, cautioned, there are likely to be many 

differences of opinion regarding goal preferences in northern society. 

In a personal communication with the author, he expressed concern about 

the difficulty of reconciling these opinions (Coady, Personal 

communication, January 16, 1978). 

Dunkel (1962) suggested that a pluralistic society may not wish to 

openly discuss goals for the school. He believed this type of 

discussion would create division in that people whose views were not 

being adopted would be offended. Dunkel suggests that "a pluralistic 

society may prefer to ignore this question as long as possible in the 

hope that it will not be too troublesome" (p. 165). Perhaps the 

complexity of diversity might be synthesized to some extent by 

approaching the study of the nature of goals, the reasons why people 

would prefer certain goals rather than others and how establishing goals 

fits into the planning of school programs. 

The Nature of Goals 

The review of literature indicates that educational goals have 

certain characteristics which could be said to comprise the nature of 

goals. These characteristics include the philosophical structures 
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discussed earlier in this review. In addition, the concepts of culture, 

priority and programming stand out as the elements of goals most 

relevant to the present study. 

Cultural Determined Nature of Goals for Schools 

In a study of personal values and preferences for goals, McLean 

(1974, pp. 18-20) found considerable evidence that goals for schools 

cannot be defined independent of the culture and values of society in 

which they function. Mclean drew on a number of authors (McNurrin, 

1971; Hazlett, 1971; Broudry, 1971; Downey, 1971) to support his 

findings. 

Other literature (Spindler, 1963; Becket al., 1968; Kimball, 

1974; Roberts et al., 1976) also suggest that goals for schools are 

embedded in a cultural context. 

Spindler (1963, p. 51) stated that the contents and experience of 

the school program are selected from the total range of possibilities 

which exist in the culture. He believed that intelligent selection of 

goals can be based only on considerable cultural insight. Spindler also 

suggested that there would be important gaps and deadwood 

taught if those who make curriculum do not understand the changing 

culture of the people they serve. 

In field testing the instruments for the present study at Loon 

Lake, this author raised a question about the contextural relationship of 

goal preference to dynamic values of culture. In the pilot study, it was 

observed that the goal of learning about the role of religion in life 



was believed significantly more important by Indian respondents than by 

Euro-Canadians. A study by the Federation of Saskatchewan Indians in 

1973 also found that Indian respondents considered religious studies to 

be important in school. Indian respondents who valued religious 

education in schools outnumbered those who did not value it nearly two 

to one (FSI, 1973, p. 203). These findings suggest that certain goals, 

in this case that of religious education, seem to remain consistent in 

their degree of importance within a cultural group. 

It follows that there may be a relationship between priorities of 

more value laden goals to the ultimate values of society. It could also 

be argued that seemingly less value laden goals might be inconsistent in 

their degree of importance possibly reflecting modes or periods of 

crises in a society. Since goals, as defined in this study, are long 

term outcomes, a problem exists. Perceptions of a particular goal at 

any given time may or may not reflect its ultimate value to a people. 

Mclean (1974) found that distinctive preferences for goals were 

not related to certain personal values by teachers, educational 

administrators and school trustees. However, he did find that 

11 differences in rankings of goal dimensions are associated with 

categories of predominant values 11 (p. 154). He found no difference in 

preference for goals in the intellectual dimension related to personal 

values for his respondents. Mclean did find differences in preference 
-for goals of the social dimension related to categories of ethnic 

origin. 

A study by Gaoler (1971) discovered that certain goals seemed to 

be rated fairly consistent by respondents while others tended to be more 



responsive to perceived pressures of a society at any given time. He 

found the stable goals to be more value laden than those of the less 

stable goals. Gaoler believed the "more stable goals, regardless of the 

presence of responsive goals continued to be regarded as important 

goals 11 {p. 70). He further questioned whether it was logical to 

conclude that less value laden goals would always be of higher priority 

than the stable goals even though they may be rated higher at any given 

time. 

Gaoler's findings, in particular, suggest that extreme care be 

taken in interpreting results of goal priorities. Further investigation 

into the nature of priorities has shown that in spite of its 

limitations, goal prioritization is an important step in overcoming 

advers 1ti es associ a ted with the phi 1 osophi ca 1 and theoreti ca 1 context of 

goals. 

The Nature of Priorities 

Priority, has to do with the relative value of things. Gaoler 

(1971, p. 30) stated that a response to a question of what schools 

should do implies priorities. He concluded that a statement of goals 

implies priorities because the goals named were deemed more important 

for some reason, than those potential goals not named. Priorities, 

therefore, imply choice. 

It is this choice that Birnie (1977} believed to be the key to 

operationalizing goals in the school. He cont~nded that the difference 

between traditional goal statements and those that can be operationalized 

is the injection of a forced-ranking technique. Birnie further stated 
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that "prioritization is the blood transfusion which supplies Goal 

Statements with new life. The knowledge that one subset of goals is 

more important than another subset of goals provides a basis from which 

education a 1 decisions can be made" ( pp. 13, 14). 

It is the interplay of forces and societal constraints with 

various kinds of people about different kinds of goals that Gaoler 

(1971) believed determined priorities. Figure 1 illustrates Gaoler's 

thesis. These same-forces are thought to be major determinants of 

curriculum planning (Fraser, 1963; Saylor et al., 1974; Hass, 1977). 

It follows, then, that prioritization of goals has implications 

for planning school programs that will be practical and operational in 

any given school community . 

Goals and Establishing Currjculum 

A balanced curriculum is one that will lead students to achieve 

educational goals that have been set. Fraser (1963) stated that 

priorities in the curriculum must parallel priorities among goals. 

Establishing balance and priorities in the curriculum is thus an 

extensi-on of the process of determining what should be included or 

excluded in long term planning of school programs. 

One of the first of the modern curriculum specialists, Tyler 

(1949, p. 3l asserted that if an educational program is to be planned 

and if efforts for continued improvement are to be made, it is very 

necessary to have conception of the goals that are being aimed at. 

Tyler considered identifying goals to be at the forefront in 
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 planning curriculum in schools. His model of curriculum development is 

indeed a model to operationalize educational goals as shown in the four 

basic questions Tyler has identified: 

1. What educational purposes should the school seek to attain? 

2. What educational experiences can be provided that are likely 
to attain these purposes? 

3. How can these educational experiences be effectively 
organized? 

4. How can we determine whether these purposes are being 
attained? (1949, p. 1). 

Saylor et al. (1974) supported Tyler's views about the 

significance of goals to curriculum planning. They stated that 

formulating the goals and objectives of an educational program is a 

demanding and complex aspect of curriculum planning. "Yet it must be 

done, for the goals of education postulate the nature and character of 

curriculum and instruction, and all planning should be based on such a 

definition .. (p. 144). The extent of which Saylor et al. believed 

educational goals to be a part in the total curriculum development 

process is shown in Figure 2. 

A sincere effort by professionals to develop insight into the 

nature of goals, the reasons behind people's choices for certain goals, 

and the significance of goals to curriculum planning does provide a 

starting point for synthesizing the diversity of opinions likely to 

exist in a pl_uralistic society. 

At this time it seems appropriate to investigate literature and 

research related to the development of goal statements and its influence 

on the present study. 

27 . 
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The Substance of Goals 

Historically many statements of goals for education have existed 

as indicated earlier in this review of literature. However, the work of 

Downey (1960), a Canadian working at the University of Chicago, has been 

most influential in recent times. Oowney•s contribution to the 

development of functional goal statements has been his synthesis of the 

goals of the past. As Birnie (1977} pointed out, Downey was one of the 

first to attempt to state goals in phrases that could be used to rank 

goals in a forced-ranking technique. Downey believed that most 

educational goals could be categorized into four classes. These were: 

the intellectual, the social, the personal, and the productive. He 

1 is ted these in a conceptua 1 framework as sho\"n in Figure 3. 

Each category in Downey•s conceptual framework resembled the 

values and theories expressed by "identifiable kinds of popular 

educational philosophies, and opinions, expressed by corresponding kinds 

of citizens .. (1960, p. 25). For example, Category A represented the 

opinion that the tasks of education are almost exclusively intellectual. 

Category B represented opinions supporting tasks that are directed 

toward man•s relationship to his fellow man. Category C included the 

physical, emotional, moral, and aesthetic development of the individual. 

Category D referred to several aspects of preparation for adult life. 
-The compilation, synthesis, and conceptual framework development 

which was completed by Downey almost two decades ago has been used 

widely since in research related to goals study (Lorenzetti, 1963; 

Sandmeier, 1964; Wilder et al., 1968; r1aguire, 1968; Gaoler, 1971; 
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FIGURE 3 

Dimensions of the Task of Public Education: 

A Conceptual Framework. 

A. INTELLECTUAL DIMENSIONS 

1. POSSESSION OF KNOWLEDGE: A fund of information. 
Concepts. 

2. COl!J.."-lUNICATION OF KNm'lLEDGE: Skill to aquire and transmit 

3. CREATION OF KNONLEDGE: Discrimination and imagination, a habit 

4. DESIRE FOR KNm'lLEDGE: A love for learning 

B. SOCIAL DIMENSIONS 

I 
5. !-!AN TO MAN: Co-operation in day-to-day relations. 

6. !-1AN TO STATE: Civic rights and duties. 

! 
7. MAN TO COUNTRY: Loyalty to one's own ·country. 

8. HAN TO NORLD: Inter-relationships of people. 

C. PERSONAL DI1-1ENSIONS 

9. PHYSICAL: Bodily health and development. 

10. EMOTIONAL: Mental health and stability 

11. ETHICAL: Moral Integrity. 

12. AESTHETIC: Cultural and Leisure pursuits. 

D. PRODUCTIVE DIMENSIONS 

13. VOCATIVE-SELECTIVE: Information and guidance. 

14 .. VOCATI~E-PREPARATIVE: Training and placement. 

15. HO!-~E AND FA..\1ILY: Housekeeping, do-it-yourself, family. 

16. CONSUMER: Personal buying, selling and invest.TTlent . 

(Downey, 1960) 



McQuarrie, 1971; Birnie, 1976). 

Specific Statements of Goals for Schools 

Examination of specific statements of goals may serve to 

illustrate the significance of Downey's work for recent statements of 

goals. 

In the early 1970's a set of goals was developed and distributed 

by Phi Delta Kappa International with headquarters in California. The 

procedure used a forced-ranking technique which became a model of 

program evaluation in the United States and Canada. The PDK set of 

Educational Goals was influenced by Downey's tasks (Downey, 1960). The 

PDK goa!s are outlined in Appendix B . 

Mclean (1974) has shown that Downey's work and the model program 

of evaluation disseminated by Phi Delta Kappa International have greatly 

influenced subsequent statements of goals in Canada. 

Goa 1 s for schoo 1 s in Saskatchewan \'lere outlined in "Specific 

Objectives of the Elementary and Secondary School Programs": 

l. Personal Development: 
a) Physical and Mental Health: To give such 

instruction and training as may be necessary to 
ensure not only the maintenance of good health, 
both physical and mental, but also the development 
of physical fitness. 

b) InteZteatuaZ Achievement: To think 
rationally, to express thoughts clearly, to read 
and listen with understanding; to develop an 
understanding of political, social, and economic 
structure of modern society; an understanding of 
the methods of science, its major findings, and 
its influence on human affairs; a broad under
standing of the principles of mathematics and their 
importance in daily living; an appreciation of 
other cultures through the medium of foreign 
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languages; an understanding of common tools and 
machines which may be turned to productive work 
when the need arises; an appreciation of the 
achievements of mankind in religion, art, litera
ture, music, and drama; development of character 
manifested in sound habits of social behaviour; 
the development of a pattern of values, attitudes, 
and ideals which will activate the individual 
towards habits of thinking and doing compatible 
with the good life. 

2. Growth Towards Competenae in Citizenship: 
To develop in pupils such personal qualities as 
honesty, integrity, sincerity, and tolerance. 

3. ·Soaial Develovment: To assist the child 
in learning acceptable~ group behaviour. 

4. Moral and Spiritual Development: To 
develop a sensitivity to what is right and good. 
To help pupils discover that life has meaning and 
purpose, to encourage behaviour based on a sense 
of moral and spiritual values, and to establish a 
desire to serve God and one 1 S fellow man. 

5. Oaaupational Preparation: To develop 
early in students a sensitivity to the world of 
work and the desire to make a contribution to it 
through sound preparation. 

6. Growth in Desirahle Attitudes and 
Appreciations: Reverence, self-integrity, respect 
for personality, responsibility, open-mindedness, 
cooperation, respect for constitutional authority, 
attitude of mastery of what is attempted, whole
some attitude to success and failure, etc., 
appreciations for high standard of conduct, for 
the achievements of great thinkers, for humour, 
for shared activity,wetc. (L. t4. Ready, Personal 
communication, January 22, 1973 in Mclean, 1974, 
pp. 25-26) 

The Goals for Basic Education for Alberta adopted in 1978 by the 

Alberta Legislature 11 delimited 11 the role of the school within the. 

broader framework of education. The broader goals of education were 

stated to be the shared responsibility of the home, the church, the 

media and community organizations. Schooling, as part of education, was 

entrusted with primary and distinctive responsibility for specific goals 



 basic to the broader goals of education. The Alberta Legislature 

adopted six basic goals of schooling: 

N Develop competencies in reading, writing, 
speaking, listening and viewing. 

~Acquire basic knowledge and develop skills 
and attitudes in mathematics, the practical and 
fine arts, the sciences, and the social studies 
(including history and geography), with appropriate 
local, national, and international emphasis in 
each. 

a Develop the learning skills of finding, 
organizing, analyzing, and applying information in 
a constructive and objective manner. 

a Acquire knowledge and develop skills, atti
tudes and habits which contribute to physical, 
mental and social well-being. 

a Develop an understanding of the meaning, 
responsibilities, and benefits of active citizen
ship at the local, national and international 
levels . 

a Acquire knowledge and develop skills, 
attitudes, and habits required to respond to the 
opportunities and expectations of the world of 
work. (Alberta Education, 1978) 

Recognizing that learning may or may not be occurring through the 

different community agencies, Alberta education included the broader 

goals of education as the shared responsibility of the school and 

community: 

a Develop intellectual curiosity and a desire 
for lifelong learning. 

a Develop the ability to get along with people 
of varying backgrounds, beliefs and lifestyles. 

a Develop a sense of community responsibility 
which embraces respect for law and authority, 
public and private property, and the rights of 
others. 

a Develop self-discipline, self-understanding, 
and a positive self-concept through realistic 
appraisal of one's capabilities and limitations. 
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8 Develop an appreciation for tradition and 
the ability to understand and respond to change as 
it occurs in personal life and in society. 

a Develop skills for effective utilization of 
financial resources and leisure time and for 
constructive involvement in community endeavors. 

a Develop an appreciation for the role of the 
family in society. 

a Develop an interest in cultural and 
recreational pursuits. 

a Develop a commitment to the careful use of 
natural resources and to the preservation and 
improvement of the physical environment. 

a Develop a sense of purpose in life and 
ethical or spiritual values which respect the 
worth of the individual, justice, fair play and 
fundamental rights, responsibilities and freedoms. 
(Alberta Education, 1978) 

In the early 1970's the Lethbridge School District undertook a 

major study of tasks the schools should perform. The results of this 

study led to the Goals for Education for Lethbridge which are listed in 

Appendix B. 

A study conducted by the Ontario Institute for Studies in 

Education (OISE) identified Goals and Sub-Goals built around four 

fundamental educational tasks: intellectual and communication skills, 

environmental skills, individual development, and cultural development. 

Birnie (1977, p. 16) suggests that these categories represented a 

departure from Downey•s four dimensions. The OISE set of goals are 

included in Appendix B. 

The study which has been most influential to the present study is 

that conduct by Howard Birnie of the University of Saskatchewan. Birnie 

(1977) conducted major goals studies in 1976 in the Moose Jaw and 

Turtleford school jurisdictions in cooperation with the Saskatchewan 



School Trustees Association. He developed 11 Educational Goals for 

Saskatchewan Schools: Form B" through careful synthesis of goal 

statements developed in Canada and the United States since the initial 

work of Downey (1960). It is Form B which has provided· the basis for 

the goals used in the present study. Form B is outlined in Appendix B. 

Summary 

The review of literature has discussed the historical context of 

goal structure. Education as a function of social utility and social 

change was noted. There was general agreement that education is a 

function of social condition and as such is subject to change. 

The philosophical context of educational goals was reviewed. It 

was noted that the assumptions people make about the nature of man 

directly influences their opinions about what schools should be doing. 

It was shown that philosophical structures of the past have implications 

for education today. 

The review of literature discussed the problem of goal transplants 

in Canadian schools. It was noted that goal transplants from one school 

jurisdiction to the next have had particular implications for northern 

education. There was general agreement that the community must share in 

establishing goals for the school. 

The review has shown some concern that the diversity of the 

northern population would prevent the reconciliation of goal synthesis 

for practical purposes. The nature of goals was discussed. The 

concepts of culture, priorities, and curriculum were found to be major 



factors in operationalizing goals in the school. It was noted that 

identifying goals is significant to the curriculum development process. 
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The review of literature discussed the substance of goals. It was 

found that most goal statements can be categorized into four classes, 

the intellectual, social, personal, and productive. The review 

concluded with a discussion of goal statements and related research 

which provided the rationale for the present study . 



CHAPTER 3 

RESEARCH DESIGN AND METHODOLOGY 

This chapter contains a description of the sample and its 

selection, the instruments that were employed and the means by which 

data were collected and analyzed. Included is a general description of 

the school system and the communities from which the sample was taken. 

The Region and Population 

The study was conducted in four neighboring communities in the 

t·1ackenzie Delta of the Canadian \~estern Arctic. The communities were: 

Inuvi k, Tuktoyaktuk, Akl a vi k, and Fort t1cPherson. These are a 11 

communities in what is commonly called the Far North. 

The School System 

Each area in the Northwest Territories in which one or more 

schools are located is an education district. An education district is 

provided with a degree of local authority through a choice of an 

elected Comm~nity Education Committee, a Community Education Society, or 

a Board of Education (Ordinance, 1977). Inuvik, Fort McPherson, 

Aklavik, and Tuktoyaktuk have chosen to elect Community Education 
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Committees. They, along with several other school districts, are 

largely administered by a regional superintendency with headquarters in 

Inuvik. The Inuvik Region is one of several regions responsible to the 

Department of Education at Government Headquarters in Yellowknife, 

Northwest Territories. 

The Communities 

I nuvi k is a modern town in the r~ackenz i e De 1 ta of the Western 

Canadian Arctic and is an educational and administrative center in that 

part of the Northwest Territories. Fort McPherson, Aklavik and 

Tuktoyaktuk are smaller settlements clustered some 65 to 145 kilometers 

from Inuvik . Table 1 provides some indication of the size, cultural 

groups, and numbers of teachers and students in each community. 

The Sample 

Parents of smaller communities were invited by the principals of 

the schools to participate in the study. In the larger community of 

Inuvik, a letter of invitation was sent to 200 citizens selected 

randomly from the total population. All teachers and students grade 8 

to 12 were given the opportunity to participate through arrangements 

made by the Principal of each school. 

Total number of respondents was 335 consisting of 82 teachers, 

200 students and 53 citizens of the communities . 
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Table 1 

r~ajor School Communities in the ~1ackenzie Delta 

Size of Dominant School No. of No. of 
Community population cultures levels teachers students* 

Inuvik 3,200 Euro-Canadian K-6 32 520 
Inuit 7-12 24 350 
Indian (Loucheux) 

Fort t·1cPherson 800 Indian (Loucheux) K-9 13 240 

Aklavik 800 Inuit K-9 12 230 
Indian (Loucheux) 

Tuktoyaktuk 800 Inuit K-9 10 195 

*Figures are approximate as of April 1978. 

Instrumentation 

The instruments employed in the study consisted of the 

following: 

l. An instrument to retrieve demographic data; 

2. A slide-tape presentation designed to familiarize 
participants in northern communities with the study; 

3. The Goal Study Model designed to assess preference for goals 
and level of school performance in achieving goals; 

4. ~set of goal statements designed for use in northern school 
communities; 

5. An instrument to assess the meaningfulness of the goals 
study exercise for participants . 
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The i~ode 1 

The model was essentially that developed by Dr. Howard Birnie of 

the University of Saskatchewan and field-tested, in part, in many school 

jurisdictions and as a whole in the Turtleford School Unit and the Moose 

Jaw Public School District of the Province of Saskatchewan. The 
n 

skeleton of the model was designed after the Phi Delta Kappa Model for 

Goal Study developed and field-tested by the Northern California Program 

Development Center and disseminated in 1972 by the Corrmission on 

Educational Planning of Phi Delta Kappa International, Chico, 

California. Several parts of the model were modified and appropriately 

field-tested at Loon Lake, Saskatchewan, for use in the present study. 

The main feature of the model was its forced-ranking technique to 

prioritize goal statements. 

The model consisted of several sub-parts: 

1. Display boards on which were listed 22 goal statements. The 
display boards had sufficient blank spaces to place five 
small disks adjacent to each goal statements. 

2. Small disks placed in envelopes. Each envelop contained 55 
disks which were to be used in the forced-ranking of the 
goal statements. 

3. Forms and Record Sheets as follows: 

a) Directions for Ranking Goals: Individual and Small 
Group; 

b) Personal Data Form; 

c) Form for Individual Rating of the Level of Performance 
of Current School Programs. This form lists goal 
statements to be rated for the level of goal achievement 
by use of a 5-point Likert type scale as follows: 



1 • Weak 0-20% 
2. Poor 20-40~6 
3. Fair 40-60~; 
4. Good 60-80% 
5. Excellent 80-100% 

4. Record Sheet No. 1: Individual rating of the priority 
ranking of goals and the assessment of school performance 
in achieving the goals. 
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5. Record Sheet tlo. 2: Group rating of ranking goal priorities; 

6. Copy of Goal Statements listed on the Display Board. 

The materials of the model were packaged into individual kits 

which were used by respondents during the execution of the study. 

Goal Statements 

Goal statements were selected, modified and field-tested for use 

in this study. The goal statements were chosen from Form B: Educational 

Goals for Saskatchewan Schools (Birnie, 1977, pp. 210-222). Form B was 

reliable in that it was the product of a variety of field-tested goal 

statements which had been selected and adapted by Dr. Howard Birnie and 

field-tested in Saskatchewan. The sources which had influenced 

Dr. Birnie 1 S selected included the following: Downey's Tasks, Chicago 

(Downey, 1960); Phi Delta Kappa Goals distributed in early 197o•s; 

Goals of Basic Education for the Province of Alberta; Lethbridge Goals 

of Education; Saskatoon Public Schools 1 Goals of Education; and Goals of 

Education: crntario Study (OISE). 

An important feature of the goal statements was an attempt to 

define the parameters of each major goal statement by supplementing the 

goal statement with several similar sub-goal statements. 



Orientation Instrument 

The slide-tape presentation was designed expressly for use in 

northern communities by using slides relating to the communities 

involved in the study. 

Questionnaire 

The questionnaire was designed to assess whether participants 

perceived the Goals Study exercise to have been a meaningful experience. 

The questionnaire consisted of five questions to be answered by a "yes" 

or 11 nO." These questions were included on Record Form No. l. 

Assurance of the Validity of the Instruments 

The goal statements were derived from instruments field-tested by 

Dr. Howard Birnie of the University of Saskatchewan. As certain changes 

in wording were made along with certain additions and deletions, a 

review panel was employed in a validation process. The panel consisted 

of the following members: 

1. Two university professors of Curriculum Studies; 

2. The Professional Development Officer of the Northwest 
Territories Teachers Association; 

3. A_member of the Program Development Division of the 
Department of Education in the Northwest Territories; 

4. Four graduate students in Curriculum Studies; 

5. One superintendent; 
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6. Five school principals in the Northwest Territories; 

7. A non-professional from each community representative of the 
predominant cultural group or groups. 

The non-professional panel members from the communities and the 

school principals were asked to make judgements about the need for 

translation in one or more languages (Inuit, Loucheux, or French) or the 

need to employ a translator during the goals study exercise. 

The other panel judges were asked to make critical judgements in 

the following areas: 

1. The need for alterations of any words to achieve clarity; 

2. The need to make additions and deletions to the list of goal 
statements and sub-goal statements; 

3. The content validity of the modified goal statements relative 
to Form B . 

Results of the Panel Review 

Translation was not considered necessary. It was believed that a 

good representation of the community could be employed using the English 

format. It was the opinion that most people in the communities tested 

do understand and speak English. If a problem did exist, it would 

likely be a factor of interpreting the written context to the vernacular 

familiar to the lay citizens of the communities. 

One judge was of the opinion that the goal statements in the 
-modified set tended to be more action oriented while those in Form 8 

related more to attitudes. To this extent comparison of results between 

the present study and those of Birnie (1977) might be affected. All 

other judges considered the modified set to be similar in content and 



intent with that of Form B. The greatest strength of the instrument was 

stated to be its apparent suitability for the lay citizen in the target 

population. 

Administration of the Instrument 

The permission and support of a number of people and organizations 

were obtained. These included the Regional and Assistant Super

intendents of Education, the principals in each community and the Local 

Community Education Committees. 

The principals of the schools invited the parents of the smaller 

communities to participate in the study. In Inuvik, 200 letters of 

invitation were sent to citizens selected randomly from the total 

population. Arrangements were made through the principal of each school 

to involve the teacher and student groups. 

The data for the teacher, student, and community groups were 

collected in various separate meetings with each group. Schedules were 

arranged in consultation with principals. The instruments were 

administered in successive stages as follows: 

Stage One: Orientation. The slide-tape presentation was 

presented along with a discussion of the overall study. A copy of the 

goal statements was handed to each participant. These were discussed to 

assure a basi~ understanding of the purpose of the study and the context 

of the goal statements. Wherever necessary individual assistance was 

provided by the author. With the community group, it was often deemed 

v1orthwhile to employ a conversant .member of the lay citizenry in 
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assisting individuals. Wherever this took place, the author was present 

to assure as best as possible a consistent interpretation of the 

written context. The whole idea was to familiarize the subjects with 

the goal statements and significance of the study. 

Stage TWo: Goals~ Exeraise~ and Assessment. The instruments were 

employed to prioritize goal statements and to assess the perceived level 

of school performance. Figure 4 illustrates the model program for 

community, student, and professional involvement in establishing 

educational goals and objectives as outlined by Birnie (1977, p. v). 

Phase One of the model program was demonstrated. 

The format that was followed consisted of the following stages: 

1. Individual GOals Exeraise. Participants followed the 

directions for ranking goals: Individual. These directions are 

included in Appendix A. The procedure consisted of a forced-ranking 

technique in which subjects were forced to make choices as to 

preferences among the goal statements. This was accomplished by placing 

disks on any one or more goal statements. Individual goal statements 

were permitted to be left blank but all 55 disks had to be used to a 

maximum of 5 on any one goal statement. 

Data was recorded on Record Sheet No. 1 and collected for analysis 

later for information of sub-groups. Data for major groups was 

determined by small group identification. 
-2. Group Identification of GOals. Participants were invited to 

join groups of four to follow the "Directions for Ranking Goals: Small 

Group 11 are included in Appendix A. The exercise v1as essentially a 

repetition of the individual exercise, the difference being that a 
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consensus was reached. 

Each group contributed one final score as reached by consensus. 

The final score was then combined with scores from each other groups of 

four to produce the composite from the exercise. This constituted the 

final ranking of goals for the whole group present. 

Results of the group session were displayed on an overhead 

projector in order that the group could reach a sense of closure. This 

group data determined the priority ranking of goals as perceived by 

teachers, students, and community as major sub-groups. 

Data were a 1 so recorded on Record Sheet fJo. 2 and caul d be 

retained permanently by respondents as their record of what took place. 

3. Individual Assessment Exercises. Respondents were asked to 

judge how well the school is achieving each goal by check marking the 

favored response on the five-point scale as illustrated in the 

direction in Appendix A. Data were recorded on Record Form No. 1 and 

collected for analysis later. 

Questionnaire 

Respondents answered this questionnaire after the completion of 

the Goals Study exercises. The data were also collected on Record Form 

No. 1 . 
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Treatment of the Data 

The data which was analyzed statistically could be separated into 

three major divisions as follows: 

1. Data associated with priority importance of the goals. This 
data related to sub-problems 1, 2, 3, 7, and 8. 

2. Data associated to perceptions of school progress toward 
achieving the goals. This data related to sub-problems 
4, 5, 6, 7, and 8. 

3. Data associated with the questionnaire. This data dealt 
with sub-problem 9. 

Means and ranks were calculated for all respondents and sub-groups. 

The statistical techniques employed in analyzing the data were: a 

one-way analysis of variance with the Student Newman-Keuls comparison of 

ordered ·means, the Spearman Rank Correlation Coefficient with a t-test 

for significance, and the chi-square test. 

One Way Analysis of Variance 

This test determined the variance between the means of specific 

goals as rated by the various sub-groups. The analysis of variance 

further provided the F-rati o and F-probabi 1 i ty \'lh i ch determined the 

level of the significance of difference in the ratings of specific 

goals. Differences were considered significant at the .OS level. 

Student Ne\·llTian-Keuls Test 

This test compared ordered means. It was used to determine where 

:he significant differences existed between pairs of sub-groups on 



specific goals. 

Spearman Rank Correlation Coefficient 

The degree to which sub-groups agreed or disagreed in their 

ranking of goal importance and the level of school performance in 

achieving the goals was determined by the Spearman Rank Correlation 

Coefficient. A t-test was used to determine the significance of each 

correlation. Differences were considered significant at the .05 level. 

Chi-Square 

This instrument was employed on the frequencies of questionnaire 

responses on each of the five questions. This identified areas which 

the respondents perceived to be meaningful or not meaningful in the 

goals study exercise. 

Group Data 

The data collected from the small group exercises were used to 

determine the goal priorities for the teachers, students, and 

community as major sub-groups. 

Individual Data 

The data collected from the individual exercises were used to 

determine the goal priorities for all other participating sub-groups. 

Data from individual exercises were used to determine the level of 

4:? . 



 

schoo 1 performan' ,. in a chi evi ng goa 1 s for a 11 sub-groups. 

The compilot ion of all the data was used to find possible answers 

to the major probl;·m as defined in this study. 

Summary 

This chapte1 has outlined the procedures used in conducting the 

study. 

The instrum•'''ts used for data collection, the model technique, 

the population fr'"ll which the sample was taken, and the methods of data 

co 11 ecti on were o,d 1 i ned· 

The chapter ~·oncl uded \<Ji th an explanation of the major 

statistical proce,idres employed to analyze the data of the study . 
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CHAPTER 4 

ANALYSIS OF THE DATA AND DISCUSSION OF THE FINDINGS 

The major problem of the study required the investigation of 

several sub-problems. This chapter will describe the results of the 

statistical techniques employed to analyze the data related to each of 

the sub-problems. The analysis of the seventh and eighth sub-problems, 

concerning significant differences and correlations in the ranking of 

goals respectively, will be discussed in conjunction with each of the 

first six sub-problems. 

Means and ranks were determined for each sub-group. The analysis 

of variance with the Student Newman-Keuls comparison of ordered means, 

the Spearman Rank Correlation Coefficient and the Chi-square were the 

statistical techniques used in the study. The results of these tests 

will be described. 

Relative Importance of Goals of Major Sub-Groups 

The first sub-problem of the study required that means and ranks 

be determined from the data in which individuals reached consensus in 
-their small group discussions. Group data were available from all major 

sub-groups except from the community sub-group in Aklavik. The 

individual data collected from the Aklavik community sub-group could not 
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 be used in the statistical analysis for the first sub-problem relating 

to major sub-groups. The ranks of each goal as perceived by the major 

sub-groups of the Mackenzie Delta are outlined in Table 2. 

