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ABSTRACT

This study investigated four research questions: (1) How are institutional programs

for young offenders guided by recommendations made by Justice Review Committees who

call for the inclusion of Traditional healing practices in the counselling of Aboriginal
offenders? (2) How and to what extent are Traditional healing practices in a counselling
program and Native Studies in the academic program implemented within Canadian young

offender institutions in addressing the special needs of youth? (3) What are the "special
needs" ofyouth as incarcerated youth define their needs and how are they addressed in

institutional programming? and (4) What are the problems and successes experienced
within a Traditional healing program in each young offenders' system as defined by the

resource people and lor co-ordinators who provide these programs and as they interface

with the individual bureaucratic systems?
In keeping with the concept that all parts of the "tree" must be examined, this research

was conducted in four phases. The first phase, the survey, was an examination of the

Canadian perspective. A survey was sent to 43 facilities for young offenders in Canada.

Sixty five percent of the institutions responded providing program information and

anecdotal accounts of problems and successes of Traditional healing programs within the

custody facilities.

Phase two of the research included poetry and artwork written by incarcerated youth
and compiled over a five year period. This book was entitled The Ways ofLife and is

included with this research. A committee of incarcerated youth discussed their needs and

the institutional programs which best addressed these needs.

Interviews with two Native Program Co-ordinators, one in a western young offenders

facility and the other in an eastern facility for young offenders, formed the basis of data in

phase three of this research. Teachers in the area ofNative Studies and related subjects
were also involved in the interviews. The common themes and factors which emerged
were: funding and budget concerns, staff attitudes and racism, security concerns and

program structure, and, healing principles, partnership and program definition.

The fourth phase of this investigation was a summary of aspects and insights from the

youth's poetry and artwork, as well as, common themes experienced throughout the

survey information and the interviews. Components involved in the design of a cultural

program were summarized. These include: the arts, creative expression and Traditional

teachings, classroom instruction, lifestyles intensive programs, opportunity for community,
Traditional ceremonies, and nature and health care programs.
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In light of the fact, from the survey response, that 40% of the incarcerated youth in

Canada are of Aboriginal ancestry in a backdrop of approximately 2% Aboriginal people
within the general population of Canada, emphasis on Traditional healing practices and

further recommendations for programming conclude this investigation. Further

recommendations are made in order to provide reflection on the programs for incarcerated

youth and the Young Offenders Act in Canada.
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CYCLES

He is sixteen years old, lean and tall. 'As a gifted artist, he spends long hours drawing

and painting detailed pictures. The eagle is his favourite subject, the buffalo too ... and faces

in the landscapes. He is remembered as being connected to the social services system, through

his family, since he was four years old. Now he is incarcerated, serving a two year sentence for

attempted murder.

She is seventeen years old, a mother, a drug user, a rape victim and an abuse victim.

She is a "runner" and has escaped from custody several times since she first entered when she

was twelve years old. Currently, she is on seven days of room confinement for threatening to

assault a staff member. In the past, she has assaulted staff at the youth centre -- to threaten and

not do it shows an inching towards healing.

Their names remain anonymous under the Young Offenders Act and they join the many

boys and girls that overflow our young offender institutions. They have not fallen through the

cracks; they have progressed through the system and maybe, if they are lucky, they will not

"graduate" to the adult correctional system. Perhaps it is the system that needs to evolve, the

system that needs to develop a heart, the system that needs rehabilitation.

In a counselling session, the sixteen year old talks about the different circles in his life:

the prison circle, the circle of the Indian Way, and the street/White circle. Through anyone of

these circles, a person can grow, he says, yet he believes and values the old ways, the

Traditional ways. He speaks with wonder and respect about his cultural experiences, his Indian

name and the ceremonies. In a secure custody young offender facility, he asks for sweetgrass

x
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and is granted counsel by an Elder who comes to the facility. He puts in a complaint to the

management of the youth centre when a visiting youth counsellor from a born again Christian

group calls Indian spirituality "paganism." He talks to me, his teacher, about his confusion over

his anger and how he sees it manifest through his hands: his artist hands being both instruments

of destruction and creativity. He talks to me about his dreams, about his childhood, about his

residential school experiences and about his artwork.

His older brother is in secure custody, his uncles are also in jail and his younger brother,

nine years old, is experiencing trouble at school. His mother and her fourth husband, all

previous ones having died violent deaths, have just had a baby boy. He knew this baby was

going to be a boy -- he came to him in a dream.

She writes her life story and talks to me about her family. She worries about her mother

now that she is locked up and not able to be home. She is scared of losing her four year old son

-- the most precious person in her life. Being a parent, at thirteen, was hard on her, she says,

and she was scared but she did not give him up. She did not have an abortion. She is not sure

if she will be able to live with the father of her child when she gets out because of his beatings

and his drug habit. She has been clean for awhile. She misses her deceased father who died

when he was twenty-eight. The family had everything then ... now they struggle with poverty,

abuse, and alcoholism. Her mother is kind and takes in her teenage friends when they need

help.

Webber (1991) in her study on street kids said:

"I felt anger and hope - anger at the injustices done to children, adolescents and young

adults by the warped values of our social system; by killer poverty in the midst ofplenty;

xi
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by destroyed and destructive families. especially those grounded in male violence; by

incompetent schools; by ineffective child rescue and rehabilitation bureaucracies; by the

whole tangle offorces tightening around certain young, vulnerable Canadians.

I culled hope from these stories. Most are more remarkable for what has been overcome

than for what has been endured. Kids' struggles to survive and improve against crushing

circumstance testify to heroism and strength in the human spirit. (p.7)

These youth, and all incarcerated youth, are our future too. Their stories are to be honoured for

they are the survivors.

xii



And I will not allow you to ignore me.

I have brought to you a gift.
It is all I have but it is yours.
You may reach out and enfold it.
It is only the strength in the caress of a gentle
breeze.
But it will carry you to meet the eagle in the sky.
My name is "I am living". I am here.

My name is "I am living". I am here.
- Anna Lee Walters

(Come, My Sons, 1974)



CHAPTER ONE

BEGINNINGS

The Young Offenders Act (1985) replaced The Juvenile Delinquents Act (1908, 1929,

1970) and with its implementation came a dramatic increase in the numbers of young people

sentenced by the courts to young offender institutions. More young people are incarcerated for

minor offenses. At the other end of the spectrum of criminal offences, the institutions are not

equipped to deal with violent and dangerous offenders. Of great concern are the high numbers

of Aboriginal youth inhabiting our young offender institutions.

The Juvenile Delinquents Act (IDA) was based on the principles of a treatment and

rehabilitation model (Bala, 1988). Criticism of the JDA in the 1960s focused on the rights of

children and the inefficiency in preventing delinquency and rehabilitating delinquents (Caputo,

1987). Although it contains eight principles, the philosophy of the Young Offenders Act (YOA)

is two-fold: the treatment and guidance needs of young persons - in other words, a model of

care; and society's right to punish and to be protected from criminal behaviour - in other words,

the justice model. The YOA separates the adolescent from the adult criminal system. However,

"the youth court is, first and foremost, a criminal court" (Burrows, Hudson, & Hornick, 1988,

p. 1).

Need for the Study

Immediately following the enactment of the YOA, there was a significant increase in

placing young persons in custody (Leschied & Jaffe, 1987; Wardell, 1987). Caputo, Weiler,

and Kelly (1993) found that of street youth in Saskatoon, "71.6% were Aboriginal status or
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Metis and 26.7% were Caucasian" (p. 23). This statistic is similar for youth in custody facilities

- "73.3% Aboriginal or Metis and 26.7% Caucasian" (p. 28). Higher percentages of Aboriginal

youth are found in young offender institutions (LaPrairie, 1988; Mason, 1988; Wardell, 1987;

West, 1984). In other words, the proportion of Aboriginal youth found in custody facilities is

higher than in the general Canadian population.

The Canadian justice system has impacted on Aboriginal people as evidenced by the

number of Aboriginal people found in custody as compared to the general population. The

underlying assumption of the justice model in dealing with acting-out youth is the belief that

punishment "cures". However, the healing is denied through a process of devaluing personal

experience. Devaluing personal experience is acute for incarcerated Aboriginal youth. Their

needs are defmed by a system that continues to isolate them, creating further conflict.

A confusion exists within the legislature in that the YOA, Sec. 3.1(c) states that:

Young persons who commit offences require supervision, discipline and control but,

because of their state of dependency and level of development and maturity, they also

have special needs and require guidance and assistance (Solicitor General of Canada,

1984, p. 3).

Bagley (1987) found that a juvenile forensic psychiatrist supported "the youth system because the

greater part of it involves counselling" (p. 61). However, according to research data obtained

on the YOA, dispositions in Southwestern Ontario "for psychological and psychiatric assessments

have decreased by more than half from 11.8% to 5.1 % in 1986" (Leschied & Jaffe, 1987, pp.

71-72). Counselling is not the mandate of young offenders institutions. The present study was

intended to examine the special needs of incarcerated youth and, in particular, the need for

( ¥ ••
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Aboriginal counselling programs in custody facilities.

Institutional programming is the same for both youngster and adolescent, male and

female; in some cases open custody youth mix with secure custody youth; youth charged with

minor property crimes mingle with youth charged with violent assault crimes; sexual perpetrators

are in the same unit as youth who have been the victims of abuse. Aboriginal offenders and

non-Aboriginal offenders receive similar programs. The question of treatment and addressing

the special needs of youth needs to be examined.

Investigations and justice inquiries have concluded that racial discrimination has

contributed to the high numbers of Aboriginal people in the jails (Sarich, 1993; Ross, 1992).

Caputo, Weiler, and Kelly (1993) recognized bias in the criminal justice system as a key issue.

They further stated that the system had:

• few culturally sensitive and relevant responses for aboriginal people; and that

• intervention strategies and treatment orders do not take into account the reality

faced by aboriginal street youth; and

• more community-based alternatives are needed which involve the aboriginal

community and aboriginal youth in their design, development, and delivery.

(p. 14)

Under the Health Care Section of their report, it was recognized that "few services incorporate

aboriginal healing traditions" (p. 15).

Recommendations in the Report of the Saskatchewan Indian Justice Revie� Committee

(1992) included participation of Elders and a change in services to young Aboriginal offenders,

based on cultural and spiritual counselling. The present research focused on this issue with the

.�...
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results encouraging reflection and future direction for the inclusion of Traditional

healing/counselling practices in young offender custody programs.

Background of the Study

If the mandate of the jail system was teaching growth and independence, then healing

would be the focus of programming within young offender facilities. For the last eight years, I

have been employed by the provincial Department of Social Services as a Teacher-Therapist at a

young offender institution. I was hired when the last phase of the YOA was implemented,

requiring expansion of the facility, security upgrading, program development and the movement

of the 16 to 18 year olds from the adult correctional centre to the youth centre.

In the same year (1986), I conducted a national survey of young offender facilities. The

survey covered information regarding programming issues: courses delivered, teacher-pupil

ratios, course texts and other resource material, teacher duties and contact time, educational

assessment instruments, etc.. Each province was represented, in the results, with at least half of

the institutions within each province reporting. The emphasis in custody programs was found to

be on academics. Very little attention was paid to health programs, life skills components, or

cultural programs. These were surprising results considering the needs of the youth placed in

custody. Although some provinces showed an emphasis on therapeutic programs, they did not

offer cultural programming at that time.

Overall, the survey results called for a need to address the individual and collective

therapeutic needs of incarcerated youth through institutional programming (Valiaho, 1987). The

educational and developmental objectives for high-needs youth should also include their needs

-�-­
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for social, community and personal involvement. If incarceration is to be more than simply

punishment and isolation from community, then fostering a positive self concept and developing

positive skills must be the mandate of institutional programming in addressing the special needs

of incarcerated youth. For Aboriginal youth, this also means providing positive cultural

experiences. When non-Aboriginal youth are included in these programs, this means developing

a cultural and community awareness - a spiritual quality to life; in other words, a balance within

the youth, and the youth in a community context.

The results of the 1986 survey demonstrated that a Native Studies program was rarely

included in academic programs nor was a Native cultural component offered in the institutional

programs. This survey supported future programming around the therapeutic needs of

incarcerated youth. The educational system needs to recognize the social, cultural, and spiritual

context inherent in the holistic view of the Aboriginal teachings.

In the summer of 1989, John Cuthand, a Cree Pipecarrier and Sweat Lodge Holder was

employed by Social Services at a custody facility to develop and implement a cultural program.

The honour to carry a pipe and to also conduct sweat lodge ceremonies is an earned

responsibility. This comes through personal and spiritual growth and recognition from an Elder

who then passes on first the pipe and, at another time, the sweat lodge ceremonies. There are

many components to the dedication and service such a person brings to others. . The

responsibilities they perform are comparable to it teacher, a counsellor, a doctor, and a minister.

Their service is more than a professional commitment based on professional skills. It includes a

personal, spiritual dedication and a dedication to a personal/communal/spiritual process, rather

than for financial reward.

,':"
J
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At this time, I began to work in the Master's Program in Educational Psychology with an

emphasis on counselling. That September, the cultural program was adopted on a tentative basis

and I was asked to work together with John Cuthand. The English and Art program I teach,

with its expressive therapy components, interfaced well with the cultural program, centering

around cultural experiences facilitated by John Cuthand and the teaching of Indian Traditions.

The program grew from the needs of the youth. Each step was taken because one or

some of the youth asked for it. This was the key. The traditions inched their way into the

institution, making their way past strict rules and closed doors and into the hearts and minds of

both Aboriginal and non-Aboriginal delinquent youth. Soon, some of their case workers were

affected too. The Traditional healing practices have touched the very inside of the troubled

spirits of incarcerated youth.

This program, or is it a way of living? - has been through many phases in this particular

young offender facility. In the beginning, sweetgrass could not be brought into the institution

and then it was allowed in. Now it is not uncommon to see it or to smell it. In the beginning,

the individual case workers were suspicious and did not understand the therapeutic aspects of the

Traditional ways. They were reluctant to give up control. Now many of them encourage the

youth, supporting and recognizing the healing effects of Traditional counselling experiences.

However, there is still an overemphasis on definition within the context of young offender

programs and treatment considerations. The bureaucracy demands written proposals, definition

of process, budgetary delineation, and proof of "purchase." Unfortunately this need for

explanation has, to some degree, placed insurmountable pressure on the program and the cultural

needs of the youth are being frustrated at this point in time.
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A comparison of programs also needs to be addressed. Are similar demands placed on

Christian counselling services and psychological services within the same context? Traditional

healing practices cannot be categorized within Western and scientific concepts. Since justice

systems throughout Canada are admitting to the cultural unfairness of our court and law systems

(Boldt, 1993; Mitchell, 1993; Roberts & York, 1991; Ross, 1992; Sarich, 1993) then

programming within custody facilities needs to address this unfairness through including a

cultural component in programming.

York (1990) summarized the findings of many inquiries, public investigations and

parliamentary committees. He emphasized these attitudes:

In 1988, a parliamentary committee reported that some Canadian prison officials look at

the spiritual revival 'with cynicism and disdain '. The committee recommended that

Canadian prisons should provide enough resources to support the native cultural revival,

since native spirituality has helped to rehabilitate aboriginal inmates. (p. 174)

More and more, we are experiencing the need for change and experiencing the willingness to

appreciate the Traditional ways. Ecological balance calls on the psychology of all people,

community involvement, as well as care of the environment. Harmony, growth and respect

come once this balance is achieved.

Purpose of the Study

It is important when looking at delinquent youth to describe how the penal system further

exacerbates their delinquency. A difficulty exists which complicates the rehabilitative process

because the incarcerated population is in itself a "pseudocommunity" (Peck, 1987, p. 89),

".=�.�
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wherein conflict resolution is one-sided. The offender is a person filled with conflict and losses

and the institution becomes both a controlling place and a safe place.

The impact of incarceration on the healing process needed to be examined. My point as

a researcher was best summed up by Schatzman and Strauss (1973):

Therefore, the researcher's developed understanding of his object is not necessarily or

merely 'true' or 'untrue', rather, it is to be evaluated according to its usefulness in

furthering ideas about this class of object and according to whether the understanding is

grounded in data. (p. 7)

The intent of this study was to acknowledge the need for counselling incarcerated youth, to

demonstrate a "conscious understanding" of the use of Traditional healing practices and the need

for using these methods in addressing the "special needs" of youth and, in particular, First

Nation's youth. The negative and/or positive impact of the bureaucracy when employing these

ways was also examined.

Research Questions

The present research addressed the following questions:

1. How are institutional programs for young offenders guided by recommendations made by

Justice Review Committees who call for the inclusion of Traditional healing practices in

the counselling of Aboriginal offenders?

2. How are Traditional healing practices in a counselling program and Native studies in the

academic program implemented within Canadian young offender institutions and to what

extent are these addressing the special needs of youth?
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3. What are the "special needs" of incarcerated youth as self-defmed and how are their

needs addressed in institutional programming?

4. What are the problems and successes experienced within a Traditional healing program in

each young offenders system, as defined by the resource people and/or co-ordinators who

provide these programs and as they interface with the bureaucratic system?

This research was done in four phases.

Research Phases

First Phase: The Survey

A survey (Appendix A) of Canadian young offender institutions similar to the one

administered in 1986 was conducted. A comparison of program information was conducted, as

was an anecdotal study of the problems and succ�sses of Traditional healing programs. All 43

young offender institutions across Canada were surveyed.

Limitations. Responses from each province were forthcoming, therefore results showed

an accurate national picture. It was recognized, however, that First Nations People's concerns

may not be an issue for some provinces where there may be low numbers of incarcerated

Aboriginal youth. In which case, provincial policy may dictate that Traditional healing practices

were not a priority. This was not clear through the survey process. In some instances, the

mission statement or the philosophy guiding a young offender institution included the use of

Traditional healing practices and, in actual practice, they did not use these ways as the primary

counselling method. In other words, it could be a "token" program. The survey did not reveal

this, either because resource persons were not aware of this or they did not feel comfortable
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reporting this.

The opposite of the above statement may be true also. In some cases, Traditional healing

practices were employed in the institutions on an individual and informal basis without a

recognized co-ordinator or resource person. The survey did not reveal the degree to which

Traditional healing practices were used.

Second Phase: Poetry and Artwork of Youth

A poetry and art book was created (Appendix B). Incarcerated youth voluntarily

submitted their work to this book over a five-year period. The objective of this book was to

introduce the needs and issues of incarcerated youth as defined by the youth through their

creative expression.

Limitations. The volume of work was too great for use in this research and selections

needed to be limited. Coloured artwork was not included because of publication concerns.

Third Phase: Interviews

Selected in-depth interviews with two co-ordinators or resource people who deliver a

Traditional healing program to incarcerated youth were conducted. The program successes and

difficulties were discussed. (See Appendix C for Interview Guide.)

Limitations. The time and length of interviews might have been a factor in understanding

the scope and the importance of the program in the young offender system. Comments on the

program came from one source: the co-ordinators and teachers rather than the administrative

system they operated within. In keeping with Traditional ways, these people may not have

wanted to comment on the process where advice is given only when approached in a spiritual

manner.
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Fourth Phase: Inte2fation

This phase addressed the compilation of information from the three phases of this

research. Integration of this information was necessary to provide further insights into the use of

Traditional healing practices with young offenders.

Limitations. The limitations inherent in this phase included all the limitations within

each phase. Each phase could have dictated further investigation in order to clarify the data.

Additional information from another source would have provided more details. The research

process, because it examined both educational and counselling programs within a young

offenders facility, led to some commentary on these components in order to clarify the degree of

cultural programming.

The need to investigate the counselling personnel and the chaplains within the institutions

became apparent. However; because of the enormity of this study, this was not possible in the

present study. Future research needs to be conducted in these areas, as well as within the

components of the justice system.

Further Understanding of Terms and Ideas

For the purposes of this study, the terms Aboriginal and First Nations People were used

interchangeably and included Native, Non-Status Native, Metis and Inuit Nations. Additional

concepts and philosophical foundations are explained in this section.

Special Needs

The YOA was a national scheme to deal with the special needs of youth who break the

law. The age range is 12 to 17 years. The YOA Sec. 16(1) contains an option for transferring
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a youth to adult court in cases of murder, as well as a variety of dispositions for lesser charges.

Bala (1988) summarized the range of sentences for young offenders:

... an absolute discharge;

... a fine of up to $1,000;

... an order for restitution or compensation;

... an order for up to 240 hours of community service;

... an order for up to two years' probation;

... an order for treatment for up to three years;

... an order for custody for up to three years. (p. 26)

Two levels of custody exist: open custody, where youth have access to the community

and are not to be placed behind locked doors; and secure custody which is essentially a jail-like

institution - a place "for the secure containment or restraint of young persons" (Solicitor General

of Canada, YOA, Sec. 24.1, p. 30) who have broken the law. The judge in youth court makes

the decision and he mayor may not be guided by pre-disposition reports prepared by assigned

social workers and/or youth workers employed by Social Services.

.
In Saskatchewan, the young offenders system is under the jurisdiction of the Social

Services Branch of the government, while in British Columbia, the Ministry of Justice -

Corrections is responsible for the services to young offenders. Yet, in other Canadian provinces

such as Ontario, both departments preside over young offenders. Phase One, 12 to 15 years old,

falls under Social Services, while Phase Two, 16 to 18 years old, is governed by Corrections.

The focus of this research was on the "special needs" of youth as referred to in YOA

Sec. 3.1(c). "Young persons who commit offences require supervision, discipline and control
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but, because of their state of dependency and level of development and maturity, they also have

special needs and require guidance and assistance" (p. 3). A young offender is defined by the

YOA, Sec. 2(1), as a "young person" who "appears to be twelve years of age or more, but

under eighteen years of age" (p. 2). A young offenders institution or custody facility is

described by the YOA Sec. 24(1):

'Open Custody' means custody in

a) a community residential centre, group home, child care institution, or forest or

wilderness camp, or

b) any other like place or facility.

'Secure Custody' means custody in a place or facility designated by the Lieutenant

Governor in Council of a province for the secure containment or restraint ofyoung

persons, and includes a place or facility within a class ofplaces or facilities so

designated. (p. 30)

The young offender institutions that were surveyed across Canada in the first phase of the

research were, for the most part, secure custody facilities.

Therapy

Western therapies, in some instances, are based on a way of human information

processing centering on sequentialleaming. This means that problems are seen as something

gone "wrong" in the arrangement of small amounts of information in consecutive and linear

order. Counselling, that is some form of behaviour modification and rational emotive therapy, is

the process of finding out what is "wrong" and matching the most effective "cure" for it. This
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usually takes place in an office or room where the counsellor discusses issues with the client

through a verbal/mind connection. This is the typical process within correctional facilities.

Often psychoanalysis is used also.

Miller (1981), however, regarded psychoanalysis as repressive. She explained:

We live in a culture that encourages us not to take our own SUffering seriously, but rather

to make light of it or even to laugh about it. What is more, this attitude is regarded as a

virtue, and many people - of whom I used to be one - are proud of their lack of sensitivity

toward their own fate and particularly toward their fate as a child. (p. xi)

On the basis of my experience of living in a northern reserve community, I have

appreciated and observed that Aboriginal people see beyond the linear process. For instance,

they believe that a handicapped person is to be honoured. The handicap is perceived as a "gift"

because this person would not have been made this way unless the Creator thought he could

handle it; through his handicap he has a unique slant on how he experiences life. His experience

provides another teaching for others and a way of perceiving human experience. In this same

way, pain is to be honoured for it presents an opportunity for growth on all levels including a

community level. This belief was confirmed through many personal communications. The core

of Aboriginal counselling is in fostering the "giftedness" of the individual on the basis of their

own care and development. This requires a form of communication whose source is the heart.

It was not appropriate for the present study to define Traditional healing practices as they

are acted out through personal experience and in this way are multidimensional. For the

purposes of this study, however, Traditional healing practices included: counsel with an Elder,

sweat lodge and sweetgrass ceremonies and experiential group activities and individual



16

"disciplines" that enhance a positive cultural self-identity. An individual who follows these ways

is described as Traditional and includes spiritual connectedness.

Learning by doing and through experience is the key to growth and the development of

"knowing" is the evidence of the struggle for balance between the physical, emotional, social

and spiritual. The chances of rehabilitation and growth for young offenders increases when the

purpose of young offenders programs is to: (a) accept the responsibility to promote a "growth"

attitude through a variety of programs; (b) foster intradependency (faith in one's self,

empowerment), as well as interconnectedness through community respect for the needs of youth;

(c) recognize the experiences of youth, thereby promoting self-reliance, self-worth and

communal healing in the sharing and honouring of these experiences; and (d) offer and allow

enriched cultural experiences as a method of transformation. The integration and synthesizing

potential of processing parallel information is increased. The chances of rehabilitation or

habilitation for incarcerated youth increases. The institutional experience for the youth presents

a new way of life based on the youth's positive strengths while learning to rely on these, and to

develop within a connected community. This is often a new concept to youth who have

experienced unhealthy community, where they define themselves as being unhealthy also.



My sons, it is important to remember. It is in

remembering that our power lies and our future comes.

This is the Indian Way.

Anna Lee Walters

(Come, My Sons, 1974)
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CBAPTERTWO

PERSPECTIVES

A dichotomy exists for the youth who experience the young offenders system. The

punishment versus "special needs" philosophies inherent in the YOA cause confusion within the

system, as well as for the youth in custody. Making a case for the present research, as well as

outlining specific methodological concepts surrounding this research, clarifies factors for this

research.

Making a Case

The issues involved in this research were complex, necessitating an examination of

perspectives. The dilemma inherent within the philosophical concepts of the YOA requires

further definition. The impact of the justice system on Aboriginal people is explained, as well

as an understanding of Traditional healing/counselling practices.

The Young Offenders Act: Cause or Cure?

The YOA (1985) became law in Canada on April 2, 1984. It replaced the IDA (1908,

1929, 1970) where the well being of the child was the central concern. This philosophy was

reflected in Section 38 of the IDA:

The care and custody and discipline of a juvenile delinquent shall approximate as nearly

as may be that which should be given by his parents, and that as far as practicable, every

juvenile delinquent shall be treated, not as a criminal, but as a misdirected and misguided

child, and one needing aid, encouragement, help and assistance. (p. 20)

The YOA gave power to the court system as a result of the popular justice model. Brand
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(1986) suggested:

The old rehabilitation model was deemed economically unworkable; there was an

increasing amount of empirical evidence which suggested that rehabilitation policies had

no effect on recidivism; and rehabilitation was a costly model to operate. (p. 51)

In addition to holding young people accountable for their behaviour, the YOA Sec. 3.1(b)(c)

stresses that:

society must, although it has responsibility to take reasonable measures to prevent

criminal conduct by young persons, be afforded the necessary protection from illegal

behaviour; (p. 3)

while at the same time being based on the principle that:

young persons who commit offences require supervision, discipline and control, but

because of the state of dependency and level of development and maturity, they also have

special needs and require guidance and assistance. (p. 3)

The youth court system must find a balance between these principles, however, the YOA

does not assist in delineating these concepts. The YOA suggests that all young persons are

treated the same under its principles. This may relate to the nature of "due process". However,

the needs of youth vary and are not defined by the Act.

The YOA permits that a youth in criminal court has the same rights as adults, yet may be

considered as a youth requiring guidance and assistance. The confusion over their special needs

remains. Custody sentences for young offenders have been the response of the courts. In this

regard, Wardell (1987) stated:

From 1980 to 1984 the weekly juvenile court docket in Saskatchewan consisted of one

,. " ,.'
�"
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morning a week where an average of ten alleged delinquents appeared at the Unified

Family Court. This docket usually took no more than an hour. By April of 1986,

administrators in charge of the youth prosecution branch were considering adding a

fourth docket day per week with an average of 20 to 30 cases being dealt with per docket.

(p.47)

It seems that custodial dispositions were and are being used for youths who are in need of help.

The Judges in youth court make the decisions and they mayor may not be guided by pre­

disposition reports prepared by assigned social workers and/or youth workers employed by social

services. Their decision "requires a careful balancing of the principles of accountability and

protection of society against the special needs of youth" (Bala & Kirvan, 1991, p. 78).

Recent changes in the YOA (Sec. 20(1)(k» included increasing the maximum sentence

for a young offender from three years to five years (three years in a custody facility and up to

two years probation, making five years). Recent public pressure has called for increasing

incarceration to 10 years and lowering the age for young offenders to 10 years old from 12 years

old.

Recent media reports have indicated that the Province of Manitoba has changed two of

their custody facilities into "boot camp" style facilities in their attempts to "guide" delinquent

youth. The number of secure custody young offender institutions has increased over the last few

years in Canada. Awad (1991) recommended that "attempts should be made to make secure

custody a place where treatment could occur" (p. 184). However, this is not mandated by the

YOA.

This all leads to the question of treatment and addressing the special needs of youth.

-
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Bala and Kirvan (1991) defined "special needs" as: "the needs ofyouth to form positive peer

relationships, to develop appropriate self-esteem and to establish independent identity; it also

extends to their health, educational and spiritual needs" (p. 77).

They also warn that:

It must be recognized that the needs of some troubled youths will be ongoing and fall

outside the mandate of the criminal justice system. The concept of 'special needs' should

not be used to justify intervention under the YOA that is not commensurate with the

offence. (p. 78)

How are the developmental, social and psychological needs of youth being met in custody

facilities with the growing budgetary constraints on staffing numbers, lack of qualified staff and

program development; with the numbers of young offenders rising and the rise in serious and

violent crimes being committed by them; with the growing awareness and pressure of the

cultural and spiritual needs of both Aboriginal and non-Aboriginal youth? Counselling youth is

not the mandate of custody facilities.

Wardell (1987) pointed out that:

The individualistic focus of the YOA on responsibility and accountability is a smoke screen

to hide society's unwillingness to redistribute resources and to admit major responsibility

for youth. Haveman argues that the social welfare approach is preferable to the 'free will

model'. A free will model of the young person accountable as a mini adult (i.e. the

criminal law perspective) is a step back to Victorian criminology according to Haveman.