The analysis for the first sub-problem concerned itself with the 

relative importance of goals perceived by teachers, students, and the 

community as major sub-groups in the Mackenzie Delta. The analysis was 

developed further to determine relative importance of goals for major 

sub-groups in each of the four communities individually. The ranks of 

the major sub-groups in each school community are shown in Table 5. 

The analysis of variance with the Student Ne\'lman-Keuls test 

determined which differences of opinions on specific goals were signifi-

cant and where significant differences existed among the sub-groups. 

he results of the analysis of variance with the Student Newman-Keuls 

comparison of ordered means are presented in Table 3. 

Differences were considered significant at the 0.05 level. 

The Spearman Rank Correlation Coefficient determined the degree of 

agreement among the overall rankings of goals by the major sub-groups. 

The correlation coefficients are outlined in Table 4. To examine the 

significance of the correlation coefficients, a comparison was made of 

the correlation with a student t-distribution. Correlations were 

considered significant at the .05 level of probability. Those 

correlations which were not found to be significant were charted with an 

-asterisk beside them in the various tables illustrating the Spearman 

Rank Correlations. 

For the purpose of reporting findings, goals considered to be the 

st important were those goa 1 s ranked within the top third of a 11 the 

goals. 
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~le 2: Comparison of Ranks of Goal Importance as Perceived by the 
Major Sub-groups in the Mackenzie Delta 

Goal Total Teachers Students Community 

Read, write, speak English 1 

Develop confidence 2 2 12.5 2 

Job skills 3 10.5 2 8.5 

Examine information 4 4 6 8.5 

t4athemati cs 5 8 3 4.5 

Set of values 6 5.5 10 3 

Accept people 7 7 7.5 4.5 

Responsible citizenship 8 5.5 11 6.5 

Desire to learn 9 3 15.5 6.5 

Natural resources 10 9 4 13.5 

l~Jorl d of work 11 19 5 10.5 

~nges ·in world 12 15 9 10.5 

ysical fitness 13 12 12.5 13.5 

Preserve culture 14 10.5 14 13.5 

Man through science 15 15 15.5 13.5 

Living with technology 16 21 7.5 21 

Canadian studies 17 13 19 16.5 

Consumer education 18 15 18 18 

Political organizations 19 20 17 19 

Artistic beauty 20 17 20 16.5 

Family living 21 18 21 22 

Role of religion 22 22 22 20 

Number of small groups 92 21 58 13 
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Table 3: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goa 1 Importance as Perceived by t·1aj or 
Sub-Groups in the Mackenzie Delta 

,...4 
::> ' • 

G.oal F-ratio F-prob. Comparison* 

1 • Family 1 i vi ng 0.277 0.7574 1 2 3 

2. Responsible citizenship 5.609 0.0051 1 3 2 
3. Man through science 2.445 0.0926 2 3 1 
4. Set of values 4.156 0.0188 1 3 2 -
5. Natural resources 3.463 0.0356 2 1 3 
6. Mathematics 0.078 0.9253 3 2 
7. Consumer education 2.049 0.1348 2 3 1 
8. Political organizations 8.096 0.0006 2 3 1 -
9. Accept people 2.767 0.0682 1 3 2 

10. Desire to learn 15.543 0.0000 1 3 2 

11 . Artistic beauty 0.844 0.4336 3 1 2 

12. Role of religion 5.924 0.0038 3 2 1 

13. Examine information 5.959 0.0037 1 2 3 -
14. Develop confidence 20. 197 0.0000 1 3 2 

15. Preserve culture 0.305 0.7380 2 1 3 

16. Job skills 6.596 0.0021 2 3 1 

17. World of work 10.246 0.0001 2 3 1 

18. Changes in world 4.447 0.0144 2 3 1 
19. Read, write, speak English 2.743 0.0698 1 3 2 

20. Canadian studies 0.498 0.6095 2 1 3 

21 . Living with technology 14.607 0.0000 2 3 1 

22. Physical fitness 1. 366 0.2603 2 1 3 

*Groups underJined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Teachers; 2 = Students; 3 = Community 



Tab 1 e 4: Spearman Rank Corre 1 at ion Coefficients by Importance of Goa 1 s as Perceived by t4ajor Sub-groups 

Sub-groups 1 2 3 4 5 .6 7 8 9 10 11 12 13 
-~---... --

1. Inuvi k teacher'S X .51 .83 .69 .28 .05* .68 -. 15* .53 .36 .59 .72 .39 
2. Inuvik students X .57 .47 .44 .36 .58 .03* .42 .31* . 39 .54 .93 

3. Inuvik community X .55 .32* . 14* .52 -.24* .47 .54 .40 .76 .50 

4. Tuk teachers X .43 .20* .62 .10* .45 .30* .44 .76 .46 

5. Tuk students X . 17* .25* .34 .30* .41 .26* .34 .61 

6. Tuk community X .20* .30* .41 .02* .39 .20* .39 
7. Aklavik teachers X .01* .56 .04 .67 .84 .52 
8. Ak1avik students X .04* .22* .32* -.003* .22 
9. f11cPherson teachers X . 19* . 61 .70 .38 

10. McPherson students X .06* . 31 * .46 

ll . r~cPherson community X . 71 .35 

12. Total teachers X .46 
13. Total students X 

 
14. Total community 

N = Number of small groups. 
*Correlations that are not significant at .05 level. 
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Major Sub-Groups in the Mackenzie Delta 

The findings were as follows: 

Teachers expressed the opinion that the most important goals for 

the school relative to other goals were those relating to reading~ 

writing, and speaking English, developing confidence, desire to learn, 

examining information, set of values, responsible citizenship, and 

accepting people of different beliefs. 

Students perceived the most important goals to be those relating 

to reading, writing, and speaking English, job skills, mathematics, 

natural resources, world of work, living with technology, and accepting 

people of different beliefs. 

T~e community believed the most important goals to be those 

relating to reading, writing, and speaking English, developing 

confidence, set of values, accepting people of different beliefs, 

mathematics, responsible citizenship, and desire to learn. 

Teachers, students, and community as major sub-groups in the 

Mackenzie Delta were in agreement that learning to read, write, and 

speak English should be the number one priority for the school. 
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The goals relating to the role of religion, family living, artistic 

beauty, consumer education, Canadian studies, and living with technology 

were for the most part perceived by all major sub-groups to ~e goals of 

least importance relative to other goals. Teachers believed the goals 

relating to consumer education and Canadian studies to be of moderate 

importance. Students differed significantly from teachers and community 

by rat i n g 1 i vi n g ~·J i t h techno 1 o gy moderately hi g h . 



Teachers and students expressed the greatest disagreement in their 

view of the relative importance of specific goals. Significant 

differences existed on ten of the goals rated by teachers and students. 

Teachers attached more importance than students to the goals relating to 

responsible citizenship, examining information, set of values, desire to 

learn, and developing confidence. Students believed the goals relating 

to job skills, world of work, changes in the world, living with 

technology, political and social organizations, and role of religion 

were significantly more important than teachers. 

Students rated the importance of developing skills in living with 

technology and learning to use natural resources wisely higher than the 

community . 

The teachers and community rated the importance of developing 

confidence and self-worth significantly higher than did students. 

Teachers rated developing a desire for learning and learning to 

examine and use information higher than the corrmunity. 

The Spearman Rank Correlation Coefficients in Table 4 showed a 

high degree of agreement between the rankings of teachers and community 

on the relative importance of goals. A moderately high positive 

relationship existed between the rankings of students and community. 

The lowest degree of agreement in overall perceptions of goal importance 

existed between teachers and students. 

Major Sub-groups of Individual Communities 

Data obtained from the small group consensus exercises were 
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analyzed further to determine relative importance of goals by the 

teachers, students, and community within each individual school 

community. Data for the community sub-groups of Aklavik were not 

available. 

The ranks of goal importance by major sub-groups in the school 

communities are presented in Table 5. The results of the analysis of 

variance, with the Student Newman-Keuls comparison of ordered means are 

shown in Tables 6, 7~ and 8. The findings were as follows. 

Teachers, students, and community of Inuvik agreed that the 

highest priority for the school is learning to read, write, and speak 

English. Reading, writing, and speaking English was, with few 

exceptions, rated high by major sub-groups in all school communities. 

The greatest deviation from the norm in rating reading, writing, and 

speaking English existed with the Aklavik students who belieVed the goal 

 

to be of moderate importance. 

Aklavik students reserved the highest position for the goal of 

preserving one's cultural identity. Preserving culture was found to 

have higher ranks by all major sub-groups in Tuktoyaktuk, Aklavik, and 

Fort ~1cPherson than by any one of the teacher, student, or community 

sub-groups in Inuvik. The community sub-group of Inuvik contended that 

preserving one's cultural identity was the least important goal for the 

school relative to all other goals. 
-

Three goals rated by Aklavik students were shown to have higher 

ranks than by any other major sub-group in the four communities. The 

goals relating to the role of religion, consumer education, and living 

with technology were given high priority only by the Aklavik students. 
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Tdlde 5: Compurison of the Ranks of Goal Importance as Perceived by ~1ajor Sub-groups in Each CotTununity 

Inuvik Tuktoyaktuk Ak1avik Fort r·lcPherson 

Goals Total T s c T s c T s C* T s c 
. 

Read, write, speak English l 1. 0 1. 0 1 . 0 1. 5 1 . 5 8.0 5.0 12.0 -- 2.0 2.0 1. 5 
Develop confidence 2 2.0 10.5 2.0 3.0 11 . 5 8.0 5.0 18.5 -- 1 . 0 14.0 l. 5 
Job skills 3 12.5 2.0 9.5 18.5 ll . 5 8.0 9'.0 3.0 -- 11 . 0 4.0 6.5 
Examine information 4 3.0 4.0 5.0 7.5 ll . 5 19.5 9.0 12.0 -- 4.0 8.0 10.0 
Nathematics 5 7.5 5.5 3.0 1. 5 5.0 8.0 11 . 0 12.0 -- 11.0 1. 0 15.5 
Set of values 6 6.0 5.5 6.5 14.0 17.5 2.5 2.0 16.0 -- 4.0 20.0 3.0 
Accept people 7 7.5 7.0 9.5 5.0 11 . 5 1 . 0 7.0 12.0 -- 8.5 18.5 5.0 
Responsible citizenship 8 5.0 13.0 6.5 10.0 5.0 2.5 2.0 16.0 -- 6.5 5.0 6.5 
Desire to learn 9 4.0 15.0 4.0 7.5 11 . 5 19.5 2.0 16.0 -- 11 . 0 8.0 10.0 
Natural resources 10 12.5 3.0 16.5 5.0 11 . 5 15.0 5.0 12.0 -- 13.0 18.5 10.0 
World of work 11 18.5 8.0 12.0 14.0 5.0 8.0 20.5 6.5 -- 8.5 3.0 15.5 
Changes in world 12 10.0 9.0 9.5 1R.5 3.0 19.5 15.0 20.5 -- 20.5 10.5 13.0 
Physical fitness 13 12.5 14.0 14.5 5.0 1. 5 15.0 12.5 5.0 -- 17.5 14.0 15.5 
Preserve culture 14 17.0 18.0 22.0 10.0 11 . 5 8.0 9.0 1. 0 -- 6.5 8.0 4.0 
Man through science 15 15.0 12.0 13.0 14.0 20.0 8.0 18.0 22.0 -- 14.5 10.5 21.0 
Living with technology 16 22.0 10.5 18.5 18.5 11. 5 8.0 12.5 4.0 17.5 17.0 21.0 --
Canadian studies 17 9.0 17.0 14.5 10.0 20.0 19.5 15.0 8.5 -- 17.5 14.0 15.5 
Consumer education 18 16.0 19.0 18.5 14.0 11 . 5 15.0 15.0 2.0 -- 14.5 14.0 10.0 
Political organizations 19 18.5 16.0 16.5 14.0 17.5 8.0 20.5 8.5 -- 20.5 14.0 18.5 
Artistic beauty 20 12.5 21.0 9.5 18.5 22.0 22.0 18.0 20.5 -- 17.5 6.0 21.0 
Family living 21 20.5 20.0 21.0 21.0 11 • 5 15.0 18.0 18.5 4.0 22.0 18.5 --
Role of re l i g·i on 22 20.5 22.0 20.0 22.0 20.0 15.0 22.0 6.5 -- 22.0 21.0 10.0 
--~~-

Number of small groups 92 12 45 8 2 2 l 4 6 3 5 4 

*Small group data was not available from Community Sub-group in Aklavik. 
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Table 6: Analysis of Variance with Student Nevll11an-Keuls Comparison of 
Ordered Means of Goal Importance as Perceived by Major 
Sub-Groups in Inuvik 

60 . 

Goal F-ratio F -prob. Comparison* 

1 . Family living 0.189 0.8283 2 3 
2. Responsible citizenship 3.253 0.0453 1 3 2 . 
3. Man through science 1.677 0.1953 2 3 1 
4. Set of values 0.599 0.5524 1 3 2 
5. Natural resources 10.258 0.0001 2 1 3 
6. r~athemati cs 2.168 0.1230 3 1 2 
7. Consumer education 0. 711 0.4952 2 1 3 
8. Political organizations 3.398 0.0398 2 3 1 

9. Accept people 0.422 0.6576 2 3 
10. Desire to learn 11 . 716 0.0000 1 3 2 
11 . Artistic beauty 8.794 0.0004 3 1 2 
12. Role of religion 0.823 0.4440 3 2 1 

13. Examine information 4.267 0.0184 1 3 2 
14. Develop confidence 11.793 0.0000 1 3 2 
15. Preserve culture 2.509 0.0896 2 1 3 
16. Job skills 5.075 0.0091 2 3 1 
17. World of work 7.657 0.0011 2 3 1 
18. Changes in world 1. 097 0.3401 2 3 1 
19. Read, write, speak English ?..724 0.0735 l 3 2 
20. Canadian studies 0.046 0.9552 1 2 3 
21. Living with technology 12.575 0.0000 2 3 1 
22. Physical fitness 0.382 0.6839 2 3 1 

*Groups under.lined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Teachers; 2 = Students; 3 = Community 



Table 7: Means, Ranks, and F-Probabilities of Goal I~portance which 
Differed Significantly at 0.05 level as Perceived by Teachers 
and Students of Aklavik. 

Teachers(n=4) Students(n=6) 
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Goal Mean Rank r~1ean Rank F-prob. 

2. Responsible citizenship 4.000 2 2.333 16 0.0039 

5. Natural resources 3.750 5 2.500 12 0.0598 

7. Consumer education 1. 750 15 3.666 2 0.0183 

8. Political organization 1. 250 20.5 2.666 8.5 0.0153 

10. Desire to learn 4.000 2 2.333 16 0.0039 

12. Role of religion 0.500 22 2.833 6.5 0.0029 

17. World of work 1.250 20.5 2.833 6.5 0.0553 

21. Physical fitness 2. o·oo 12.5 3.000 5 0.0598 

n = number of small groups. 

NOTE: Group data not available for community sub-group in Aklavik. 



Table 8: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goal Importance as Perceived by Major 
Sub-Groups in Fort McPherson 
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Goal F-ratio F-prob. Comparison* 

1 . Family 1 i vi ng 12.575 0.0025 1 3 2 
2. Responsible citizenship 0.086 0.9186 2 1 3 
3. Man through science 3.682 0.0679 2 1 3 
4. Set of values 12.720 0.0024 3 1 2 

5. Natural resources 1. 322 0.3137 3 1 2 
6. Mathematics 10. 182 0.0049 2 1 3 
7. Consumer education 1. 125 0.3664 3 2 1 

8. Political organizations 1. 547 0.2645 2 3 1 

9. Accept people 3.462 0.0767 3 1 2 
10. Desire to learn 1.279 0.3244 1 2 3 

11 .. Artistic beauty 1. 606 0.2532 2 1 3 

12. Role of religion 4.786 0.0384 3 2 1 

13. Examine information 2.589 0.1294 1 2 3 

14. Develop confidence 6.955 0.0149 1 3 2 

15. Preserve culture 0.988 0.4094 3 1 2 

16. Job skills 0.975 0.4138 2 3 1 

17. World of work 2 .. 924 0 0 1051 2 1 3 

18. Changes in world 2.242 0.1622 2 3 1 

19. Read, write, speak English 0.070 0.9331 3 2 1 

20. Canadian studies 0.692 0.5252 2 3 1 

21. living with technology 0.716 0.5146 2 1 3 

22. Physical fitness 0.439 0.6578 2 3 1 

*Groups underJined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Teachers; 2 = Students; 3 = Community 



The goal of family living was given a high rank by the teachers of 

Fort McPherson. Learning to understand and practice skills of family 

living was, with few exceptions, believed to be relatively unimportant 

by all other sub-groups. 

Goals relating to accepting people of different lifestyles, set of 

values, developing confidence, and responsible citizenship were 

predominantly given high ratings of importance by teachers and community 

members in each school community. 

Developing job skills for an immediate field of work and learning 

about the world of work were for the most part consistently given high 

priority by the students of each community. 

The highest disagreement in rating the importance of specific 

goals existed with the teachers and students of Inuvik who differed 

significantly on 10 goals. There were no significant differences in the 

ratings of goal importance by teachers, students, and community of 

Tuktoyaktuk. 

Goals in which significant differences were found in Inuvik, 

Aklavik, and Fort McPherson are presented in Tables 6, 7, and 8. The 

Spearman Rank Correlation Coefficient in Table 4 showed the highest 

degree of agreement in the overall relative perceptions of goal 

importance to exist between the teachers and community of Inuvik. 

Discussion of the Findings 

There is little doubt that learning to read, write, and speak 

English is believed to have the highest priority for the school; in 
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total all major sub-groups agree. Slight deviations from the norm in 

Fort McPherson and to a greater extent in Aklavik and Tuktoyaktuk do not 

mean unequivocally that learning to read, write, and speak English is 

considered less important in these communities. Many of the top goals 

in these individual communities may reflect concerns of the people at 

this time. Examples are the goals relating to preserving culture, 

living with technology, responsible consumerism, job skills and the 

world of work. Gaoler (1971) might well have labelled these goals 

11 responsive goals"- those goals that tend to respond to perceived 

pressures of a society at any given time. 

Certain goals tended to be rated consistently high by the teacher 

and community sub-groups in each school community. These were goals 

relating to people of different life-styles, values, confidence, and 

self-worth, and responsible citizenship. The introduction of Civics as 

a subject in the northern school is an expression of societal awareness 

of its interest in developing responsible citizens. 

The high rating given to developing a set of values and standards 

of what is good is generably consistent throughout the teacher and 

community sub-groups with the exception of Tuktoyaktuk teachers. It is 

interesting to note that the students of Inuvik also rated the values 

goal high, whereas the students of all other school communities believed 

the goal to be relatively low in priority. The findings of this study 

suggest a need for educators to take a careful look at whether or not a 

sound program of valuing or values classification should be implemented 

in the schools of the Mackenzie Delta . 

Formerly, the social studies program included values clarification 
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as defined in the Alberta Social Studies Elementary and Secondary 

Handbooks (1972). The proposed new social studies curriculum in the 

~orthwest Territories appears to de-emphasize valuing and values 

clarification thus reflecting a reaction to the difficulties experienceo 

in Alberta. It should be mentioned that a major evaluation of the 

Alberta program of values clarification found the program consistent 

with current and emerging goals of education as those stated in Alberta 

Education's Goals of-Basic Education (1975) and in the Worth Report 

(1972). The evaluators attributed much of the failure of valuing in 

Alberta schools to the negative attitudes of teachers, to their lack of 

expertise in the valuing process and to the lack of in-service for 

teachers to learn more about values clarification process. 
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The high regard for the preservation of cultural identity expressed 

by Aklavik students is shared to a lesser extent by students of Fort 

HcPherson. Preserving cultural identity as a goal for the school is not 

nearly so vital for students of Inuvik and Tuktoyaktuk. 

All of the communities have been focal points in the recent gas 

pipeline debate in the Mackenzie Valley (Berger, 1977). It has been 

in these communities along with several others in the Mackenzie River 

Valley where local citizens have debated the effects development might 

have on their culture and life-styles. There is no question that 

students of Inuvik and Tuktoyaktuk have been exposed to considerable 

technologicafdevelopment in recent years, perhaps more so than the 

students of Aklavik and Fort McPherson. The findings of this study 

indicate a need for research into the effects of modern technology and 

rapid change on attitudes toward the preservation of culture. 



It cannot be assumed that the lower rating of preserving cultural 

identity by certain sub-groups indicates these groups are less sensitive 

to preserving culture. It should be remembered that this study has 

attempted to find the important goals for the school. Preserving 

culture might be considered a function of some other agency such as the 

home. 

The unusually high rating of the role of religion by the Aklavik 

students suggests a need for further study into the relationship of this 

goal to the perceptions of particular sub-groups. Studies by Birnie 

.(1975) found that religion is usually rated low in importance by all 

sub-groups. 

In categorizing the goal statements according to Downey's 

dimensions (Downey, 1960) the findings indicated that teachers and 

citizens of the community are sensit·ive to the social and personal 

development of young people. Students, on the other hand, favor 

development of their productive potential. The findings showed that 

students in the Mackenzie Delta are far less concerned than teachers and 

community about their social conditioning as it relates to a function of 

the school. 

The ratings of goals in the Intellectual dimension were generally 

inconsistent. The only goal in this category which could be considered 

as the norm was the usually high ratings of learning to read, write, and 

speak English. 

ihe findings have implications among teachers, students, and 

community members of the Nackenzie Delta. Students in particular do not 

have the same perception of the role of the school as teachers and 
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citizens of the community. It would seem advantageous for dialogue 

among the major groups regarding new possibilities for accommodating the 

goals of real value to individuals and groups in the northern society. 

Relative Importance by Specific Sub-groups 

The second sub-problem of the study required that means and ranks 

be determined from data obtained from the individual rating of goals. 

The analysis concerned itself with the relative importance of goals as 

perceived by native and non-native northerners, major cultural groups, 

teacher assistants and education committee members. In the case of 

native and non-native northerners, the analysis was developed further to 

study relationships between priorities of native and non-native 

teachers, students, and community. 

Native and Non-Native Northerners 

The terms native and non-native as defined in the present study 

were not related to culture. Native referred to people who were born 

and raised in the Far North. All other respondents were considered to 

be non-native. 

The relative importance of goals by native and non-native 

northerners are outlined in Table 9. The results of the analysis of 

variance of the goals which differed significantly are shown in 

Table 10. The Spearman Rank Correlation Coefficients are presented in 

Table 15. The findings \'Jere as follm·1s: 
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Table 9: Comparison of Ranks of Goal Importance as Perceived by 
Native and Non-Native Respondents 

Total Native Non-native 
Goal respondents respondents respondents 

Read, write, speak English 1 2 1 
Develop confidence 2 8 2 

Job skills 3 1 9 

Examine information 4 14.5 3 
Mathematics 5 12 4 
Set of values 6 7 5 

Accept people 7 4 6 
Responsible citizenship 8 6 7 
Desire to learn 9 13 8 

Natural resources 10 5 8 

World of \"'Ork 11 9 14 
Changes in world 12 16 13 
Physical fitness 13 11 11 
Preserve culture 14 3 20 

Man through science 15 19 12 
Living with technology 16 10 15 
Canadian studies 17 18 16 
Consumer education 18 14.5 18 

Political organizations 19 17 17 
Artistic beauty 20 22 19 

Family living 21 21 21 

Role of religion 22 20 22 

Number of respondents 335 133 202 
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Table 10: Means, Ranks and F-Probabilities of Goal Importance which 
Differed Significantly at 0.05 Level as Perceived by 
Native and Non-Native Respondents. 

Native Non-native 

Goal t~ean Rank t·1ean Rank F-Prob. 

Han through science 2.052 19 2.386 12 0.0058 

Natural resources 2.327 5 2.504 10 0.0082 

~1athemati cs 2.458 12 2.955 4 0.0005 

Consumer education 2.436 14.8 2.094 18 0.0012 

Desire to learn 2.4436 13 2.767 8 0.0080 

Role of religion 2.045 20 1. 485 22 0.0000 

Examine information 2.436 14.5 3.044 3 0.0000 

Develop confidence 2.654 8 3.227 2 0.0001 

Preserve culture 2.879 3 1.970 20 0.0000 

Job skills 3.097 1 2.584 9 0.0003 

\~orl d of work 2.571 9 2.257 14 0.0110 

Read, write, speak English 3.067 2 3.901 1 0.0000 

Living with technology 2.526 10 2.337 15 0.0183 

Number of respondents 135 202 
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The most important goals for the school in order of priority 

according to native respondents were goals relating to job skills, 

reading, writing, and speaking Engli~h, preserving culture, accepting 

people of different beliefs and life styles, natural resources, 

responsible citizenship, and values and standards of what is good. 

Non-native respondents believed the most important goals to be 

goals relating to reading, writing, and speaking English, confidence and 

self-worth, examining information, mathematics, values and standards of 

what is good, accepting people of different beliefs and life styles and 

responsible citizenship. 

Both native and non-native respondents agreed that goals relating 

to the role of religion, family living, artistic beauty and political 

and social organizations were among the least important goals for the 

school. 

Considerable disagreement existed between native and non-native 

respondents on the majority of goals. 

Native respondents were of the opinion that seven goals were 

significantly more important than non-native respondents perceived. 
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These goals related to job skills, preserving culture, natural resources, 

the world of work, living with technology, responsible consumerism, and 

the role of religion in life. 

Non-native respondents rated six goals significantly more 

important than the non-native respondents. These goals related to 

reading, writing, and speaking English, man through science, 

mathematics, desire for learning, confidence and self-worth, and 

examining information. 



 

 

The greatest difference of opinion was found to exist in rating 

the importance of preserving one's cultural identity. Native 

respondents believed preserving cultural identity to be the third most 

important goal for the school. Non-native respondents rated this goal 

extremely low by comparison with a rank of 20. 

The Spearman Rank Correlation Coefficients in Table 15 sho\~Jed a 

moderate positive correlation of 0.55 between the overall rankings of 

goal importance by native and non-native respondents. 

Native and Non-r~ative Teachers, Students and Community 

The relative 1mportance of specific goals by each of the native 

and non-native sub-groups is outlined in Table 11. Tables 12, 13, and 

14 show the ranks, mean scores and the results of the analysis of 

variance on the goals that were found to have significant differences in 

the rating of goal importance. The Spearman Rank Correlations are 

presented in Table 15. The findings were as follows. 

Two goals, learning to read, write, and speak English and learning 

to accept people of different beliefs and life-styles, were rated by all 

sub-groups consistently as the more important goals for the school. 

There was considerable disagreement among the native and non-native 

sub-groups on most of the other goals. 

The lea~t disagreement in rating importance of specific goals 

existed between native and non-native teachers. 

ihe greatest disagreement in rating importance of specific goals 

existed between native and non-native community sub-groups. 
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Table 11: Comparison of Ranks of Categories Within Hative and Non-Native Variables of Goal Importance. 

Total Native Non-:native Native Non-native Native Non-native 
Goal respondents teacher teacher student student community community 

' Read, write, speak English 1 2.5 1 2 1 1 1 
Develop confidence 2 4 2 9 10.5 7 2 
Job skills 3 18 9 1 4 5.5 13 
Examine information 4 15.5 3 14 3 14 7 
f•1a thema tics 5 20.5 8 12 2 12 4 
Set of values 6 1 4 11 5 5.5 9.5 
Accept people 7 2.5 7 5 7 4 5.5 
Responsible citizenship 8 8 6 7 12 3 5.5 
Desire to learn 9 6 5 16 16 12 3 
Natural resources 10 9 10 3 6 8 15.5 
World at work 11 10 20 6 8.5 19 15.5 
Changes in world 12 6 14 13 14 20 8 
Phys ·j ca 1 fitness 13 11 . 5 11 10 10.5 15 11 
Preserve culture 14 6 12 4 21 2 20.5 
Man through science 15 13 15.5 19 13 22 9.5 
Living with technology 16 20.5 18.5 8 8.5 16 19 
Canadian studies 17 15.5 13 17 18 18 12 
Consumer education 18 11 . 5 17 15 17 9 18 
Political organizations 19 15.5 18.5 18 15 17 14 
Artistic beauty 20 20.5 21 20.5 19 21 17 
Family living 21 15.5 15.5 22 20 12 22 
Role of religion 22 20.5 22 20.5 22 10 20.5 

Number of respondents 335 4 78 107 93 22 31 

..... .~ 
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Table 12: Means, Ranks and F-Probabilities of Goal Importance which 
Differed Significantly at 0.05 level as Perceived by 
Native and Non-Native Teachers. 

Native Non-native 

Goal Mean Rank ~1ean Rank F-Prob. 

Set of values 4.750 1 3.128 4 0.0058 

Mathematics 1.250 20.5 2.820 8 0.0292 

Accept people 4.250 2.5 2.948 7 0.0402 

Examine information 1. 750 15.5 3.307 3 0.0098 

Changes in world 3.250 6 2.115 14 0.0160 

Number of respondents 4 78 

Table 13: Means, Ranks and F-Probabilities of Goal Importances which 
Differed Significantly at 0.05 Level as Perceived by Native 
and Non-Native Students. 

Native Non-native 

Goal t~ean Rank t•1ean Rank F-Prob. 

Man through science 2.158 19 2.602 13 0.0022 

Mathematics 2.514 12 3.021 2 0. 0031 

Role of religion 1. 990 20.5 1 .494 22 0.0017 

Examine information 2.476 14 2.914 3 0.0043 

Preserve culture 2.766 4 1. 774 21 0.0000 

Job skills 3.186 2.838 4 0.0370 

Read, write, speak English 2.953 2 3.591 1 0.0004 

Number of respondents 107 93 
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Table 14: Means, Ranks and F-Probabilities of Goal Importance which 
Differed Significantly at 0.05 Level as Perceived by 
Native and Non-Native Community. 

Native Non-native 

Goal Mean Rank ~1ean Rank F-Prob. 

Family 1 i vi ng 2.409 12 1.290 22 0.0006 

Man through science 1. 545 22 2.548 9.5 0.0089 

Natural resources 2.636 8 2.161 15.5 0.0577 

Consumer education 2.500 9 2.000 18 0.0577 

Desire to learn 2.409 12 3.258 3 0.0106 

Perserve culture 3.363 2 1.806 20.5 0.0000 

Job skills 2.954 5.5 2.290 13 0.0432 

Changes· in world 1. 863 20 2.741 8 0. 0131 

Read, write, speak English 3.409 1 4.129 1 0.0219* 

Number of respondents 22 31 

*The rank does not reflect the significant difference as calculations 
for significance are based on the mean scores of the goals. 
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 Table 15: Spearman Rank Correlation Coefficients of Importance of Goals 
as Perceived by Native and Non-Native Sub-groups. 

1 2 3 4 5 6 7 8 9 

1 . Total respondents X .73 .93 .47 .83 .64 .72 .49 .73 

2. Native respondents X .55 .57 .62 .86 .70 .72 .28* 

3. Non-native respondents X .45 .84 .53 .66 .38 .85 

4. Native teachers X .65 .44 .29* .48 .38 

5. Native students X .67 .69 . 61 .72 

6. Native community X . 81 .73 .40 

7. Non-native teachers X .58 .49 

8. Non-native students X .30 

9 . Non-native community X 

*Correlations that are not significant at the 0.05 level. 

Native teachers expressed their opinion that the goals relating to 

values and standards of what is good, accepting people of different 

beliefs and life-styles and changes in the world were significantly more 

important than non-native teachers believed. 

Non-native teachers rated learning to examine information and 

developing s~ills in mathematics higher than native teachers. 

Native students expressed their opinion that goals relating to 

job skills, preserving culture, and the role of religion were 

significantly more important for the school than non-native students 
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believed. 

Non-native students rated goals relating to reading, writing, and 

speaking English, examining information, mathematics, and man through 

science significantly higher than native students. 

The native community believed the goals of job skills, preserving 

culture, responsible consumerism, natural resources, and family living 

to be more important than the non-native community. 

The non-native·community were of the opinion that the goals 

relating to reading, writing, and speaking English, changes in the 

world, desire for learning, and man through science were of a higher 

priority than the native community considered. 

Although the mean scores, as shown in Table 17, indicated a 

significant difference in rating the importance of reading, writing, and 

speaking English, both native and non-native community sub-groups 

believed this goal to be the most important goal for the school. 

The greatest disagreement expressed between sub-groups on the 

relative importance of specific goals existed in rating the importance 

of preserving one's cultural identity. Native students and native 

community contended that preserving culture should be one of the highest 

priorities for the school. Their corresponding non-native sub-groups 

maintained that preserving culture was one of the least important goals 

for the school relative to other goals. 

The greatest agreement in the overall ranking of goals by sub

groups of native and non-native variables existed between non-native 

teachers and the native community. The Spearman Rank Correlation 

Coefficient in Tab1e 15 showed a high positive correlation of 0.81 
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between the rankings of these two sub-groups. 

Non-native teachers and native students expressed moderately high 

agreement in overall perceptions of goal importance. Native teachers 

also were in moderately high agreement with native students in overall 

ranking of goals. However, native teachers and the native community 

expressed moderately low agreement in overall views of goal importance. 

Non-native teachers and the non-native community also expressed 

moderately low agreement in overall ranking of goals. 

The lowest significant correlation in ranking goals was 

expressed between non-native students and the non-native community. 

Native students and the native community \'Jere in moderately high 

agreement in their overall views of what they would like the school to 

be doing . 

Major Cultural Groups 

The relative importance of goals for sub-groups within the 

culture variable are presented in Table 16. The results of the analysis 

of variance with the Student Newman-Keuls test are shown in Table 17. 

The Spearman Rank Correlation Coefficients are presented in Table 18. 

The findings are as follows. 

Inuit and Loucheux respondents expressed the opinion that 

developing job skills for an immediate field of work was the most 

important goal for the school. 

Euro-Canadian and Metis respondents agreed that learning to read, 

write, and speak English was the highest priority for the school . 
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Table 16: Comparison of Ranks of Categories with the Culture Variables of Goal Importance 

Total 
Goal respondents Inuit Loucheux Net is Euro-Canadian 

Read, write, speak English 1 6 2.5 1 1 
Develop confidence 2 11 9 3.5 2 
Job skills 3 1 1 3.5 9 
Examine information 4 12 12 '15 3 
t1a thema tics 5 16 5 8 4 
Set of values 6 4 13 13.5 5 
Accept people 7 3 10 5 6 
Responsible citizenship 8 5 8 7 8 
Desire to learn 9 14 11 9.5 7 
Natural resources 10 7 6.5 2 10 
Horld of work 11 13 4 18.5 14 
Changes in world 12 15 6o5 11 . 5 13 
Physical fitness 13 9.5 17.5 6 ll 
Preserve culture 14 2 2.5 9.5 20 
t1an through science 15 21 19 20 12 
Living with technology 16 8 14 16 15 
Canadian studies 17 17.5 l7o5 l3o5 16 
Consumer education 18 9.5 15 18.5 13 
Political organizations 19 17.5 16 11 0 5 17 
Artistic beauty 20 22 20 21 19 
Family living 21 20 22 22 21 
Role of religion 22 19 21 17 22 

r~umber of respondents 334 61 31 27 194 

Others 
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Table 17: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goal Importance as Perceived by Major 
Cultural Groups 

Goal .F-Ratio F-Prob. Comparison* 

1 . Family 1 i vi ng 1.222 0.3014 4 3 2 
2. Responsible citizenship 0.520 0.7214 1 4 3 2 
3. Man through science 2.909 0.0218 5 4 3 2 
4. Set of values 2.251 0.0633 4 5 3 
5. Natural resources 2.214 0.0672 3 5 1 2 
6. Nathematics 3.520 0.0079 4 2 3 5 
7. Consumer education 3.682 0.0060 1 2 3 5 
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8. Political organization 0.614 0.6530 3 2 1 5 4 
9. Accept people 0.732 0.5707 5 4 3 2 

10. Desire to learn 2.087 0.0822 4 3 5 2 l 

11 . Artistic beauty 1. 032 0.3909 5 3 4 2 

12. Role of religion - 5.225 0.0004 3 1 2 4 5 

13. Examine information 5.425 0.0003 4 5 1 2 3 
14. Develop confidence 4.667 0.0011 4 3 2 5 

15. Preserve culture 11.995 0.0000 2 1 3 5 4 

16. Job skills 2.586 0.0370 2 1 3 5 4 

17. Horld of work 4.052 0.0032 2 5 1 4 3 

18. Changes in the world 1.358 0.2483 2 5 3 4 1 

19. Read, write, speak English 11.123 0.0000 4 3 5 2 -
20. Canadian studies 0.860 0. 4881 5 3 1 2 4 

21 . living with technology 2.229 0.0657 1 5 3 2 4** 

22. Physical fitness 1. 648 0.1620 5 3 1 4 2 

*Groups underlined by a common segment of a line do not differ 
significan~ly at the 0.05 level from groups underlined by other 
segments of that line. 

**Winer (1971, p. 196) stated that the F statistic leads to more 
significant results than the studentized range statistic. Since the 
Student Newman Keuls test is a secondary test, no significant 
differences exTst in the ratings of the goals. 

1 = Inuit; 2 = Loucheux; 3 = r,1eti s; 4 = Euro-Canadian; 5 = Others 



Table 18: Spearman Rank Correlation Coefficients of Importance of 
Goal with Culture Variable. 

Sub-group 1 

1. Inuit X 

2. Loucheux 

3. Metis 

4. Euro-Canadian 

2 

.66 

X 

3 

.64 

.66 

X 

4 

.41 

. 51 

.64 

X 

N 

61 

31 

27 

193 

Reading, writing, and speaking English was also rated one of the more 

important goals by Loucheux respondents and to a lesser extent by Inuit 

respondents. 

With the exception of one goal, there were no significant 

differences in views on the importance of goals expressed by Inuit, 

Loucheux, and Metis respondents. The exception existed in the higher 

priority of Loucheux respondents than all other cultural groups for 

learning about the world of work. 

Considerable disagreement existing in rating goal importance 

between Euro-Canadians and each of the other cultural groups. 

Euro-Canadians rated developing skills in mathematics and 

developing c~nfidence and self-worth significantly higher than Inuit 

respondents. 

Inuit respondents believed learning to be a responsible consumer 

was significantly more important than Euro-Canadians. 
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Euro-Canadians differed significantly from Inuit, Loucheux, and 

Metis respondents in rating higher mean scores for goals of examining 

information and reading, writing, and speaking English. 

The greatest difference of opinion was expressed in rating 

preserving one•s cultural identity. Inuit and Loucheux respondents 

contended that preserving culture was second to developing job skills as 

the most important goal for the school. Euro-Canadians expressed the 

opinion that preserving culture was one of the least important goals for 

tr.e school. Metis respondents believed preserving culture to be of 

relatively moderate importance. 
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With a few exceptions, there was agreement among sub-groups of the 

culture variable on the least important goals. The goals consistently 

rated low tended to be the goals relating to the role of religion, 

family living, artistic beauty, political and social organizations, 

responsible consumerism, Canadian studies, and man through science. The 

exceptions were the moderate rating of political organizations and 

Canadian studies by the Metis, the moderate rating of man through science 

by Euro-Canadians and the moderate rating of responsible consumerism by 

Inuit and Loucheux respondents. 

The Spearman Rank Correlations in Table 18 showed moderately high 

positive correlations in overall rankings of goals among Inuit, 

Loucheux, and Metis respondents. The lowest correlation, 0.41, existed 

between Euro~anadian and Inuit respondents. 



Teacher Assistants 

Twelve teacher assistants participated in the exercise of goal 

importance. The ranks showing the relative perceptions of goal 

importance by teacher assistants is outlined in Table 19. The Spearman 

Rank Correlation Coefficient was employed to determine the degree of 

agreement in overall ranking of goal importance by teacher assistants 

with the ranking of the community as well as with rankings of those 

sub-groups involved in education. The results of this test are 

presented in Table 20. The findings are as follows. 

Teacher assistants believed the most important goals for the 

school to be goals relating to reading, writing, and speaking English, 

developing confidence, job skills, responsible citizenship, set of 

values, accepting people, and natural resources. 

The least important goals were perceived by teacher assistants to 

be the goals of artistic beauty, role of religion, Canadian studies, 

political and social organizations, consumer education, and physical 

fitness. 
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Teacher assistants were in high agreement with teachers, students, 

and community in the overall ranking of goal importance. The Spearman 

Rank Correlation Coefficients in Table 20 showed high positive 

correlations between teacher assistants and each of these sub-groups. A 

moderately h~gh correlation existed in the rankings of teacher assistants 

and education committee members. 



Table 19: Ranks of Goal Importance as Perceived by Teacher Assistants 
and Education Committee Members. 

Teacher Education 
Goal Total assistant Committee 

Read, write, speak English 1 1 . 5 1 
Develop confidence 2 1 . 5 3.5 
Job skills 3 3 7 
Examine information 4 12.5 7 
Mathematics 5 11 7 
Set of values 6 5 2 
Accept people 7 5 3.5 
Responsible citizenship 8 5 11 
Desire to learn 9 9 5 

Natural resources 10 7 11 
Horld of work 11 9 11 
Changes in world 12 15 18.5 

Physical fitness· 13 17.5 18.5 

Preserve culture 14 9 15 
Man through science 15 15 18.5 

Living with technology 16 12.5 21 

Canadian studies 17 20.5 18.5 

Consumer education 18 17.5 11 
Political organizations 19 19 15 

Artistic beauty 20 22 15 

Family living 21 15 22 
Role of religion 22 20.5 11 

Number of respondents 335 12 8 
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Table 20: Spearman Rank Correl?t.inn Cnpfficients of Importance of 
Goals by People Involved in Education 

Sub-groups 1 2 3 4 5 

1 • Teachers X .46 .86 .72 .74 

2. Students X .62 .70 .47 

3. Community X .78 .82 

4. Teachers assistants X .69 

5. Education committee X 

*Number of small groups. 

Education Committee Members 

N 

21* 

51* 

13* 

12 

8 

Data were available from eight Education Committee members in the 

Mackenzie Delta. The relative perceptions of goal importance by the 

Education Committee members are presented in Table 19. The Spearman 

Rank Correlation Coefficient determined the degree of agreement in 

overall ranking of goal importance by education committee members with 

the rankings of the community as well as with those sub-groups involved 

in education. The results of this test are outlined in Table 20. The 

findings were as follows. 

Education Committee members expressed the opinion that the 

topmost goals for the school were those relating to reading, writing, 

and speaking English; set of values; accepting people of different 

beliefs; developing confidence; desire to learn; job skills; examinin9 
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information and mathematics. 

Education committee members believed the least important goals to 

be those relating to family living, living with technology, physical 
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fitness, Canadian studies, changes in the world, and man through science. 

The Spearman Rank Correlation Coefficients in Table 20 depicted a 

moderately high positive correlation of 0.69 in overall ranking of goals 

between education committee members and teacher assistants. 

There was a low correlation between the rankings of education 

committee members and students. A high correlation existed between 

rankings of education committee members and teachers. 

The greatest agreement in overall ranking of goal importance 

existed between education committee members and the community of the 

Mackenz1e Delta as shown by a correlation of 0.82. 

Discussion of the Findings 

The findings suggest that native and non-natives are in consider

able disagreement in their perceptions of how the school can best serve 

the people. The dissonance is particularly evident between the native 

community and non-native community members as reflected in their 

respective priorities for preserving cultural identity. There is little 

doubt the challenge to educators to reconcile these views or cope with 

them effecti~ly is enormous. 

Interestingly, non-native teachers expressed greater sensitivity 

to the overall views of native citizens than they did to those of the 

non-native community. Non-native teachers and the native corrmunity 



shared the highest correlation among categories of native and non-native 

variables in the overall ranking of the goals. These two sub-groups 

agreed on five of the topmost of the goals in regard to their importance 

for the school. 

The interpretation of these findings cannot be independent of the 

rating of individual goals. It is most important to remember that 

correlations relate to overall ranking, the highs, the moderates as well 

as the lows. Non-native teachers were in moderately low agreement with 

the non-native community in overall perception of the relative 

importance of goals; yet these two sub-groups agreed on six of the 

topmost seven goals. Native teachers, too, were in moderately low 

agreement with the native community in overall perception of goal 

importance yet were high in agreement on the goals of highest priority. 

The strength of the consonance between non-native teachers and the 

native community lie in the mediation of extremes by the non-native 

teachers. Four of the most vivid examples are moderate ratings by 

non-native teachers of goals relating to job skills, preserving culture 

mathematics, and changes in the world. 

While native teachers agreed with the native community in rating 

the goals of top priority many of their ratings bordered the extremes. 

Examples of such goals were those relating to job skills, mathematics, 

and living with technology. Certainly the four goals rated by native 

teachers which were tied at 20.5 were a factor in their overall showing 

of lower correlations with other sub-groups. This situation was less a 

cause of their intent than it was of their low representation. The 

native teacher sub-group consisted of only four people. 
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In regard to the native population at least, the findings support 

the views of Brian Lewis, present Director of Education in the Northwest 

Territories, quoted earlier in this report. Lewis (1978} believed that 

teachers have for a long time attempted to determine the opinions and 

feelings of local people in the North. The Director further contended 

that for the most part teachers have done a good job in interpreting the 

aspirations of the local people (1978, p. 10). 

The author does recognize that interpretation of the aspirations 

of local people and achievement of those aspirations are two separate 

entities. 

Native respondents tended to emphasize the productive, social, and 

personal dimensions. Non-native respondents emphasized the social and 

personai dimensions as well. However non-natives showed less concern 

for the productive dimension and considerably more concern for the 

intellectual dimension. Unlike the native community and native 

students, the native teachers tended to de-emphasize the goals of the 

productive dimension while expressing concern for the personal and 

social growth of the students. 

These findings suggest that native students and native community 

see schooling as preparing students for the world they are about to face 

immediately after they finish school. Native teachers on the other hand 

see schooling as preparing young people for the future. 
-The somewhat greater concern of non-natives for the goals of the 

intellectual dimension suggests that the non-native citizens of the 

Mackenzie Delta have not lost sight of the more traditional role of the 

school in developing skills in the three R's. 
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While the definition of the terms "native 11 and "non-native" in 

this study was not related to culture, the findings of the study 

indicate that in reality there is a corresponding relationship of these 

groups to the culture variable. 

There was high agreement especially between Inuit and Loucheux 

respondents in rating specific goals and in the overall ranking of goal 

importance. Euro-Canadians, on the other hand, expressed considerable 

disagreement from the other cultural groups in their perceptions of the 

role of the school. 

The gap between Euro-Canadian and Inuit perceptions is amplified 

88 . 

in the comparison of the five most important goals. Euro-Canadians 

reserved the position of the Three R's in their topmost goals. Not one 

of the Three R's was included by Inuit respondents in their five most 

important goals·. Instead the goals of developing job skills, preserving 

cultural identity, accepting people of different beliefs and life styles, 

developing values and standards of what is good and learning to be a 

responsible citizen formed the apex of Inuit priorities. Next to these 

priorities Inuit respondents gave recognition to the importance of 

reading, writing, and speaking English. 

In short, the findings suggest that Inuit people look to the 

school foremost as the agency which should be instrumental to their 

survival in their existing world and to the development in their young 
-people of a sense of pride in themselves as unique people, a feeling for 

human understanding, a sense of righteousness, a respect for other 

citizens of the community and a knowledge of skills to communicate 

effectively. 
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All of the above interests are likely to be valued by all peoples. 

The differences lie in the perceptions of their relative importance as 

functions of the school. Euro-Canadians view the school foremost as the 

agency to develop the skills for higher learning and then to develop 

personal, social, and productive potential of their youth. 

The high correlations of teacher assistants in the overall ranking 

of goals with each of the major sub-groups indicates that they have a 

voice to share when_it comes to school programming. The findings 

suggest that teacher assistants more than any other sub-group have the 

broadest perspective of what people believe schools should be doing in 

the communities of the Mackenzie Delta. 

Education committee members were in high agreement with teachers 

and the community. However, education committee members did not share 

the same degree of agreement as teacher assistants to the aspirations of 

the students. The findings show that education committee members do in 

fact speak for the community in regard to what schools should be doing. 

The findings also suggest that much may be gained if the students had a 

greater share in local communication with teachers, community, as well 

as with education committee members. 

Relative Importance of Goals by Specific Variables 

The t~ird sub-problem required that data of individual respondents 

be analyzed to determine relative priorities and relationships that 

exist within variables relating to the highest level of education 

attained, sex, age, occupation, and duration of life in the North. The 



analysis of ordered means was employed to determine the extent of 

significant differences in rating goal importance and where those 

differences existed within each variable. The ranks and results of 

these tests are presented in Tables 21 to 29. The Spearman Rank 

Correlation Coefficients depicting the degree of agreement in overall 

rankings among sub-groups of the variables are outlined in Table 30. 

Level of Education Variable 

The relative importance of specific goals for each sub-group 

within the variable relating to the highest level of education attained 

are outlined in Table 21. The results of the analysis of variance with 

the Stuqent Newman-Keuls test are presented in Table 22. The Spearman 

Rank Correlation Coefficients are outlined in Table 30. The findings 

were as follows: 

The importance of learning to read, write, and speak English and 

developing a desire to learn increased relative to the level of 

education attained. In both cases, post Grade 12 respondents believed 

the goals to be significantly more important than respondents with lower 

levels of education. 

The importance of learning about the role of religion, preserving 

cultural identity and developing job skills decreased relative to the 

level of education attained. 

Post Grade 12 respondents rated developing job skills and living 

with technology significantly less important than respondents with lower 

levels of education. 
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Table 21: Ranks of Categories Within the Variable Relating to the Highest level of Education Attained of 
Goal Importance. 

Goal To Grade 6 Grade 7 t.o 9 Grade 10 to 12 Post Grade 12 

1. Family living 10.5 20 22 18.5 
2. Responsible citizenship 4 3 16 6.5 
3. Man through science 22 18 15 13 
4. Set of values 10.5 7 9.5 5 
5. Natural resources 7 8 3 10.5 
6 . ~1a them at i c s 17.5 5 8 8 
7. Consumer education 13 15 20 17 
8. Political organizations 19 16 17 21 
9. Accept people 5 4 5 6.5 

10. Desire to learn 15.5 17 6 4 
11. Artistic beauty 21 21 7 20 
12. Role of religion 17.5 22 21 16 
13. Examine information 9 9 11 3 
14. Develop confidence 3 12.5 2 1 
15. Preserve culture 7 12.5 19 14 
16. Job skills 1 2 4 10.5 
17. World of work 12 11 g.s 18.5 
18. Changes in world 15.5 14 12 12 
19. Read, write, speak English 2 1 1 2 
20. Canadian studies 20 19 14 15 
21. Living the technology 7 10 13 22 
22. Physical fitness 14 6 18 9 

Number of respondents 14 129 90 101 

l.O 



Table 22: Analysis of Variance with Student Newman-Keu1s Comparison 
of Ordered Means of Goal Importance as Perceived by 
Education sub-groups 

Goal F-ratio F-prob. Comparison* 

1 • Family 1 i vi ng 3.649 0.0129 1 2 4 
2. Responsible citizenship 4.441 0.0045 1 4 3 
3. Man through science 3.033 0.0294 3 2 4 
4. Set of values 1. 825 0.1424 4 2 3 
5. Natural resources 5.355 0.0013 3 2 
6. t·1a themat i cs 1. 669 0.1736 4 2 3 
7. Consumer education 3.220 0.0230 2 3 
8. Political organizations 6.489 0.0003 3 2 1 
9. Accept people 0.739 0.5292 4 1 2 

10. Desire to learn 14.069 0.0000 4 3 2 
11 . Artistic beauty 1.482 0.2194 4 2 3 
12. Role of religion 3.491 0.0160 1 2 3 
13. Examine information 6. 671 0.0002 4 3 1 
14. Develop confidence 22.546 0.0000 4 1 3 
1 5. Preserve culture 1.407 0.2406 1 2 3 
16. Job skills 9.148 0.0000 1 2 3 
17. Horl d of work 9.969 0.0000 3 2 1 
18. Changes in world 1 . 518 0.2097 3 2 4 
19. Read, write, speak English 14.173 0.0000 4 3 2 
20. Canadian studies 3.344 0.0195 3 4 2 
21. Living with technology 9.170 0.0000 3 2 1 

22. Physical fitness 2.825 0.0388 2 4 3 

*Groups underJined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 
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Table 23: Means, Ranks and F-Prot~: lities of :~al I~~or~ance as Rated 
by t~ale and Female Resr::--: ents. 

f·1a 1 e ~ema~e 
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Goal ~:ean Rank i"!ea n Rank F-prob. 

1 . Family living 1. 977 20 1. 812 21 0. 1671 
') 
'- . Responsible citizenship 2.818 4.5 2.738 6 0.5157 

3. Man through science 2.348 13.5 2.192 18.5 0.1980 

4. Set of values 2.719 8 2.847 4 0.3369 

5. r·iatura 1 resources 2.750 7 2.556 10 0.1141 

6. ~1athemati cs 2.818 4.5 2.719 8 0.4901 

7. Consumer education 2.136 18 2.290 16 0.1479 

8. Political organizations 2.181 16 2.246 17 0.5537 

9. Accept people 2.704 9 2.926 3 0.0854 

10. Desire to learn 2.636 11 2.640 9 0.9753 

11 . Artistic beauty 1.727 21 2.103 20 0.0005 

12. Role of religion 1. 621 22 1. 763 22 0.2926 

13. Examine information 2.924 2 2.724 7 0.1237 

14. Develop confidence 2.833 3 3.108 2 0.0565 

15. Preserve culture 2.128 19 2.463 11 0.0236 

16. Job skills 2.787 6 2.788 5 1. 0000 

17. vJorl d of work 2.333 15 2.413 13 0.5172 

18. Changes in world 2.348 13.5 2.423 12 0.5316 

19. Read, write, speak English 3.674 1 3.502 1 0.2249 

20. Canadian studies 2.159 17 2.295 15 0.2125 

21 . Living with technology 2.560 12 2.192 18.5 0.0055 

22. Physical fitness 2.697 10 2.339 14 0.0062 

Number of respondents 132 203 



Table 24: Ranks of Categories of Goal Importance within the Variable Relating to Age. 

Age in years 

Goal Under 16 16 to 20 21 to 30 31 to 40 

1 . F ami 1 y 1 i vi ng 21 21 19 22 
2. Responsible citizenship 5 15 7 6 
3. Man through science 16 17 16.5 11 
4. Set of values 7 9.5 3 7 
5. Natural resources 8 2 11 . 5 15 
6. Mathematics 3 8 8.5 4.5 
7. Consumer education 14 19 15 14 
8. Political organizations 15 16 20 19 
9. Accept people 4 6 4 8 

10. Desire to learn 17 9.5 5 4.5 
11. Artistic beauty 20 20 18 17.5 
12. Role of religion 22 22 22 21 
13. Examine information 10 7 6 3 
14. Develop confidence 12.5 5 1 2 
15. Preserve culture 18 11 . 5 8.5 20 
16. Job skills 2 4 10 12.5 
17. World of work 11 3 16.5 17.5 
18. Changes in world 12.5 14 13 9 
19. Read, write, speak English 1 1 2 1 
20. Canadian studies 19 13 14 10 
21. Living with technology 9 11.5 21 16 
22. Physical fitness 6 18 11 . 5 12.5 

r~umber of respondents 122 80 62 49 

41 to 50 

13 
3 

17.5 
2 
9 
8 

14.5 
12 
4 
6.5 

19.5 
10.5 
6.5 
5 

10.5 
14.5 
19.5 
22 
1 

17.5 
16 
21 

14 

Over 50 

3 
2 

21.5 
12 
9 

12 
9 

15 
4.5 
6 

15 
19 
4.5 
2 
9 
7 

21 . 5 
20 
l 

17.5 
17.5 
15 

7 
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Table 25: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goal Importance as Perceived by Varying 
Age Sub-groups. 

Goal F-ratio F-prob. Comparison* 

1 . Family 1 i vi ng 4.143 0.0012 6 5 3 1 2 
2. Responsible citizenship 3.451 0.0047 6 5 3 4 1 

3. Man through science 2. 371 0.0392 4 2 1 3 5 
4. Set of values 3.932 0.0018 5 3 1 4 2 
5. Natural resources 3. 714 0.0028 2 5 1 6 3 
6. Hathematics 1.225 0.2969 4 1 2 5 3 
7. Consumer education 1. 607 0.1577 6 1 2 4 3 
8. Political organizations 4.007 0.0015 2 1 5 6 4 

9. Accept people 2.120 0.0627 5 3 6 1 2 
10. Desire to learn 8.874 0.0000 4 3 6 5 2 
11 . Artistic beauty 0.229 0.9497 6 4 1 3 2 
12. Role of religion 3.028 0.0109 5 6 1 2 4 
13. Examine information 1.976 0.0818 4 3 6 5 2 
14. Develop confidence 16.735 0.0000 3 4 5 2 
15. Preserve culture 1. 899 0.0941 6 2 3 5 1 

16. Job skills 4.240 0.0009 1 2 6 3 4 

17. World of work 8.318 0.0000 2 1 4 3 5 

18. Changes in world 3.568 0.0037 4 2 1 3 6 
19. Read, write, speak English 8.592 0.0000 5 4 3 6 2 
20. Canadian studies 3.691 0.0029 2 4 1 3 6 

21. Living with technology 7.469 0.0000 1 2 4 6 5 

22. Physical fitness 3.322 0.0061 1 3 4 2 6 

*Groups undeclined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Under 16 years 3 = 21 to 30 years 5 = 41 to 50 years 

2 = 16 to 20 years 4 = 31 to 40 years 6 = Over 50 years 
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Table 27: Analysis of Variance with Student Nev1111an-Keuls Comparison of 
Ordered t·1eans of Goa 1 Importance as Perceived by Occupation 
Sub-groups. 

Goal F-ratio F-prob. Comparison* 

1 . Family living 2.864 0.0151 3 5 6 2 

2. Responsible citizenship 2.124 0.0622 4 3 2 5 1 

3. Man through science 0.890 0.4879 4 6 5 3 2 

4. Set of values 3.622 0.0033 5 1 6 2 4 

5. Natural resources 2.847 0.0156 ? 4 2 6 1 .,J 

6. ~la thema tics 0.079 0.9954 4 2 5 6 3 

7. Consumer education 2.110 0.0638 3 2 6 1 5 

8. Political organizations 6.126 0.0000 4 2 6 1 3 

9. Accept people 1.022 0.4044 4 ., 1 5 6 ..) 

10. Desire to 1 earn 7.263 0.0000 4 5 1 6 3 

11 . Artistic beauty 0.885 0.4910 5 6 1 3 4 

12. Role of religion 5.812 0.0000 2 1 6 4 5 

13. Examine information 6.452 0.0000 5 2 6 1 . 3 

14. Develop confidence 12! 313 0.0000 5 1 4 6 3 

15. Preserve culture 1.229 0.2950 2 3 1 6 5 

16. Job skills 4.459 0.0006 3 2 6 1 5 

17. World of work 6.503 0.0000 2 6 4 5 

18. Changes in world 1. 447 0.2069 6 5 2 3 

19. Read, write, speak English 7.889 0.0000 4 5 3 1 6 

20. Canadian studies 1. 216 0.3010 4 2 6 5 1 

21 . Living v1i th techno 1 ogy 5.999 0.0000 3 6 l 4 2 

22. Physical fitness 0.892 0.4863 3 6 4 1 5 

*Groups underlined by a common segment of a line do not differ 
significantly at the 0.05 1 evel from groups underlined by other 
segments of that line. 
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Table 29: Analysis of Variances with Student Newman-Keu1s Comparison 
of Ordered Means of Goal Importance for Sub-groups with 
Varying Duration of Stay in North. 

Goal F-ratio F-prob. Comparison* 

1 . Family 1 i vi ng 0.927 0.4481 5 1 2 3 

2. Responsible citizenship 0.642 0.6325 4 5 3 1 

3. Man through science 3.415 0.0094 4 3 5 2 

4. Set of values 1. 942 0. 1 031 2 4 5 1 

5. Natural resources 3.304 0.0113 5 4 3 

6. Mathematics 4.740 0.0010 5 3 2 4 

7. Consumer education 3.442 0.0090 1 4 3 2 

8. Political organizations 2.402 0.0497 4 5 1 3 
9. Accept people 1. 757 0.1372 4 2 1 3 

10. Desire to learn 3.755 0.0053 5 2 3 1 

 11 . Artistic beauty 0.287 0.8864 5 3 2 1 

12. Role of religion 5.204 0.0004 1 5 4 2 -
13. Examine information 6.649 0.0000 2 5 4 3 

14. Develop confidence 4.744 0.0010 2 3 5 4 

15. Preserve culture 12.950 0.0000 1 2 4 5 

16. Job skills 6.503 0.0000 1 2 3 4 

17. World of work 2.002 0.0940 1 4 3 5 

18. Changes in world 0.921 0.4513 4 3 1 2 

19. Read, write, speak English 10.271 0.0000 5 3 2 4 

20. Canadian studies 1.974 0.0982 4 1 3 2 

21 . Living with technology 1.849 0. 1192 1 5 3 4 

22. Physical fitness 0.369 0.8304 3 5 1 2 

*Groups under~ined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Born and raised in North 3 = 3 to 5 years 5 = Over 10 years 

 2 = 1 to 2 years 4 = 6 to 10 years 
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Table 30: Spearman Rank Correlation Coefficients of Goal Importance as Perceived by Certain 
Biographical Variables 

Subgroups 1 2 3 4 5 6 1 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 

1. Male respondents X .04 .59 .81 .65 .81 .82 .72 .76 .82 .58 .46 .68 -.02* .43 .35 .82 .63 .87 .93 .80 .81 
2. Female respondents X .68 .78 .69 .85 .73 • 78 .94 .78 .68 .55 .84 -.003*.37 .87 .87 .78 .94 .84 .78 .60 
3. Under Grade 7 education X .69 .40 .46 .60 .61 .56 .29* .53 .64 .64 -.004* .62 .08 .47 .83 .57 .41 .34 .26 
4. Grade 7 to 9 education X .so .56 .97 .66 .62 .52 .44 .45 .66 .08* .55 .29* .60 .84 .72 .69 .61 .52 
5. Grade 10 to 12 education X .55 . 53 .81 .60 .60 . 37 . 23* . 55 .25* .12* .27* .59 . 51 .66 .67 .59 .54 
6. Post Grade 12 education X .53 .54 .93 .87 .68 .52 . 80 - . 14 * . 2 3 .33 .96 .50 .92 .88 .73 .70 
7. Under age 16 X .65 .56 .56 .38 • 37 .60 -.003" .53 •. 29* .57 .75 .68 .72 .65 .58 
8. Age 16 to 20 X .63 .52 .43 .29* .58 . 11 * . 27 . 31 * . 56 .75 .70 .65 .60 .49 
9. Age 21 to 30 X .82 .70 .58 .81 -.11* .26* .36 .95 .65 .94 .83 .73 .62 

10. Age 31 to 40 X . 54 .36 .64 -.18* .13 .41 .88 .35 .87 .54 .81 .72 
11 . Age 40 to 50 X .70 .76 .02* .29* .39 .64 .49 .60 .57 .57 .60 
12. Age over 50 X .48 -.07* .71 • 19* . 57 .45 .48 .42 .28* .34 
13. Housewife X -.03* .22* .37 .73 .73 .80 .70 .55 .53 
14. Hunter/trapper X .02* .15*-.18*-.17*-.11*-.14*-.11*-.23* 
15. Laborer X .26* .29* .52 .25* .27* .18* .19* 
16. Armed forces X .34 .34 .29 .44 .48 .37 
17. Professional/business X .52 .93 .88 .77 .72 
18. Born and raised in North X .66 .51 .44 .29* 
19. Stay up to 2 years X .90 .76 .66 
20. Stay 3 to 5 years X .82 .83 
21. Stay 6 to 10 years X .74 
22. Stay over 10 years X 

*Correlations not significant at .05 level. 
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Respondents who had attained a level of education beyond Grade 9 

rated the importance of Canadian studies higher than respondents of 

lower education. 