He argues further that the rejection of the social welfare approach is akin to 'blaming the

victim.' (p. 66)
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It was recently announced in Saskatchewan that the Young Offenders Branch of Social Services

and the Family Services Branch of Social Services will work together on a Family and Youth

Plan. This was largely due to the fact that:

... Saskatchewan's use of youth custody is significantly above the national average.
Meeting the needs ofyouth in a custody environment is difficult as they are often
separated from their families and communities.

Thirty-four percent ofyouth in custody facilities are originally from northern
communities.

Too much expectation exists on custody alone to correct offending behaviour. This

often results in a pattern of repeat offenses. Specialized services are required at

the community level to help break this pattern.

Many youth are required to leave their home communities to receive treatment

services. (Family and Youth Services, 1993, p. 1)

The Family and Youth Plan is targeted for 12 to 15 year old youth. The intent is to have

additional funds available to communities who want to develop local prog�ams to accommodate

the needs of individual youth and their families. This plan is to be staged over a two year

period. The implications of this plan for the care of, and programs for, young offenders within

custody facilities are not clear at this time, however. The confusion around needs of youth

remains. It is also not clear how this plan interfaces with court proceedings for young

offenders.

It is time to look inside our institutions, to review our practices and policies, to hear the

voices of incarcerated youth with our hearts and to recognize their needs. Webber (1991)

argued that:

The corrections bureaucracy soldiers on, a seeming conspiracy of denial couched in the

language of deceit. As long as punitive law enforcement, targeting predominantly poor,
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Native, national-minority, abused and disadvantaged juveniles masquerades as justice and

rehabilitation, troubled and trouble-making youngsters cannot expect a real second

chance. (p. 197)

She later stated that:

More police, more prisons and saying no [to drugs] are no substitutes for substances that

transport troubled kids to a carefree plane where they feel invincible. Wholesale rejection

of drugs will occur only if kids have access to meaningful alternatives. The challenge of

infusing young lives with mental health and spiritual hope goes beyond family

responsibility and individual choice, to the very nature of our society and our values.

(p. 238)

In relying solely on the justice model for dealing with acting out youth, community

integration is denied, thus devaluing the youth. In this belief that punishment "cures", the

emphasis on healing is denied. Shorten (1991) cited a 23-year old youth who spoke of his own

determination to survive in spite of the system:

You see I didn't, didn't ask for what happened to me. I didn't ask to be put in that

position - foster homes and shit. What pisses me off the most is they expect me to come

out of this shining Social Services, the government ... they say, 'Well, it worked for

him, we did it for him, we can do it for someone else'... I did this on my own. (p. 34)

In light of these criticisms and reflections, it is difficult to conclude that the YOA

addresses the special needs of youth. Through his research, Hackler (1991) concluded that

"Canada has permitted a clumsy and insensitive juvenile justice system to evolve" (p. 65).

,,.
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First Nations Peoples' Justice Inquiries and Historical Perspectives

Whether we perceive problems as problems or problems as opportunities is a reflection of

our attitude towards learning. Environmental influences contributing to an attitude of learning

consist of family dynamics, cultural thought patterns, organismic characteristics and personal

learning processes involved in growing and developing as a unique individual. How people gain

knowledge and how people use knowledge is based on a set of relevant and relative preferences.

It follows from the above that a child's learning style is connected to his/her cultural

heritage and experience. Rupert Ross (1992), an Assistant Crown Attorney responsible for court

and justice proceedings in Northern Ontario quoted a proposal by the Sandy Lake Band:

Probably one of the most serious gaps in the system is the different perception of

wrongdoing and how to treat it. In the non-Native society, committing a crime seems to

mean that the individual is a bad person and must be punished ... The Indian

communities view wrongdoing as a misbehaviour which requires teaching or an illness

which requires healing. (p. 62)

It is important when looking at programs for Aboriginal delinquent youth to assess how

the penal system impacts further and may influence their rejection of society. How does the

secure custody jail system promote growth and healing, while teaching independence? Does the

system, instead, create further insecurity and dependency? Awad (1991) stated in this regard:

Young people need an environment that will give them the best opportunities for growth

and development. One may even say that this is the right of young people. In fact, I

would suggest that, in an ideal situation, the needs of young people and their

psychological rights may be the same. Providing such an atmosphere for development is
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a complex and, at times, poorly understood process. However, it is clear that, at some

time in their life, particularly in early adolescence, there is a need to establish autonomy

and later, identity, ... The system is logical and coherent. However, it loses sight of

the adolescents and their developmental needs and ultimately makes no psychological

sense. (p. 182)

The justice system further exploits First Nations people and prison institutions become

places of confusion. The prison culture contains a parallel structure. Conflict can be further

denied or substituted by a new conflict from some occurrence within the facility or a place

where confrontation exposes conflict and options to conflict resolution are examined, as in life

issues. For instance, Peck (1987) explained that:

The essential dynamic ofpseudocommunity is. conflict-avoidance. The absence of conflict

in a group is not itself diagnostic.
.

Genuine communities may experience lovely and

sometimes lengthy periods free from conflict, but that is because they have learned to deal

with conflict rather than avoid it. Pseudocommunity is conflict-avoiding; true community

is conflict-resolving . . . the basic pretence ofpseudocommunity is the denial of individual

differences. (pp. 88-89)

It is through this acceptance of pseudocommunity that we justify some of the rules and practices

within our prison facilities.

Roberts and York (1991) reported the findings of the Manitoba Justice Inquiry. They

reported that more than 40% of the prison population in Manitoba is Aboriginal. Further, they

commented:

In almost every aspect of our legal system, the treatment of aboriginal people is tragic.
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We marvel at the degree to which aboriginal people have endured, and continue to

endure, what the justice system is doing to them ... a misunderstanding of native culture

by a dominant white society lies at the heart of the justice system. (p. AI)

The penal system becomes a "pseudocommunity" for those who are struggling to survive

within the dysfunctionalism of society and to find meaning within a grieving of the loss of

culture, re-living generations of inherited pain. Historically speaking, Aboriginal people were

first incarcerated for their ceremonial practices. Young, Ingram, and Swartz (1989) explained

further:

When the first European settlers came, many of them recognized the ability of the

medicine men and frequently turned to them for help. But when it became apparent to

those in power that the medicine man would be the principal barrier to assimilating

Indians into Anglo-Canadian society, steps were taken to weaken his influence. . ..

Traditional healers were subjected to criticism and abuse. Many were jailed: some were

executed - and native medicine was driven underground. In time, the medicine bundles

became museum pieces. (p. 11)

An act of leaving the reserve without permission from the Indian Agent was defmed as criminal.

He was the enforcer of The Indian Act. This law was enforced in the Prairie Provinces up until

the 1940's. Further to that, jail sentences were given to parents who refused to send their

children away, often very young, to distant residential schools for long periods of time. These

were run by religious orders.

Judge Anthony Sarich (1993) wrote of these traumas in the Report on the Cariboo-

Chilcotin Justice Inquiry. He talked of the common thread of complaints being the residential
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school, where:

Children were conditioned, by virtue of strict, often severe discipline, segregation from

siblings or other family members, and very close control, to discard all vestiges of their

cultural heritage. (p. 10)

One of the people who presented to the inquiry explained that "life at the school was worse than

life in the prisons to which he graduated" (Sarich, 1993, p. 17). Armstrong (1992) defined the

government process of the residential schools and systemic racism as a tool to maintain

totalitarianism.

There is no word other than totalitarianism which adequately describes the methods used

to achieve the condition of my people today. Our people were not given choices. Our

children, for generations, were seized from our communities and homes and placed in

indoctrination camps until our language, our religions, our customs, our values, and our

societal structures almost disappeared. This was the residential school experience.

(p. 208)

The justice system is built on law and order and rules of conduct. The forced

assimilation of First Nations People was violent and cruel, going back five generations now.

The effects are reverberating throughout the world for all indigenous peoples and about all

human existence. We are all connected. In this regard, Ross (1992) stated:

When we hear Natives' laments for loss of their culture, we should also be alert to the

fact that they are being voiced not only to relieve their feelings of sadness, but also as a

kind of warning to everyone. They are saying, to put it bluntly, that our society is

unhealthy in many ways, and that if we continue on our present path we will prevent

III
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ourselves from becoming the whole and healthy people we have the capacity to be.

They balk when they observe us as a distracted and frantic society full of stress, substance

abuse, broken families, violence and, worst of all, a numbing loneliness. They also see

their own communities showing identical problems and they wonder how much our

influence is to blame. (p. 141)

The government, through rules, regulations and attitudes has forced the dependency of

Aboriginal people. The punishment aspect of our justice system promotes the dichotomy and "in

accordance ... over the past 150 years, Native people have come to depend upon agencies of

the government for their needs" (Sarich, 1993, p. 18).

The predicament that programmers face in young offender facilities is in finding a

balance between a "pseudocommunity", a "treatment community", and a "prison community".

Social welfare ideals may conflict with systems theory, and control and punishment may not be

the best therapy. Perhaps this can be adjusted if the fulcrum of programming is an education

and counselling program strengthened, supported and guided by Aboriginal cultural and spiritual

teachings, including Traditional healing practices, as well as respecting, honouring and

appreciating the needs and experience of incarcerated youth. In this regard, the John Howard

Society (1992) stated in their submission to the Saskatchewan Indian Justice Review Committee:

An important consideration for the review panel might be one which allows youth,

particularly, to get spiritual counselling and cultural counselling. Just because a person

is Native does not mean that they know their own culture, particularly if they have been

raised in the urban setting or in a dysfunctional family. This knowledge is imperative to

holistic development of the Native person. The teachings of the native cultures, if
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followed, require discipline and offer structure and hope, missing components in the lives

of many of the people in court today. (p. 13)

The healing can begin through the catalyst of the institutional experience. The strength

of survival within the individual can be honoured. If the system accepts the responsibility of

being a bridge to growth, we heal the future. Ross (1992) defined the historical violence that

now needs to be healed:

I want to examine the very violent interplay between our coping mechanisms and theirs. I

use the word "violent" because one of our first acts after contact was to denigrate or

outlaw the very mechanisms which permitted them to cope with the traumas of life. In

essence, I believe we took away much of their capacity to heal themselves. I am here

referring to such practices as the pipe ceremonies, sweat lodge ceremonies, shaking tent

ceremonies, sundances and a host of other practices which we declared heathen. I do not

suggest that we always knew what we were doing. But we stamped out these traditional

practices nonetheless, having no idea that we were destroying their healing institutions.

The result was that a people about to face the most overwhelming social disintegration

imaginable were left virtually defenceless against the anger, grief and sorrow that

inevitably followed. (p. 143)

Healing can be the focus of incarceration. This means changes in the justice system and

program development in young offender institutions in keeping with recommendations made by

Justice Review Committees. To this effect, Ross (1992) explained:

When we encounter Native people who do not take to our predominant form of healing,

who refuse to open themselves up in our way, we believe we see people who are not

[ )
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interested in healing themselves or worse still, who are incapable of so doing. These are

the unwritten conclusions of many of the psychiatrists, psychologists and other therapists

who prepare reports for our courts to assist them in finding an appropriate sentence,' the

message between the lines is that the Native cannot or will not help himself. (p. 146)

He continued, saying that the mental health community fails to relate to the individual. The

survival instinct is negated and western definitions of status and power are imposed on the

individual. However, this is changing:

In fact, the history of Native people in our jails shows that when they have asked to be

able to bring appropriate healing measures into play, we have scoffed at their requests.

It is only recently that prison officials are permitting, or encouraging Elder visitation and

pipe ceremonies, sweet grass and sweat lodge ceremonies. (Ross, 1992, p. 146)

The healing process must also begin within the system. The healing process is a circular

process. It is not enough that social workers, corrections workers, clinical psychologists and

community mental health workers have the academic training. We must begin to hear those in

need. The definition of trauma, crisis and healing by Euro-Canadian institutions takes valuable

energy away from the healing process for Aboriginal youth. The goal of healing is the

empowerment of the individual and this involves spiritual survival. The incarceration system

needs to acknowledge this.

The over-representation of minority peoples and indigenous peoples in the prison

institutions demands a greater emphasis on community healing - a fair distribution of resources,

extensive inclusion of Traditional healers and Traditional healing practices; an emphasis on

healing rather than punishment or "cure" and a linking of true community support networks. In
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this way, recidivism is de-emphasized and prevention and growth becomes the focus.

Healing: From a Traditional Perspective

Robert Mitchell, Minister responsible for Indian and Metis Affairs, as well as Minister of

Justice, in his address to the Aboriginal Justice Conference held in Saskatoon in September,

1993, interpreted his experience over the few days:

Then I realized that my usual definition of the purpose of law is entirely negative - a

system of social control. Hers (Patricia Montour) is entirely positive - the way to live

most nicely together. Then I asked myself, who is teaching who in the exercise? . . .

My culture knows very little about healing. Aboriginal culture knows a great deal about

healing. (pp. 12-13)

Institutional programming needs to accept this fact and focus on the treatment needs of

incarcerated youth. They need to build with respect for the youths' survival skills and

acknowledge wisdom in their stories.

Keeshig-Tobias (1991) stated:

Native stories deal with the experiences of our humanity, experiences we laugh and cry

and sweat for, experiences we learn from. Stories are not just for entertainment. We

know that. The storyteller and writer has a responsibility - a responsibility to the people,

a responsibility for the story and a responsibility to the an. The an in tum then reflects

a significant and profound self-understanding. (p. 66)

A balanced approach to living and to healing is the key to change. This means looking at the

world differently. This means defining the process of healing not in terms of�, but rather, in

J



32

terms of health. Health meaning inter and intra personal harmony including a spiritual

dimension. "It is one thing to believe something and quite another to know it." says John

Cuthand, a Cree Pipecarrier and Sweat lodge Holder (personal communication, March, 1990).

In most Western therapies, an overemphasis is placed on an over-reliance on appearances

and a minimizing of the mystery. Reality Therapy is used as a method of treatment to bring

people back to living in the present where logical consequences are the stimulus for change.

While this may be a helpful form of therapy, it is only dealing with surface symptoms and

consideration is not given to the interconnectedness within the "multiverse" (Highwater, 1981,

p. 5). "Reality Therapy? Yes, but whose reality" (personal communication, John Cuthand,

March, 1990)? The problem continues to remain when the stimulus for growth comes from

outside the individual.

The minimizing of the mystery, very often, manifests itself as denial. If the stimulus for

growth comes from outside the self, then it serves as a limited resource for healing. Young

offender institutions frequently insist that they are not treatment centres and do not have the

counselling resources to work with these troubled youth. These precepts deny the painful

experiences of these children and disregard their learning, in other words, the richness of their

survival. The institution discounts their being a witness to the hurt experienced by the youth and

denies the wisdom of the youth in their experiences.

Young offender institutions present a type of community where the strengths of the youth

in crisis can be honoured. However, at the present time, it is a community based on control and

emotional restraint rather than development and growth. This is a misrepresentation of

interconnectedness. Healing means communicating on many levels in many ways. Highwater
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(1981) observed:

It is not simply a matter of language, for, as everyone knows, it is possible to translate

with fair accuracy from one language to another without losing too much of the original

meaning. But there are no methods by which we can translate a mentality and its alien

ideas. Or take the English word universe, in which I find even more complicated

problems for Indians do not believe in a universe; but in a multiverse. Indians don't

believe that there is a one fixed and eternal truth; they think that there are many different

and equally valid truths. ... The multifaceted nature of reality itself ... the impulse

behind the use of reason is not the discovery of truth but the discovery of meaning - and

that truth and meaning are not the same things. (pp. 5-6)

In this way, by emphasizing healing and communication, the "sacred" importance of the

individu.al is revealed, to develop his/her own unique potential, to learn from others and to teach

within a community. Perception is the threshold for growth.