The Spearman Rank Correlation Coefficients in Table 34 showed that 
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a moderately high correlation coefficient of 0.69 existed in the overall 

ranking of goals between respondents who had attained education under 

Grade 7 and those who had Grade 7 to 9 education. All other correlations 

among the subgroups of the various levels of education attained were 

moderate or low. 

Sex Variable 

T~e ranks, means, and the F-probabilities, determined by the 

analysis of variance, are outlined in Table 23 for male and female 

respondents. The Spearman Rank Correlation Coefficient is shown in 

Table 30. The findings were as follows. 

Male and female respondents agreed on five of the top third goals. 

These were the goals relating to reading, writing, and speaking English; 

developing confidence; examining information; responsible citizenship; 

and developing job skills. 

Male respondents believed the goals of living with technology and 

physical fitness to be sign~ficantly more important than female 

respondents. , 

Female respondents were of the opinion that developing an 

appreciation for artistic beauty and expression and preserving one's 

cultural identity \'.'ere significantly more important than male 



respondents. 

A high correlation of 0.84 existed between male and female 

rankings of goal importance as shown in Table 30. 

Age Variable 

The ranks of specific goals for each sub-group within the age 

variable are outlined in Table 24. The results of the analysis of 

variance with the Student Newman-Keuls test are presented in Table 25. 

The Spearman Rank Correlation Coefficients are shown in Table 30. The 

findings were as follows. 

With the exception of reading, writing, and speaking English and 

learning to accept people of different beliefs there was considerable 

disagreement in the relative importance of specific goals among the 

various sub-groups within the age variable. 

There was a tendency for older respondents to emphasize the goals 

of responsible citizenship and family living. Respondents over age 50 

rated the importance of family living significantly higher than did all 

other age groups. 

Younger respondents tended to rate the goals of job skills, world 

of work, and living with technology more important than did older 

respondents. Respondents under age 16 rated job skills significantly 

higher than respondents over age 40. Respondents age 16 to 20 believed 

learning about the world of work to be significantly more important than 

all other age groups. Respondents under the age of 21 rated living with 

technology significantly higher than respondents 21 to 30 years of age. 
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Respondents over the age of 50 were of the opinion that developing 

skills in family living was significantly more important for the school 

than all other age groups. 

A high correlation of 0.82 existed between respondents 21 to 30 

years old and those 31 to 40 in the overall ranking of the importance of 

goals. Respondents over the age of 50 recorded a high correlation of 

0.70 between respondents of the 40 to 50 year old sub-group. 

Correlations between-younger age groups and older age groups were low. 

Occupation Variable 

The relative importance of specific goals for the various 

sub-groups in the occupation variable is outlined in Table 26. The 

sults of the analysis of variance with the Student NeMnan-Keuls test 

are shown in Table 27. The Spearman Rank Correlation Coefficients are 

presented in Table 30. The findings were as follows. 

With the exceptions of reading, writing, and speaking English and 

developing responsible citizenship there was considerable disagreement 

among respondents of the various occupation sub-groups. 

Reading, writing, and speaking English was believed by all 

occupations except the hunter to be the most important goal for the 

school. The hunter expressed the opinion that preserving one's 

cultural ide~tity should be the highest priority of the school. 

Laborers believed developing skills of family living to be 

:lgnificantly more important for the school than respondents working for 

·_ :: Canadian Armed Forces. 
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Canadian Armed Forces respondents emphasized developing skills to 

participate in political and social organizations. They rated this goal 

significantly more important for the school than professional and 

business people. 

Professional and business people considered the goal of examining 

information to be significantly more important than did Canadian Armed 

Forces respondents. 

There was considerable disagreement in the overall ranking of goal 

importance among the sub-groups of the various occupations. 

Housewives and professional or business people recorded the 

highest correlation coefficient of 0.73. Virtually all other 

correlations among the sub-groups of the various occupations were found 

to be low. 

The lowest significant correlation existed between respondents of 

the Canadian Armed Forces and the professional or business people. 

Duration of Life in the North Variable 

Respondents who had lived their entire life in the North were 

defined in this study to be native northerners. All other sub-groups in 

this variable related to the number of years people, who came from 

places other than the North, have been living in the North. 

The rel~tive importance of specific goals for each sub-group 

according to the length of stay in the North is presented in Table 28. 

The results of the Student NevMan-Keuls Test of significance among 

groups is outlined in Table 29. The Spearman Rank Correlation 
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Coefficients are shown in Table 30. The findings were as follows. 

There was considerable agreement in rating the importance of 

specific goals among the respondents who had lived a portion of their 

life in the North. All significant differences existed between 

respondents who had lived their entire life in the North and those who 

had lived only a portion of their lives in the ~orth. 

Respondents who had lived their entire life in the North believed 

developing job skills for an immediate field of work to be the most 

important goal for the school. The importance of job skills decreased 

with the sub-groups proportional to the increase in the number of years 

people had lived in the North. 

Preserving one's cultural identity was rated high by native 

northerners, then progressively lower relative to the number of years 

respondents lived in the North. 

Respondents born and raised in the North were found to have 

moderate to moderately low correlations in comparing overall rankings of 

goal importance with respondents of the various durations of stay in the 

North. Correlations among the sub-groups other than those born and 

raised in the North v1ere generally high as shown in Table 30. 

Discussion of the Findings 

The findings of the study suggest that there is a relationship 

between the level of formal education people have attained and the 

priorities they have for certain goals for the school . 

People with less education emphasized the productive goals such as 
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job skills and technology. Goals of the intellectual dimension were 

stressed by people with higher levels of education. There seemed to be 

a balance throughout the various levels of education in regard to the 

personal and social dimensions. 

It can be concluded that less educated people view the school 

foremost as a training ground for helping young people acquire practical 

skills needed to survive in the community after they complete formal 

schooling. More educated people see the school primarily as a stepping 

stone to higher learning by first developing the mind, then developing 

the personal, social, and productive well-being of the youth·of the 

society. 

The high correlation between males and females in the overall 

ranking·of goal importance and the close agreement on most of the more 

important goals indicates that there is little relationship between sex 

and the priorities people have for the school. 

The findings have shown that age is a major factor in the 

priorities people hold for the school. 

In this study there was a noticeable shift of emphasis respective 

of the various age groups. The movement from youth, to adulthood, then 

to late adulthood corresponded with the shift in emphasis from the 

productive, to the intellectual, and to the social goals. 

While concern for personal development was high for all age 

between the ages of 21 to 50 seemed more concerned than 

others about the goals of the personal dimension. 

It is interesting to note that although great differences existed 

in the importance of specific goals and in overall ranking of goals, 
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people of all ages unanimously agreed that reading~ writing, and speaking 

English should be the highest or very near the highest priority of the 

school. 

The number of respondents in certain occupational sub-groups was 

very low and in others very high. Teachers were categorized with other 

professionals and the business community. Students were placed with 

others who could not identify their occupation on the demographic data 

form. Respondents of the hunter, laborer and Canadian Armed Forces 

categories were so few in numbers that they could hardly be 

representative of t~eir respective occupations. 

The findings suggest there are greater differences than 

similarities in the aspirations people of different walks of life have 

for the ·school. However, no conclusions can be drawn because of the 

small numbers of representation in certain occupational sub-groups. The 

low correlations, insignificant as they were found to be in the overall 

rankings of some occupational sub-groups, suggest a need for further 

study in this area. 

The findings indicate that a rather peculiar phenomenon in terms 

of goal preference exists in the relationship of people born and raised 

in the North and those who have lived only a portion of their lives in 

the North. 

The goals of preserving culture and developing job skills were 

unquestionably two of the highest priorities of people born and raised 

in the North. These same goals, so important to native northerners, 

steadily declined in importance to other citizens proportional to the 

increase in the number of years they had lived in the North. 



Since the study concerns itself with the priorities of goals for 

the school it is important that caution be taken in interpreting these 

findings. The findings do not suggest that preserving culture and 

developing job skills are unimportant to respondents who have lived only 

a portion of their lives in the North. Further study is needed to 

determine the real value of preserving culture and developing job skills 

to citizens according to their duration of stay in the North. Such a 

study should consider the importance people attach to these goals as 

functions of some other agency in the community. 

Level of Goal Achievement by Major Sub-Groups 

The fourth sub-problem of the study required that means and ranks 

be determined from the individual assessment exercises. Respondents 

vJere asked to judge ho\'1 we 11 the schoo 1 is a chi evi ng each of the goa 1 s. 

Judgements were made using a five-point scale. Data were available from 

all major sub-groups except from the community sub-group of Aklavik. 

The analysis of data concerned itself with the relative level of 

school performance in achieving the goals as perceived by teachers, 

students and the community as major sub-groups in the Mackenzie Delta. 

The ranks of goal achievement for the three sub-groups are outlined in 

Table 31. 

The analysis of variance with the Student Newman-Keuls comparison 

of ordered means determined which differences of opinion were 

significant at 0.05 level and where these differences existed among the 

sub-groups. The results of these tests are presented in Table 32. 
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Table 31: Comparison of Ranks of Goal Achievement by Major Sub-Groups 
in the Mackenzie Delta 

Goal Total Teachers Students Community 

19. Read, write, speak English 1 3 1 1 
6. t·1athemati cs 2 2 2 3 

22. Physical fitness 3 1 3 2 
3. Man through science 4.5 11 . 5 4 4 

13. Examine information 4.5 5 7 6 

20. Canadian studies 6 4 6 7 
18. Changes in world 7 13 5 11 
9. Accept people 8 7 9 19 
4. Set of values 9 10 12 9 

21. Living with technology 10 7 10.5 17.5 
10. Desire to learn 1 1 9 10.5 14.5 
14. Develop confidence 12 7 15 12 
8. Political organizations 13 19 8 14.5 
5. Natural resources 14 15 13 10 

11 . Artistic beauty 15 11 . 5 19 5 
2. Responsible citizenship 16 14 16 14.5 

16. Job skills 17 21 14 22 
15. Preserve culture 18 16 20 8 

17. t~or1d of work 19 17.5 17 20 

7. Consumer education 20 17.5 18 14.5 
1 . Family living 21 20 21 17.5 

12. Role of religion 22 22 22 21 

Number of respondents 324 81 195 48 
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Table 32: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goa1 Achievement as Perceived by Major 
Sub-Groups in the Mackenzie Delta 

11 0 . 

Goal F-ratio F-prob. Comparison* 

1 • Family 1 i vi ng 2.951 0.0537 3 1 2 
2. Responsible citizenship 0.568 0.5673 3 l 2 
3. Man through science 5.523 0.0044 3 2 l 

4. Set of values 0. 311 0.7329 3 1 2 
5. Natural resources 0. 971 0.3798 3 2 l 

6. Mathematics 5.614 0.0015 2 1 3 
7. Consumer education 1. 401 0.2479 3 2 1 

8. Political organizations 7.728 0.0005 2 3 1 

9. Accept people 1. 536 0.2158 1 2 3 
10. Desire to learn 0.211 0.8097 1 2 3 
11 . Artistic beauty 13.5~9 0.0000 3 1 2 
12. Role of religion 6.292 0.0021 3 1 2 
13. Examine information 0.782 0.4584 2 3 1 
14. Develop confidence 2.003 0.1356 1 3 2 
15. Preserve culture 4.259 0.0149 3 1 2 
16. Job skills 6.623 0.0015 2 3 1 
17. World of work 0.640 0.5281 2 3 1 
18. Changes in world 8.333 0.0003 2 3 1 
19. Read, write, speak english 6.316 0.0020 2 3 
20. Canadian studies 0.640 0.5277 2 3 1 
21 . Living with technology 1. 077 0.3417 1 2 3 
22. Physical fitness 0.129 0.8793 1 2 3 

*Groups underlined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line . 

1 = Teachers; 2 = Students; 3 = Community 



Table 33: Spearman Rank Correlation Coefficients of Goal Achievement 
as Perceived by Major Sub-groups in the Mackenzie Delta. 

1. Total Respondents 

2. Teachers 

3. Students 

4. Community 

1 

X 

2 

.87 

X 

3 

.94 

.72 

X 

4 

.71 

.67 

.58 

X 

N 

324 

81 

195 

48 

The Spearman Rank Correlation Coefficient determined the degree of 

agreement among the overall rankings of goal achievement. To examine 

the significance of the correlation coefficients a comparison was made 

of the correlation with a student t-distribution. Correlations were 

 

considered significant at the 0.05 level. The correlation coefficients 

are charted in Table 33. The findings were as follows. 

Teachers were of the opinion that the school does the best job in 

achieving the goals of physical fitness, mathematics, reading, writing, 

and speaking English, Canadian studies, examining information; 

accepting people of different beliefs, living with technology, and 

developing confidence. 

Students expressed the opinion that the goals best achieved by the 

school were the goals of reading, writing, and speaking English, 

mathematics, physical fitness, man through science, Canadian studies, 

and examining information . 

The community believed the school best achieves the goals of 
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reading, writing, and speaking English, physical fitness, mathematics, 

man through science, artistic beauty. 

The teachers concluded that the goals least being achieved by the 

school relative to other goals were the goals relating to the role of 

religion, job skills, family living, political and social organizations, 

world of work, consumer education, and preserving cultural identity. 

Students perceived the school to be doing the poorest job in 

achieving the goals of the role of religion, family living, preserving 

culture, artistic beauty, consumer education, \'JOrld of work, and 

responsible citizenship. 

The community expressed the view that the goals least being 

achieved by the school relative to other goals were the goals 

relating to job skills, the role of religion, world of work, accepting 

people of different beliefs, family living, and living with technology. 

With only a few exceptions all major sub-groups agreed on the 

goals best being achieved by the school. The exceptions were the lower 

rating by teachers of school performance in learning about man through 

science and the 1 o·wer rating by both teachers and corranun i ty of goa 1 

achievement in learning about changes in the world. 

The five goals which teachers, students, and community agreed were 

within the top third of the goals best being achieved by the school v1ere 

the goals of reading, writing, speaking English, mathematics, physical 
-fitness, examining information, and Canadian studies. 

Significant differences existed among the major sub-groups in 

their assessment of school performance in goal achievement . 

Students concluded that the school was significantly more 

112 . 



successful than teachers and community perceived in its achievement of 

goals relating to job skills; mathematics; changes in the world; and 

reading, writing, and speaking EngJish. Students also rated 

achievement in developing skills to participate in political and social 

organizations higher than teachers. 

The community perceived school performance to be higher than 

teachers in achieving the goals relating to artistic beauty, role of 

religion and preserving culture. The community also rated goal 

achievement in developing skills of family living significantly higher 

than students. 

Both the community and students rated goal achievement in learning 

about man through science to be significantly greater than teachers had 

concluded. 

The greatest agreement in overall ranking of school performance in 

achieving the goals existed between teachers and students. The 

Spearman Rank Correlation Coefficient between teachers and students was 

found to be 0.72. 
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Moderate positive correlations existed between the goal achievement 

rankings of teachers and community as well as the rankings of students 

and community in the Mackenzie Delta. 

Discussion of the Findings 

The findings of the study seem to complement the emphasis in 

recent years of the back to the basics movement in schools of the 

North. Clearly the people of the Mackenzie Delta perceive the school to 



 be doing the best job in achieving goals relating to the academic 

subjects taught in the school. 

Virtually all the academic goals of the study, namely those 

relating to reading, writing, and speaking English; mathematjcs; 

science; Canadian studies; and examining information, were believed by 

teachers, students, and community alike to be within the top third of 

all the goals in terms of achievement by the school. 

It is interesting to note that developing appreciation for 

physical fitness was included by all major sub-groups as one of the 

goals best being achieved by the school. The significance of the 

relative position of physical fitness is amplified by its particularly 

high assessment by teachers who perceived it to be the number one goal 

 being achieved by the school. 

 

The goals of moderate or least relative achievement may or may not 

be taught within the context of existing subject areas. It would seem 

worthwhile for those involved in education to compare perceptions of 

relative importance with views of relative goal achievement. The goals 

found to be in conflict might then be clearly defined in the context of 

existing or new programs in the form of performan-ce objectives. 

Studies by Birnie {1976) in Saskatchewan have shown that not only 

cognitive goals but those of the affective and psychomotor domains can 

be operationalized in existing school programs through clearly defined 

performance objectives . 
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Level of Goal Achievement by Special Sub-Groups 

The fifth sub-problem of the study required that means and ranks 

be determined from data of the individual assessment of the level of 

school performance in achieving goals. The analysis concerned itself 

with the relative level of goal achievement by the school as perceived 

by native and non-native northerners, major cultural groups, teacher 

assistants and education committee members. 

Native and Non-Native Respondents 

The ranks of goal achievement by native and non-native 

respondents are outlined in Table 34. The means, ranks, and 

F-probabilities of goals which were significantly different at 0.05 

level are presented in Table 35. Spearman Rank Correlation Coefficients 

depicting the degree of agreement in overall ranking of goal achievement 

are outlined in Table 36. The findings are as follows. 

There was virtually total agreement between native and non-native 

respondents in rating the topmost goals in terms of their achievement by 

the school. Natives and non-natives concluded that the school best 

achieves the goals relating to reading, writing, and speaking English; 

mathematics; physical fitness; man through science; examining 

information; Canadian studies; and changes in the world. 

No significant differences existed between native and non-native 

respondents in rating the relative achievement of the topmost third of 

the goals. 
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Table 34: Comparison of Ranks of Native and Non-Native Respondents of 
Goal Achievement. 

Goal Total Native Non-native respondents 

19. Read, write, speak English 1 1 

6. r~a thema t i cs 2 2 2 

22. Physical fitness 3 3 3 
3. Man through science 4.5 6 4 

13. Examinating information 4.5 5 5 

20. Canadian studies 6 4 6 

18. Changes in world 7 7 7 

9. Accept people 8 12 9 

4. Set of values 9 11 10 

21. Living with technology 10 16 8 

10. Desire to learn 11 10 11 

14. Develop confidence 12 13 14 

8. Political organizations 13 8 13 

5. Natural resources 14 9 15 

11 . Artistic beauty 15 21 12 

2. Responsible citizenship 16 14.5 17 

16. Job skills 17 14.5 20 

15. Preserve culture 18 20 16 

17. Horl d of work 19 17 18 

7. Consumer education 20 18 19 

1 . Family living 21 19 21 

12. Role of religion 22 22 22 

Number of respondents 324 123 201 



Table 35: Means, Ranks and F-Probabilities of Goal Achievement which 
Differed Significantly at 0.05 Level as Perceived by Native 
and Non-Native Respondents. 

Nat'ive Non-native 
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Goal He an Rank Mean Rank F-Prob. 

Family living 2.658 19 2.134 21 0.0000 

Responsible citizenship 2.861 14.5 2.477 17 0.0005 

Natural resources 2.959 9 2.611 15 0.0027 

Consumer education 2.666 18 2.422 19 0.0386 

Political organizations 2.975 8 2.616 13 0.0035 

Role of religion 2.219 22 1 .890 22 0.0055 

Job skills 2. 861 14.5 2.408 20 0.0003 

World of work 2.691 17 2,427 18 0.0216 

Native northerners expressed the opinion that the goals which the 

school is least effective in achieving relative to other goals were 

those relating to the role of religion, artistic beauty, preserving 

culture, family living, consumer education, world of work, and living 

with technology. 

Non-native northerners perceived the goals least being achieved by 

the school r~lative to other goals to be the goals relating to the role 

of religion, family living, job skills, consumer education, world of 

work, responsible citizenship, and preserving culture . 

While the ranks of goal achievement between natives and non-natives 



Table 36: Spearman Rank Correlation Coefficients of Goal Achievement as 
Perceived by Categories of Native and Non-Native Variables. 

Sub-groups 1 2 3 4 5 6 7 8 

1 . Total native X .83 . 18* .70 .97 .90 .44 .59 

2. Total non-native X .17* .88 .79 .95 .40 .79 

3. Native teacher X .36 .12* .06* .49 . 11 * 

4. Native student X .63 .77 .50 .64 

5. tJati ve community X .89 .33 .52 

6. Non-native teacher X . 31 .69 

7. Non-native student X 

8. Non-native community X 

did not always reflect great differences, the mean scores of eight goals 

were found to be significantly different as shown in Table 39. Native 

respondents believed all of the goals relating to family living, 

responsible citizenship, natural resources, consumer education, 

political organizations, role of religion, job skills, and world of work 

to be better achieved by the school than non-native respondents had 

concluded. 

The Spearman Rank Correlation Coefficient was 0.83 confirming a 

high degree of agreement in overall perceptions of native and non-native 

people in the rating of school performance in achieving the goals . 
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Major Cultural Groups 

The ranks of goal achievement by Inuit, Loucheux, Metis, and 

Euro-Canadian respondents are outlined in Table 37. The results of the 

analysis of variance with the Student Newman-Keuls comparison of ordered 

means are presented in Table 38. The Spearman Rank Correlation 

Coefficients showing the degree of agreement in the rankings of goal 

achievement among the cultural groups are outlined in Table 39. The 

findings were as follows. 

With a few exceptions there was close agreement among the cultural 

groups in their opinions on achievement of the top third of the goals. 

The goals relating to reading, writing, and speaking English; 

mathematics; physical fitness and Canadian Studies were rated by all 

respondents as being highly achieved by the school relative to other 

goals. 

Somewhat more disagreement existed among the cultural groups in 

regard to the remaining goals in the top third of the goals best being 

achieved by the school. 

Inuit respondents included the goals relating to political and 

social organizations, examining information, changes in the world and 

natural resources in the topmost goals being achieved by the school. 

Loucheux respondents believed the goals relating to the desire to 

learn, developing confidence and man through science were among the best 

being achieved by the school. 

Metis respondents were of the opinion that goals to be included as 

best being achieved by the school were those relating to man through 
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Table. Comparison of Ranks of Categories within: the411hture Variable of Goal Achievement 

Goal Total Inuit Loucheux Metis Euro-Canadian respondents 

Read, write, speak English 1 2 2.5 1 -1 
t~1a thema tics 2 1 2.5 2.5 2 
Physical fitness 3 3 1 2.5 3 
Man through science 4 12 6.5 6 5 
Examining information 5 7 8 . 8.5 4 
Canadian studies 6 5 4 4 6 
Changes in world 7 7 16.5 6 7 
Accept people 8 9.5 13.5 16 9 
Set of values 9 11 12 15 10 
Living with technology 10 18 15 17 8 
Desire to learn 11 17 5 8.5 11 . 5 
Develop confidence 12 13 6.5 10 13 
Political organizations 13 4 16.5 6 14 
Natural resources 14 7 10 11.5 15 
Artistic beauty 15 20 20 19.5 11.5 
Responsible citizenship 16 16 10 13 17 
Job skills 17 9.5 18 11 . 5 18 
Preserve culture 18 21 10 18 16 
World of work 19 14.5 21 14 19 
Consumer education 20 14.5 19 21 20 
Family living 21 19 13.5 19.5 21 
Role of religion 22 22 22 22 22 

Number of respondents 324 54 31 24 193 

''

• 
Others 
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2 
3 
4 

10 
5 
6 
7.5 
7.5 

13 
11 
17 
13 
13 
18 
15.5 
20 
19 
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22 
21 

22 
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Table 38: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goal Importance as Perceived by Culture 
Sub-groups. 

Goal F-rafi o F-prob. Comparison* 

1 . Family living 5o033 Oo0006 2 3 1 4 
20 Responsible citizenship ::J.795 0.0050 3 2 1 5 
3. Man through science lo054 Oo3796 5 3 4 2 
4. Set of values 0.398 0.8098 3 k 5 2 
5. Natural resources 3o286 0.0117 3 1 2 5 
6. Mathematics 0.971 0.4233 1 2 3 5 
7. Consumer education 2 0 071 0.0844 5 1 3 2 
8. Political organization 3.054 0.0172 3 1 2 5 
9. Accept people 0.369 0.8305 3 1 5 2 

10. Desire to learn 2.537 0.0401 2 3 5 
11 . Artistic beauty 1 . 117 0.3483 4 3 1 5 

12. Role of religion 3.302 0.0114 3 1 2 5 

13. Examine information 0.564 0.6888 3 4 2 1 
14. Develop confidence 2.233 0.0654 3 2 4 
15. Preserve culture 1.788 0.1310 2 3 4 1 
16. Job skills 3.793 0.0050 3 1 2 4 
17. ~~or 1 d of work 3.317 Oo0ll1 3 1 5 4 
18. Changes in world 1 . 162 0.3275 3 1 4 5 
19o Read, write, speak English 1 0 496 0.2032 3 2 1 5 
20. Canadian studies 1 0 091 0.3609 3 2 5 1 

21. Living with technology 0.884 0.4738 4 3 2 5 
22. Physical fitness 2.275 Oo0662 2 1 3 5 

*Groups underjined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that iine. 

1 = Inuit; 2 = Loucheux; 3 = Metis; 4 = Euro-Canadian; 5 = Others 
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Table 39: Spearman Rank Correlation Coefficients of Goal Achievement 
as Perceived by Culture Sub-groups. 

 

 

Sub-group 2 3 4 N 

1 • Inuit X .53 .84 .67 54 

2. Loucheux X .73 .74 31 

3. Metis X .77 24 

4. Euro-Canadian X 193 

science, changes in the world and political and social organizations. 

Goals perceived by Euro-Canadians to be within the topmost goals 

being achieved were those relating to man through science, examining 

information, and changes in the world. 

There was agreement by all major cultural groups on only one of 

the goals least being achieved by the school relative to other goals. 

All cultural groups ranked achievement in learning about the role of 

religion in life at 22, the lowest of all the goals. 

The remaining goals perceived by Inuit respondents of being poorly 

achieved relative to other goals were the goals of preserving culture, 

artistic beauty, family living, living with technology, desire to 

learn, and responsible citizenship. 

Loucheux respondents expressed the opinion that the goals least 

being achieved by the school included goals relating to the world of 

work, artistic beauty, consumer education, job skills, political and 

social organizations and changes in the world. 
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Metis respondents believed the remaining goals being poorly 

achieved relative to other goals to be the goals of consumer education, 

family living, artistic beauty, preserving culture, living with 

technology, and accepting people of different beliefs. 

Goals in addition to the role of religion in which Euro-Canadians 

perceived the school to be doing the least effective job relative to 

other goals were the goals relating to family living, consumer 

education, world of work, job skills, responsible citizenship, and 

preserving culture. 

The analysis of variance had shown the existence of eight goals 

with significant differences at 0.05 level in the ratings of their 

achievement. The Student Newman-Keuls comparison of ordered means 

identified the categories of the cultural variable which differed on two 

goals. 

Loucheux respondents were of the opinion that the school does a 

more effective job than Euro-Canadians had maintained in achieving the 

goal of developing skills of family living. 

Metis respondents believed that learning about the world of work 

is being better achieved by the school than Euro-Canadians and Loucheux 

had concluded. 

The highest agreement in the overall ranking of goal achievement 

was found to exist between the Inuit and Metis respondents as shown by 
-the Spearman Rank Correlation Coefficient of 0.84 in Table 39. 

A moderate correlation of 0.53 existed in the ranking of goal 

achievement between Inuit and Loucheux respondents. Inuit and Euro

Canadians were found to be in moderately high agreement in ranking goal 
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achievement. 

There were high correlations in overall ranking of goal achievement 

between Loucheux and Metis, Loucheux and Euro-Canadians, and Metis and 

Euro-Canadians. 

Teacher Assistants 

Twelve teacher assistants participated in the goals achievement 

exercise. 

The relative perceptions of goal achievement are outlined in 

Table 40. A comparison of overall ranking of goal achievement by 

teacher assistants was made with the rankings of teachers, students, and 

community through the use of the Spearman Rank Correlation Coefficient . 

The results of this test are presented in Table 41 .. The findings were 

as follows. 

Teacher assistants believed the goals best being achieved by the 

school relative to other goals to be the goals relating to reading, 

writing, and speaking English; man through science; mathematics; 

political organizations; and accepting people of different beliefs. 

Four goals were tied which were also rated high in achievement by 

teacher assistants. These goals related to natural resources, set of 

values, Canadian studies, and examining information. 

Teachec assistants expressed the opinion that the goals being 

least effectively achieved relative to other goals were those relating 

to preserving culture, living with technology, role of religion, family 

living, job skills, consumer education, and world of work. 



Table 40: Ranks of Teacher Assistants and Education Committee Members 
of Goal Achievement. 

Total Teacher Education 
Goal respondents assistants Committee 

Read, write, speak English 1 1 1 . 5 
f·1athemati cs 2 3 1 . 5 

Physical fitness 3 11 . 5 6.5 
Man through science 4 2 4.5 

Examining information 5 7.5 3 
Canadian studies 6 7.5 6.5 
Changes in world 7 11 . 5 13 
Accept people 8 5 18 

Set of values 9 7.5 9.5 

Living with technology 10 21 19.5 
Desire to learn 11 14.5 9.5 
Develop confidence 12 14.5 13 

Political organfzations 13 4 9.5 

Natural resources 14 7.5 16 
Artistic beauty 15 11.5 4.5 

Responsible citizenship 16 11 . 5 13 
Job skills 17 18 22 
Preserve culture 18 22 19.5 

vJor 1 d Of \-'/Ork 19 16 9.5 

Consumer education 20 17 16 
Family living 21 19.5 21 

Role of religion 22 19.5 16 

Number of respondents 324 12 7 
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Table 41: Spearman Rank Correlation Coefficients of Goal Achievement 
as Perceived by People Involved in Education. 

Sub-groups 2· 3 4 5 N 

1 . Teachers X .72 .67 . 51 .62 81 

2. Students X .58 .74 . 61 195 

3. Community X .58 .75 48 

4. Teacher assistants X .71 12* 

5. Education Committee X 7* 

*Teacher Assistants and Education Committee members are sub-groups of 
the community . 

The Spearman Rank Correlations Coefficients in Table 41 showed 

moderate agreement in the rankings of goal achievement between teacher 

assistants and both the teacher and community sub-groups. High 

positive correlations were found between overall rankings of teacher 

assistants and both the students and education committee members. 

Education Committee Members 

Data were collected from seven education committee members in the 

Mackenzie Delta. 

~he relative perceptions of goal achievement are outlined in 

Table 40. The Spearman Rank Correlation Coefficient was employed to 

determine the degree of agreement in overall rankings of education 

committee members and the community as well as those sub-groups involved 
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 in education. The results of this test are shown in Table 41. The 

findings are as follows. 

 

 

Education cowmittee members perceived the goals most effectively 

being achieved relative to other goals to be those relating to reading, 

writing, and speaking English; mathematics; examining information; man 

through science; artistic beauty; physical fitness; and Canadian 

studies. 

Goals least be1ng achieved by the school relative to other goals 

were believed by education committee members to be those relating to job 

skills, family living, preserving culture, living with technology, 

accepting people of different beliefs, consumer education, natural 

resources, and the role of religion. 

The Spearman Rank Correlation Coefficient in Table 41 showed 

moderate agreement between education committee members and both the 

teachers and students of the Mackenzie Delta. The highest agreement 

between those involved in education and the community was found to be 

that of the community education committee. The correlation between the 

education committee and the community of the Mackenzie Delta was 0.75. 

Discussion of the Findings 

The findings suggest that there is little difference between 

native and non-native citizens of the Mackenzie Delta in the perceptions 

of the goals best being achieved by the school. The high correlation 

found to exist in the overall rankings of goal achievement tends to 

extend this conclusion to the perceptions of total school output. 
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Natives and non-natives viewed the school to be making the best 

progress in the goals relating to the academic subjects such as reading, 

writing, and speaking English; mathematics; science; Canadian studies; 

and examining information as well as to the goals of physical fitness 

and changes in the world. In regard to perceptions of topmost goals 

being achieved by the school, native and non-native citizens were in 

complete agreement. 

It can be concluded that natives and non-natives believe the 

school to be placing more of its emphasis on the cognitive and 

psychomotor development of young people and less on the affective 

aspects of education. 

Native people see the school as making moderate or least 

fective progress in achieving most of the goals they believe to be the 

most important. 

Developing skills in reading, writing, and speaking English was 

the only goal foremost in achievement which corresponded to the topmost 

goals perceived by natives to be the most important for the school. The 

goal of developing job skills for an immediate field of work, viewed by 

natives to be the number one priority for the school, received a 

moderately low rating of achievement. Preserving one's cultural 

identity contended by Natives to be the third most important goal was 

rated by both natives and non-natives as one of the lowest in terms of 

its achievement by the school. 

Non-native people view the school as making its best progress on 

three of the goals they perceived to be the most important. 

The goals of reading, writing, and speaking English; examining 

128. 



information and de vel c: -- ~; ski 11 s in mathematics be 1 ieved by non-natives 

to be some of the more ~-=ortant goals received high ratings of 

achievement. 

 

 

The degree of a~;ee~ent between goal importance and goal 

achievement is beyond ~~e scope of this study. However, the findings do 

suggest that such a st~dy might be worthwhile. There appears to be some 

indication that the rift between perceptions of goal importance and goal 

achievement, as it relates to the topmost third of the goals, may be far 

greater for the native population of the Mackenzie Delta than for the 

non-native population. 

In regard to goals being least achieved relative to other goals, 

natives and non-natives are in close agreement. The findings suggest 

that native and non-native citizens believe the work goals, those of the 

productive dimension, to be relative low in achievement. 

The extremely low ratings of the goals relating to family living 

and the role of religion by natives and non-natives in terms of both 

importance and achievement are consistent with the ratings of the major 

sub-groups in the Mackenzie Delta. 

These findings suggest that native and non-native people do not 

view learning about the role of religion in life and developing skills 

of family living to be important functions of the school nor of being 

effectively achieved by the school. The fact that the mean scores on 

both the importance and achievement of learning about the role of 

religion were significantly higher for natives than non-natives does 

little to alter these findings as conclusions . 

It should be remembered at this point that an earlier breakdown of 
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the native variable revealed that the native community rated the goals 

of family living and the role of religion moderately important for the 

school. To this extent conclusive evidence regarding the importance and 

achievement of these goals to the native population is pending further 

investigation. 

Since it cannot be assumed that native and non-native people of 

the Mackenzie Delta do not value family life and religion, they may have 

some perspective as to how or by what agency these goals should and are 

being achieved. Certainly there is a place for further study of the 

shared responsibility of the school, the home, the church, the media and 

community organizations in the education of the youth in the Mackenzie 

Delta. 

It is of interest to note that the Alberta legislature in 1978 

 

excluded the goals of'family living and spiritual values from their 

11 delimited 11 role of schooling. These goals were included in the broader 

framework of education as shared responsibilities with other agencies, 

recognizing of course that their achievement may or may not be 

occurring (Alberta Education, 1978). 

The findings have shown that culture has little to do with the 

perceptions people have about the goals best being achieved by the 

school relative to other goals. 

Inuit, Loucheux, Metis, and Euro-Canadians agreed that reading, 

writing, and speaking English; developing skills in mathematics; 

developing appreciation for physical fitness; and learning about 

Canadian studies were all within the topmost goals being achieved by the 

school. 
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The findings suggest that there are few if any definable 

relationships among the cultural groups and the way in which they see 

the output of school performance. 

There were differences in rating the achievement of certain goals, 

however these differences tended to be more prevalent in regard to goals 

not readily defined within the context of existing subject areas. 

Correlations between the overall rankings of goal achievement among the 

cultural sub-groups were generally high with the exceptions of a 

moderately high correlation between rankings of Inuit and Euro-Canadians 

and a moderate correlation between rankings of Inuit and Loucheux 

people. 

The gap between perceptions of goal importance and goal 

fchievement which appeared to exist with native and non-native people is 

noticeable in the findings of the culture variable particularly in 

regard to the Inuit and Loucheux populations. 

The findings have shown that the overall views of teacher 

assistants in regard to goal achievement are more compatible with those 

of students than with teachers or community. 

Teacher assistants believed the school to be emphasizing the 

cognitive as well as more affective goals such as those relating to 

political and social organizations, accepting people of different 

beliefs, set of values and natural resources. The productive goals were 

perceived byteacherassistants to be among the least being achieved by 

the school. Teacher assistants were the only respondents who did not 

perceive achievement of physical fitness to be one of the goals most 

fectively being achieved by the school. 
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Education members, as did most sub-groups, credited the school 

with high achievement in the goals relating to the academics and 

physical fitness. 

132 . 

Though the number of respondents in the education committee 

sub-group was small, the findings once again suggest that education 

committee members are indeed representative of the community. Education 

committee members and the community of the Mackenzie Delta shared one of 

the highest correlations in the views of the overall output of school 

performance. 

Level of Goal Achievement by Specific Variables 

The sixth sub-problem required that data of the individual 

assessment exercises be analyzed to determine relationships that exist 

within variables relating to highest level of education attained, sex, 

age, occupation, and duration of life in the North. The analysis of 

variance with the Student Newman-Keuls comparison of ordered means was 

employed to determine the extent of significant differences and where 

these differences existed within each variable. The results of these 

tests and the ranks of goal achievement for sub-groups within each 

variable are presented in Tables 42 to 50. 

The Speanman Rank Correlation Coefficients depicting the degree 

of agreement in overall rankings among sub-groups of the variables are 

outlined in Table 51 . 



Table 42: Ranks of Categories within the Variable Related to Highest Level of Education Attained of Goal 
Achievement. 

Goal Under Grade 7 Grade 7 to 9 Grade 10 to 12 Post Grade 12 

l. Family living 5 21 21 20 
2. Responsible citizenship 13.5 16 19 14 
3. Man through science 3 6 4 7 
4. Set of values 21 8.5 10 11 
5. Natural resources 13.5 7 13 16 
6. Mathematics 7.5 2 2 2 
7. Consumer education 17.5 18 16 18 
8. Political organizations 19.5 12 8 19 
9. Accept people 5 10.5 12 9 

10. Desire to learn 22 8.5 9 12 
11. Artistic beauty 13.5 18 18 10 
12. Role of religion 19.5 22 22 22 
13. Examine information 9.5 4 6.5 5 
14. Develop confidence 9.5 13 17 3 
15. Preserve culture 17.5 17 20 15 
16. Job skills 13.5 15 15 21 
17. World of work 13.5 20 14 17 
18. Changes in world 13.5 5 6.5 13 
19. Read, write, speak English l l 1 3 
20. Canadian studies 5 10.5 5 4 
21. Living with technology 7.5 14 11 6 
22. Physical fitness 2 3 3 l 

Number of respondents 10 126 88 99 
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Table 43: Analysis of Variance with Student Newman-Keuls Comparison 
of Ordered r1eans of Goal Achievement using Education 
Attained Variable 

Goal F-ratio F-prob Comparison* 

1 . Family 1 i vi ng 6.151 0.0004 2 4 
2. Responsible citizenship 5.962 0.0006 2 4 

3. Man through scienc~ 2.417 0.0664 3 2 
4. Set of values 4.285 0.0055 2 4 1 
5. Natural resources 7.623 0. 0001 2 1 4 

6. Mathematics 5.604 0.0009 2 3 4 

7. Consumer education 2.140 0.0951 1 2 4 

8. Political organizations 6.154 0.0004 2 3 1 
9. Accept people 5.527 0.0010 1 2 4 

10. Desire to learn 3.918 0.0090 2 4 3 

 11 . Artistic beauty 3.849 0.0099 1 4 2 
12. Role of religion 5. 001 0.0021 1 4 2 
13. Examine information 0.834 0.4763 2 3 1 
14. Develop confidence 6.936 0.0002 1 2 4 
15. Preserve culture 2.710 0.0008 2 4 

16. Job skills 7.758 0.0001 2 3 

17. World of work 1.792 0.1486 2 4 
18. Changes in world 4.743 0.0030 3 2 1 ---· 
19. Read, write, speak English 6.050 0.0005 1 2 3 
20. Canadian studies 0.761 0.5168 1 3 4 

21 . Living with technology 3.101 0.0269 2 4 
22. Physical fitness 2.355 0.0719 2 4 1 

*Groups undec1ined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Under Grade 7; 2 = Grades 7 to 9; 3 Grades 10 to 12; 

 4 = Post Grade 12 
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Table 44: Means, Ranks and F-Probabilities of Goal Achievement Rated 
by Male and Female Respondents. 

Male Female 

Goal r~ean Rank tvlean Rank F-Prob. 

1 . Family living 2.152 21 2.456 21 0.0109 
2. Responsible citizenship 2.480 16 2.720 16 0.0286 
3. Man through science 3.099 5 3.031 5 0.5372 
4. Set of values 2.740 11 2.870 9 0.2214 
5. Natural resources 2.633 14 2.818 ll 0. l 079 
6. ~1athemati cs 3.664 2.5 3.564 1 . 5 0.3546 

7. Consumer education 2.343 20 2.632 18 0.0136 

8. Political organizations 2.702 13 2.787 13 0.4849 

9. Accept people 2.916 8 2.772 14 0. 1971 
10. Desire to learn 2.748 9.5 2.849 10 0.3492 

11 . Artistic beauty 2.465 17 2.761 15 0.0109 

12. Role of religion 1. 816 22 2.150 22 0.0044 

13. Examine information 3.106 4 3.025 6 0.4295 

14. Develop confidence 2.709 12 2.797 12 0.4275 

15. Preserve culture 2.366 19 2.683 17 0.0141 

16. Job skills 2.557 15 2.545 20 0.7603 

17. ~~or1 d of work 2.396 18 2.616 19 0.0529 

18. Changes in world 2.961 7 2.974 7 0.9020 

19. Read, write, speak English 3.778 1 3.564 1 . 5 0.0535 

20. Canadian studies 3.030 6 3.098 4 0.5150 

21. Living with technology 2.748 9.5 2.875 8 0.2721 

22. Physical fitness 3.664 2.5 3.393 3 0.0138 

Number of respondents 131 193 

135 . 



Table 45: Ranks of Categories within the Variable Relating to Age of Goal Achievement. 

Age in years 

Goal Under 16 16 to 20 21 to 30 31 to 40 
------

1. Family living 21 21 19 19.5 
2. Responsible citizenship 16 18 13 17.5 
3. Man through science 6 4 10.5 4 
4. Set of values 9 13.5 7 12.5 
5. Natural resources 11 13.5 16 15 
6. ~1athema tics l . 5 2 2 3 
7. Consumer education 20 17 17 16 
8. Political organizations 12 8 13 17.5 
9. Accept people 8 13.5 12 10 

10. Desire to learn 10 10 8.5 14 
11. Artistic beauty 17.5 19 10.5 6 
12. Role of religion 22 22 22 22 
13. Examine information 5 6.5 5 8 
14. Develop confidence 14 16 5 12.5 
15. Preserve culture 17.5 20 14 11 
16 . Job ski 11 s 15 11 21 21 
17. World of work 19 13.5 20 19.5 
13. Changes in world 4 6.5 15 9 
19. Read, \'Jri te, speak Eng1 ish 1. 5 1 3 2 
20. Canadian studies 7 5 5 5 
21. Living with technology 13 9 8.5 7 
22. Physical fitness 3 3 1 1 

Number of respondents 121 75 62 48 
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Tab 1 e 46: Ana 1 ys is of Variance with Student Ne\'ITTlan- Keu 1 s Campa rison of 
Ordered Means of Goal Achievement as Perceived by Various 
Age Sub-groups 

Goal F-ratio F-prob. Comparison* 

1 . Family living 2.080 0.0677 6 3 4 5 

2. Responsible.citizenship 3.142 0.0088 5 1 3 6 4 

3. Man through science 1.444 0.2082 2 4 1 5 3 

4. Set of values 3.294 0.0065 1 5 3 4 2 

5. Natural resources 2.225 0.0517 6 5 4 3 

6. Mathematics 3.571 0.0037 1 5 2 3 4 

7. Consumer education 0.818 0.5375 6 5 4 3 

8. Political organizations 2.591 0.0258 1 2 6 5 3 

9. Accept people 3.184 0. 0081 6 1 5 4 3 

10. Desire to learn 1. 723 0.1288 5 1 3 4 2 

11 . Artistic beauty 5.595 0.0001 5 4 3 6 1 

12. Role of religion 2.823 0.0164 6 5 4 3 1 

13. Examine information 0.664 0.6508 5 1 2 6 3 

14. Develop confidence 3.490 0.0044 6 5 3 1 4 

15. Preserve culture 3.526 0.0041 6 4 5 3 

16. Job skills 3. 116 0.0092 1 6 2 4 3 

17. \vorl d of ~1ork 0.708 0.6175 6 5 1 2 3 

18. Changes in world 4.394 0.0007 2 4 6 3 

19. Read, write, speak English 3.831 0.0022 5 2 4 3 

20. Canadian studies 1.006 0.4142 5 2 1 4 3 

21. Living with technology 1. 349 0.2435 6 4 1 3 2 

22. Physical fitness 1.797 0. 1131 5 4 3 2 

*Groups under~ined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Under 16 years 3 = 21 to 30 years 5 = 41 to 50 years 

2 = 16 to 20 years 4 = 31 to 40 years 6 = Over 50 years 
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Table 47: Ranks of Categories within the Variable Relating to Occupation of Goal Achievement. 

Goal Housewife Hunter Laborer Armed Forces Professional/Business 

1. Family liV\ing 15 4.5 2.5 20.5 20 
2. Responsible citizenship 15 10 7 14.5 14.5 

-3. Man through science 4 10 11 . 5 2.5 11 
4. Set of values 10 16.5 16 6 12 
5. Natural resources 11 2 11 . 5 10.5 14.5 
6. Mathematics 6 2 16 6 2 
7. Consumer education 18 10 11 . 5 6 18.5 
B. Political organizations 19 2 16 10.5 18.5 
9. Accept people 20.5 16.5 2.5 14.5 6 

10. Desire to learn 15 16.5 21 14.5 9 
11. Artistic beauty 3 10 7 10.5 10 
12. Role of religion 20.5 20.5 20 17.5 22 
13. Examine information 12 20.5 16 6 4 
14. Develop confidence 9 10 16 17.5 8 
15. Preserve culture 6 16.5 7 14.5 14.5 
16. Job skills 22 4.5 2.5 20.5 21 
17. World of work 15 10 20 20.5 17 
18. Changes in world 8 20.5 11 . 5 10.5 14.5 
19. Read, write, speak English 2 10 2.5 2.5 3 
20. Canadian studies 6 10 20 6 5 
21. Living with technology 15 20.5 7 20.5 7 
22. Physical fitness 1 10 7 1 1 

Number of respondents 23 1 3 2 87 

Other 
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Table 48: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goal Achievement as Perceived by Various 
Occupational Sub-groups. 

Goal F-ratio F-prob. Comparison* 

1 . Family living 1 .805 0.1114 2 3 1 5 6 

2. Responsible citizenship 0. 151 0.9795 3 2 1 5 6 

3. Man through science 2.359 0.0401 4 1 6 2 5 

4. Set of values 0.628 0.6789 4 6 1 5 3 

5. Natural resources 1.220 0.2995 2 4 1 6 3 

6. ~lathemati cs 4.147 0.0012 2 6 4 5 1 

7. Consumer education 0.687 0.6334 4 2 3 6 

8. Political organizations 4.225 0.0010 2 4 6 5 

9. Accept people 1. 074 0.3744 3 5 6 4 1 

10. Desire to learn 1. 220 0.2994 6 5 1 4 2 

11 . Artistic beauty 3.516 0.0042 1 4 3 2 5  12. Role of religion 1.647 0. 1473 1 5 4 3 6 

13. Examine information 2.519 0.0296 4 6 5 1 ·3 

14. Develop confidence 0.810 0.5431 2 5 1 6 3 

15. Preserve culture 1. 983 0.0807 1 3 5 4 6 

16. Job skills 2.980 0.0121 2 3 6 1 5 

17. ~vorl d of v1ork 0.859 0.5090 2 1 6 5 3 

18. Changes in world 4.137 0.0012 6 4 1 3 5 

19. Read, write, speak English 3.102 0.0095 4 6 1 5 3 

20. Canadian studies 1.222 0.2985 4 1 6 2 
,. 
:> 

21. Living with technology 1.552 0.1734 3 5 6 4 

22. Physical fitness 0.829 0.5301 4 1 6 5 3 

*Groups underlined by a common segment of a line do not differ 
significantl~ at the 0.05 1 evel from groups underlined by other 
segments of that line. 

l = Housewife 4. Armed forces personnel 

2 = Hunter, trapper, fisherman 5. Professional/business  3 = Laborer 6. Other 
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Tal>le 49: Ranks of Categories Within the Variable Relating to the Duration of Stay in the North . 

. Duration of stay in the North 

Goal Entire life Up to 2 years 3 to 5 years 6 to 10 years 

1. Family living 19 20 21 21 
2. Responsible citizen 14.5 16 18.5 lA 
3. Man through science 6 6 5 6.5 
4. Set of values 11 11 . 5 8 9 
5. Natural resources 9 15 l!:i 14 
6. ~·la thema tics 2 2 2 2 
7. Consumer education 18 18 18.5 20 
8. Political organizations 8 17 12 12 
9. Accept people 12 10 12 8 

10. Desire to learn 10 8 16.5 11 
11. Artistic beauty 21 13 10 16 
12. Role of religion 22 22 22 22 
13. Examine information 5 4 6 6.5 
14. Develop confidence 13 11 . 5 12 14 
15. Preserve culture 20 14 14 18 
16. Job skills 14.5 21 16.5 14 
17. World of work 17 19 20 18 
18. Changes in world 7 9 7 4 
19. Read, write, speak English 1 1 1 1 
20. Canadian studies 4 5 4 10 
21 . L ·i vi ng with techno 1 ogy 16 7 9 5 
22. Physical fitness 3 3 3 3 

Number of respondents 123 67 68 38 

Over 10 years 

21 
20 
4 

15 
12 
1 

19 
9 

10.5 
7.5 

10.5 
22 
5 

13. !j 
17.5 
17.5 
16 
7.5 
2.5 
6 

13.5 
2.5 

28 

.p. 
0 



 

 

Table 50: Analysis of Variance with Student Newman-Keuls Comparison of 
Ordered Means of Goal Achievement as Perceived by Sub-groups 
with Varying Durations of Stay in North. 

Goal F-ratio F-prob. Comparison* 

1 . Family living 6.505 0.0000 1 2 3 4 
2. Responsible citizenship 4.156 0.0027 1 2 3 4 
3. Man through science 0.440 0.7800 5 4 3 2 
4. Set of values 0.746 0.5615 1 2 4 3 
5. Natural resources 2.388 0.0510 1 5 2 4 
6. r~a thema tics 0.963 0.4279 4 1 5 2 
7. Consumer education 1 . 412 0.2298 1 3 2 5 
8. Political organizations 2.470 0.0447 1 5 4 3 
9. Accept people 1 . 169 0.3242 4 1 2 5 

10. Desire to learn 2.576 0.0376 5 2 1 4 
11 . Artistic beauty 0.706 0.5884 2 3 5 1 
12. Role of religion 4.201 0.0025 1 2 3 5 

13. Examine information 0.100 0.9825 5 4 2 1 

14. Develop confidence 1. 277 0.2789 1 2 3 5 
15. Preserve culture 0.549 0.6998 2 3 1 4 
16. Job skills 4.095 0.0030 1 4 3 5 -
17. \~orl d of work 1.430 0.2239 1 5 2 3 
18. Changes in world 2.093 0.0815 4 1 5 2 
19. Read, write, speak English 1. 872 0. 1151 4 2 1 3 
20. Canadian studies 1.154 0.3313 1 3 5 2 
21 . Living with technology 1.756 0.1374 4 2 3 1 

22. Physical fitness 0.702 0.5912 1 2 3 4 

*Groups under~ined by a common segment of a line do not differ 
significantly at the 0.05 level from groups underlined by other 
segments of that line. 

1 = Born and raised in North; 3 = 3 to 5 years 5 = Over 10 years 

2 = Up to 2 years; 4 = 6 to 10 years 
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Table 51: Spearman Rank Correlation Coefficients of Goal Achievement as Perceived by Certain 
Biographical Variables. 

Sub-groups 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 

1. Male respondents X .94 .58 .93 .93 .86 .97 . 91 .80 . 81 .69 -.25* .53 -.06*-.01* .64 .84 .91 .93 .90 .95 .91 
2. Female respondents X .50 .91 .91 .80 .93 .87 .85 .87 .71 -.31* .68 -.03*-. 11* .73 .84 .89 .95 .93 .91 .90 
3. Under grade 7 education X .40 .45 .64 .48 .50 .48 .62 .43 .16* .46 . 17* . 45 .29* .59 .47 .57 .55 . 51 .49 
4. Grade 7 to 9 education X .89 .72 .97 .86 . 71 . 71 .61 -.25* .53 .01* .02* . 71 .72 .93 .84 .83 .90 .87 
5. Grade 10 to 12 education X .72 .92 .97 .66 .73 .60 -.37 .48 .06*-.14* .71 .69 .93 .83 .85 .90 .92 
6. Post Grade 12 education X .78 .70 .95 .93 .84 -.19* .70 -.13* .01* .60 .97 .69' . 95 .87 .80 .80 
7. Under age 16 X .89 .74 .77 .64 -.27* .54 -.02*-.01* .69 .77 .94 .88 .88 .94 .91 
8. Age 16 to 20 X . 61 .69 .53 -.32* .44 .10*-.08* .61 .65 .92 .80 .82 .89 .89 
9. Age 21 to 30 X .85 .86 -.28* .69 -.10*-.05* .61 .94 .67 • 91 .82 .73 .73 

10. Age 31 to 40 X . 75 -. 17* . 81 -. 11 * ; 13* . 70 .88 .64 .92 .92 .80 .83 
11 . Age 40 to 50 X -.36 .64 .03*-.14* .67 .87 .61 .79 .68 .54 .73 
12. Age over 50 X -.28*-.09* .39 -.45 -.12*-.33*-.22*-.24*-.18*-.27* 
13. Housewife X .05* .05* .64 .62 .47 .68 .73 .49 .62 
14. Hunter/trapper X . 15 .08*-.13*. 18*-.18*-.03*-.12* .07* 
15. Laborer X -.07* .01*-.12~ .02* .05* .08*-.11* 
16. Armed forces X .54 .70 .66 .73 .57 .70 
17. Professional/business X .67 .93 .81 .78 .79 
18. Born and raised in North X .79 .80 .84 .87 
19. Stay up to 2 years X .90 .88 .88 
20. Stay 3 to 5 years X .89 .87 
21. Stay 6 to 10 years X .86 
22. Stay over 10 years X 

*Correlations not significant at .05 level. 

I N 

131 
193 

10 
126 

88 

99 
121 

75 
62 
48 
12 
5 

23 

3 
2 

87 
123 
67 
68 
38 
28 

~ 
N 



 

Level of Education Attained 

The relative achievement of each goal ranked by sub-groups within 

the variable relating to the highest level of education attained is 

presented in Table 42. The results of the analysis of variance with the 

Student Newman-Keuls test are shown in Table 43. The Spearman Rank 

Correlation Coefficients are presented in Table 51. 

as follows. 

The findings were 

There was little difference in the amount·of schooling respondents 

had and the views they held of the goals best being achieved by the 

school. All sub-groups of the level of education variable believed the 

school to be making its most effective progress in achieving the goals 

relating to reading, writing, and speaking English; mathematics; 

physical fitness; and man through science. With few exceptions the 

goals of Canadian studies; examining information; and learning about 

changes in the world received high achievement ratings. 

Achievement in developing skills of family living was rated low by 

all respondents with schooling above Grade 6. Respondents with less 

than Grade 6 education believed the goal of family living to be within 

the topmost third of the goals being achieved by the school. 

Learning about the role of religion in life received the lowest or 

near lowest rating of achievement by all sub-groups in the level of 

education variable. Respondents with Grade 10 and 12 education rated 

the role of religion so low that it was found to be significantly 

different from the already low ratings of all other respondents . 

The greatest disagreement in overall ranking of goal achievement 
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between respondents with under Grade 7 education and each of the 

other levels of education. All correlations were high among sub-groups 

with Grade 7 to 9 and above education. The greatest agreement in the 

overall ranking of goal achievement existed between respondents with 

Grade 7 to 9 education and those with Grade 10 to 12 as shown by a 

correlation of 0.89 in Table 51. 

Sex Variable 

The means, ranks, and the F-probabilities, determined by the 

analysis of variance, are outlined for male and female respondents in 

Table 44. The Spearman Rank Correlation Coefficient is shown in 

Table 51. The findings were as follows. 

. Male and female respondents agreed on all of the top third of the 

goals being best achieved by the school. The goals males and females 

believed to be topmost in achievement were those relating to reading, 

writing, and speaking English; mathematics; physical fitness; Canadian 

studies; man through science; examining information; and learning about 

changes in the world. 

There was agreement between male and female respondents in six of 

the goals believed to be least achieved by the school relative to other 

goals. Males and females believed the goals relating to the role of 

religion, family living, consumer education, world of work, preserving 

culture, and responsible citizenship are goals being relatively low in 

achievement. 

While the ranks do not reflect the differences, the mean scores of 
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female respondents in rating the achievement of the goals relating to 

consumer education and family living were significantly higher than 

those of male respondents. 

Male respondents rated achievement of appreciation for physical 

fitness to be significantly higher than females. 

There was little difference in regard to the sex of respondents 

and the overall views they held of the goals being achieved by the 

school. There was found to be a very high correlation of 0.94 between 

rankings of goal achievement by male and female respondents as shown in 

Table 51. 

Age Variable 

The ranks of goal achievement for each sub-group within the age 

variable are outlined in Table 45. The results of the analysis of 

variance with the Student Newman-Keuls test are presented in Table 46. 

The Spearman Rank Correlation Coefficients are shown in Table 51. The 

findings are as follows. 

High agreement existed between sub-groups under age 16 and age 16 

to 20 on the relative achievement of most of the goals by the school. 

Respondents under age 16 and those age 16 to 20 agreed on all seven of 

the topmost goals they believed to be best achieved by the school. 

These sub-gr~ups also agreed on six of the goals they believed to be 

least achieved by the school relative to other goals. 

The topmost goals being achieved relative to other goals were 

perceived by respondents under the age of 21 to be the goals relating to 
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reading, writing, and speaking English; mathematics; physical fitness; 

man through science; examining information; and changes in the world. 

Respondents under age 21 expressed the opinion that the goals 

lowest in achievement relative to other goals were those relating to the 

role of religion, family living, preserving culture, artistic beauty, 

consumer education, and. responsible citizenship. 

High agreement existed among respondents between the ages of 21 to 

50 in rating achievement of specific goals. With few exceptions 

respondents between the ages of 21 and 50 on the topmost third of the 

goals as well as the goals they believed to be least achieved relative 

to other goals. There was similarity in the overall views of 

respondents ages 21 to 50 with those of respondents under age 21 ' 

particularly with the age group under 16 years old. 

Respondents ages 16 to 20 rated the achievement of devel-oping 

appreciation for artistic beauty significantly lower than respondents of 

each sub-group between the ages of 21 to 50 years old. 

Respondents under the age of 21 believed school performance in 

achieving the goal of learning about changes in the world to be 

significantly higher than respondents in age group 21 to 30 and age 

group 40 to 50. 

Respondents over the age of 50 were in almost complete 

disagreement with respondents of all other age groups in their views of 

the goals being achieved by the school relative to other goals. 

The topmost goals being achieved by the school were believed by 

respondents over age 50 to be the goals relating to accepting people of 

different beliefs, natural resources, living with technology, family 
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 living, examining information, developing confidence, and preserving 

culture. 

Respondents over age 50 rated relatively low level of achievement 

for the goals relating to set of values, responsible citizenship, man 

through science, mathematics, Canadian studies and physical fitness. 

The correlation between the rankings of goal achievement by 

respondents over age 50 and those ages 40 to 50 was found to be low 

negative as shown by.the Spearman Correlation Coefficient of -0.36 in 

Table 54. Correlations between respondents over age 50 and each of the 

sub-groups under age 40 were insignificant at the 0.05 level. 

Correlations among sub-groups under age 50 were generally high. 

Exceptions existed in the correlation between the 16 to 20 age group and 

each of·the other age groups under age 50 where the overall relation-

ships were moderate to moderately high. 

Occupation Variable 

The ranks of goal achievement for the sub-groups in the occupation 

variable are outlined in Table 47. The results of the analysis of 

variance with the Student Newman-Keuls test are presented in Table 48. 

The Spearman Rank Correlation Coefficients are shown in Table 51. The 

findings were as follows. 

The hunter and laborers were in considerable disagreement with all 

other occupational sub-groups in their perceptions of the achievement of 

specific goals. There was also disagreement between the hunter and 

laborers in rating the achievement of specific goals. 
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There was moderate agreement among all other sub-groups in their 

perceptions of goals within the topmost being achieved by the school. 

The hunter believed the goals best being achieved relative to 

other goals were those relating to mathematics, natural resources, 

political and social organizations, job skills, and family living. 

The laborers were of the opinion that the goals best being 

achieved by the school were those related to family living, accepting 

people of different beliefs, job skills and reading, writing, and 

speaking English. Laborers also gave high ratings to five goals which 

were tied with a rank of seven. The goals which were tied were those 

relating to responsible citizenship, artistic beauty, preserving 

culture, living with technology, and physical fitness . 

The goals in which all other occupational sub-groups agreed to be 

best achieved were the goals of physical fitness; reading, writing, and 

speaking English; and mathematics. 

The Student Newman-Keuls test identified one goal, that of 

developing appreciation for artistic beauty and express, to be 

significantly higher in the rating of housewives than of the sub-group 

with no occupation listed as others. 

All correlations involving the hunter and laborer were found to be 

insignificant at the 0.05 level. Moderately positive correlations 

existed among housewives, armed forced personnel, and professional or 

business people participated in the study . 
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Duration of Life in the North Variable 

The ranks of goal achievement by the duration of stay in the North 

variable are outlined in Table 49. The·results of the analysis of 

variance with the Student Newman-Keuls test are presented in Table 50. 

The Spearman Rank Correlation Coefficients are shown in Table 51. The 

findings were as follows. 

There was high agreement among the sub-groups of varying durations 

of stay in the North. All sub-groups agreed that the goals of reading, 

writing, and speaking English; mathematics; physical fitness; examining 

information; and man through science were within the top third of the 

goals best achieved by the school. 

Learning about the role of religion in life was believed by all 

sub-groups of varying durations of stay in the North to be the least 

achieved goal relative to all other goals. Respondents who had lived 

in the North six years or more rated the role of religion so low in 

achievement that it was significantly different from the rating of 

respondents who were born and raised in the North. 

Respondents who were born and raised in the North were of the 

opinion that the goals of family living and responsible citizenship were 

significantly higher in achievement than all other respondents had 

concurred. 

Achievement of the goals relating to job skills and political and 

social organizations were given significantly higher ratings by 

respondents born and raised in the North than by those who had lived up 

to 2 years in the North. 
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The Speannan Rank Correlation Coefficient in Table 51 showed that 

high positive correlations existed in the overall rankings of goal 

achievement among all sub-groups of different durations of stay in the 

North. 

Discussion of the Findings 

The findings h~ve shown that the level of education people have 

attained has little to do with how they perceive the output of school 

performance in achieving goals. 

Regardless of their level of education, the people of the 

Mackenzie Delta believed the school to be making its best progress in 

achieving the academics and physical fitness. The people perceived the 

school to be making its poorest progress in achieving the goals 

relating to religion and family living. 