It is thought by some that Aboriginal people purposely withhold their explanations of

their spiritual beliefs, that they are passive in their belief of non-interference, or that they are not

careful in their childrearing practices. However, their belief and process-oriented mechanisms

are the exact opposite - words - wisdom comes from one person's experience and they can only

speak from that experience. Therefore, the growth of the individual is so sacred that one does

not have the right to limit another through "advice."

Ross (1992) emphasized this philosophy of interconnectedness:

Interconnectedness is the key word. The philosophy states that we are not alone, nor can

we go it alone. We are not here to assert dominion or to rise above the rest, but to make

-
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a contribution with the rest. Yes, we take what we need, but only what we need. At the

same time, we try to ensure that the people and things around us continue to receive what

they need as well. Success is measured not by the degree to which we subdue, but by the

degree to which we serve as a conduit of sustenance for all components of creation. The

successful man is the one who understands his role in that chain of sustenance and who

dedicates his efforts towards maintaining harmony and balance within all creation. The

degree to which his acts demonstrate that sort of understanding is the paramount

consideration in assessing his success as a developing, always progressing, human being.

(p. 182)

One person is no greater than another and as equals they contribute to the community. The

wisdom of personal experience is observed and valued by the whole community. Respect,

appreciation, and honouring are involved in the process of healing and growth.

"A person may decide to develop their own potential. The path will always be there for

those who decide to travel it and the source of failure is a person's own failure to follow the

teachings" (Woods, 1988, p. 28). This explains the development of Indian Brotherhood and

Indian Sisterhood movements in the prison system and the resurgence of Healing Circles. They

emphasize Traditional values, wellness and holistic healing. Fraser (1991) quoted a keynote

speaker at a Women and Wellness Conference who said:

Traditionally and historically, we have been well human beings. Where is it throughout

the centuries stated that it is okay for men to abuse women? We didn't abuse our bodies

with alcohol; we didn't abuse our partners; we didn't have sex with our children; more

importantly, we were spiritually connected. By attending meetings like this with other
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Native women with similar backgrounds and problems, they can begin this healing

process. (p. 11)

Traditional healing practices involve healing ceremonies and activities that go beyond

group therapy. Traditional healing is a transformational process. Highwater (1981) defined this

as "the process by which primal people become aware of things" (p. 64). Quoting Black Elk he

explained: 'While I stood there I saw more than I can tell and I understood more than I saw; for

what I was seeing in a sacred manner the shapes of all things in the spirit, and the shape of all

shapes as they must live together like one being' (p. 67). Highwater (1981) goes on to say:

It is a lesson learned through a vision of the unspeakable plurality that transforms the

person of wisdom into the shape of all shapes - so that the powers within and around him

may live together like one being. This integrity is fragile in the Indian world and its

disharmony or disintegration is the cause of disease or death. (p. 67)

There is a difference between religion and spirituality. Religious counselling does not

necessarily encompass a way of life. Ross (1992) warned in this regard:

We must be very careful when we consider the role of the spiritual plane. We are not

dealing with some quaint custom, nor are we dealing with religion as many of us define

that term in our post-industrial, Western world. To many Native people, the spiritual

plane is not simply a sphere of activity or belief which is separable from the pragmatics of

everyday life; instead, it seems to be a context from within which most aspects of life are

seen, defined and given significance. (p. 55)

The counselling process, if it is to encourage healing, must involve developmental and

transpersonal psychologies and then some. Kegan's (1982) theory of self-evolution connects
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human change to the development of the individual and the systems which we live in. This is

the beginning of a counselling paradigm that recognizes the ecology of health and well being.

The question remains, however, can we be healthier than the systems we exist within? We need

to strive for healthy relationships, interconnectedness and intrapersonal balance while promoting

social cohesiveness.

Katz (1981) in his study on Traditional healing by the !Kung people in the Kalahari

Desert stated:

!Kung healing invites health and growth on physical, psychological. social and spiritual

levels; it affects the individual. the group. the surrounding environment and the cosmos.

Healing is an integrating and enhancing force. far more fundamental than simple curing

or the application of medicine. (p. 60)

It would seem, therefore, that in valuing individual healing and cultural teachings relevant to the

youth, the opportunity for creating a deeper interconnectedness through healing programs within

young offender institutions increases. With new input, community healing increases and, in

turn, impacts on the justice system. This is related to Aboriginal counselling programs for

young offenders in Canada.

It is through the integration of divergent perspectives that we are more equipped to

perceive the whole. Through purposeful, deep change, and openness, we can develop a "caring"

system. Katz and St. Denis (1991} elaborated this process:

Elders guide and inspire - they are teachers. They help create meaning and struggle to

make things whole - they are healers. Teaching and learning emerge in the creation of

community meanings; infused by spiritual understanding. healers become teachers. and

,,-,._.



37

teachers become healers. . .. If we consider healing as a 'transitioning toward meaning,

balance, connectedness and wholeness' (Katz, 1982), we can see how teaching and

learning can be healing acts. The 'teacher as healer' is one who, infused with spiritual

understanding, seeks to make things whole. . . . the 'teacher as healer' is one who,

informed by spiritual understanding, seeks to respect and foster interconnections -

between herself, her students, and the subject matter; between the school, the community

and the universe at large - while respecting each part of these interconnected webs .

. . . 'teacher as technocrat' ... putting information into the student ... undercuts

students developing their own process and sense of learning. . . . As a practice, 'teacher

as healer' may not be immediately and easily applied in most Western schools, given the

bureaucratic nature of these institutions and their ideological commitment to subject

matter competence and technical teaching skills . . . But as the fragmentation and

alienation of the culture unfolds within the schools . . . teaching must welcome back the

healing dimension . . . the task of making things whole. (pp. 24-26)

In this way, healing becomes the responsibility of teacher, student and community or

counsellor, client and system. This energy creates a renewable resource that can be shared by

all. This is recognized as a collaboration rather than an amalgamation of resources and healing

options. A review of the purpose and intent of young offender custody facilities is needed.

Does time spent here hurt or heal? If it is to heal not only the Aboriginal youth, but all youth

then we must focus on the inclusion of Traditional healing programs. The greatest need for

these youth is therapy that goes beyond an unhealthy community. Katz and Craig (1988)

reiterated complementarily:

If indigenous systems of health care complement, and in some instances replace the
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Western bureaucratic system, health care resources can become renewable and more

accessible. If the two systems co-exist on a basis of equality, clients have a wider range

of choices. (p. 6)

It is time all parts of the system, including the youth, worked together, to recognize the potential

of the system, accept historical truths, and learn to heal for future generations.

Justification of Methodological Concepts

This study was intended to demonstrate a "conscious understanding" of Traditional

healing practices and the need for choice in counselling for young offenders. The concept of

Indian Science, then, also needs to be examined in furthering the understanding of this research.

Secondly, artwork was used to introduce the healing process necessitating clarity in defining its

use here.

Indian Science

Research does not examine "objects" but, rather, human processing of life experience

and, therefore, it is not grounded so much in "data" as in experience. A few quotations from

Colorado (1989) clarify this perspective:

Coming to truth in an Indian way involves spirit, body, mind and relationships. While

Western science stresses cognitive abilities and powers of reasoning, American Indian

science relies on these two facets as part of the total way of coming to knowledge.

American Indian science is based on observation, experience, information and prayer.

(p. 41) .. . Indian science, often understood through the tree, is holistic. Native

science has a sacral basis and the teachings are grounded in the natural world. The

Native and the Natural Way are one. Seeking truth and coming to knowledge necessitates
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studying the cycles, relationship and connections between things. Indeed a law ofNative

science requires that we look ahead seven generations when making decisions. (pp. 30-31)

It is for these reasons that the present research was done in four phases. The survey

provided the national findings, in other words, the broader tendency and current trends.

The second phase involved the book that the youth named The Ways of Life, covering a five

year period of submissions of poetry and artwork done by young offenders from a youth centre.

Not only does this give a local perspective, it expresses the inner struggles of incarcerated youth.

The third phase of this research introduced the impact of the bureaucracy on the delivery

process of Traditional healing systems. The perceptions explained by the practitioners or the co-

ordinators of the program were developed over time, through their experiences within a dynamic

process. Interviewing them provided a snapshot of this process. The fourth phase was a

summary of the research information. This looked at themes and provided further insights into

the use of Traditional healing practices with young offenders.

The phases of this research were executed independently of each other. The process was

not linear, rather it was circular. How the study unfolded was in itself a process. This research

was not necessarily product-oriented. This process was akin to Ross' (1992) when he stated:

So progress in this exploration was a circular affair, with advances on one front

permitting advances on all fronts if the time was taken to re-visit them. In the end, with

as many doors open as possible, a sense of the whole began to emerge. Not only was

that whole greater than the sum of its parts, none of the parts could be fully understood

without reference to the whole. (p. xxvi)

Colorado (1989) emphasized this process in her explanation of the work of the Elders:

"The outcome of this science and knowledge is that people learn to live in balance in relationship

'- �
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with all other things" (p. 39). Relationship and building on relationship is the key. The

research must also heal. Colorado (1989) clearly stressed this aspect:

Indian science generates data to inform us the condition of, and possibilities for,

completing relationships ravaged by four generations of colonialism. We see that the

research itself is a process for healing and identifying relationships. We are related, we

are all one, life and death, good and bad, we are all one. The Indian acknowledges this

and so discovers the most liberating aspect of Native science; LIFE RENEWS and all

things which support life are renewable. (p. 33)

This research was valuable only in that the youth and the Aboriginal community see it as

such. The goal was to increase awareness, to make sense of the issue allowing a deepening

understanding. To this end, the four phases of research will serve to corroborate the complex

realities around the use of Traditional healing practices within young offender facilities. Eisner

(1991) explained:

Structural corroboration, like the process of triangulation, is a means through which

multiple types of data are related to each other to support or contradict the interpretation

and evaluation of a state of affairs.... We seek a confluence of evidence that breeds

credibility, that allows us to feel confident about our observations, interpretations and

conclusions. (p. 110)

Therefore, this approach was not linear, rather it was circular, emphasizing a holistic method.

Art and Healin2

Eisner (1991) stressed that "art as well as science performs an epistemic

function" (p. 108) and for this reason, artwork and poetry were submitted by incarcerated youth,

incorporated into a book, and used in this study. This work was the "voices" of the youth who
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experience the system. As the readers experience their thoughts, feelings, expressions and

wisdom, it is hoped that they, too, are researchers.

As researchers accept their own vulnerability, insights into the community become

available - the research can become more valid and responsibility for the research

becomes shared between the researcher and the community - the community can become

empowered along with the researcher. As vulnerability becomes valued as part of

research. training for community Psychology practice, including research training, can

move further away from the counter productive emphasis on omnipotence, which still

lingers on the medical model. (Katz & Nunez-Molina, 1986, p. 18)

The Ways of Life showed emerging themes and connections. Through our own feelings

and observations, we experienced the interconnectedness of being. This idea is supported by

McMurray (1988):

The inner artist can go beyond issues ofpersonal transformation to the collective

dimensions of the unconscious, revealing images of our shared situation and giving us the

opportunity to question and converse with them. We are, after all, more than individual;

we share in the cultural-historical development of humankind. (p. 7)

For this reason, a limited interpretation of the artwork and poetry of the youth was included in

phase four, allowing the work to stand on its own right and as their own stories. The work is

special - an expression of healing given all the injustices, the loss of identity, the severe trauma

of physical, sexual and psychological abuse many of these youth have experienced. In spite of,

and perhaps because of, the pain, they continue to communicate and connect.

The creative process is akin to the recovery process and the action of creating is a

method of re-centering, being both self-healing and validating. Black (1989) stressed:



42

I believe that the inner light within all of us is sometimes dimmed because of certain

painful experiences, but what I attempt to do in my art is to show that even our pain can

be transformed by letting in even the smallest ray of light - one moment ofpenetrating

consciousness can open the window to the soul and allow our inner greatness and joy to

surface once more. (p. ii)

Miller (1981) described how spontaneous painting helped her to discover her personal story.

Through this, she came to understand how "the conventional methods of psychoanalysis block

the creativity of patients as well as analysts" and how psychoanalysis reinforced repression

through its "deceptive theories" (pp. xii, xiii).

Therefore, it is important to be a witness to the youth in their reclaiming of the self.

Their personal experiences are to be honoured and respected. Schatzman and Strauss (1973)

emphasized that "the researcher attends humanely to the integrity of all his hosts and to their

requirements for freedom and trust" (p. ix).

Youth freely submitted work to The Ways of Life. Their submissions were strictly

voluntary and permission was received from individual youth for the use of their artwork and

poetry in this book and for this study. This material was compiled at this particular youth centre

over a five-year period, beginning when the cultural program first began (1989) up to the time

of writing.



Most of the questions will be answered by careful
reasoning.
Your language will shout the answer. But you will find,
my sons, that the most important questions in life cannot

be asked. The answer to those dwells in the heart.
And as most ofourpeople know, the heart has no tongue.

Anna Lee Walters

(Come, My Sons, 1974)



CHAFfER THREE

MEmOD

The impetus for this study was echoed by Jaffe, Leschied, and Willis (1991) who stated:

"Canadian researchers need to refocus the basic questions on rehabilitation" including the "need to

identify specific intervention strategies for specific clients at different stages of their development"

(p. 297). This returns us to the question of the special needs of youth and an examination of

programs, as well as the issue of counselling within young offender facilities. Since the YOA does

not clarify the practices and policies in these areas, the custody facilities, as well as the courts refer

to the justice model as their philosophical base.

The present study was conducted in four phases. The following chapter explains each phase

including the treatment of the research. information.

Background Information of Method for Each Phase

My involvement in the cultural program within a youth centre began in 1989 with John

Cuthand, Cree Pipecarrier and. Sweat lodge Holder. The co-ordination of this program has been

passed to an Aboriginal staff member who is also in charge of staff training for young offenders

workers. At this point, I am a "conduit," a teacher, an advocate for the needs of youth, as well as

a student. I am like a participant observer since I am not a Traditional healer nor the director of

the program.

This research was an examination of the status of Traditional healing programs both within

the institution and with the youth who populate our young offender institutions. The survey step

, . ..t

44



in phase one was supported by Schatzman and Strauss (1973) in the following:

In field research, one can survey a sample of a large population to obtain different kinds of

leads on the situation which is also being examined up close. Case studies of persons,

occupations and other classes ofperson or events may be of help too. (p. 14)

The poetry and artwork compiled in a book in phase two was the "collective voice" of

incarcerated youth. This work was gathered over a five year period since the inclusion of the

cultural program at the youth centre. Schatzman and Strauss (1973) emphasized that:

The researchers developed understanding of his object is not necessarily or merely "true" or

"untrue "; rather it is to be evaluated according to its usefulness in funhering ideas about this

class of object and according to whether the understanding is grounded in data. (p. 7)

The third phase of research was an in-depth interview with two Native Program Co-

ordinators who co-ordinate the delivery of Traditional healing practices to young offenders. These

were in institutions in other provinces. However, ties of employment and association (Schatzman

& Strauss, 1973) were used to gain access to these people. These interviews relied "on intelligent

people who work in the system and have insights" (Hackler, 1991, p. 38). Hackler (1991) called

this "the local wisdom approach" (p. 38).