There is little relationship of sex to the perception people have 

of the level of school performance in achieving goals. 

The findings show that the age of people up to 50 years old has 

little to do with how they rate level of goal achievement by the school. 

Most of the extreme differences shown in the rankings of people over 

age 50 and those of all younger age groups were insignificant at 0.05 

level. The differences cannot, however, be totally rejected since a 

significant Aegative correlation was found between the rankings of 

people age 40 to 50 and those over the age of 50. Further investigation 

is required regarding the relationship of age to the views people have 

of school performance in achieving goals. 
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There is insufficient information to suggest that any relationships 

exist in the kinds of occupations people have and how they rate the 

level.of school performance in achieving goals. 

The findings show that perceptions of goal achievement are not 

related to the number of years people have lived in the North. 

With some minor reservations the findings of the study indicates 

that the people of the Mackenzie Delta view the goals being achieved by 

the school to be independent of their academic backgrounds, sex, and the 

number of years they have lived in the North. There is insufficient 

findings to form any opinions in regard to the relationships of age and 

occupation to the perceptions people have of school performance in 

achieving goals. 

In recalling earlier findings of this study, distinct 

relationships were found in the level of education people had attained 

and what they believed the school should be doing. These earlier 

findings together with the present finding, in which-perceptions of 

school are shown to be independent of the level of education complement 

opinions people of all academic backgrounds have in regard to the role 

of the school in the Mackenzie Delta. 

The findings support the contention of Fred Carnew, the present 

Chief of School Programs and Evaluation in the North, in his quest for 

involvement of local citizens in northern education: 

The curriculum division can be the agent through 
which "things" can be developed by giving people 
the opportunity to be involved and by utilizing 
the expertise of people who are interested in 
making a contribution to the education of their 
children. It also means recognizing the fact that 
people have got something to offer regardless of 



their academic background (Carnew, 1974, p. 207 in 
Berry, 1974). 

The findings further give some indication that the people of the 

Mackenzie Delta not only have something to offer education regardless of 

academic background but also of sex, age, occupation, and length of time 

they have lived in the North. 

The Meaningfulness of the Goals Study Exercise 

The last sub-problem of the study attempted to unveil the 

attitudes respondents had toward participating in the goals study 

exercise. A significant favorable group response would indicate that 

the experience was meaningful to the respondents in so far as they 

perceived it to be a pleasing, understandable, and educationally 

beneficial exercise. 

The sub-problem required analysis of the frequency of positive and 

negative responses to five questions which respondents were requested to 

answer following the individual assessment exercises. 

The chi-square test of goodness to fit was used to test the 

difference between observed frequencies and what might be expected by an 

equal frequency hypothesis. 

The null hypothesis for the chi-square test of goodness to fit was 

that the observed frequencies do not differ from the equal frequency 

hypothesis. 

The chi-square test of independence was employed to test the 

significance of the difference among the responses of teachers, 
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students, and community and to test among categories of certain 

biographical variables. 

The null hypothesis for the chi~square test of independence was 

that the way in which people responded is independent of the variable 

being tested. 

Frequencies, percentages and significances of the independence 

are shown in Tables 52 and 53. Frequencies and percentages of 

responses to the attitudinal questionnaire which were found to be 

dependent on certain variables are presented in Tables 54 to 57. 

The findings are as follows . 

Question 1: Are you pleased you were involved in the goals 

sb~dy exercises? 

Total responses to the first question were 92.6 percent positive. 

Teachers, students and community all recorded over 90 percent positive 

responses. 

The community expressed the greatest satisfaction in being 

involved in the goals study exercises. 

The chi-square test of goodness of fit showed that the number of 

observed frequencies differed significantly from the equal frequency 

hypothesis. Response to the first question was favorable by each of the 

major sub-groups . 
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Table 52: The Frequencies, Percentages and Significance of Independence of the Attitudinal 
Questionnaire Responses to Association with the Major Sub-groups. 

Teacher Student Community Total 
-

Yes ' No %* Yes No % Yes No % Yes No % Significance 

Ql 72 7 91 . l 165 15 91.7 51 1 98.1 288 23 92.6 0.2525 

Q2 81 0 100.0 166 14 92.2 . 50 2 96.2 297 16 94.9 0.0277 

Q3 74 4 94.9 137 43 76.1 47 5 90.4 258 52 83.2 0.0003 

Q4 69 4 94.5 163 16 91 . 1 49 2 96. l 281 22 92.7 0.3797 

Q5 79 2 97.5 160 20 88.9 50 2 96.2 289 24 92.3 0.0276 

Ql: Are you pleased you were involved in this activity? 

Q2: Did you understand the Goal Statements? 

Q3: Do you feel you were meaningfully involved in this activity? 

Q4: Could this kind of study develop to become useful for northern education? 

Q5: Are you interested in the results of this study? 

* % = percentage of responses that are positiv~ 

Ul 
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Tatle 53: Results of the Chi-Square Test of Independence of the Attitudinal Questionnaire Responses to 
Certain Biographical Variables. 

Ql Q2 Q3 Q4 Q5 
-

Variables x2 Sig. x2 Sig. x:t. Sig. x2 Sig. X 
2 

Culture ( 4 df) 6.29 0.17 2.70 0.60 4.56 0.33 2.20 0.69 1.00 

Education attained (3 df) 1. 35 0. 71 8.14 0.04 14.06 0.00 3.55 0. 31 4.71 

Sex (l df) 0.74 0.38 1 . 13 0.28 0.46 0.49 0.06 0.79 1. 34 

Age (5 df) 1 0 45 0. 91 10.01 0.07 1 B. 16 0.00 4.49 0.48 8.68 

Occupation (5 df) 3.09 0.68 7.84 0.16 26.56 0.00 3.27 0.65 9.29 
• 

Stay (4 df) 11 . 10 0.02 4.08 0.39 1.88 0.75 4.12 0.38 4.74 

Sig. 

0.90 

0.19 

0.24 

0.12 

0.09 

0. 31 

<.n 
<.n 



 

 

Table 54: Frequencies and Percentages of Responses to the 
Attitudinal Questionnaire Which were Dependent on the 
Variable Relating to Level of Education Attained. 

Q2 Q3 

Level Yes No %* Yes No 

Under Grade 7 12 1 92.3 10 3 

Grade 7 to 9 110 8 93.2 90 28 

Grade 10 to 12 75 7 91.5 66 16 

Post Grade 12 99 0 100.0 91 5 

TOTAL 296 16 94.9 257 52 

02: Did you understand the goal statements? 
Q3: Do you feel you were meaningfully involved in this activity? 

*Percentage of responses that are positive. 

% 

76.9 

76.3 

80.5 

95.8 

83.2 

The chi-square test of independence found that the way in which 

people responded to the first question was independent of their 

association with any one of the major sub-groups and independent of 

culture, level of education attained, sex, age, and occupation. 
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The way in which people responded was found to be dependent on the 

duration of their stay in the North. People who lived in the North over 

10 years but were not native to the North expressed less satisfaction -
with being involved in the goals study exercises than all other 

respondents . 

Question 2: Did you uncqrstand the goal statements? 

Total responses to the second question were 94.9 percent positive. 



Table 55: Frequencies and ·Percentages of Responses to the Attitudinal 
Questionnaire Which were Dependent on the Variable Relating 
to Age. 

Q3 

Age Yes No Percentage* 

Under 16 years 84 25 77.1 

16 to 20 years 55 18 75.3 

21 to 30 years 56 4 93.3 

31 to 40 years 45 3 93.8 

41 to 50 years 13 0 100.0 

Over 50 years 4 2 66.7 

TOTAL 257 52 83.2 

Q3: Do you feel you were meaningfully involved in this activity? 

*Percentage of responses that are positive. 

Teachers, students, and community all recorded over 90 percent positive 

responses. 

Observed frequencies were significantly higher than the chance 

frequencies. Response to the second question was favorable by each of 

the major su~-groups. 

Responses to the second question were found to be dependent on 

association with the major sub-groups. Teachers expressed 100 percent 

understanding of the goal statements. Students recorded the lowest 

percentage at 92.2. 
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Table 56: Frequencies and Percentages of Responses to the Attitudinal 
Questionnaire Which were Dependent on the Variable Relating 
to Occupation. 

Q3 

Occupation Yes No Percentage* 

House\vi fe 26 0 100.0 

Hunter, trapper, fisherman 0 1 0.0 

Laborer 2 1 66.7 

Armed forces 2 0 100.0 

Professional/business 80 4 95.2 

Others 148 46 76.3 

TOTAL 258 52 83.2 

Q3: Do you feel you were meaningfully involved in this activity? 

*Percentage of responses that were positive. 

The way in which people responded to the second question was 

independent of their culture, sex, age, occupation, or duration of stay 

in the North. Responses to the second question were shown to be 

dependent on the level of education attained. People who had post 

Grade 12 edu~ation expressed greater understanding of the goal 

statements than all other respondents. 

Question 3: Do you feel you were meaningfully involved in this 

aotivity? 

Total responses to the third question were 83.2 percent positive. 
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Table 57: Frequencies and Percentages of Responses to the Attitudinal 
Questionnaire which were Dependent on the Variable Relating 
to the Duration of Stay in the North. 

Ql 

Duration of Stay Yes No Percentage* 

Native to the North 113 6 95.0 

Up to 2 years 59 6 90.8 

3 to 5 years 62 2 96.9 

6 to 10 years 32 3 91 .4 

Over 10 years 22 6 78.6 

Total 288 23 92.6 

Ql : Are you pleased you were involved in this activity? 

*Percentage of responses that are positive. 

Teachers expressed the highest feeling of meaningful involvement in the 

exercises with 94.9 percent positive responses. 

The chi-square test of goodness to fit determined that the 

response of each of the major sub-groups was favorable. 

Responses to the third question were dependent on the association 

of respondents with the major groups. Students expressed less 

meaningful involvement than teachers and community. Responses were also 

dependent on level of education, age, and occupation. 
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Respondents with Grade 9 education and below expressed less 

meaningful involvement than respondents with Grade 10 and above education. 



 

 

People between the ages of 21 and 50 expressed greater meaningful 

involvement than respondents under the age of 21 and those over the age 

of 50. The hunter, trapper or fisherman, the laborers and respondents 

with no occupation defined in the study expressed less meaningful 

involvement than housewives, armed forces personnel and professional or 

business people. 

Responses to the third question were independent of culture, sex 

and duration of stay·;n the North. 

Question 4: Could this kind of study develop to beaome useful for 

northern eduaation? 

Total responses to the fourth question were 92.7 percent 

positive. Responses of each major group were over 90 percent positive . 

The community expressed the highest regard for this kind of study 

in terms of its possible use for northern education. The response by 

all major groups to Question 4 was shown by the chi-square test to be 

favorable. 

The way in which people responded to the fourth question was 

independent of their association with the major groups. Responses were 

also independent of culture, level of education, sex, age, occupation, 

and duration of stay in the North. 

Question 5: Are you interested in the results of this study? 

Total responses to the question were 92.3 percent positive. 
-Teachers expressed the greatest interest in seeing the results of the 

study. The response of all major sub-groups was shown to be favorable. 

i60 . 

The way in which people responded to the fifth question was 

dependent on their association with the major groups. Students expressed 



 

less interest in seeing the result of the study than teachers and the 

community. Responses ~t1ere found to be independent of culture, level of 

education, sex, age, occupation, and duration of stay in the North. 

Discussion of the Findings 

The last sub-problem attempted to develop some perception of the 

meaningfulness of the goals study experience to the people of the 

Mackenzie Delta. 

A br.oad perception is likely to eminate through a comparison of 

findings relating to two or more variables. Such a comparison is likely 

to reveal possibilities for further investigation and provide assistance 

in cond~cting future studies of a similar nature in the North. The 

findings support a number of possibilities regarding the meaningfulness 

of the goals study experience to individuals or groups of people in the 

Mackenzie Delta. 

People who found their involvement in the goals study exercises to 

be less meaningful than the norm were likely to be students under 

Grade 10; people over age 50 with less than Grade 10 education; laborers 

with less than Grade 10 education and/or over the age of 50; and 

non-native people under the age of 21 or over the age of 50 who have 

lived in the North over 10 years. 

People ~ho found their involvement in the goals study exercises to 

be the most meaningful were likely to be teachers regardless of the 

variables; students above Grade 9; housewives, armed forces personnel, 

professional or business people between the ages of 21 to 50; native 
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citizens between the ages of 21 to 50; and non-native citizens, ages 21 

to 50, who have lived in the North less than 10 years. 

The meaningfulness of such an exercise in which the people of the 

Mackenzie Delta found themselves involved is relevant to standards and 

interpretation by the observer. 

The chi-square test for goodness of fit established the standards 

at an equal frequency hypothesis. The responses to every question by 

each sub-group was shown to be significantly more favorable than the 

equal frequency hypothesis. 

The findings support the contention that for the most part the 

people involved in the goals study exercises found the experience to be 

not only meaningful, but pleasing and educationally applicable to the 

North. 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND IMPLICATIONS 

This chapter will summarize the methodology employed in this 

study. Conclusions based on the analysis of the data collected will be 

outlined and some implications of these conclusions will be suggested. 

Summary 

This investigation was concerned with demonstrating a model for 

determining goal priorities in a culturally pluralistic school region in 

the far North. In order to demonstrate the model a number of sub

problems were investigated. The investigation attempted to discover the 

relative importance of goals and the relative level of goal achievement 

by the school as perceived by teachers, students, and community members. 

The investigation also attempted to ascertain the level of meaningful 

involvement in the goals study by sub-groups within the school 

communities. 

Methodology 

The instruments consisted of the following: a slide-tape 

presentation designed to familiarize participants with the study, the 

goal study model designed to assess preferences for goals and level of 
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 school performance in achieving goals, a set of goal statements modified 

for use in the North, an attitudinal questionnaire to assess the 

meaningfulness of the goals study experience and an instrument to 

retrieve demographic data. 

The model was essentially that developed and field-tested by 

Birnie (1976). The skeleton of the model was designed after the Phi 

Delta Kappa Model for Goal Study. Several parts of the model were 

modified for use in this study and field-tested by the author in Loon 

Lake, Saskatchewan. The main feature of the model was its forced-

ranking technique to prioritize goal statements. 

Teachers and students in Grades 8 to 12 were invited to 

participate through arrangements made by the school principals. In 

uvik, 200 letters of invitation were sent through the principals of 

the schools to citizens selected randomly from the total population. In 

the smaller communities citizens were invited directly by the principals 

of the local schools. The study was conducted during the period from 

April to June, 1978. 

The instruments were administered in successive stages. Stage One 

consisted of the slide tape presentation to familiarize participants 

with the goal study. Stage Two involved subjects in prioritizing goals 

through individual exercises and small group consensus, assessing goal 

achievement and responding to the attitudinal questionnaire. 

Data collected were scored and coded. Statistical computations 

were performed by the Computation Center, University of Saskatchewan, 

skatoon. The major statistical techniques employed included a 

one-way analysis of variance with the Student Newman-Keuls comparison of 
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ordered means, the Spearman Rank Correlation Coefficient, and the 

chi-square test. 

Findings 

The findings of the study all relate to either the relative 

importance of goals as functions of the school or to the relative level 

of school performance in achieving the goals. The findings in no way 

express the real value of the goals to the various sub-groups of 

northern society except as they are perceived to be the relative 

responsibilities of the school. 

Major Problem. The major problem was to demonstrate a model for 

determining goal priorities in order to identify the perceived goals for 

the school in communities of a northern school region characterized by 

cultural pluralism. Analysis of the data for all the sub-problems 

revealed that the model for goal study has considerable potential to be 

used effectively in the far North to involve teachers, students, and 

citizens of the community in identifying the important goals for the 

school and perceptions of how well the school is achieving the goals. 

Sub-problems. The first sub-problem of the study was: What is 

the relative importance of each goal as perceived by teachers, students, 

and community as major sub-groups? The relative importance of each goal 

for the school as perceived by major sub-groups was that identified in 

Table 2 and 5. Examination of these priorities revealed a number of 

findings. Teachers, students, and community perceived the goal of 
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reading, writing, and speaking English to be the highest priority for 

the school. Teachers and community were in agreement on several goals 

particularly in the high ratings of the affective goals. Teachers 

generally rated the cognitive goals higher than other sub-groups. 

Students gave priority to the productive goals. The community stressed 

the personal and social goals. 

Analysis of data of the individual communities revealed a number 

of findings. Aklavik students rated preserving one's cultural 

identity the highest priority for the school. Inuvik community rated 

preserving culture the lowest priority. Preserving culture was rated 

higher by all major sub-groups in the three smaller school communities 

than by any one of the major sub-groups in Inuvik. Fort McPherson 

teachers rated family living one of the highest priorities. Aklavik 

ed the role of religion one of the highest priorities. Both 

the role of religion and family living were rated consistently low or 

moderately low by other sub-groups. Other goals generally rated low 

were those relating to artistic beauty, political, and social 

organizations and Canadian studies. 

The second sub-problem of the study was: What is the relative 

importance of each goal as perceived by the following variable: native 

northerners, non-nat·;-ve northerners, major cul tura 1 groups, teacher 

assistants and education committee members? The relative importance of 

goals for the school for these sub-groups was that identified in 

Table 9, 11, 16, and 19. Examination of these tables revealed a number 

of findings. Reading, writing, and speaking English was the Number One 

priority for non-natives and second to job skills for natives. 
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Preserving culture was rated one of the highest goals by natives and one 

of the lowest by non-natives. Inuit, Loucheux, and Metis respendents 

were in high agreement on the relative importance of most of the goals .. 

With a few exceptions there was agreement among the cultural groups on 

the least important goals. Euro-Canadians and the other cultural 

groups were generally not in agreement in regard to the goals of highest 

priority. Teacher assistants mediated between natives and non-natives 

in rating the topmost goals. Teacher assistants rated the least 

important goals with the norm. Education committee members rated 

specific goals similar to those rated by the community. 

The third sub-problem of the study was: What is the relative 

importance of each goal as perceived by categories of the variables 
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relating to highest level of education, sex, age, occupation and 

duration of living in the North? The relative importance of goals for 

the school by categories of these variables was that identified in 

Tables 21, 23, 24, 26, and 28. Examination of the relative importance 

of goals within categories of variables revealed a number of findings. 

The importance of goals relating to reading, writing, and speaking 

English and developing a desire to learn increased relative to the level 

of education attained. The importance of goals relating to the role of 

religion, preserving culture, and developing job skills decreased 

relative to the level of education attained. Males and females agreed 

on most of the topmost goals. There was a tendency for older respondents 

to emphasize responsible citizenship and family living. Younger 

respondents tended to rate the work and technology goals high in 

importance. There was a shift in emphasis respective of age groups; the 



168 • 

movement from youth to adulthood th ,, to 1 ate adulthood corresponded \vi th 

a shift in emphasis from the produt \ i ve to the i nte 11 ectua 1 , then to the 

social goals. There were few simi i,,,.ities in the way people of 

different occupations perceived tht= topmost goals other than the goal of 

reading, writing, and speaking EnglIsh. Preserving culture and 

deve 1 oping job ski 11 s were rated h·i 11h by peop 1 e born and raised in the 

North, then progressively lower re'l,\t,ive to the number of years people 

had living in the North. 

The fourth sub-problem of thb study was: What is the level of 

school performance in achieving ea 1 It goal as perceived by teachers, 

students, and community as major g,liiJps? The relative levels of goal 

achievement for the major groups Wt,~ those identified in Table 31. 

Examination of the levels of goal ~•hievement revealed several 

findings. 

All major sub-groups agreed 111at the goals highest achieved by the 

school were those relating to the Q, ademic subjects taught in the 

school and to physical fitness. Tl"l goals consistently in the top third 

of the goa 1 s being achieved by the ';chao 1 were perceived by a 11 major 

groups to be those relating to rea•lfng, writing, and speaking English; 

mathematics; physical fitness; exa''IJning information; and Canadian 

studies. With few exceptions, the lttrtjor groups perceived the goals r;f 

low relative achievement to be tho~ •. relating to the role of religion, 

family living, consumer education, 11'Jrld of work, preserving culture; 

and job skills. Goals not rated h1~1h in achievement were usually thr· 

goals not clearly defined in the c;.,tt.ext of specific subject are;Js . 

The fifth sub-problem was: it,,:tt is the relative level of schorJI 



performance in achieving goals as perceived by native northerners, 

non-native northerners, major cultural groups, teachers assistants, and 

education committee members. The relative levels of goal achievement by 

these sub-groups were those identified in Tables 34, 37, and 40. 

Examination of these tables revealed a number of findings. 

Natives and non-natives were in total agreement in their 

perceptions of the top third of the goals being achieved by the school. 

Natives and non-natives see the school best achieving the goals 

relating to reading, writing, and speaking English; mathematics; 

physical fitness; man through science; examining information; Canadian 

studies and changes in the world. With few exceptions natives and 

non-natives perceived the goals of relatively low achievement to be 

those relating to the role of religion, family living, consumer 

education, world of work, preserving culture, job skills, responsible 

citizenship and artistic beauty and expression. 

 

Similar perceptions of the top goals being achieved were expressed 

by categories of the culture variable. The goal of learning about the 

role of religion in life was the only goal perceived by all cultural 

groups to be of low achievement. Teacher assistants agreed with most 

other sub-groups in rating high relative achievement of the academic 

goals. Teacher assistants were the only respondents who rated less than 

high achievement for the goal relating to physical fitness. Education 

committee members expressed similar ratings of achievement of specific 

goals to those of the community. 

The sixth sub-problem of the study was: What is the relative 

level of school performance in achieving each goal as perceived by 

169 . 



categories of the variables relating to highest level of education, 

sex, age, occupation, and duration of living in the North? The 
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relative levels of goal achievement by categories of these variables were 

those identified in Table 42, 44, 45, 47, and 49. Examination of these 

perceptions of goal achievement revealed several findings. 

For the most part the way in which respondents perceived school 

performance in achieving goals was independent of their level of 

education, sex, and duration of stay in the North. Perceptions of goal 

achievement appeared to be related some degree to the variable of age. 

With few exceptions respondents under age 50 perceived high achievement 

of the goals relating to the academics and physical fitness. 

Respondents over the age of 50 rated achievement of the goals of the 

academics and physical fitness relatively low and tended to rate the 

affective goals high or moderately high. Perceptions of goal achieve-

ment of housewives, armed forces personnel, professionals or business 

people, and respondents who were not identified by a specific occupation 

were similar. 

The seventh sub-problem was: What significant differences exist 

among sub-groups in their perceptions of importance of goals and level 

of school performance in achieving goals? Analysis of data revealed 

that teachers and students expressed the greatest number of significant 

differences among the major sub-groups in rati.ng the importance of 

specific goals. 

Students perceived goals relating to job skills, world of work, 

changes in the world, living with technology, political and social 

skills and the role of religion to be important than teachers. Teachers 



and community rated the imp.ortance of deve 1 oping confidence and se 1 f

worth significantly higher than students. Teachers rated developing a 

desire for learning higher than students. Teachers rated the importance 

of learning to examine and use information and developing a desire for 

learning higher than the community. Students rated the importance of 

developing skills in living with technology and learning to use natural 

resources wisely higher than the community. 

Native and non ... native· respondents differed significantly in 

rating goal importance on the majority of the goals. Native respondents 

expressed greater importance than non-natives to goals relating to job 

skills, preserving culture, natural resources, world of work, living 

with technology, responsible consumerism and the role of religion. 

Non-native respondents attached higher importance than natives to the 

goals relating to reading, writing, and speaking English; man through 

 

science; mathematics; desire for learning; confidence and self-worth; 

and examining information. The greatest significant difference between 

native and non-native respondents existed in perceptions of the 

importance of preserving one•s cultural identity. 

Inuit, Loucheux, and Metis respondents differed significantly on 

one goal. Loucheux respondents expressed higher importance for learning 

about the world of work than Inuit, Metis, or Euro-Canadian respondents. 

Euro-Canadians differed from Inuit, Loucheux, and Metis respondents on 

several goals. Euro-Canadians expressed more importance than Inuit, 

Loucheux, and t-1eti s for reading, writing, and speaking English and 

examining and using information wisely. Euro-Canadians rated the goals 

relating to mathematics and developing confidence higher than Inuit 
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respondents. Inuit respondents expressed more importance than 

Euro-Canadians for learning to be a responsible consumer. The greatest 

significant difference among cultural groups was expressed on the 

importance of preserving one's cultural identity. The goal of 

preserving cultural identity was one of the highest priorities of Inuit 

and Loucheux respondents and one of the lowest prioriti~s of 

Euro-Canadians. 

No significant-differences among the major groups were found on 

the goals believed to be achieved most effectively relative to other 

goals. Several differences existed on the goals rated moderate or low 

in achievement. 

Students expressed higher achievement than teachers and 

community of goa}s relating to job skills, mathematics, changes in the 

world, and reading, writing, and Speaking English. Students attached 

higher perceptions of achievement than teachers to developing skills to 

participate in political and social organizations. The community 

expressed higher achievement than teachers for the goals relating to 

artistic beauty, the role of religion and preserving culture. The 

community rated achievement in developing skills of family living 

higher than students. The community and students expressed greater 

achievement than teachers for learning about man through science. 

No significant differences were found between native and 

non-native respondents in their perceptions of goals most effectively 

being achieved relative to other goals. Differences were found in 

native and non-native perceptions of goals rated moderate and low in 

achievement. Native respondents expressed greater achievement than 
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non-natives of the goals relating to family living, responsible 

citizenship, natural resources, consumer education, political and social 

skills, role of religion, job skills and world of work. 

No significant differences were found among the cultural groups in 

perceptions of goals most effectively being achieved by the school 

relative to other goals. Differences among the cultural groups were 

identified on two of the goals rated moderate or low in achievement. 

Metis respondents expressed greater achievement than Euro-Canadian and 

Loucheux respondents of learning about the world of work. Loucheux 

respondents attached greater achievement than Euro-Canadians and 

respondents defined as others of developjng skills of family living. 

The eighth sub-problem of the study was: What is the degree of 

agreement between sub-groups regarding the order in which goals are 

ranked and levels of school performance are ranked. 

Teachers and community were in high agreement in overall 

perception of the relative importance of goals. Students and 

community were in moderate agreement in the order in which goals were 

ranked. The degree to which teachers and students ranked the importance 

of goals was found to be moderately low. The highest degree of 

agreement among rankings of goal importance by major sub-groups in the 

individual communities was that of the teachers and community of Inuvik. 

Native and non-native respondents were in moderate agreement in 

overall perception of the relative importance of goals. The highest 

agreement in rankings of goal importance among categories of native and 

non-native variables was that of the non-native teachers and the native 

community. The greatest disagreement in the order in which goals were 
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ranked by categories of native and non-native variables was that of the 

non-native students and the non-native community. 

Inuit, Loucheux, and Metis respondents were in moderately high 

agreement in the order in which they ranked the goals. Euro-Canadian 

and Inuit respondents expressed the lowest agreement in overall 

perceptions of goals among the cultural groups. 

Teacher assistants were in high agreement with teachers, students, 

and community in the-order in which goals were ranked. Education 

committee members and students were in moderately low agreement in 

overall ranking of goals. Education committee members were in high 

agreement with teachers and the community in perceptions of the relative 

importance of goals for the school . 

Teachers and community expressed mod~rately high agreement in the 

order in which level of school performance in achieving goals were 

ranked. Students and teachers expressed the highest agreement among 

major sub-groups in overall perceptions of school performance. 

Native and non-native respondents high agreement in the order in 

which they ranked school performance in achieving goals. 

Inuit and Metis respondents expressed the highest agreement in 

overall ranking of school performance by major cultural groups. Inuit 

and Loucheux were in moderate agreement in overall perceptions of school 

performance, the lowest among the cultural groups. Euro-Canadian 

respondents expressed moderately high agreement with Inuit respondents 

and high agreement with Loucheux and Metis respondents in the order in 

which they ranked the level of school performance. 

Teacher assistants were in moderate agreement with teachers and 
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community and in high agreement with students and education committee 

members in overall perception of school performance. Education committee 

members expressed moderate agreement with teachers and students and high 

agreement with the community in the order in which school performance 

was ranked. 

The njnth sub-problem was: Will the model for the goal studies 

exercise provide meaningful input from participating sub-groups of the 

northern school community? Responses of the major sub-groups to each of 

the attitudinal questions relating to the meaningfulness of the study 

were found to be favorable. Degrees of meaningfulness were found 

relating to categories of variables but in all cases perceptions of 

meaningfulness remained above what was determined to be favorable . 

Conclusions 

The findings relating to analysis of the major problem and the 

sub-problems of this study suggest a number of conclusions: 

1. The goals study model employed in this investigation has 

potential for meaningful involvement of professionals and local 

citizenry of northern communities in determining perceptions of the 

important tasks for the school. 

2. Developing communication skills to read, write, and speak 
-English effectively is undoubtedly the highest priority for the school 

in the Mackenzie Delta . 

3. Students do not have the same perception of the school as 
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teachers and other citizens of the community. Students are less 

concerned about their social conditioning and more concerned about their 

productive potential. Teachers and community members are concerned 

about personal and social well-being of young people. 

4. A gap exists between native and non-native sample in their 

perception of the role of the school. At the root of the gap is the 

quest of native northerners for the school to assist them in preserving 

their cultural identity. Native respondents view schooling foremost as 

preparation of·young people for the real world they are about to face 

immediately after completion of formal education. The non-native 

respondents see schooling foremost as preparation of the youth of today 

for the world of tomorrow in the global society . 

5. The Inuit sample, more intensely than any cultural group ·in 

the study, look to the school as an agency instrumental to their 

survival here and now. They see schooling foremost as developing in 

their youth the practical skills of work, the sense of pride in 

themselves as unique people, the feeling for human understanding, the 

sense of righteousness, the respect for other citizens and for the 

community and the skills to communicate effectively with other people. 

6. Education committee members are representative of the lay 

citizens of the community in their overall perception of the relative 

importance of goals for the school. 

7. The perception of teachers of the most important tasks forth~ 

school and of the overall relative importance of goals for the school 

reflect a mediation between the native and non-native community. 
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8. Preferences for goals are dependent on categories of the 

v,,t•iables relating to level of education attained, age, occupation, and 

dtn'a t ion of stay in the North. 

9. The school is perceived by the people of the Mackenzie Delta 

ttl be making its best progress in achieving the academics and 

appreciation for physical fitness. For the most part, perceptions of 

school performance are independent of sub-groups of northern society and 

Cdtegories of variables relating level of education, sex, and duration 

Of stay in the North. 

Implications 

Making de~isions about the prior~ties for the school is not an 

eusy task. The difficulty experienced is undoubtedly that the people 

View all the goals as desirable over the total years of educating the 

Youth. The most recent statement of goals for schools in the Northwest 

Territories does not fail to mention the high interrelationships of 

goals each complementing and reinforcing the others (N.W.T. Education, 

1978). The N.W.T. statement further differentiates between goals of 

~chooling and goals of education and recognizes that the ·latter may or 

llldY not be achieved by the different agencies sharing 1 eve 1 s of 

responsibilities for the goals. 

In view of the intense expressions by sub-groups of the northern 

~uciety for the school to be explicitly involved in different levels of 

tl' 1·ll dimensions, discussions of new possibilities for programming in the 

JqnD term would seem a reasonable consideration. 
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It would seem advantageous for dialogue among teachers and 

assistants, students, community, education committee members and core 

decision-makers regarding such areas as the real value of certain 

classes to non-academic students, the financial implications of certain 

traditional classes, the issue of education for the present versus 

education for the future, possible involvement of other corrmunity 

agencies in the educative process and the possible restructuring of the 

grade system at high levels to better accommodate both academic and 

non-academic students. 

The high expression by Inuit and.Loucheux respondents for the 

preservation of culture suggests that they would value sound native 

language programs in the school. Such programs would appear to be 

forthcoming only if they received comparable financial and administrative 

support .as do other leading subject areas. The findings strongly 

support the Core Language Development Strategy proposed by the 

Linguistics Program Division (N.W.T. Education, 1978~ p. 15). It is 

recommended that particular emphasis be given to program development and 

training of native language instructors for the Western Arctic. 

Norm MacPherson, former Director of Education in the North and 

long time northern educator, empathized with Article 26 of the United 

Nations Charter at a northern cross-cultural education symposium in 

Fairbanks, Alaska in 1973. He quoted that "parents have a prior right 

to choose th-e type of education that shall be given to their children .. 

{MacPherson, 1974, as cited by Berry, 1974, p. 222). In this study, the 

views not only of professionals but of students and parents were 

expressed in making decisions about the important role of the school as 
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the formal learning agency in the community. 

The findings of this study, limited as they are, do reveal some 

implications for those involved in northern education and the people of 

the northern community . 
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RECORD rORH NO. 1 

IMPORT ANT: This form contains three parts which IIU8t be completed and 
returned to the project leader: 

1. Personal Data rorm 
2. Individual Rating of Goal Priority and Level of School 

Performance 
J. Questionnaire 

PERSONAL DATA: Place the number of the category which applies to you in the 
blank on the right side of the page. 

A. General 

1. TeaCher 3. Parent or· Adult non-parent 
2. Student. 

a. Involvement in Education (within past 2 years) 

1'. Professional educator 4. Education committee 
2. Teacher assistant 5. None of the above 
J. Student 

c. ~ 
1. Inuit 4. Euro-Canadian 
2. Louche ax s . Other (list) 
3. Metis 

o. Education 

1. Grade 6 or below ;. Grade 10 to 12 
2. Grade 7 to 9 4. Post Grade 12 

E. ~ 

1. Male 2. female 

r. ~ 
1. Under 16 4. 31-40 
2. 16 to 20 5. 41-50 
3. 21 to 30 6. Over 50 

G. Oce!eation 

1. Housewife 5. Professional or Business 
2. Hunter, trapper, fisher-

man 6. Other {list) ------
3. Labourer 
4. Armed Forces · 

H. Lit'e in the North 

1 • Born and Raised in the North 
z. Here< up to 2 years 
3. rrom 3 to 5 years 
4. rram 6-10 years 
5. Over 10 years but not bam in the ~lorth. 

Flip page OTer to record 
your scores to the exer~is&e • 

::o 
D 
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RECORD FOEM N0.1 ( Continued) 

INDIVIDUAL RATING OF GOAL PRIORiTY AND LEVEL Of SCHOOL PERFORMANCE 

On the left: Place your individual score for the importance of each goal 
as you see it, e.g. How many tides did you place beside each 
goal statement. 

On the right: Place the number of the category which describes how you feel 
the school is performing.to each goal. 

190 • 

MY OWN SCORE 
FOR EACH GOAL GOAL 

LEVEL or SCHOOL 
PERFORMANCE 

A. 
a. 
c. 
o. 
E. 
F. 
G. 
H. 

I. 

J. 

K. 

L. 

H. 

N • 

o. 
P. 
Q. 

R. 
s. 
T. 
u. 
v. 

Understand and practice skills of family living •••••••••• 

Learn to be a responsible citizen •••••••••••••••••••••• 
Understand and appreciate man and his world through science. 

Develop a set of values and standards of what is good ••••• 

Appreciate and use natural resources wisely ............. . 
Qevelop ability to identify and solve mathematical problems. 

Learn to be a responsible consUIIIer ••••••••••••••••••••• 

Develop ability to participate in political and social ••• 
organizations. 
Learn to accept people of different beliefs and lifestyles. 

Develop a desire for learning ••••••••••••••••••••••••• 
Develop an appreciation for artistic beauty and expression. 

Learn to appreciate the role of religion in life ••••••••• 

Learn to examine and use informatica ................. . 
Develop confidence and self-worth •••••••••••••••••••••• 

Preserve one • s cultural identity ••••••••••••••••••••••• 
Develop job skills to enter an immediate field of work •••• 

Learn about the world of work. • ••••••••••••••••••••••• 
Learn about changes that take place in the world ••••••••• 

Learn to read, write and speak in English (or French) ••••• 

Learn through Canadian Studies. • •••••••••••••••••••••• 
Develop skills and attitudes in living with technology. ••• 

Develop appreciation for physical fitness ••••••••••••••• 

QUESTIONNAIRE: Place a tick ( ¥) in the box indicating your opinion about 
taking part in this Goals Study Exercise. 

1. Are you pleased you were involved in this activity? 

2. Did you understand the Goal Statements? 

3. Do you feel you were meaningfully involved in this activity? 

4. Could this kind of study develop to become useful for northern 
education? 

5. ~ you interested in the results of this study? 

Comments: 

Yes No 

---

NOTE - This form must be given to the Projeet Director 
before you leave. Thank you for coming. 



GROUP RECORD SHEET N0.2 

This record sheet may ba retained permanently by the participant. 
rollow·instructions given when filling in the columns. 
Remember you will need this sheet for your small group meeting. 

Total 
Score 

191. 

Rank 
Order M:r Own 

Score for 
Each Goal 

Level of 
Performance 

Score 

Our rinal 
Small 

Group Score 
(Not Average) (Refers to Large 

Groups Only) 

~ 
A. Understand and practice the 

skills of family living 

B. Learn to be a responsible 
citizen. 

C. Understand and appreciate man 
and his world through science 

D. Develop a set of values and 
standards of -what is good 

E. Appreciate and use natural 
resources wisely 

r. Develop ability to identify and 
solve mathematical problems 

G. Learn to be a responsible 
consumer 

H. Develop ability to participate 
in political and social 
organizations 

I. Learn to accept people of 
different beliefs and lifestyles ____ 

J. Develop a desire for learning 

K. Develop an appreciation for 
artistic beauty and expression 

L. Learn to appreciate the role of 
religion in life 

M. Learn to examine and use 
information 

N. Develop confidence and self
worth 

0. Preserve one's cultural identity ___ __ 

P. ~velop job skills to enter an 
immediate field of work. 

a. Learn about the world of work 

R. Learn about changes that take 
place in the world 

S. Learn to read, write and speak 
in English (or rrench) 

T. Learn through Canadian studies 

U. Develop skills and attitudes 
in living with technology 

V. Develop appreciation for physical 
fitness 

Note: You can keep this copy ~or your record • 

:heck to see tha~ the scores in the first 
two columns are recorded on Record Sheet No.l. 



DIRECTIONS POR RANKING GOALS a INDIVIDUALS 

1. Make sure your envelope inc1udes these items• 
a. Display B.oard with 22 goal statements, 
b. A set of fi£ty-five (55) colored disks. 

2. Read each Goal statement carefully. If you want help, ask 
for assistance from the project director. 

J. As you read each goal statement ask yoursel~a 
HOW D1POR1'ANT IS THIS GOAL FOR OUR SCHOOLS IN IlruVIK 
REGION? 

4. Place a disk in the first box beside each of the 22 goal 
statements. Each disk counts for 1 poin~. 

5~ Read each goal statement again. Place another disk in the 
second box beside those goals you feel are more important. 

6. Keep putting disks in the boxes beside those goals you feel 
are more important than others. 

7. When you have no disks left you can start to take some away 
from those goals you feel are not so important. Place these 
beside those that are more important • 

8.. Remember these few rulesa 
a. All 55 disks must be used, 

 b. At least one goal statement must have S disks 
beside it, 

e.. Some goal statements can be left without disks, but only 
5 disks can be given to any one goal. 

9. Place the number of points (disks) tor each goal statement 
on the Record Sneet No. 1 and also on Record Sheet No. 2 
where it saysa My Own Score. 

10. Carry your Record Sheets with you to the Small Groun s·ession 
which will follow after the break • 
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DIRECTIONS FOR RANKING GOALS a SMALL GROUP 

1. Only one set of materials will be needed. 
Check that your group has• 
a. One Display B:oard 
b.. A set ot 55 disks 
~ •. Your own Record Sheets No •. 1 and Wo •. 2. 

2.. !Ou will now try to agree as a group on how important each 
goal is tor the school •. 

3.. Start as follows• Take the average score ot the persons in 
your group for_ each goal.. YOu can score 1 higher or lower 
as you see tit •. fhen place the number of disks beside the 
goal statement equal to the score you have decided on as a 
group •. 

4. Remember that is just a start.. Now you can discuss each 
goal and its importance for the school. If J out of 4 agree, 
then you have reach~d an agreement on that statement. 

s. 

6 •. 

1"·· 

8 .. 

Rearrange your disks until you as a group are satisfied with 
your score for each goal statement. 

Follow the same rules as you did irr. your indl vidual exercise •. 
Make sure all 55 disks are used.. Bs sure that at least one 
goal is given .5 points. 

When you have reached agreement on all 22 goal statements. 
record your group scores on Record Sheet N~. 2. 

Bring your group scores to the project director. The director 
will work out the average scores tor all the groups. You 
will be shown the average scores at the end of the next exer
cise •. 

You can keen Record Sheet ~o. 2 as your own record.. However, 
Record Sheet Wo •. 1 will be needed for the next exercise • 
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GOAL STATEMENT 1 2 3 4 5 
A. UNDERSTAND AND PRACTICE SKI\.L$ OF FAMI&. Y LIVING 

a) leam ttrinc:iP'-s of living in family fii'DUPf. 

b) Leam to ac~ -·· re~pGMibllity os a fermly """"'"'· 
c) o.-iotJ an_,_.., of future fornlly ~llitift ond N!ltls in prepariAf to 

accept"'-m. 

I. LEAIN TO H A R£5PONSI8LE CITIZEN 

a) Leam about-·· right• ond rftfM~Nib!Utift in m. -..lty and m. country. 

b) 0eve1ott an --• of tt.•'""'flhl ond llfttitotianl of w"-ty ond .,..,.._da. 
c) Leam to respect peBOnOI and public property. 

C. UNDEHT AND AND APPRECIATE MAN AND HIS WOftlO THitOUGH SCJINCI 

a) Leam wftat it- to think ond work in a .a.ttific -· 
b) l.eam tcientlfic k-iedge about m. eartn. piofttl, an~•. - ond space. 
c) Appt-.ciate how .o.nc. help. man in~ til.. 

D. DEVELOP A SET OF VALUES AND STANDAIOS OF WHAT IS GOOD 
a) Dev.W. a .-se of rneaniftt ond pur,._• in life. 
b)Leam to accept tf'lat ~hove diH.reftt valvft. 
c) Dev.W. -··own set of voiVft to guide- t+lrovghovt life. 

E. LEARN TO APPRECIATE AND USE AU NATUIAL lliSOURCES wtSEL Y 
a) Understand thot ~e in m. lvture hove rights to benefit from natural 
,~ ... 

b) Learn not to wosM or abuse noturol raourcM. 
c) Aflpreciate m. comatVOtion of our noturolenvironment. 

F. DEVELOP THE A81LITY TO IDENTIFY AND SOL VI MATHEMATICAL PIOBUMS 
a) 0eve1ott arithmetic ond ~skills 
b) leam to aolve mathematical~ thot may an.. from doy to doy.  

G. I.EAIN TO IE A llESPONSIILE CONSUMER 
a) Leam m. basic princ:ipl .. of -ia. 
b) Leam how to bvy ond Mit t+lings wisely. 

c) Develop skills to IIICiftCige -·· tftOney and r-rc•. 

H. DEVELOP ABILITY TO PAitTICIPATE IN POLITICAL AND SOCIAL ORGANIZATIONS 
a) Leam about m. history of oth« natianl. 
b) leam about the JOCial ond political problems around the world. 
c) o-elop on -or- of lnjuatlcft. tftpoMibilitiel and freedoms of man. 

I. LEAIN TO ACCII'T PEOf'lE OF DfFIIERfNT HtlEFS AND UR STYLES. 
a) Leam to understand and appnteioM ,...-of other rocet, f'efi9ions. cvltur• and 

nations. 
b) l-n tf'lat each- tva wonh and diptty. 
c) Learn to get along wit+l ,...-in m. lacol community. in neighboring com-

munities. ond m. nation. 

J. DEVELOP A DESIIE F0tt LEAINING NOW ANO LATH IN UF£ 
o) Develop inMrelt in -chtnv tor- icMas. 
b) leam to opflfeciaMieomin9and .._.who wWI to 1.-n. 

K. DEVELOP AN APPRECIATION Fo. AITISTIC BEAUTY AND EXP'tlESSION 
o) leam to .... joy troditionol and modem forms of artistic exprftsion. 
b) learn to expresa -If tht'OUfh ort. -ic. drama. literature. film. radio and 

....... ion. 

c) O...elof:l•peciolailills in art, -ic. dance. wrifin9and'-ftnlanguoges. 

l. LEARN TO APPRECIATE THE IOU OF llEUGION IN LIFE 
a) Develop ones own religious prinCiples to live by. 
b) Apply one • relitiovs prtnciple in one's doily life. 
c) leam to respect and occept thot people have different reli9ious belieh. 
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GOAL STATEMENT 1 2 3 4 5 
M. LEARN TO EXAMINE ANO USE INFORMATION 

o) Develop skills to ~ip solve proelems and moke decisioM. 
b) Oevel09 skills to think clearly ond criticolly. 
c) Leom how to CQ9e with moss mecfio such os tel..,ision, rodio, rncwles. mogoame., 

odverti~ng. 

N. D£VELOft CONFIDENCE AND A FHLING OF SELF-WORTH 
o) Rec:ogni&e and occept -·· potentioi and moke ~most of it. 
b) Leom to be in control of -.If ond to be self-responsible. 
c) Leom how to cope with evetydoy proOlem. and str .. s. 

0. UNDERSTAND AND PIU!SEIVE ONE'S CUl TUttAL IDENTITY 
a) Leorn to speak and communtcate in ~ 10ft9UGP of-·· cultvre. 
b) Develop o-.. of pride in-·· cultvrol heritoge. 

c) Leom "'- ways .t -·· for.....,.., the lif .. tyle and means of sUI'Yivof and to 
build-·· -life on these traditions. 

P. DEVELOft JOI SKIUS TO ENTER AN IMMeotAfE FIELD OF WORK 
a) Leom skiHs to pt a jab imm«<iotely otter- fini~ school. 
b) Develop skUis in iobs typical of ~ locol c:omtnvnity. •·8· II'Opping. fiahing, 

C01'Ylft9. sewing. 

Q. LEARN AIOUT THE WORlD OF WOU 
a) Leorn about r419Uiatiotls and requirements related to specific fields of work such 

os in industry. business and akilled lobour. 
b) Leorn to use infomiCition and counMilift9 HNich related to job selection. 
c) Develop on understanding of traditional and modem ways of making o li,;ng, 

R. LEARN AIOUT CHANGES THAT TAKE PLACE IN THf WORLD 
a) L-n to adjust to~ dlonging -ld • 
b) Leom about l«ttnoiOfy ond its effect on ;M09ih' !.,. ... 
c) Leom to understand ~ post. be port of ~ pr-t world. and be prepared for 

I~ future. 

S. LEARN TO READ. WRITE. AND SPEAK FLUENTLY IN ENGUSH (OR FRENCH) 
a) Devel09 goad reading skills and ~ ability to use and oppreciote what is reoct.' 
b) leam to express oneself c1-1y through speolting ond writing effectively. 
c) Develop basic communication skilh. 

T. LEARN ABOUT OURSELVES THROUGH CANADIAN STUDIES 
a) OeYelop an understanding to tl\e background of todoy'a TerritOf'ial. Provincial 

and Federal problems. 
b) L-n about~ history ond cultural heritage of~ Territori ... PrOYii'\CH and of 

our notion. 
c I L-n about tfte geogrQflhy ond life styl .. of people in all parts of ,onodo. 

U. DEVELOP ~IlLS ANO ATliTUDES IN UVING WITH TECHNOLOGY 
a) learn to drive vehicles such at cor. trucka. and snowmobiles solely. 
b) l-n to ftandle power taols and hond tools. to moke minor medtonicol. elect· 

ricol and othef repotrs. 
c) l-rn to cook. •-and do o~ similor ~tic toska. 

V. DEVELOP AN AnRECIATON FOR PHYSICAL FITNESS 
a) Develop skills to portlciJ!ote in many sports octtvitles. 
b) D.Yelop onitudes and pnysicol skilh nec .. sary for an ongoift9 octi-lif .. tyle. 
c) Leorn ta use lr- time in o sotlafying manner. 



 

Directions: 

INDIVIDUAL RATING Or THE LEVEL Or PERFORMANCE 
or CURRENT SCHOOL PROGRAMS 

Listed on the following pages are the goals being considered by this school. 
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Although the goals are numbered for convenience, they are NOT listed in a priority order. 
Your task is to read each of the goal statements and ask yourself: 

"In my opinion, how would I rate the job being done by the school in 
meeting this goal?" 

or 
"In my opinion, what percentage of students have achieved the school's goal 
when they leave school?" 

The scale on which you are to rate the performance of the school regarding each 
separate goal is interpreted as follows: 

1. WEAK means: from 0-20 percent of students leaving school have achieved the 
school's goal. 

2. POOR means: fraa 20-40 percent of the students leaving school have achieved 
the school's goal. 

3. FAIR means: from 40-60 percent of the students leaving school have achieved 
the school's goal. 

4. GOOD means: from 60-80 percent of the students leaving school have achieved 
the school's goal. 

5 •. EXCELLENT means: from 80-100 percent of the students leaving school have 
achieved the school's goal. 

SPECIAL NOTES: 

1. "Achieved the goal" does not mean that further growth in this area is not 
possible as the student grows older. Performance of the school should be 
rated relative to what you would expect as the student leaves the school. 

2. \Vhether you believe a goal to be important or unimportant should have very 
little effect on your rating for the goal. You are to rate the performance 
of the school in meeting this goal as objectively as possible. The measure 
of how important the goals are has already been recorded in the previous 
exercise in which you ranked the goals. 

3. If the school does not have programs or is doing very little to meet the goal 
it should be rated ~lEAK: if the school provides programs to allow for broad 
coverage of this goal and all students achieve the goal, it should be rated 
EXCELLENT. 

EXAMPLE: 
If you believe that the school is doing a GOOD job 
of meeting its goal "Learn to be a Responsible Citizen", 
you waul~ check that blank as shown. 

Please fill in the personal data on the final sheet and transfer 
your scores to that sheet using the number 1 to 5. Please 
detach that sheet and hand it in • 

1. WEAK 0-20% 
2. POOR 20-4m~-
3. FAIR 40-60!'il-
4. GOOD 6G-8~ ~ 
5. EXCELLENT 80-100% 



 A. UNDERSTAND AND PRACTICE SKILLS Of FAMILY LIVING 
a) Learn principles of living in family groups. 
b) Learn to accept one's responsibility as a family 

member. 
c) Develop an awareness of future family responsibilities 

and skills in preparing to accept them. · 

B. LEARN TO BE A RESPONSIBLE CITIZEN 
a) Learn about one's rights and responsibilities in 

the community and the country. 
b) Develop an awareness of the strengths and 

limitations of society and governments. 
c) Learn to respect personal and public property. 

C. UNDERSTAND AND APPRECIATE MAN AND HIS WORLD THROUGH 
SCIENCE 
a) Learn what it means to think and work in a scientific 

manner. 
b) Learn scientific knowledge about the earth, plants, 

animals, man and space. 
c) Appreciate how science helps man in everyday life. 

D. DEVELOP A SET Of VALUES AND STANDARDS Of WHAT IS GOOD 

• 
a) Develop a sense of meaning and purpose in life. 
b) Learn to accept that people have different values. 
c) Develop one's own set of values to guide one 

throughout life. 

LEARN TO APPRECIATE AND AND USE ALL NATURAL RESOURCES 
\HSELY 
a) Understand'that people in the future have rights 

to benefit from natural resources. 
b) Learn not to waste or abuse natural resources. 
c) Appreciate the conservation of our natural environment. 

F. DEVELOP THE ABILITY TO IDENTIFY AND SOLVE MATHEMATICAL 
?ROBLEHS 
a) Develop arithmetic and mathematic skills. 
b) Learn to solve mathematical problems that may 

arise from day to day. 

G. LEARN TO BE A RESPONSIBLE CONSUMER 
a) Learn the basic principles of economics. 
b) Learn how to buy and sell things wisely. 
c) Develop skills to manage one's money and resources. 

H. DEVELOP ABILITY TO PARTICIPATE IN POLITICAL AND SOCIAL 
ORGANIZATIONS 

 
a) Learn about the history of other nations. 
b) learn about the social and political problems 

around the world. 
c) Develop an awareness of injustices, responsibilities 

and freedoms of man • 

A. 

B. 

c. 

D. 

E. 

F. 

G. 

H. 

1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
3. f"AIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
3. fAIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

1. vJEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

1. \1EAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 
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0-20% 
20-40%--
40-60%-
60-80%-

80-100%--

0-20% 
20-40% 
40-60%--
60-80%--

80-10Qr. 

0-20% 
20-40%--
40-60%--
60-80%-
80-10m~-

o-2m1 
20-40%-
40-60%-
60-80%-

80-100%--

0-20% 
20-40%--
40-60%-
6o-ama-

80-1ooro-

o-zo~o 
20-40~~
LL0-6mo-
60-8mo-

80-100%-

0-20% 
20-40%-
40-60?a-
60-80%-

80-100%-

0-20?~ 
20-40%--
40-60%--
60-80?o-
80-100?~-



I. 

J. 

K. 

LEARN TO ACCEPT PEOPLE OF OIFrERENT BELIEFS AND LIFE 
STYLES 
a) Learn to understand and appreciate people of other 

races, religions, cultures and nations. 
b) Learn that each person has worth and dignity. 
c) Learn to get along with people in the local community 

and in neighboring communi ties . Alld the nati~n. 

DEVELOP A DESIRE rOR LEARNING NOW AND LATER IN LirE 
a) Develop interest in searching for new ideas. 
b) Learn to appreciate learning and those who wish 

to learn. · 

DEVELOP AN APPRECIATION FOR ARTISTIC BEAUTY AND 
EXPRESSION 
a) Learn to enjoy traditional and modern forms of 

artistic expression. 
b) Learn to express oneself through art, music, drama, 

literature, film, radio and television. 
c) Develop special skills in art, music, dance, writing 

and foreign languages. 

L. LEARN TO APPRECIATE THE ROLE OF RELIGION IN LirE 

M. 

N. 

0. 

a) Develop one's own religious principles to live by. 
b) Apply one's religious principles in one's daily 

life. 
c) Learn to respect and accept that people have 

different religious beliefs. 

LEARN TO EXAMINE AND USE INFORMATION 
a) Develop skills to help solve problems and make 

decisions. 
b) Develop skills to think clearly and critically. 
c) Learn how to cope with mass media such as television, 

radio, movies, magazines, advertising. 

DEVELOP CONFIDENCE AND A FEELING OF SELf-WORTH 
a) Recognize and accept one's potential and make the 

most of it. 
b) Learn to be in control of oneself and to be self

responsible.J. 
c) Learn how to cope with everyday problems and stress. 

UNDERSTAND AND PRESERVE ONE'S CULTURAL IDENTITY 
a) Learn to speak and communicate in the language 

of one's culture. 
b) Develop a sense of pride in one's c~ltural heritage. 
c) learn the ways of one's forefathers, the lifestyle and 

means of survival and to build one's own life of these 
traditions. 

I. 

J. 

K. 

M. 

N. 

o. 

WEAK 
POOR 
F'AIR 
GOOD 
EXCELLENT 

1. WEAK 
2. POOR 
3. F'AIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
3. F'AIR 
4. GOOD 
5. EXCELLENT 

198. 

0-20~ 
20-40~-
40-60~--
60-80~-

80-100% 

1. WEAK 0-20% 
2. POOR 20-40~---
J. F'AIR 40-60~ -
4. GOOD 60-80~ 
5. EXCELLENT 90-100% 

1. WEAK 
2. POOR 
J. F'AIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
J. FAIR 
4. GOOD 
5. EXCELLENT 

1. WEAK 
2. POOR 
J. F'AIR 
4. GOOD 
5. EXCELLENT 

0-ZO% 
20-40%-
40-60~-
60-80%-

80-100~. 

0-20% 
l0-40%--
40-60~--
60-80%--

90-10mo 

0-2~ 
20-40%-
40-60%-
60-80~-
80-100~_ 



P. 

a. 

R. 

s. 

T. 

u. 

v. 

DEVELOP SKILLS TO ENTER AN IMMEDIATE fiELD OF WORK 
a) Learn skills to get a job immediately after one 

finishes school. 
b) Develop skills in jobs typical of the local community, 

e.g. trapping, fishing, carving, sewing. 

LEARN ABOUT THE WORLD OF WORK 
a) Learn about regulations and requirements related 

to specific fields of work such as in industry, 
business and skilled labour. 

b) Learn to use information and counselling services 
related to job selection. 

c) Develop an understanding of traditional and modern 
ways of making a livinq. 

LEARN ABOUT CHANGES THAT TAKE PLACE IN THE WORLD. 
a) Learn to adjust to the changing world. 
b) Learn about technology and its effect of peoples' 

lives. 
c) Learn to understand the past, be a part of the 

present world, and be prepared for the future • 

LEARN TO READ, WRITE, AND SPEAK FLUENTLY IN ENGLISH 
(OR FRENCH) 
a) Develop good reading skills and th~ ability to 

use and appreciate what is read. 
b) Learn to express oneself clearly through speaking 

and writing effectively. 
c) Develop basic communication skills. 

LEARN ABOUT OURSELVES THROUGH CANADIAN STUDIES 
a) Develop an understanding to the background of 

today's Territorial, Provincial and Federal problems. 
b) Learn about the history and cultural heritage of 

the Territories, Provinces and of our nation. 
c) Learn about the geography and life styles of 

people in all parts of Canada. 

'"",""'':! 
v ""-

DEVELOPVSKILLS AND ATTITUDES IN LIVING WITH TECHNOLOGY 
a) Learn to drive vehicles such as cars, trucks, and 

snowmobiles safely. 
b) Learn to handle power tools and hand tools, to 

make-minor mechanical, electrical and other repairs. 
c) Learn to cook, sew and do other similar domestic 

tasks. 

DEVELOP AN APPRECIATION FOR PHYSICAL FITNESS 
a) Develop skills to participate in many sports activities. 
b) Develoo attitudes and physical skills necessary for an 

ongoing active lifestyle • 

P. 
1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

a. 
1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

R. 
1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

s. 
1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

T. 
1. WEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

u. 
1. ~lEAK 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 

v. 
1. WE.~K 
2. POOR 
3. FAIR 
4. GOOD 
5. EXCELLENT 
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0-20% 
20-40%-
40-60%-
60-80%--

80-100%-

0-20% 
20-4m'~-
40-6mo--
60-80%--

80-100%-

0-20% 
20-40%-
40-60%-
60-80%-

80-100%-

0-20% 
20-40%-
40-60%-
60-80%-

80-100%--

0-20% 
20-40~ci-
40-6o;~-
60-80%-

80-100%-

0-20% 
20-40%-
40-60~o--
60-80~.;-
B0-10mc~-

o-zm.; 
zo-4mc~-
40-6G?o-
60-BO~o--

80-100~o--



APPENDIX B 

Basis of Goal Statements for use in Northern Schools 



Le..th6Jci.d.gc. Selwot 'Di.Atlr.i..d. No. 51 

GOALS OF EDUCATIOH 

201. 

( l) LEA£1J TO iESF£Ci ANO GET AL0,'4G W!TH 'PEO"LE CI}ITH (•:HOM WE D!OR~ Af./7] L1VC. 

A. Oe.ve!.O:'!J a.ppJte.c:i..aJ'..Lon a.r.d Jt.Upf.C.t 6cJ£. .the. woJtJ:.h t11'.d di.gnl..J.y o6 i.nrJ.i.viducl4. 
B. 'DtLvehJp J:.(4pe.et 6oJt .i..ttdi.v.i.d:..J.a.i. t::oJr..tlt a.n.d. "'".dv...o.t:.cw:Li.r.g o 6 w.JJJr.Lty op.i.r..iart6 

4lfd. ac.c.ap.tan:.e. on ma.jcJti.t.y dec..i4.i.oa.6. .,. 
C. Oe.vdop a c.DopfJUtt.Lve. utitudt tct'»ltd Uv.ing a,-.cJ. wcJtk.l.ng f4iJ:h otla.eJLA. 

(!) 'DEVELOP A OESIRE FOR. LEARNING NOCII ANo IN THE ftJTlJRf. 

A. 't)evelop .in.tr.Utc:.tua t CJ.IAi.OJjUy a.r.rl. tag 1.\nU/j ~Cit ua e.!ang l.eaJlJI.i.r.g. 
a. f'ttvet.o, 4 po4i..;tive. a,;t,:•itluJ.e. .tetm..td tuur.n.i.r.g. 
C. tle.vd.op 4 po.4U:i..vf!. a.Wt.w:J.e. tDf.UVUJ. eont.Uwi.r.g .in.d.e.pur.d.ti'C:t ~duc.ati on • 

(3J f1£UELOP PRIPE IN OJCR1C AIJ1J A FEELING OF SELF-WORTH. 

A. 'De.vdop a. 6 e.e.Ung o 6 uuae.n..t plt1.de. i..n hJ..A n.ch.if.vemUt-t& 4ltl:l pltOgltU~. 
8. l'e.vd.op ~e.L6 -undUL6.ttotd.ing a.r.tl. 4r..l.6 -cuav..tn.UA. · · 
C. O~v e.!op t:Jr.e. 4 .tud~"Lt'" 6 "-~ o 6 po~v; "d.6 -tCOJt.th., 4 UJJlt;.t.y a.nd 

4t.i6 -a&~UJUU'.C.f!.. 

(4) 'DEVCLOF SJC!LLS IN REA.tJING, WRITING, SPEAKING A,VfJ LISTENING. 

A. 'O~vdop a.b.i.UtlJ to c:.o;J117!!.1JLi.l!ll.te. l.duu a.r.d. ~e.d.i.ng4 e.6oe..c:.ti.vety. 
B. Pe.vwp 4b.i.!..l.A i..n. oJta!.. a.ru:J. w.U.tten { &tg.f.Uh). 

(5) LEA.V.N HO'JJ TO 'EXAJ.flNE ANTJ US'E INfORMATION. 

A.. 'O~vdop c..b.ili.:ty t:.o uamine ht~o.,':.mtttl.on c.on6tlr..u.::;ti.vdy u..r:l. eJr.taJ:i.vdg. 
"6. Deve.fop l:.bi..Li..t.y .to u.6tt 4dVt.ti..o.U:. methoc:£4. 

C. Oevd.op Jt~an.Utg a.EM·.utJu. 
0. Oc.vetop .&h.i..Li.A to .tJ:.Utk. and p.,.,c.2.td tagi..c.ttU.I} • . . 

(6) l~ENTIFY THEIR VALUE SYSTeJ ~JO RECOGNIZE THE VALUE SYST~f Or ornERS • 
• 

A. ~bb.t c.lu:.it!u a.mo,..g a!.tv.J!L"Uv~. 
s. l.fa.ke c.M..i.c.u t.:!J.i.c.l~o c.or.JiAJ:.Vttl.y Jc.~6iec..t .t.hut OfAI)t pa.t.tvr.n o6 vcW.c.u. 
C. Take. br.t.o a.~oW'...t .the. vcuJ.z.~ ~ 6 o.tk21t.J l.n ma.h..i.r.g eho.i.t:.u. 

(7) ~EVELOP SICJ'LLS IN CO:.t1'UTAT10N ~W 7Y.E ABILITY TO APPLY THESE SKILLS. 