First Phase: The Survey

The focus of this phase was to determine, from the national picture, if the high number of

incarcerated Aboriginal youth, and, the greater emphasis on First Nations' perspectives within the

justice system affected young offender custody systems' programming thereby, addressing the

special needs of youth. For this reason, a national survey was conducted. This survey focused on

the examination of the extent of cultural programming, the use of Aboriginal resources and the

45
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inclusion of Traditional healing practices and ceremonies for incarcerated youth. This overview

provided a basis for description of the trends in cultural programming for incarcerated youth in

Canadian institutions.

Permission for this was obtained from the Director of the youth centre, and the government

body, as the basis of employment. The survey included statistics on numbers of Aboriginal youth,

type of facility, structured questions on type of programs and program delivery, as well as open-

ended questions to allow for anecdotal and narrative reporting on successes and problems (Appendix

A). Those institutions who responded are to receive a copy of all results. The reasons for this are

two-fold: to share the information, as well as to verify their reporting.

This first phase provided a "general foreshadowing" (Hammersly & Atkinson, 1985) of the

issue and provided information for the third phase of the research. Information from this section

provided further support in phase three of this investigation, where positives and negatives for

implementing this type of programming were discussed with the co-ordinators.

Treatment of the data. The information gained in the survey was compared and

statistical information was reported. The institutions remain anonymous. A compilation of

problems and successes, as reported by the co-ordinators, allowed for analysis of their similarities

and differences. Emerging themes were discussed here and in phase three.

Second Phase: Poetry and Artwork of Youth

The phases of this research were executed independently of each other in order to make sense

of the issue and to allow for a deepening understanding "using multiple data sources" (Lincoln &

Guba, 1984, p. 82).

In the second phase of the research, artwork and poetry submitted by incarcerated youth were

.... \
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presented. Their book was called The Ways of Life. The youth speak out and their work became

a reflection of their needs. The book was divided according to themes and connections were made

to the youths' collective definition of special needs. In reading this work, we connect to them

through our own feelings and observations. We experience this interaction and relate to their

feelings.

In this way, we become a witness to the youth in their healing process; in their reclaiming

of innocence. Their pain and their personal experiences are to be honoured and respected. Miller

(1990) explained:

The absence or presence of a helping witness in childhood determines whether a mistreated

child will become a despot who turns his repressedfeelings of helplessness against others or

an artist who can tell about his or her SUffering. (p. 60)

Permission from each youth was received for the use of their artwork and poetry for this

book and for this research. This material was collected over a five year period from incarcerated

youth since the beginning of the cultural program within a custody facility.

Treatment of The Ways of Life. The artwork and poetry were not critiqued. However,

the work was arranged according to themes. A brief comment on each theme and a summary

commentary highlighted the special needs of youth as they presented them. A committee of six

youth from within the youth centre formally guided the organization and presentation of both the

material and the summary commentary. A discussion with this committee of youth clarified

institutional programming around the needs identified in their writings.

Further insights from this phase were included in phase four of this research. Miller (1990)

emphasized:
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Ifmistreated children are not to become criminals or mentally ill. it is essential that at least

once in their life they come in contact with a person who knows without any doubt that the

environment. not the helpless. battered child is at fault. In this regard, knowledge or

ignorance on the part of society can be instrumental in either saving or destroying a life.

Here lies the great opportunity for relatives. social workers, therapists, teachers. doctors,

psychiatrists. officials and nurses to support the child and to believe her or him. (pp.168-9)

Third Phase: Interviews

In understanding how Traditional healing practices work and are impacted on by the

bureaucratic system within the institution, it was imperative to hear from those who co-ordinated

this programming and Traditional counsellors who must work within these systems. Two people

who work in institutions in other provinces were chosen and interviewed in-depth. One institution

was in Western Canada and the other in Eastern Canada.

Their permission was enlisted, they were visited, and their stories were tape recorded. The

young offender institutions they work in were toured and we discussed in a sensitive and respectful

way, their work with Traditional healing practices and incarcerated youth.

The experiences of the Native Program Co-ordinators who work within these systems

provided valuable information. Often, these people were the teachers of the Traditional healing

practices for all people who ask for them and respect these ways. Their words, their feelings, their

descriptions, their questions teach us how to improve the system. Filstead (1970) explained that,

"the researcher has 'to get to know well the persons involved and to see and hear what they do and

say' if he hopes to come close to understanding human behaviour" (p. 7).



49

Treatment of the information. A brief description of the institution was provided and

the physical interface of the Traditional healing ways was explained. A list of problems and

successes, as interpreted by the co-ordinators was provided, including interviews with teachers in

the academic programs (i.e., Native Studies). A summary analysis of these factors was given.

Further recommendations for the inclusion of Traditional healing practices with incarcerated youth

were gathered from the comments made from these interviews, as well as information from this

section of the survey in the first phase. In other words, the anecdotal information gathered from

the problems and successes section of the survey added to the two in-depth interviews and vice

versa.

Fourth Phase: Integration

This step of the research integrated information gained throughout the phases. Interpretation

of the data in this sense was what Eisner (1991) termed "structural corroboration" where "multiple

types of data are related to each other to support or contradict the interpretation and evaluation"

(p. 110).

Treatment of the results. A summary of the research provided an overview of the use of

Traditional healing practices in the counselling of young offenders within custody facilities.

Comments on recommendations and future considerations were included.

Dissemination

Since this research was supported and encouraged by the Young Offenders Branch of the

provincial government and as the researcher's employer, they are to receive copies of this

investigation. As well, if any responding institution in the survey step was interested in a copy of
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the completed research they are to receive a copy of this investigation.

Approvals from Aboriginal and University Communities

A very important aspect of this research was the permission from the Aboriginal community.

This research was valuable only in that the youth and the Aboriginal community see it as such. For

this, I asked their permission. Blumer (1970) commented:

One has to have the possibilities of establishing the place and role of the specific content in

the empirical world in order for the empirical content to enter into theory about the world.

A specific procedure may yield a stable finding, sometimes necessarily so by the internal

mechanics of the procedure. Unless this finding is shown to have a relevant place in the

empirical world under study, it has no value for theory. (p. 57)

The research must also heal (Colorado, 1989, Katz & Nunez-Molina, 1986).

A committee of four people from the Aboriginal community were involved in discussions and

previewing this research. This included an Elder, a co-worker and Native Program Co-ordinator

from within the youth centre, and two private counsellors who included Traditional practices in their

methods. Traditional ways include cleansing and prayer through ceremonies, counsel with an Elder

and the rebuilding of positive identity through positive cultural experiences. This research was only

valid to treatment in that it respected and added to community healing through the knowledge it

presented.

The role of this committee was to examine the language and concepts being used in the

study. Their permission and prayers were sought in the compilation of the work as well as in the

fmal draft of the study. They were relied upon for setting boundaries on the presentation of spiritual

(
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material and to ensure that this research reflected sensitivity and respect for the needs of the

Aboriginal community.

It was also recognized and respected that a person of Aboriginal ancestry sat on the academic

committee governing this body of research. As well, the Cultural Program Co-ordinators who were

interviewed in phase three of this research and are of Aboriginal ancestry were invited to guide and

comment on the research.

As the present study concerned human subjects, approval was sought from the University

Advisory Committee on Ethics in Human Experimentation in Behavioural Sciences. Approval for

this research was obtained from this committee. Their letter of permission appears in Appendix D.

Summary

Although this study was an examination of the national picture of programming for young

offender institutions and an introduction of incarcerated youth to the readers through their creative

expressions, this investigation also emphasized the great need for counselling youth in our young

offender institutions; advocating for choices in counselling method. The need for choice in

counselling is even greater for Aboriginal offenders given the impact of historical injustices adding

to generations of inherited pain. The inclusion of Traditional healing practices for all youth makes

the circle stronger; honouring pain, experience, and health. This is an invitation to healthy

community.



The old ones knew that someone,

someday, would need the power of the
drums. So after solemn prayers for
guidance, they decided to whom the
drums should be given. A few were given
away immediately, for there are always
those who are in need of such strength.
Many more were savedfor others who
would follow in the footprints of time.

Anna Lee Walters

(Come, My Sons, 1974)
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CHAPTER FOUR

INFORMATION, ANALYSIS, AND DISCUSSION

Information received from each of the four phases of research was compiled and

presented in this chapter. Phase one of the research included a survey circulated to all young

offender facilities in Canada. Participation was voluntary. Phase two of the research centered

around the needs of youth. Their needs were determined from poetry and artwork gathered over

a five year period from incarcerated youth. A youth committee assisted in the compilation of the

work and in the interpretation of emerging themes.

In-depth interviews with two Cultural Program Co-ordinators within facilities outside of

Saskatchewan were the focus of phase three of the research. Their names and facilities remain

anonymous. The last phase of this research provided an overview, integrating all parts of the

analyses. Personal insights gained throughout this research process were explored. Experiences

in the role as a Teacher-Therapist at a young offenders secure custody facility connected to the

insights.

Phase One: The Survey Information and Analysis

A total of 43 surveys were sent to young offender institutions across Canada. For the

most part, they were open custody or secure custody facilities with sentencing boundaries

represented by the Y.O.A. Youth aged 12 to 17 years may be sentenced by the courts to these

facilities for up to three years in custody with an additional two years' probation. Both females

and males are in custody facilities, although not all the institutions responding to the survey held
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female young offenders.

The survey (Appendix A) was a questionnaire format providing information about the

Canadian trend of cultural programs and/or Native studies academic programs in young

offenders facilities. The purpose of the survey was to investigate cross-cultural programs and

cross-cultural counselling options within young offender custody facilities.

The survey gave data on programming, as well as anecdotal reports by the co-ordinators.

Similarities and differences across the provinces emphasized the problems and successes of the

inclusion of Traditional healing programs in a custody setting.

The rate of return on the survey was 65 % as indicated by a response from 28 facilities.

Responses were received from each province and including the territories. The fact that so

many provinces replied indicated a willingness to share information and, as well, provided a

fairly accurate national picture for cultural programming in young offender institutions.

Demographic Information

Male/female. In general, survey responses regarding the ages for incarcerated youth

were in keeping with the YOA. Institutions held both male and female youth between the ages

of 12 to 18 years. The total number of female young offenders was 147 compared to a total of

1,055 male young offenders. Figures were not available for five of the facilities. According to

this sample, the ratio of female young offenders in custody to male young offenders in custody

was 1:7. Only one facility reporting was a secure custody female facility placed within an adult

female correctional centre. Combination male/female facilities were 61 % compared to 36% all-

male custody facilities.

Open/secure. Of the 28 institutions reporting, 47% were secure custody and 28% were
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open custody. The percentage of institutions sharing both open and secure custody was 25 % .

For the most part, then, we were hearing about secure custody facility programs for male and

female youth with a variety of sentence lengths, including long term.

Non-Aboriginal!Aboriginal youth.

The range of Aboriginal youth present within

Canadian young offender custody facilities,

according to the survey, was between 2 % to

99 % of the youth population. The mean for

Aboriginal youth present in young offender

institutions reporting on the survey was 27 % .
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Three institutions (10%) each reported 2 % Aboriginal youth in attendance. Two institutions

each reported 7%, 10%, 20%, 33%, 50% and one institution reported 99% of incarcerated

Aboriginal youth (Figure 1).

All institutions reported the percentage of Aboriginal youth to non-Aboriginal youth.

However, five institutions did not report exact numbers of incarcerated youth. Of those who

did, it was found that out of a total of 1,022 incarcerated youth, 481 were of Aboriginal

ancestry. This means that at the time of the survey, 40 % of the young offenders in Canadian

institutions were of Aboriginal ancestry. Statistics Canada (1986) reported that less than two

percent of the population in Canada was of Aboriginal ancestry. Although the accuracy of this

statistic was questionable due to on-Reserve/off-Reserve reporting, the numbers of Aboriginal

youth in custody facilities is high by comparison.

It may be helpful in terms of program needs of Aboriginal incarcerated youth to look at

.'
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regions. It was interesting to note those institutions where Aboriginal youth were in the high

range and little cultural programming was offered. The reverse of this was also noted where

Aboriginal youth were low in numbers and programming in the cultural area was

comprehensive.

It was found that the range of Aboriginal groups present within custody facilities was

related to the geographical location of the facility. For example, Micmac and Maliseet were

found in the east while Nootka and Shuswap were found in the west. The anecdotal reports

explained that the Aboriginal group impacted on the Native language studied in the cultural

program. However, all cultural programs contained similar elements. These were: counsel

with an Elder, sweat lodge and sweetgrass ceremonies. Table 1 lists the Aboriginal groups

indicated through the survey step. For the most part, all institutions reported a least represented

and a most represented Aboriginal group with many groups being represented in each institution.

It was also found that the cultural program was based, to a certain extent, on the availability of

local resource people and Traditional healing practitioners.

Table 1

Aboriginal Groups Represented in Aboriginal Incarcerated Youth

Aboriginal Groups

Assiniboine Dene Kwoquitl Nuchalnulith Shuswap
Blackfoot Haida Maliseet Ojibway Sioux
Carrier Inuit Metis OJ i-Cree Six Nations
Coast Salish Iroquois Micmac Okanagan Tsmishian
Cree Kuaknital Nootka Saulteaux Wootica
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Native staff: The range of percentage
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65 % . The percentage of institutions reporting

no Aboriginal staff was 21.4. Another
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facility10.7% reported 5 % and 9 % Aboriginal staff
Figure 2 Percentage of Aboriginal staff in e:t;h facility

respectively. One institution reported 30 %

Aboriginal staff and the next institution had the highest percentage of 65 (Figure 2).

Six institutions reported having no

I 100

90

o
80

� 70

� 60

� SO

� 40

� 30
... 20

10

o

i
_ i

I

I
II11111 I

_

n, ••• I fl� 1.11 fu I I

Aboriginal staff employed within the facility.

Of note, two of these institutions reported

30 % and 20 % Aboriginal youth within the

facility. On the other hand, two institutions abcdelghi jklmnopqrstuvwxyzAB
faciltiy

! _ (outh r::::J Staff

reporting 10% Aboriginal staff had the high
� Comparison 01 Aboriginal youth to Aborigi,cl staff in each lacility

percentage of incarcerated Aboriginal youth,

70 and 80. Staff training was not occurring at these facilities. See Figure 3 for.a comparison of

Aboriginal incarcerated youth to employed Aboriginal staff in the facility.

Cross-cultural training. In the area of staff training, 50% of the respondents

indicated some form of cross-cultural training (Figure 4). The anecdotal reporting gave varied

descriptions of the training programs. Training in this area began recently within the last few

years. In some cases, this training had been cut recently due to lack of funds and cutbacks.