A. '0~-.:d.cp bdc.kg.'tou.nd 'aJtd 41u:liA 1.n. the. UJ 2. o 6 t"..umbvr.A. 
B. !)r.ve.top aJ& wu:lMJ.ta.std.i.ng o~ ec.oncm.i.c. p.t.inc..ip.t.u Au.c.h a.6 ~am.il..y bu.dgtting. 
C. V~vtlop a.bit.Lty a.nd. tutdv~.tL'tJ1d.btg .in p21Uona.l. b:.L!J.i.n.g. 

(I) LEARN HOW TO USE LEISURE TIME • 

A. Devd.cp t:.b.iWy Z.O t.Ue. l.f..i4ulr.t .tl.mtJ.. p,;.odu.c..tive!.y. . 
S. Pevetap a poA.i:tivt a.t;ti:tudt .to!t.'ll/Ld pa.~p4ti.on J.n a. JUVtge. o& lwwut 

.t.i.me. a.U;i.vi.,;ei.u - plty4.i.c.al., .in.tu.tte.t.ua.t and c:Jt~V(t. 
C. 'O~vtl.op .a.ppJtec:..i.a.ti.on ~ .i.n.te~t.u.t.A. vJJ~h ,tJ.ill. l.~ ~ &dUe and tn.joya.bLe. 

u.6·f!. o~ .!.WtcJte .time. 
t'. Ac.qu..Ute. .&hi..U..A v:a.b.Ung .tit~ J:D ~ J.n a. va,'ci.tt.y o~ J,i6e!cng 
pky~ a:,;ti.vi.J:,i..u, • 

(9) PRAcriC£ AND UNt)ERST"!JJ TH£ I'DEAS OF HEALTH ANO F!TNESS. 

{10} 

A. E4.ta6U:& h 4n e. 56 e.e.tl.ve. J..rtd.i.vi..d.u.ai.. phy ~.i.e.a.l. ~ ~ .J .. .: 4.0 pll.OgJtam • 
a. 'Dev~..lop 4n wut~.tand.Utg 0~ good. plt;;~.i.ea.l. h~l tUrd wdl. be.Utg. 
C. EU!l.bU.Sh 40UJ1d pV-ACJlal ltea.Uh, ~b.i..t6. 

APPREC!ATE 1.~~ EXPERIENCE THE FINE ARTS 
A. 'Oe.vdop .a.bJ.Li.:l:i.u 6oft t66~e.tive. ~xptu4.l.on oo L:lea..A t!J".d eu..U.uJ:..a.l. 

a.pp.':.e.~n ( 6.i.ne a..W} • 
8. Ct.~.,t..ivaXc. dz"P.'tt.c.i.ati.on 6oJt. bf.t.'..tdy l.n v~au4 6o1' .. !1t4. 
c. 'Otv•'i.s;p c:Jte.a.tive 4e.!S-up-tu~.i.c;t tl1.1t.:u.gh va,U.Ou.& m2.cU.a. (ttlt.t, mu.6.ie, tUtamClJ • 
D. D~.vd.u~ .Ape.c:.id. .tr~~ .i.n mu.:....i.:, ~·t..t, C.:: ... ::n..t. 



2.0 

3.0 

4.0 

 

Ontario Study
202. 

0~ I. S. E. 

four basic educational tasks were defined as follows: 

Intellectual and Communication Skills . 
To develop the verbal and quantitative skills needed to acquire lrJlOW

ledge and analyze it critically; to acquire habits of conceptual and 
creative thinkL~g; to communicate ideas and feelings clearly and 
effectively. · · 

Environmental Studies 
To tmderstand man's physical and social environment by acquiring 
science-based knowledge about the evolution of social and physical 
reality; to appreciate and use the processes of scientific discov~ry 
in analyzi.ng significant problems in man • s environment. 

Individual Development 
To help the individual live a productive, fulfilling life by building 
skills and attitudes which permit him to develop his potentials 
to their fullest; to enable the individual to make informed choices 
about his future and to provide h~ with the information and training 
necessary for making these decisions. 

Cultural Development . 
To develop the capacity for -understanding human values; to· appreciate 
their expression in the arts, philosophy, religion and language; 
to make aes~hetic and moral judgements; to create art and learn a 
s~cond language; to apply aesthetic and ethical judgement to the 
conduct of daily life • 

A Classification of Education Tasks and Sub-Tasks 

1.0 Intellectual and 
Communication Skills 

1.1 Conceptual Skills. 

1. 2 Verbal Skills 

Goals 

Name 

a. Reasoning 

b. Creativity 

c. Memory 

Goal Definition 

To enable students to 

Analyze information and 
reason logically 
Solve problems through 
insight and imagination 
Remember information 

a. Reading Appre- Take pleasure in reading 
ciation 6 R~sponse 

b. Language Construe- Comnttnicate effectively in 
tion · "-Ti ting 



 1. 2 Verbal Skills Cant' d 

1.3 Quantitative Skills 

2.0 Environmental Studies 
2.1 The Physical Environment 

2 • 2 The Social Environment 

3.0 Indivi4ual Development 
3·.1 Personal and Social 

Adjustment 

. . . . . . . . Goals. 

......... Name .. 

· C • Read~g l'EchaniCS 

d. Oral-Aural 
 e .•. Referen\..e Sldlls 
 £. lford .~gni tion 

g. Reading Inter-
 ~etation 

a. Arithmetic Con
cepts 

b. Ari~tic Oper
ations 

c. Mathematical 
Applications 

d. Geometry 

e. Measurement 

a. Scientific Ap
·proach 

b. Scientific 
Processes 

e. Scientific 
Knowledge 

a. Sociol_ogy 

b. Citizenship 
c. Geography . 

d; Research Skills 

e. History 

a. Expressing Needs 
6 Interests 

b. Social Temper
ament 

c. Attitudes to 
Education 

d. Personal Temper
ament 

~u.:> • 

. . . . . . . . Goal .Definition .. 

. ... To .enable .students to 

Understand meanings through 
proficient reading · 
Listen and speak effectively 
Locate needed infcTmation 
Analyze and understand 
written words 
Read critically and draw 
inferences 

Understand the meaning 
ofnunbers 
Manipulate numbers 
acrurately 
Solve practical problems 
with mathematics 
Represent space geometric
ally 
Develop skills in measure
ment & statistics 

Apply scientific knowledge 
in daily life 
Use scientific pTOcesses fOr 
tmderstanding 
Know scientific facts & 
principles 

understand the behavior 
of people in groups 
Act as responsible citizens 
See relationships between 
man's social and physical 
environments 
Analyze and present infor
mation on social issues 
See society in its historical 
perspectives 

Set goals for learning 
in ·a variety of educational 
6 recreational activities 
Relate self to reasonable 
co-operative action 
Value educational accomplish
ments 
Act purposively and creat
ively within a seOJre con
cept of self 



3.2 ~ical Development 

3.3 Prochlctive Development 

.0.011 tural Development 
.1 Arts and Crafts 

4. 2 The Perfo~g .Arts 

4 .3 Secotxi La:n~ges 

4.4 J.brality and Ethics 

. . . . . . . . . Goals. 

.. ·: ...... Nmne . · ..... . 

a. Physical ~ Mental 
Health 

b.· Sports Participa
tion 

c. Physical Sld.lls 

d. Understanding 
Sports . 

a. Educational 6 
Vocational G.tid
ance 

b. Leisure Living 
c. Home ~ Family 

d. Media & Tech
ml~gy 

a. Producing Arts 
& Crafts 

b. Valuing Arts & 
Crafts 

·c. Understanding the 
Arts 

a. Valuing Artistic 
Perfonnance 

b. Artistic Per
fonnance 

c. Arts Understand-
~g 

a. Language & Ollture 
ASsiniil.ation 

. b. Speaking a Second 
Langwlge 

c. l\'ri tirig a Second 
La;n~age 

a. Application of 
Moral standards 

b. Knoh'ledge of 
Y10ral Standards 

c. Moral Develop
ment 

204 • 

. . . . ... . . . Goal .Definition . 

. ..... To .enable .students .to 

Keep ~althy in themselves 
and in·.relationships 
with others 
Participate in sports 

D.tild a healthy body able 
to perfom basic skills 
in sport 
Understand concepts and 
strategies of sports .. 
Make infonned decisions in 
setting educational and 
vocational goals 
Prepare for leisure living 
Learn skills homemakers 
and consumers need 
Learn technical skills of 
cannunication and 
business 

Express self through creative 
arts and cn.fts 
Appreciate· creative work 
in the ar...s & crafts 
Make aesthetic judgements 
on the arts 

Appreciate artistic expressior 
in music, dance, or drama 
Perfonn in music, dance, or 
drama 
Distinguish style and fonn 
in the arts 

Appreciat~·another culture 
through knowledge of is 
language · 
Speak French OT other second 
language 
Read ·and write French or 
another second l~guage 

Use high mral standards in 
evezyday life . 
Rec.ognize the making of moral 
& ethical judgements in life 
'-love from egocentrici t)' to
wards acceptance of universal 
nDral standa.rd5 



.5 Rel.igious Participation 

205 . 

. . . . . . . :.Goals.... . . . ,.Goal.Definiticn 

. ::·:· .. ... Name ..... ·~. . ... · ... To .enable .students to 

a. Religious Know-· 
ledge .. 

·b.· Re'ligious P~.l t· 
icipatioJ'I. 

understand their own religious 
beliefs and those oi others 
Use religious belief~ in 
daily life 



 

 

206. 

APPRECIATE CULTU~E AND BEAUTY IN THE WORLD 

A. Dc••elop abilities for effective expression of ideas and cultural appreciation (fine arts). 
B. Cultivate appreciation for beauty in various forms. 
C. Develop creative self-expression through various media (art, music. writing. etc . 
D. Develop special talents in music, art, literature and foreign languages. 

GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS 

A. Promote self-understanding and self-direction in relation to student's occupational 
interests. 

B. Develop the ability to use information and counseling services related to the selection 
of a job. 

C. Develop a knowledge of specific information about a particular vocation. 

DEVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH 

A. Develop a feeling of student pride in his achievements and progress. 
B. Develop self-understanding and self-awareness. 
C. Develop the student•s feeling ~f positive self-wortp. security, and self-assurance. 

DEVELOP .GOOD CHARACTER AND SELF-RESPECT 

A. Develop moral responsibility and a sound ethical and moral behavior 
B. Develop the student's capacity to discipline himself to work. study. and play construe. 

tively. 
C. Develop a moral and ethical sense of values. goals, and processes of free society. 
D. Develop standards of personal character and ideas. 

GAIN A GENERAL EDUCATION 

A. Develop background and skills in the use of numbers. natural sciences. mathematics. 
and social sciences. 

B. Develop a fund of information and concepts. 
C. Develop special interests and abilities. 

DEVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK 

A. Develop abilities and skills needed for immediate employment. 
B. Develop an awareness of opportunities and requirements related to a specific field of 

work. 
C. Develop an appreciation of good workmanship. 

LEARN HOW TO BE A GOOD MANAGER OF MONEY. PROPERTY AND RESOURCES 

A. · Develop an understanding of economic orinciples and respon~ibilities. 
B. Develop ·ability and understanding in personal buying. selling and investment. 
C. Develop skills in management of natural and human resources and man•s environment. 

DEVELOP A DESIRE FOR LEARNING NOW AND IN THE FUTURE 

A. Develop intellectual curiosity and eagerness for lifelong learning. 
B. Develop a positive attitude toward learning. 
C. Develop a positive attitude toward continuing independent education . 

LEARN HOW TO USE LEISURE TIME 

A. Deveiop ability to use ·teisure time'productively. 
B. Develop a positive attitude toward participation in a range of leisure time activities

physical. intellectual, and creative. 
r !"\ ... u .. t,., ... ~ ................ ""~'""'"""'"A i ... t ... .-... + ....... hi ... h u.ri11 ,...,..,rf +1"\ "''~ ... ~nn Pninv~h·- ~~~ ... nf 1-i~ll .. ,. 



LEARN HOW TO BE A GOOD CITIZEN 2&-7

A. Develop an awareness of civic rights and respon!'ibilities. 
B. Develop attitudes for productive citizenship in a democracy. 
C. Develop an attitude of respect for personal and pubJ ic property. 
D. Develop an understanding of the obligations and responsibilities of citizenship . 

LEARN HOW TO RESPECT AND GET ALONG WITH PEOPLE WHO THINK. DRESS AND ACT 
DIFFERENTLY 

A. Develop an appreciation for and an understanding of other people and other cultures. 
B. Develop an understanding of political, economic, and social patterns of the rest of the 

world. 
C. Develop awareness of the interdependence of races. creeds, nations and cultures. 
D. Develop. an awareness of the processes of group relationships. 

LEARN ABOUT AND TRY TO UNDERSTANOTHECHANGESTHAT TAKE PLACE IN THE WORLD 

A. Develop ability to adjust to the changing demands of society. 
B. Develop an awareness and the ability to adjust to a changing world and its problems. 
C. Develop understanding of the past. identify with the present, and the ability to meet 

~efu~r~ 

DEVELOP SKILLS IN READING, WRITING, SPEAKING, AND LISTENING 

A. Develop ability to communicate ideas and feelings effectively. 
B. Develop skills in oral and written English. 

UNDERSTAND AND PRACTICE DEl\10CRATIC IDEAS AND IDEALS 

A. Develop loyalty to American democratic ideals . 
B. Develop patriotism and loyalty to ideas of democracy. 
C. Develop knowledge and appreciation of the rights and privileges in our democracy. 
D. Develop an understanding of our American heritage. 

LEAR~ HOW TO EXAMINE AND USE INFORMATION 

A. Develop ability to examine constructively and creatively. 
B. Develop ability to use scientific methods. 
C. Develop reasoning abilities. 
D. Develop skills to think and proceed logically. 

U~DERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING 

A. Develop understanding and appreciation of the principles of living in the family group. 
B. Develop attitudes leading to acceptance of responsibilities as family members. 
C. Develop an awareness of future family responsibilities and achievement of skills in 

preparing to accept them. 

LEARN TO RESPECT AND GET ALONG WITH PEOPLE WITH WHOM WE WORK AND LIVE 
-

A. Develop appreciation and respect for the worth and dignity of individuals. 
B. Develop respect for individual worth and understanding of minority opinions and ac

ceptance of mainritv decisions. 
C. Develop a cooperative attitude toward living and working with others . 

·PRACTICE A~O UNDERSTAND THE IDEAS OF HEALTH AND SAFETY 

A. Establish an effective individual physical fitness program. 
B. Develop an understanding of good physical health and well being. 
C. E:c;tabli sh sound personal health habits and information. 
D. Develop a concern for public health and safety. 
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EDUCATIONAL GOALS FOR SASKATCHEWAN SCHOOLS: 

FORM B 

1. UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING 

A. Develop understanding and appreciation of the 
principles of living in family groups. 

B. Develop attitudes leading to acceptance of 
responsibilities as family members. 

C. Develop an awareness of future family responsibilities 
and attain skills in preparing to accept them • 

2. DEVELOP UNDERSTANDING OF THE INDIAN AND METIS PEOPLES 
OF THE NORTH 

A. Develop background in Indian and Metis history and 
culture. 

B. Develop background in and understanding of current 
Indian and Metis affairs and problems. 

C. Develop traditional values, and ways of living. 

3. LEARN TO BE A RESPONSIBLE CITIZEN 

A. Develop awareness of civic rights, obligations and 
responsibilities. 

B. Develop a sensitivity to the strengths and 
limitations of society, government, and heritage. 

C. Develop an attitude of respect for personal and 
public property. 

4. DEVELOP AN UNDERSTANDING AND APPRECIATION OF MAN AND 
HIS WORLD THROUGH SCIENCE 

A. Learn what it means to think and work in a 
scientific manner. 

B. Develop a fund of information and concepts in 
biological, physical and earth-space sciences. 
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C. Appreciate the application of scientific knowledge 
to everyday situations. 

5. FORMULATE OR CLARIFY A SET OF VALUES AND IDEALS 

A. Develop in students a sense of meaning and purpose 
in life. 

8. Develop understanding of ths range and variety of 
values. 

C. Help students develop a value system as a guide to 
persoAal and group behaviour. 

6. UNDERSTAND AND APPRECIATE THE NECESSITY OF WISE USE OF 
RENEWABLE AND NON-RENEWABLE RESOURCES 

A. Develop recognition of the rights of future 
generations to benefit from our resources. 

B. Develop a mature attitude toward the waste and 
abuse of resources. 

C . C u 1 t i v a t e an a p p r e c i a t i on o. f the cons e r v a t ion o f 
the natural environment • 

7. DEVELOP ABILITY NECESSARY TO IDENTIFY AND SOLVE 
MATHEMATICAL PROBLEMS 

A. Develop skills needed to perform arithmetic and 
mathematical operations. 

B. Utilizes subject knowledge to solve numerical 
problems in daily life. 

8. DEVELOP COMMUNICATION SKILLS IN THE NATIVE LANGUAGE 
(CREE OR SHIPEWYAN) 

A. Learn to speak and understand the native language. 

B. Learn to read and write in the native language in 
an effective manner. 

9. LEARN TO BE A RESPONSIBLE CITIZEN 

A. Develop understanding of basic economic principles. 

B. Develop ability and understanding in personal 
buying, selling and consumer affairs. 

C. Develop skills in managing finances, property and 
resources. 

10. DEVELOP ABILITY TO FUNCTION IN SOCIAL AND POLITICAL 
INSTITUTIONS 

A. Develop a fund of information of the history of 
various nations. 
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B. Learn about social and political problems at a 
world level. 

C. Develop an understanding of civic responsibilities 
and freedoms. 

11. LEARN TO RESPECT AND TO GET ALONG WITH PEOPLE OF VARYING 
LIFE STYLES AND BELIEFS 

A. Develop appreciation and respect for the worth and 
dignity of individuals. 

B. Develop appreciation for and an understanding of 
other races, creeds, nations and cultures. 

C. Learn to respect and get along with people locally, 
provincially, nationally and internationally. 

12. DEVELOP A DESIRE FOR LEARNING NOW AND IN THE FUTURE 

A. Develop intellectual curiosity and eagerness for 
lifelong learning. 

B. Develop a positive attitude toward learning . 

13. DEVELOP AN APPRECIATION OF ARTISTIC EXPRESSION AND 
BEAUTY 

A. Develop an appreciation of forms of artistic 
expression such as art, music, dance, drama, 
literature, film and crafts. 

B. Develop creative self-expression through various 
media. 

C. Develop special talents in music, art, literature 
and foreign languages. 

14. APPRECIATE THE ROLE OF RELIGION IN LIFE 
A. Develop understanding on one's own religious 

orientation and that of others. 

B. Apply in daily life those religious or ethical 
principles which are meaningful to the individual. 

15. ACQUIRE KNOWLEDGE, ATTITUDES, AND SKILLS REQUIRED TO 
SUSTAIN POSITIVE HEALTH AND FITNESS THROUGHOUT LIFE 

A. ~evelop knowledge and abilities necessary for 
establishing a lifelong program of physical fitness. 

B. Develop the physical skills necessary for sustaining 
an active lifestyle . 

C. Develop ability to use leisure time in a satisfying 
manner. 



 16. LEARN TO EXAMINE AND PROCESS INFORMATION 

A. Develop ability to use research and problem 
solving methods to make decisions. 
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B. Develop the ability to inquire, to analyse, to 
genera 1 i z e : i .. e . , it think . 

C. Develop the ability to analyse and cope with mass 
media. 

17. DEVELOP A SENSE OF PERSONAL WORTH AND COMPETENCE 
A. Recognise and accept one's potential and make the 

most of it. 

B. Develop· the abilities to be self-responsible, to 
be self-directive,- and to be able to cope with 
stress. 

18. LEARN ABOUT THE CHANGES THAT TAKE PLACE IN THE WORLD 
A. Develop ability to adjust to the changing demands 

of society, and the world. 

B. Develop ability to foresee and strive to attain a 
better future. 

C. Develop ability to understand the past, identify 
with the present, and meet the future. 

19. D(VELOP SKILLS TO ENTER A FIELD OF WORK 
A. Develop abilities and skills needed for immediate 

employment. 

B. Develop a ~nowledge of requirements and regulations 
related to specific fields of work. 

C. Develop skills in jobs typical of the local 
community, e.g., trapping, fishing, fur preparation, 
carving. 

20. DEVELOP WRITING, LISTENING AND SPEAKING SKILLS IN 
ENGLISH OR FRENCH 

A. Develop the abilities to express oneself effectively 
speaking and writing. 

B. Dflvelop basic skills of communication. 

21. POSSESS A VARIETY OF MECHANICAL AND MANIPULATORY SKILLS 
A. learn how to drive an automobile or other vehicle 

safely. 

B. Develop a working knowledge of basic hand and power 
tools, how to construct objects, and how to make 
mechanical, electrical, and other repairs. 



212 . 

C. Learn to cook, sew, and type and do other similar 
domestic tasks. 

22. LEARN HOW TO READ AND HOW TO USE AND APPRECIATE WHAT IS 
READ 

A. Develop good reading skills in English or French. 

B. Learn to read critically, discriminately, and 
draw inferences. 

C. Develop an appreciation for literature technique. 

23. LEARN ABOUT OURSELVES THROUGH CANADIAN STUDIES 

A. Develop_ background in and understanding of current 
provincial and federal problems. 

B. Develop an awareness of the history and cultural 
heritage of the provinces and Canada. 

24. LEARN ABOUT THE WORLD OF WORK 

A. Develop the ability to use information and counselling 
services related to the selection of jobs . 

B. Develop understanding of traditional and modern ways 
of making a living. 

C. Acquire understanding of technology and· its effect 
on society. 

Birnie: Educational Goals, Objectives and Attitudes: A 
Project Manual for Community Involvement and 
Educator In-Service (University of Saskatchewan) • 
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Mr. Ed Dugg3n, 

46 Chamnlin Crescent 
Saskato~n, Saskatchewan 
S7H 4T3 

December 30, 1977 

Assistant Supterintcndent of Educa~ion, 
Department of Education, 
Government of the N.W.T. 
INUVIK, N.lV.T. 

Dear J .. lr. Duggan: 

214. 

Further to our telephone conversation on 
December 28, this letter will explain more fully the 
project I wish to undertake in the Inuvik Region with 
the voluntary assistance of Principals and interested 
staff ncMbers. This letter is being sent to the 
nersons below in order to stimulate discussion and 
action as soon as possible. The support and voluntary 
assistance of all of you is essential to the success 
of the project. 

I am interested in conducting a systematic 
Goals Study of Educational Priorities within the 
Inuvik Region. This particular project interests me 
for a nu~ber of reasons: 

1. I know there is some interest among the 
principals in s9rting out long term educational 
priorities that would be consistent throughout 
the Region. A Goals Study will foster a degree 
of community involvement in long term planning. 
of educati~nnl progrnms to the extent that it 
will provide you in administration with 
empirical data for decision-making should you 
wish to establish such a set of priorities in 
the near future. 

2. N~systematic Goals Study involving admini~trators, 
teachers, parents, community groups and students 
has been conducted in Northern Canada before. 
The forced-ranking procedure which would be 
employed is relatively new, first developed in 

2 . • . . • . • • • • 
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the early 1970's. Pilot projects have been con
ducted in a few school jurisdictions in Canad~. 
A Goals Study would put Inuvik in the forefront 
in terms of pioneering this type of educationn.l 
innovation •. The data will not only be useful 
for Inuvik but could serve as a basis for pro
moting similar studies in the North as well as 
southern Canada. 

I believe the project will be challenging and 
professionally rewarding for everyone who 
participates. 

I have confidence in each of you as educational 
leaders in the Inuvik Region to assist in the 
projects if you feel it to be \vorthlo~hile. Once 
I have y~ur commi ttment, I knot'/ l>~e will have 
success. The key tY'ord I suppose is "voluntary". 
If this project is superimposed on any one group, 
the chances of ultimate success are limited. 

The procedure is surpr1zingly not co~plicated · 
and quite interesting though it will need your 
support and assistance. 

Briefly I shall explain what this study ~ould 
consist of and specially the type of participation I am 
requesting of you. 

1. I would come to Inuvik and if necessary the 
neighbouring settlements to conduct the Goal 
Study with you and your staff. Time is an 
important factor least to say the costs of which 
I'm sure my credit at the bank will stand good 
for. Therefore, I feel the most suitable time 
would be during the convention, February 8-10, 
if the committee wishes to allocate a time slot. 
If that is not deemed the best time, perhaps 
Mr. Coady and Mr. Duggan ~ight permit a half-day 
session shortly after the convention for each 
SA!,fS and Samuel Hearne. I \t~ould then visit the 
neighbouring settlements, Tuktoyaktuk, Fort 
McPherson and Aklavik to familiarize you with 
the procedures and obtain data from the staff. 
:~ly presentation l-tould include a well-prepared 
stide presentation orientating you and your 
staffs to the project. We would go through the 
procedure of conducting the survey with the 
teachc~s using the materials which I would 
supply • 

3 • ~ 
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I would request each Principal to form a 
representative Project Advisory Committee prc
fer~bly with you, the Principal heading the 
co~mittee. I am in dire need of your assistance 
in conducting the survey with the ncmbers of 
your community. It will be necessary to 
appoint consultants to assist some participants
in understanding the procedures and the goal 
statements themselves. 

Ideally a random sa~ple of the co~munity should 
be selected with their committment to parti
cipate in advance. Hot-tever, you are the best 
judge as to how you might get groups together. 
Perhaps your Advisory Council might be of 
some assistance. I might add at this point 
that participants should not be misled into 
thinking they are actually establishing goal 
priorities for your.school. It should be made 
clear that they are making a valuable contri
bution in terms of providing a knowledge base 
for you ns educational leaders to give long term 
direction to education in the Inuvik Region • 

I feel grade 10, 11 and 12 students can be 
involved. Most of these students wil~ be in 
Samuel Hearne and could be reached during the 
day. I ~ould discuss details of this aspect 
with Mr. Clarkson. If after seeing and 
experiencing the project you feel other students 
could be involved, ihere is nothing stopping 
us from making that decision. 

Goal statements will be prepared in advance 
on display boards. In order to ensure they are 
appropriate and ·wrltten in layman's language, 
I shall forward a copy in advance. You are 
requested to make recommendations for change. 
and clarity. I believe teachers can assist 
participants in the capacity as consultants at 
your sessions should difficulties arise as .in 
all likelihood they will. 

It might be worthwhile to request participation 
particularly from youth who have recently quit 
school and are living in your community. The 

4 ••••••••• : • 
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youth could be surveyed in the s~ssions with 
other mc!:tbers. of the community. 

217. 

It is likely a minimum of two sessions with 
community zroups will be necessary. The first 
session t1ould be used to present the slide
program, orient the participants to the purpose 
of the project, clarify any questions. I am 
sure many will find the experience interesting. 
The procedure, though not like bingo, will 
incorporate the use of di~ks on display boards 
in a forced-ranking technique. The area of 
concern lies in the understanding of the goal 
statements themselves and hence the need for 
your committee to explain and assist people. 

The exercise will consist of individual and 
then group· identification of goal priorities. 
and goals assessment. It will be interesting 
for participants to reach a sense of closure 
before departing. This is simply done by 
collecting the answer sheets, writing the scores 
on the board and simply ranking the goals for 
overall consensus . 

Data from record sheets would be sent to me on 
an agreed date. I shall process the data by 
gr3phically displaying it and drawing inferences. 
I will compute means, ranks and variances for 
various sub groups. Correlation coefficients 
\t~ill be used to study the degree of agreement 
between sub groups in ranking and 3Sscssing goals. 
A T-test for significance of difference between 
me :1 n s \'/ i 11 i. dent i f y individual go a 1 s on \\ h i c h 
sub groups aeree or disagree. 

Deadline date for collection of data would be 
sometime mid March probably March 23 just prior
to Easter. 

Your initial reaction to what appears to be an 
enormous task and demanding request is well founded. I 
fully realize that I should not and cannot expect your 
comnittrnent to participate. You have no reason to assist 
me personally in this project other than your interest 
as a prof e s s ion a 1 i f you fee 1 the pro j e c t \·:or t h w hi 1 e for 
Education in Inuvik Region. I do know each and everyone 
of you to be of the highest caliber of professionals in 
the field of education and I shall respect your decision 
~..-ha tcvcr. 

5 • . • • • • • • • • 
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I trust you will contact c3ch other after 
receiving this letter. Perhaps you could contact Mr. 
Duggan the first week of school in January to let him 
know your reactions about conducting the study. I 
shall contact !·tr. Duggan about further details should 
·~.-w·e decide to proceed. If necessary, a conference call 
will be arranged. Feel f~ee to call me collect at 
(306) 374-9130 evenings and during most.nflernoons. 

If you choose to participate in this study, I 
hope it is not overly trite to say_that I will be 
deeply indebted to you all. I do believe the time is
right for the study. It will take a team effort for 
success. 

Yours truly, 

George Bunz 

c.c. Mr. J. A. Coady - Superintendent 

c.c. Miss E. Bell - SAl·lS 

c.c. Mr. B. Clarkson - Samuel Hearne 

c.c. Mr. P. Ionel - Tuktoyaktuk 

c. c. 1·!r. T. Stewart - Aklavik 

c.c. Mr. R. Lee - Fort r.lcPhe rs on 

c.c. Mr. George Roach- Convention Planning Comm .• 
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GOVERNMENT OF THE NORTHWEST TERRITORIES 

CANADA 

'-I ;:;I. 
PLEASE OWC7E 

FILE 

Department of Education 
Inuvik, N .• W. T. 

Mr. George Bunz 

Dear Mr. Bunz: 

January 16, 1978 

I have read with intere§t your correspondence regarding your 
proposal to conduct a goals· study of educational priorities 
within the Inuvik Region. 

On numerous occasions·! have stated that it would be wonderful 

if we had an honest to goodness set of goals that have been well 
thought out and priorized by the parents of each community in the 
entire N.W.T.. It would make our work much easier as we would 
know exactly what we are expected to deliver in the way of courses, 
content and training. Despite all our past exhortations, "the 
people" really have told us nothing in the way of expectations. 
Even the vocal groups who sho~ted for years that they were the 
true representatives of the people have failed to really tell us 
what they really expect. I believe that this is because they don't
actually know what they want that is better than what we are now 
offering. 

If your proposed exercise would come up with a meaningful set of 
goals that truly c~e from the hearts and minds of "the people" 
and a set of goals that are different from the ones we now pursue, 
I would heartily endorse it. I must however, at this stage, state, 
that I am seriously skeptical. You state that as a result of your 
study people in administration will be provided with considerable · 
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empirical data for decision making. While this may be impressive, 

I think that you will agree that this region is very diverse, diverse 

in many respects and we would need a great deal more than a bunch 

of statistics to mould a priorized set of goals that would satisfy 

all needs in all communities. 

Please do not feel that I wish to throw a wet blanket on the fire 

that burns within you but I do wish to register my skepticism as to 

the true value of the outcome. I feel that it is too superficial 

and does not allow for enough time for a meaningful, in-depth study. 

My faith in you, however, is still strong and in order to provide 

you with the opportunity to conduct the study, you have the blessing 

of Mr. Duggan and myself to carry on correspondence with principals 

and to arrange with them, if they desire, a professional develop

ment day later in the school year. This day must not be in addition 

o the usua~ number of days.allocated to professional development. 

With all good wishes, I am, 

c.c. Mr. Duggan 
Mr. Clarkson 
Miss Bell 
Mr. Lee 
Mr. Stewart 
Mr. Ionel 
Mr. Roach 

Yours very truly, 

J. Coady 
Su~erintendent of Education 
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which is contained in its parent statement in Form B. 

Any minor changes in wording and recorrmendations would be 
appreciated. Perhaps you could come· up with a suggestion for Goal M 
which seemed to have caused some difficulty in the Loon lake study. 

I would appreciate your judgement about the content validity 
of my modified set of goal statements within a few days if possible as 
time is one of th~ major factors in terms of employing the instruments 
in the North. 

Thank you for your kind assistance. 

Yours truly, 

George Bunz 
Office 1001 Educ. 
Phone 343-5770 
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