[ )



One facility reported that they had a

plan to train management in the next two

years. However, front line staff would not

receive this training. On the other hand,

some facilities reported limited training for

temporary staff and more extensive training

for full-time staff.·
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� Availability of cross cultural training

The training time ranged from a few hours to three days and included workshops,

cultural camps, and ceremonial practices. Some facilities referred to this training as "Racism,"

while in other cases, it was called "Native Awareness." In some instances, this training was one

part incorporated into young offender staff training. One facility listed this training specifically

as mandatory re-training.

One institution reported there was no budget for staff training and that "Racism

Awareness" was the only training offered. This particular facility had the funding for this

training even with a count of 2 % Aboriginal youth incarcerated and a ratio of 1: 13 Aboriginal

staff to non-Aboriginal staff.

All institutions reporting a cross-cultural training package explained that funding was a

concern for the future. One institution explained that in addition to the two day cross-cultural

training package, staff were encouraged to attend individual training on their own. Also under

the heading of training was an invitation to staff to participate in cultural activities and

Traditional ceremonies that were attended by the youth in the facility in the cultural program.



Program Information

Academics: Native studies program.

It was found that in 25% of the institutions a

Native Studies program was included in the

academic portion of young offender

programming (Figure 5). Institutions from

three of the provinces responding explained

that the Provincial Educational Curriculum

59

.""'"

ngure 5 Availability of an academic Native studies program

Guidelines were the resources and, perhaps, the impetus for the inclusion of the program within

the facility. It should be noted that it was not known if institutions in other provinces have

Native Studies Curriculum Guidelines.

One respondent answered that they did not offer a Native Studies course as such.

However, it was included in the Social Studies program. One facility answered that they did

,

offer a Native Studies program under the title of a Native Literature Program. Another facility

described this program under the heading of Academic Native Studies and as being provided on a

"weekly basis, experiential, dealing with current issues that relate to Aboriginal people and

including cultural activities." It was not entirely clear from some of the responses whether or not

a youth attending school in a young offender facility could actually receive a credit towards their

education through their participation in this program.

The issue of Native language instruction was addressed by two respondents under this

heading of Native Studies, Academics. However, under the heading of Cultural Program, five

facilities listed Native language instruction as part of this program. Funding for the Native

..
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language programs was described as being limited, creating a problem for some institutions. It

was also recognized that the cultural diversity of the Aboriginal groups included within the

facility may have had an effect on which Native language was offered. This may be perceived as

a difficulty placing a qualifier on this program.

On the other hand, if an outside agency was providing the program or contracting out to a

third party to deliver the program, Native language instruction may indeed be taking place.

However, this was not indicated on the survey. At any rate, at least seven (25%) institutions

responding were offering Native language instruction and saw the need to continue funding this

program.

The percentage of institutions who responded negatively on the issue of Native Studies

being offered in the academic area of educational programming for incarcerated youth was 75.

Two respondents indicated that education wa� provided by an outside source as in either

community schools and/or an education complex. The question of Native Studies was not

clarified in these situations. A little less than half of the respondents (42%) expressed a need for

Native Studies programming in the academic area and perhaps some extension to the program.

In one instance, it was found that where a facility held 70% Aboriginal youth, a Native

Studies school credit program was not offered and, in fact, they expressed difficulty in accessing

Native programming. They also reported that a Native Advisory Committee was in place. This

institution also explained that the number of youth had doubled. However, the operating budget

had remained the same.

Of the institutions reporting a high Aboriginal youth to non-Aboriginal youth ratio, it

seems that there was about an equal number who offered the Native Studies program in the

.�=-
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academic area as opposed to those who did

not offer it. Some indicated a need for the

program while others did not. See Figure 6

for a comparison of numbers of Aboriginal

incarcerated youth and Native Studies

academic programming.

Of the institutions reporting 30% or
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lower Aboriginal youth within the facility, it was found that very few offered a Native Studies

program to youth. Of note, one of these institutions recorded that the Native Studies credit

program had been offered at this institution since the inception of the institution and that they

responded to the Native Studies Provincial Curriculum Guidelines.

In another instance, where the province has a Native Studies Curriculum Guide for

Grades 9, 10 and 11, it was found that none of the institutions who responded to the survey from

this province offered the Native Studies program for credit in the education program. This

province also had a very high number of incarcerated Aboriginal youth (90 %).

Cultural program. Of the institutions

responding to the survey, a high number

(75 %) offered some form of cultural

programming to young offenders (Figure 7).

The institutions responding covered the range

of very few youth who were of Aboriginal

ancestry in the facility to places where
Eigur-,,� Availability 01 a cultural program lor youth

Aboriginal youth were found in high numbers. See Figure 8 for further comparison. Of note

.��-----------. �
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was the lack of cultural programming where numbers of Aboriginal incarcerated youth were

high.

The sweat lodge ceremony, sweetgrass

ceremony and talking with Elders were listed

as being part of this program. Other

institutions reported the inclusion of talking

circles, healing circles, spiritual awareness,

and pipe ceremonies. Storytelling,

drumming, dancing, singing, chanting,
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rigure a Aboriginal youth by availability of , Native cultural program

beadwork, totem carving, traditional cooking, quilt-making, and arts and crafts were also listed.

In some cases, these programs were offered within the facility and sometimes outside of the

facility at an appropriate site. A few institutions reported that they held Pow Wows at the

custody facility and other respondents indicated that youth were allowed to attend community

cultural activities, depending on the level of security of the youth attending.

In many instances, the program was connected to, or contracted out to, a Friendship

Centre or another community-based helping agency, such as the John Howard Society.

Sometimes, the program connected with the Native Community Agencies i.e., Reserve

community programs. The use of many volunteers was listed as the key in providing

programming.

Funding for the cultural program appeared to cover the range of all government funding

through the institution, or co-sponsored funding between agencies and/or other departments i.e.,

the Band, the Friendship Centre, Health and Welfare, and some funding came directly from the

youth who participated in certain events and outings. For most provinces, the cultural programs

started up about two to three years ago with a few reporting that theyhad been in place for five
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to six years. The funding was listed as a difficulty in almost all cases. The inconsistency in

programming was largely due to the difficulty with established funds, fluctuating institutional

needs, and the needs of the Aboriginal youth.

The difficulty with the existence of this program was listed as: fluctuating numbers of

Aboriginal youth (low numbers indicating a lower emphasis on the program); limited funding for

the institution in general, due to budget cutbacks, and, as well, an increase in the numbers of

youth having an impact on the needs within the system. One institution responded that "all

cultures need programs," while another custody facility expressed concern over "reverse

discrimination," in other words, favouritism. It must be noted that one institution responded that

they wanted to maintain the level of funding for the program and the level of participation for all

youth in the program, although the number of Aboriginal youth in this custody facility was

decreasing. They expressed the positive impact of this program and its effectiveness with all the

youth.

Some institutions listed that the program was driven by the "high energy" of one

particular individual and that once this person left, the cultural program died. A few of the

respondents wrote that funding was limited for expansion of the existing program, resulting in

the program being limited to a very few offerings. The program was not allowed to grow and

perhaps not allowing for off-site events or a more flexible approach to the program. In other

words, the funding of the program was not based on the actual needs of the program. Rather, it

was based on what the institution could and was willing to provide.

A criticism of the program and one of the factors in the lack of funding appeared to

centre around the "lack of commitment" of some of the resource people. Some institutions were
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fmding it difficult to find reliable people to deliver the program. They did not include how they

did this. Rather, they seemed to assess the program around its structure, "follow through" and

"Native clock". It was reported that there was a "tendency of some non-Aboriginals to take the

program 'lightly,' not seriously.
"

One institution replied that "they are allowed to practice their ceremonies provided they

do not compromise institutional order, security and safety". The issue of security was addressed

in the anecdotal writings on the successes and difficulties of the cultural program and the

counselling program. In most cases, youth who were a low security risk, youth who were

eligible for temporary absences (in general these are allowed after youth have served 2/3 of their

sentence) and outings, and youth who have earned a high level of privileges were the youth

allowed to attend these programs. The event could involve something such as a sweat lodge

ceremony or attendance at a community cultural event i.e., Pow Wow. One institution

responded that a drawback in programming was that there was a "clash of aboriginal

expectations and institution standards (rules)."

As shown in Figure 7, 25 % of the institutions who responded to the survey indicated that

they did not offer a cultural program in their facility. One of the facilities responding in this

way indicated that they had volunteers and a Native Awareness Counsellor who did regular one­

to-one counselling as well as provide a liaison to the Native community. This same institution

responded that they did not provide Native Counselling. However, each request was considered

individually and the youth were allowed access to the sweat lodge, counsel with an Elder, and

sweetgrass ceremonies.

Another institution, that held female adult and young offenders indicated that cultural

programming was available to the adult population and not to the youth population within the

same facility. A few institutions who responded recorded that although they did not offer any
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programming in this area, they did refer to some counselling by a Native Youth Worker from a

nearby Reserve community or through resource people at the Friendship Centre.

Once again, a little less than half of the institutions reported a need for cultural programs

and many indicated an expansion to existing programs. The successes of the programs included

higher self-esteem, an understanding of ancestry and traditions, pride in themselves, and a

connection to the community. The participation of non-Aboriginal youth in the program was

seen as a success because it increased their cultural awareness and provided additional,

alternative counselling.

Native counselling programs. It was

found that 54 % of the institutions who

responded had included a Native Counselling

program for youth (Figure 9). See Figure 10

for a further comparison of Native

counselling programs to the number of

incarcerated Aboriginal youth. The nature of

this program was described similarly to the

cultural program. Funding issues were

equally difficult. Some institutions also

included Drug and Alcohol Counselling in

this program, and they mentioned Solvent

Abuse Counselling and Family/Clinical

Counselling in their future goals. On the
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other hand, some institutions wrote that they included family in Traditional counselling.

In some cases, Native Courtworkers, Native Social Workers and Native Probation

Officers were listed as resource people for the Native Counselling program. An Aboriginal

United Church Minister and Lay readers were also included in a list of personnel involved with

Aboriginal counselling. One institution wrote that this program was added to the facility

programs because the director was exposed to the sweat lodge ceremony. Through the survey, it

was not clear if justice inquiries were responsible for emphasizing the inclusion of cultural

programs.

The Native counselling program relied heavily on volunteers and outside agencies, such

as local Band programs and/or Friendship Centres. One institution indicated that the Native

Counselling Program was a government-wide initiative. Some institutions indicated that they had

Native Counsellors within the facility and that youth were seen on a referral basis. Of the 15

institutions who responded affirmatively to the inclusion of a Native Counselling Program, only

nine listed a Native Traditional Healing Practitioner in the list of counselling personnel available

to youth.

This difference in perception was demonstrated again within the number of institutions

who indicated they did not offer Native Counselling. Although 46% said they did not, some

replied that counsel with an Elder and attendance at ceremonies was considered on an individual

basis. This reply highlighted the issue: "You could consider our Native Spirituality Cultural

Awareness Program as a counselling program as our programs use the holistic model where the

entire person is considered - spiritual, physical, emotional and mental."

The majority of respondents (82 %) indicated that facility psychologists, facility social
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workers, clinical psychologists and private practitioners were among the counselling personnel

available to youth. It was not clear in the survey the degree of choice or the amount of access

to Native Counselling programs or to any of the counselling personnel.

Phase Two: The Ways of Life

This phase involved the examination of the needs of youth as defined by the youth and

presented in their poetry and artwork. This work was collected over a five year period from the

time that the Cultural Program first began at this youth centre (1989-1994). Youth voluntarily

submitted their work.

In order that the presentation of this work remain "pure" a committee of youth from

within the youth centre guided the process of compiling the works according to theme. This

committee was made up of six youth with two from each unit participating in the school

program. Meetings were held with two youth at a time and several times over a two-month

period. Five of the youth were First Nations youth and the sixth was Euro-Canadian. This was

an accurate reflection of the ratio of Aboriginal youth to non-Aboriginal youth within this youth

centre.

Four boys and two girls made up this committee. With the exception of one youth, all

were repeat offenders and had been in several custody facilities throughout the province. One of

the youths had been in several young offender institutions in another province, as well.

The youth who were chosen either expressed a desire to be on the committee through the

English class or they were recommended to the committee by their case workers. Three of the

youth had previously submitted their own work to the book. Because of security concerns and
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institutional structure, we did not meet as a group since they came from different units.

The youth advised on the organizational and technical aspects of the presentation of the

material (i.e., should the spelling mistakes remain? and if the handwriting is illegible should this

be rewritten?, etc.). After this process, a discussion took place on matching the themes with

specific needs. Decisions were reached by consensus.

The youth renamed this book The Ways of Life and it is included with this research

(Appendix B). This poetry and artwork is the communication of the youth in their need to heal

and to reclaim themselves. In reading through their messages, we become witnesses to their

growth. The basis of community is the relationship between each of us and this sharing process

maintains a "living" connection between us. Communication is the key to establishing a true

community. Peck (1987) stated:

The rules of community-making are the rules for effective communication. Since

communication is the bedrock ofall human relationships, the principles of community

have profound application to any situation in which two or more people are gathered

together. Peacemaking and reconciliation - community-making - is not just a global

matter; it is a matter of concern within any business, any church, any neighbourhood, any

family. The overall purpose of human communication is - or should be - reconciliation.

It should ultimately serve to lower or remove the walls and barriers of misunderstanding

that unduly separate us human beings one from another. (pp. 257-8)

The establishment of communication provided the opportunity for empowerment for the

youth. In reading through their words, policy makers can also be empowered through their own

awareness and are further supported in their efforts for true reform. The issue of healing is not
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political - it is universal and a co-joining process.

Each of the themes were discussed in this section and included the needs as the youth

committee expressed them. The Ways of Life was included with this research and the reader is

humbly invited to be a witness to the voices and the drawings of incarcerated youth.

Spelling mistakes in the poetry were directed to be kept and the researcher was instructed

to rewrite some of the poems in order that they may be legible. The names of the youth who

submitted work and those who served on the youth committee remain anonymous and protected

under the YOA. The summary section contains the results of a discussion in answer to how the

custody facilities' programs meet these needs.

Themes

Confusion. This theme included emotions which youth found problematic and difficult to

experience. Many, in their aloneness, feel they can not allow these to be expressed. The four

emotions they discussed were: pain, anger, frustration and loneliness. The youth committee

summarized that incarcerated youth needed: (a) someone to talk to; (b) someone who loves me;

(c) someone to take care of me; (d) help me to know why; (e) someone to accept me; (f) respect;

and (g) someone to understand.

Understanding yourself. This theme included the self in relation to the self as well as in

relation to others. The youth committee highlighted the difficulties this presented in their lives.

They expressed their needs: (a) does not need people telling him helshe's no good; (b) need

good friends; (c) need support; (d) a chance; (e) feel good about yourself to understand yourself;

(f) caring for people around you; and (g) know someone cares about you.

Life within the walls. Youth wrote of their criminal experiences, the loss of freedom and



70

the pain of confusion around these issues. Not only did they express their thoughts and feelings

of being incarcerated, they also refer to their life after custody. They made a connection between

these states of being. This was clear in the discussion of needs as presented by the youth

committee. They said they needed: (a) more contact with others with the same problems;

(b) someone to talk to; (c) space and your own space; (d) protection; (e) more ways to education

on the outside; and (f) life skills - real life - such as parenting, survival for the outside.

Native stvle - Indian way. This section is the largest of all the chapters in the book and

it also contains the most artwork. A conversation between two incarcerated youth during an art

period within a custody facility bears repetition here. The first youth was experiencing frustration

while trying to draw a particular image. He explained to the other youth that it was "too hard

and I can't get it right;" to which the second youth encouraged him by saying "Yes you can, this

is art - it's Indian."

The poetry and artwork in this section tends to be of a spiritual nature. Poetry that was

not specifically about Native Traditional ways was placed in this section by the youth committee,

making a connection between a way of life and spiritual support. In other words, this spiritual

support was seen as being included in the Indian Way.

The youth committee explained that incarcerated youth needed: (a) contact with Elders;

(b) inner spirit; (c) someone to teach these ways; (d) feel good about yourself; (e) sweat lodge to

purify your soul; (e) family; (f) self-government; (g) sweetgrass ceremony; and

(h) healing and talking circles.

Nature. This section, as well as the next section, shared a second place with an

abundance of work. However, the youth committee was able to say the least about their needs on

r_
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this topic since incarceration is problematic in the youth's need for contact with nature. They

said they needed: (a) freedom; (b) to be outside; (c) to quit crime; (d) to feel better, as in good

health; and (e) to be close to animals.

Love and friendship. This theme also included the depth of longing for relationship

including caring for others and receiving loving care from others. The youth committee

commented on their needs as including: (a) friends; (b) care; (c) contact with friends by phone,

letters and visits; (d) more people eligible to be on their phone contact list then two; and

(e) support from others such as family and friends.

Discussion

The question of how do young offenders institutional programs address the special needs

of youth remains. We must go back to the youth within the institution and see the programming

through their eyes. Each institution has both formal and informal means of addressing these

issues. We were, for the most part, looking at formal programming that was within the

institution. It must be noted that at times the programming was outside the institution, when

youth were eligible for access to, for example, the Anger Management Program. This

programming was based on individual case plans.

The youth committee was presented with the question: how do the institutional programs

meet needs as expressed in the poetry and the artwork? Before they could answer this, we made

a list of the programs these youth had experienced in young offender institutions. The list

included: (a) school program, (b) activity program, (c) group meeting, (d) level books,

(e) work program, (t) physical education program, (g) outside work program, (h) swimming

program, (i) media education, and G) critical thinking program.



,.

72

Some of these were outings based on their level of privilege and the eligibility for a

temporary absence (i.e., swimming program). Programs connected to the educational component

were available to all youth and attendance was not optional. The group meeting centered around

the mechanism of "positive peer culture," which was employed within this secure custody facility.

Each theme was discussed and, in many cases, we veered away from the program as such

and individual ideas and experiences emerged. The youth often referred to the fact that

programming was in need of development. They compared institutions and came up with

individual differences that impacted on their experiences. For example, one facility allowed

youth access to their rooms because the doors were left unlocked during the day. This gave them
I

a little independence and an option to come and go on their own, at least to their rooms.

However, another facility required that the room doors be locked during the day and if a

youth wished to spend a short period of time in their room, �e door must be unlocked by staff

and the youth must stay the full recess period. Staff then unlock the door and let the youth out

when the time was up. Sometimes the youth experienced these differences acutely.

The issue of family visits and phone calls and contact with friends was referred to so

many times in the meeting of the needs that we began to call it the "visiting program." The

visiting time was short, they said, one hour unless they have a child and then it was two hours.

Visiting occured too infrequently, according to the youth. They were to follow rules, policy and

restrictions around visits. All visitors must be approved by the youth worker outside the facility

and the case worker within the facility.

It came as a revelation to the researcher just how much these youth relied on their family

visits and individual contact with certain staff whom they trusted and respected to meet many of
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the needs expressed in their poetry and artwork. The formal programs did not accomplish this.

One youth pointed out that many times they missed family activities, rituals, celebrations because

they were not eligible for a temporary absence. The "protection of society" issue was raised and

they saw this as affecting the ability to participate in healthy activities with family members while

impacting negatively on the ability to establish and maintain positive and healing relationships

with their family.

In many cases, the time away from the family helped them to value their family

relationships more, and, at the same time, they missed the opportunity to demonstrate their care

for them. They were particularly hurt when told by a staff that there was "no need" for them to

attend a particular family event.

They discussed the possibility of escape during incarceration and that although the locks

and the fences made it difficult, someone really could escape if they really wanted to. One youth

explained that each individual youth was actually making a choice to be locked up and to serve

their sentence.

Two important stories were told. One youth told a story of his first temporary absence to

his home after several months. He had a four hour temporary absence and was to take the two­

hour bus trip out of town to where his mother lived, visit the four hours and return the same day.

He went unescorted on the provincial transit system. He went on to describe the difficulty he had

getting back on the bus to return to the custody facility. There was just a wave to his mother

because he had a lump in his throat as he struggled with his emotions. In the telling of this story,

his eyes teared up and he laughed nervously.

The other story included a staff member who allowed a youth to accompany him to return
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some clothing items to the youth's home. The youth had not been out for several months and as

he told the story of how the sight of the front door to his home impacted on him he showed some

tender emotions. He had not discussed the effect at the time.

The other ideas that were shared in these discussions about programs at the institution

were divided according to the themes presented in the earlier portion of this work.

Confusion. The youth explained that they felt they were expected to share their feelings

and problems in the daily group meetings. However, they often did not because either they did

not know everyone and/or they couldn't be trusted with personal information. Most times, the

group meetings addressed group issues and personal issues were held inside. At the same time,

they said that it meant a lot to be accepted by their own peers and they had to have inner

strength. Opportunities for talking one-on-one with another youth were very limited. This might

happen if the youths were fortunate to be roommates. However, during a crisis, the youths were

encouraged to talk with a staff member rather than another youth. The youth did not usually

decide who were to be partners together in a room. According to the youth, there were always

some youth with whom they didn't get along as well.

In answer to the need of "help me know why," the youth responded similarly. Many felt

they did this on their own, especially when they spent long periods by themselves in their rooms.

They explained that staff try to help. However, they felt uncomfortable with some because they

either did not know them or they felt that staff did not really understand them. It was brought up

that at times staff expected too much of them and were, at times, "perfectionists". On the other

hand, there were particular staff in whom they trusted, who knew them and who listened to them.

They expressed the need to have more contact with this person, i.e., a female staff or a respected
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teacher. They wanted more genuine feedback from staff in general and feedback that was

nonjudgemental and not "bossy." They felt defensive when given negative options, such as "do

.

this or go sit in your room." They explained the good feelings they experienced when staff

smiled at them, joked with them, noticed them when they walked past and treated them with

politeness and with manners.

They recognized that the nurse and the visiting doctor cared for their physical needs.

However, they wanted more programs to deal with their emotional needs. They listed: (a) drug

and alcohol programs, (b) family programs, and (c) anger management programs. They

particularly enjoyed the privilege of being on the work program because it gave them a sense of

responsibility and they felt the trust that was given to them. Knowing that they earned the

privilege was important to them.

They emphasized the need for more family visits because sometimes they lose contact

with them and feel rejected by them. They felt that some youth came to these facilities because

sometimes they didn't have anywhere to go. They came because they didn't feel accepted by

other peers or family on the outside. The opposite of this was that they sometimes worked hard

to stay out of custody so that they didn't lose contact with their friends. Many had friends within

the facility. However, they were not always allowed contact with them because they were in

another unit.

The outing privileges were restricted by the level system and also by boundaries. The

outings must be out of town because of the protection of society principle. One youth said this

made him feel like he was not a human being and not part of society. The phone calls and the

visits then became even more important to the youth.
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Understanding yourself. This was a difficult subject to discuss in terms of programming

within the institution. Several issues were similar to the first theme and the discussion. One

youth explained how he "freaked out" often when he first came into custody because he felt this

brought him respect and protection. On the other hand, youth did not want to be judged by their

past behaviour or past incarceration times. They wanted the opportunity to show staff that they

had changed and grown since the last time they were in custody.

The youth committee explained that they needed more opportunities to "care in your

heart" which they often saw as an exchange of respect and understanding. They wanted people to

get to know them personally and not through their file or because of their charges. They saw

themselves with respect to relationships and the need for genuine exchange, in other words,

interrelationship.

�hey talked of the inner hurt that came from being incarcerated and the need for normal

contact with family, i.e. times of birthdays or funerals. They wanted more phone calls with

friends and longer visits with family.

They found support, a chance and a good feeling about oneself from the school program

where they chose to work for themselves and sometimes helped others; the work program because

this also gave some time away from the group; and through earning individual temporary

absences away from the institution.

Sometimes the group meetings focused on individual problem areas and though this was

not always so intensive, these understandings could be helpful, they said, and provided an

opportunity for change. This was providing that the feedback was genuine and not a "set up."

Life within the walls. The youth expressed the need for more Life Skills programs
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where parenting skills and survival skills were taught. They also wanted Alcoholics Anonymous

meetings held in the building. They felt that the school program, the work program and the

"visiting program" were the most important for helping them.

They wanted life cycles addressed as well. They found some assistance through basic

hygiene and physical education programs. However, they felt this was very limited. In their past

experiences, they said they had "learned the hard way or starve" in caring for themselves.

They expressed a similar attitude towards protection and safety issues. They wanted more

opportunities to learn how to protect themselves. Sometimes they entered into custody for safety

and that "just being in here" provided contact with others who were experiencing similar

problems. The bottom line, however, was that they saw themselves as being on their own and

that only they could help themselves. This was what created pressure for them: the need to be

safe, to be in contact with others and to remain independent of others' needs if they became too

debilitating for them. They also wanted some opportunity to be away from others while

incarcerated. However, this was very limited. This was defined as negative and not acceptable

by the institutional structure unless the youth booked sick and chose to stay in their room for

twenty-four hours. The youth were encouraged to remain in the "general population" and this

was not always easy.

Native style - Indian wav. The youth discussed the need for more contact with Elders

and purification ceremonies: sweetgrass and sweat lodge ceremonies. The youth recalled many

past experiences when the cultural program was more available to them. It was interesting to

note that when questioned why this program was not going on as much today, the youth

expressed their understanding that it was not happening anymore because there had been too
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many escapes. They were not aware of the fact that this was really due to lack of funds. They

were ready to take the blame themselves for the lack of program. They understood this program

to be a privilege.

They spoke at great length on the importance of the cultural program and the need for

Cree language instruction. They had some experience with learning about self-government issues

in the classroom, however, they heard much more from their families and their communities. For

some youth, this was a very important issue and they wanted more opportunities to be involved

with understanding these concepts.

The Traditional teachings were something they wanted as well and said these were the

ways to gaining inner spirit. Since many of these ways are based on family definitions of the

traditions, the visiting program and the phone calls were especially important. They expressed

the need for more "Indian doctoring" opportunities. They explained that it was difficult for some

of the Traditional practitioners they knew in these areas to visit either due to funding, their

requests were not being taken seriously or the sessions require burning or taking certain

Traditional medicines and these would be difficult to accommodate in the institutional setting.

They felt that sacred objects that were given to them might be difficult to take care of in the

institutional setting as well. The youth did not think that Traditional foods could be brought in

by family when visiting either. However, they enjoyed making some in the institution when they

had the opportunity.

Most of the youth on the committee had experienced the Traditional ways and teachings at

some point, though many did not know their Native languages. Those youth who did not know

some of the teachings wanted to learn. Some youth had not been given permission to attend
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ceremonies if they asked to attend to someone in their own community. The girls expressed the

need for Healing and Talking Circles and remembered the impact of them in the past when it was

included in the program.

Nature. This section came as a surprise to the writer. However, the youths' need for

contact with nature was very normal - they are children. They listed: physical education

programs outside and inside, health programs, hygiene, activity periods and outings as the

programs most attending to these needs.

With regard to the outings, the youth having to be in close proximity to staff who also had

a radio was the least enjoyable. Outings that involved either physical recreation such as

swimming or hiking were described as the most enjoyable. Outside activities performed within

the fences still gave some the idea of being "caged." They wanted some outside activities that

also gave them some freedom just to walk around together within the fenced-in area rather than

performing some activity with the group. They felt the need to work in some independence.

Some youth chose to work on sports or weights to assist them in achieving a healthier

lifestyle. Many said that the experience of being in custody made them think about their criminal

behaviour and that they wanted to quit "just being here." In regards to the question of the contact

with animals, there was no program to address this.

Love and friendship. The visiting program was paramount to the youths' need for

contact with friends and family. It was interesting to note that institutional programs or personnel

were not discussed in this section. However, they were discussed at great length under the

themes of confusion and understanding the self. The discussion of needing contact with friends

and family was consistently referred to under most themes except nature. Family visits were not
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conducted outside of the building or on the grounds.

Many restrictions were mentioned as necessary before accessing the contact with friends

and family. For example, both the probation officer outside the facility and the case worker

within the facility must agree to the people. The number of friends was limited and boyfriends

or girlfriends visits were connected to the youth's level system. Certain rules and regulations

applied to family members or friends within the adult correctional facilities. Access to phone

calls were according to level of privilege and were limited in length.

In many cases, the youth must be eligible for a temporary absence if they wanted access

to a Traditional Healing Practitioner who cannot come to the building and often if the youth

wanted to attend a funeral, as well. It was explained here that youth were escorted to

psychologists' appointments when necessary. However, this same access did not apply to

Traditional Healing Practitioners. The youth explained that their case workers must lobby on

their behalf to attend this type of counselling.

Sometimes youth were handcuffed and escorted to funerals and returned immediately after.

This often caused difficulties for the community and the youth. The youth gave examples of

when they or other youth they knew of within the institution were not allowed to attend a funeral.

In some cases, this was a parent or a brother/sister or a grandparent who raised them.

In the Aboriginal community, the grieving process is a community process and involves

ceremonies and time with each other. The number of deaths that First Nations Peoples youth

experience are comparatively high. Often travel is involved to the Reserve community. The

misunderstandings of the importance of this grieving together created a gap in the growth

experience for the youth. This was expressed as a concern for them, as well as other family



81

members who needed their support. This was seen as something much beyond their criminal

circumstances.

Conclusion

The youth committee assisted in the organizational process of finding the themes within

the poetry and the artwork. They also discussed the needs of youth within these themes. A

discussion followed which addressed the question of formal institutional programming around the

needs of incarcerated youth. It was found that formal programming was limited and that the

visiting program was most important in addressing the needs of youth. Issues around respect

were highlighted. The education program and the institutional work program were the only

programs that brought some development of their self-esteem.

How much of the youths' experiences, as evidenced by their communication, were a

product of their dysfunctional home life, or of an experience in a society that devalued their

childhood and teenage experience and instead, valued materialism and "capital gain behaviour"?

How much of their experiences were due to normal puberty and social development? Their

poems were conspicuous in their lack of judging their families and parents for their problems.

Phase Three: Interviews

This phase concentrated on information gathered from interviewing two Native Program

Co-ordinators within young offender custody facilities in two Canadian provinces. These

interviews led to further discussions with academic staff within these facilities. A brief

description of the institutional environment, as well as an introduction to the Native Program Co­

ordinator within each facility, gives an understanding of the information following it.
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Western Facility

This young offender facility is located in a western province in Canada. The institution is

set on the outskirts of the city and is characterized by brightly coloured rooftops on many pod­

like structures. The youth are organized in these pods according to their sentence and

behavioural disposition. There are eight units, including one female unit. Each unit has thirty

youth in double occupancy rooms. There are two staff per unit with fifteen youth being out of

their rooms at one time. However, the staff are also responsible for the fifteen youth left in their

rooms. The yard is fenced very much like an adult correctional facility.

When I entered the building, I was greeted by a receptionist who sat beside a structure

similar to an airport security gate - a metal detector. I was instructed to place my belongings in a

locker and was given the key. I walked through the security entrance and emerged at the central

control station. The person there monitored many cameras and an extensive system of air locks

for all the doors. I signed in.

While awaiting my host, a very tall and muscular staff member with much equipment

attached to his belt (radio, gloves, handcuffs, etc.) began chatting with me. He mistook me for

belonging to a tour group of casual teaching staff. The issue of budget and staffing cuts was the

topic of his discussion with me and he seemed to have a need to share his concern over recent

provincial cuts and his job. He told me that someone in charge outside of the facility was

examining how private security companies were being hired to work in the correctional facilities

in the United States as a cost saving measure. They could implement this here, he explained.

Although his position involved mainly security, he was also a youth worker, which

indicated he had some training in youth care concepts and counselling. When I asked for more
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details on his concerns, he explained that this was a great fear for many workers and that the

youth would suffer because of the greater emphasis on security rather than on a sensitivity to

their needs. I experienced this facility to be a maximum security place, much like an adult

correctional facility and was concerned that 248 youth-children were housed here.

I was warmly greeted by the woman who was the Native Program Co-ordinator and she

introduced me to staff and youth along the way to her office. This showed me that relationship is

important to her. We began the meeting with a sweetgrass ceremony and I was invited to

participate in two more sweetgrass ceremonies performed in the chapel with the youth.

Ceremonies are conducted on a daily basis by this Native Program Co-ordinator and as

she introduced me to the youth and shared my purpose for visiting, I sensed the respect and the

care that went between this woman and the youth. She provided warmth, a genuineness, an

openness and a respect for who they are and I too became part of this circle. We were all

working very hard together and she trusted our strengths. The prayers encouraged trust and faith.

After the ceremony, she introduced me to several youth, pointing out various skills that

the youth were proud of, i.e., he participates in the boxing program, or personal information -

he's from Saskatchewan. She was connected to the youth and shared this community with me.

The youth, in tum, felt comfortable talking to me about where I worked and some of the youth

they know.

There are 60% Aboriginal youth in this facility within a provincial background of 5%

Aboriginal people in the general population. The centre began with 140 youth and has almost

doubled in the last few years to 248 youth. The building has not been added onto nor has there

been an increase in staff; instead, there have been "key reductions." The institution is under the

II
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jurisdiction of the Department of Justice - Corrections.

Very few staff are of Aboriginal ancestry, "we have one visible Indian that works in this

institution on the floor, that's all". There are two Aboriginal teachers out of nineteen teachers

within the academic department of the facility. They teach the Native Studies program, Cree

Language instruction, Computers and Arts and Crafts. The Drumming program is also part of the

school day as an extra-curricular activity.

The position of Native Program Co-ordinator started four years ago in response to the

Chiefs and Metis Leadership within the province approaching the government with their concerns.

They wanted to reduce the recidivism rate for the high numbers of Aboriginals in the Corrections

system. A woman was hired as the Provincial Director of Native Initiatives. Six Native Program

Co-ordinators were hired in response to the Aboriginal Justice Report and they were placed in

jails throughout the province. The Native Program Co-ordinator in this young offenders facility

was one of them.

The Native Program Co-ordinator of this young offenders facility sits in a management

position and also belongs to the provincial body of Native Program Co-ordinators. She meets

regularly with management and also with the provincial body of co-ordinators. The work she

does within the institution covers many, many functions. She is in very close contact with

Elders, volunteers and, as well, all the youth.

She defmed her work in terms of the Native community and as a way of life.

"I work 12 to 16 hours a day, because you have to as an Aboriginal person because these are our

children and the mothers don't stop working you know ... it will get better once I find out where

we can get funding ... but you have to - you just have to. You see, culturally, as an Aboriginal
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woman, I am responsible for each child in here - each child. But you see these people, some of

them do not recognize these children as children or youth, it's a business and that's the bottom

line - there's a major difference there. It's up to the people to try to understand about the

healing, that is what we're really fighting for. So we have the sweat lodges, we have the

sweetgrass ceremonies, we have the pipe ceremony, we have the Elder for one day a week . . .

We have to look at the emotional, the spiritual, the physical and the intellectual. So you can't

just limit it to a Cultural Program per se because it can very easily slip into tokenism. If we're

really looking at it and using an Aboriginal approach, we must address the individual

holistically. "

"We're really into community development and it must come from the people."

"So you know it's a long haul. It's hard when you're alone because it's threatening for people,

they don't understand and it's their jobs. If you say this Indian stuff is valid and people get

healed - I believe they are - we are never totally healed and there will always be people to feed

into the system so what are we worried about, there will always be people coming in because you

know we're not going to heal the world yet."

"
... You see because we're only in the beginning of the program development and you know,

I've been here for four years ... The whole thing, it's a process and that's what the Elders said,

'Trust in the process of life, my girl, trust in the process of life'."

Eastern Facility

This young offender institution is located in an eastern province. Like the first institution,

it is a secure custody facility and located on the outskirts of town. This facility houses several

cottages characterized by coloured roofs and is as equally fenced in as the first facility. Each
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cottage has 15 - 19 youth and four staff members. The doors to the rooms lock on the outside

but do not lock on the inside. Each cottage has recreational space in the basement and their own

laundry facilities. Beds are made of colourful moulded plastic. The windows are covered with a

wire mesh.

I rang a doorbell and spoke into a telephone to gain access to the person I was to

interview. He greeted me with warmth and kindness. I was taken to a security area where I

signed in and was given a tag to wear. The Native Program Co-ordinator explained that the

move to more intensive security was recent.

We sat comfortably in his office in the main building. The main building has

administrative offices, the classrooms, the dining room and assessment rooms for those in need of

intensive supervision. I appreciated the genuine interest that the Native Program Co-ordinator

had in sharing information about Cultural Programs. He very quickly established a supportive

attitude in the initial long distance telephone contact several weeks earlier. I felt this support

again upon my arrival. This person was described by another worker as having a great deal of

respect from the staff, as well as the youth.

The interview process included two teachers from the Academic Program. Both teachers

were non-Native. However, their teaching areas included Native content. One was, in fact, the

Native Studies teacher following the provincial curriculum guidelines and including the

Friendship Centre as a resource for the program. The other teacher included Aboriginal content

in his Geography program in an attempt to make the material more relevant. He was as
.

enthusiastic about the program as he said the students were. There are no Aboriginal teachers for

this nineteen teacher facility.
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The youth within this facility are, for the most part, males. However, there is one cottage

for females. The population of this facility is approximately 100 youth and the percentage of

Aboriginal youth is about 25%. The statistic for the Aboriginal population is 2.4% in this

province.

I felt at ease in this facility as I was taken around to the classrooms, the chapel and the

cottage. I was given the freedom to speak with several youth workers as well. The interview

with the Native Program Co-ordinator was given an added dimension as we talked in the dining

room and both inside the building and outside the building. The setting for this facility is in

amongst the tall pine trees and birch trees characteristic of this province. I observed the respect

and the acknowledgement that was given to this man by staff and youth. He responded to the

youth who wanted his attention or assistance and showed that his care for their needs came first.

The program has been in place for three years and was initiated by the Ministry of

Correctional Services to "ensure that programming was culture specific to the population." It was

also partly in response to an internal review of the operations at the youth centre. This review

"showed a need for looking at more culture-based programs." In the first year, the position of

Native Program Co-ordinator was a secondment and during the next two years, the position was

under a career development assignment. The process has been slow he said:

"So it has been a slow process trying to get programs going because for the first year that they

seconded me to the position, no one was really clear as to what the parameters of the position

were and I basically worked up my own job specs."

"
... so basically my stand was that I was going to do as much as possible under the framework

they had given me until they told me to stop. As soon as I hit that part of it I would just draw
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back a little bit but, to be honest with you, in three years, I still don't have any firm job specs.,

however, I feel a little more comfortable in the job I've been doing because I have more of an

idea of what the position should be myself and I'm trying to co-ordinate program development

with existing programs and with what we generally feel or assess the kids require for the time

that they are here. I saw the position as a tool for finally being able to realize some of the

concerns that I had myself over the years in dealing with these Native kids that were going

through the penal system."

"I'm allowed to go in and say to them, 'Look, there's a need for us to improve Native services in

this area'. I get to have a look at the programs they're doing and say, 'Well, I don't know if

they are going to be as well accepted as you feel they will be because you haven't been able to

look at the way that Native people think in general'."

In this position, the Co-ordinator sits on the management committee and meets with

institutional Program Co-ordinators as well. In this province, the Native Program Co-ordinators

throughout the provincial custody facilities meet regularly too.

One very key factor in establishing the Cultural Program is the sense that the staff are part

of the community and that staff training is the key.

"I think it was very fortunate that I was able to convince the institution here, that in order to put

any kind of programming in place for Natives, specifically, you have to first make the staff who

are non-Native aware of why you're putting those positions into place, what the positions are

based on and the systemology behind it and be able to say that this is the need, this is why we're

putting it into place, this is what it is all about and this is what we hope to get from it. And by

doing that, the programs would be accepted a little bit better by staff who are having to sit back
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and basically oversee them as they are being done. Because we only have a limited number of

Native staff, it becomes necessary at times to put non-Native staff overseeing the programs that

are being done, not necessarily running them themselves but just overseeing to provide the

security and to avoid the natural concerns, fears, I don't know how else to put it except basic

ignorance about what's going on. And to make sure that they feel comfortable doing that, you

have to spend a lot of time ensuring people understand what you're doing."

". . . after having worked here for 22 years now and having to live under those restrictions, I

suppose I understand where they are coming from a little more . . . I grew up with these guys

and worked side by side with these guys for 20 years or more so it is a little bit easier for me to

say to them, 'Hey, this is what we are trying to do here and you're making it a little more

difficult than necessary'. It's been a lot easier for me to get things going without too much

backlash, because I did 13 years as a line staff and then six years as Unit Manager and managed

to have a unit that was very cohesive. I had half female youth and half male youth, cause I ran a

co-ed group, and we became a lot like a big family and it was really easy for me to institute a lot

of programs, because the staff really respected me and I was able to explain to them what the

programs were doing more specifically for the kids. It's nice to have the ability to work with

staff members who see you as an equal." Seeing the staff as participating in the community is an

important element in the work of integrating programs that meet the needs of the youth.

The Native Program Co-ordinator within this facility has dedicated many years to the

inclusion of Traditional ways in the programs at this facility. He continued to describe it as a

slow process. He told me that he is looking forward to having the sweat lodge passed on to him

as he is now learning the teachings. Then he will provide the sweat lodge ceremony on a
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consistent basis to the youth according to his teachers.

I was humbled and honoured when he presented me with a pouch of tobacco and cloth for

this research endeavour at the conclusion ofour time together.

"The work that you're doing is going to certainly affect a lot of Native kids in the institutions and

somewhere along the line, you're going to end up in a situation where you can use that tobacco

and offer it yourself at a sweat lodge or whatever and it will give you the inner strength in order

to keep going."

"You'll touch other people somewhere along the line and hopefully those people that you touch

will be able to look at themselves to see if maybe we have to look at this programming in a

different light."

"So I want to wish you all the luck in being able to deal with this with words to tell all those

people."

In a sense of community and love, I am grateful to these two "teachers" and for the work

that they have dedicated themselves to. Together we share a bond, as all do who work for youth

and Aboriginal justice.

Discussion of Issues

The following discussion highlighted the themes that arose from these two interviews.

Similar issues surfaced in the discussions. The anecdotal information in the last question of the

survey step in phase one of this research also confirmed the difficulties in funding, the issue of

staff training, the inclusion of all youth in the program, concern for security and the interface of

Traditional ways within the institutional structure.

Funding and budget concerns. The western facility has a small budget and since the
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increase in the numbers of youth, this budget has not changed. This created a major drain on

funding. Another added strain on the system is that other services to youth outside the facility

were cut. This impacted on the ability of the youth to survive on the outside making a return to

the facility more likely.

The Indian Affairs went into agreement with the Feds - The Solicitor General of

Canada and they've agreed not to pay for treaty rights if the kids are incarcerated

or adults. So what happened is Indian Affairs then also arbitrarily imposed that

on the provincial jails as well, so we can't get counselling in here for kids or

anything. So technically, there is not a whole lot going on here in terms of

treatment for the kids. Many of our kids in here have got serious addictions

problems, have been severely abused in all forms, both sexually, verbally,

emotionally, you know. Many of them have serious grieving issues. All of these

things have to be addressed, so how does one do that? With - given the cuts in

resources, the cuts in staff ... (West Co-ordinator)

Programs for the 16 and 17 year olds upon release have been cut in this province, adding

to this difficulty in treatment. This issue was raised in the eastern facility, as well, when the

Friendship Centre decided to cut services through a job loss. The youth were affected through

the destruction of the bridge between community and custody.

We had a Native institutional liaison person and they decided not to renew the

contract and the person behind their reasoning was non-Native, she's the Assistant

Director of the Friendship Centre. ... say you take a firm stand over here and

the Minister of Corrections is taking a firm stand over there, the kids are in the
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middle receiving no services whatsoever, simply because you've got a political

agenda that you want satisfied and the ones you're hurting the most are the people

who need the services. I said ifyou want to understand Native peoples, you go in

and talk to those kids and ask them how they feel about not getting the services

... see what they want to get out of the service from the Friendship Centre. (East

Co-ordinator)

The cutback in funding within the community agencies impacted negatively on the

services provided for those most in need. Outside agency support, either in the form of direct

service or in the way of volunteers, was a major aspect of the cultural program within these

custody facilities and for those reporting on the survey.

One of the most time-consuming tasks of the Native Program Co-ordinator's position in

the western facility was the soliciting of funds from community and government agencies. She

sits on many boards and task forces and must spend a great deal of time outside the work place

in the evenings seeking the much needed funds for cultural programming within the institution.

She was also responsible for all individual planning for individual Aboriginal youth. This

meant driving to appointments with. them, taking groups out to the sweat lodge, etc. The

workload doubled because the numbers of youth increased. This position encompassed

everything to do with Aboriginal youth and Aboriginal programming in this facility from

counselling, staff training, funding, management meetings, treaty numbers and paperwork, pre­

release planning, ceremonies, maintaining resource people, monitoring and soliciting for

volunteers, treatment interviews and release planning for youth, medical services to youth,

community program development to address the needs of high risk youth, community school

(
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meetings, etc. Funding was a major issue for services.

The issue of funding focused directly on the maintenance of the position, as well as the

provision of services for Aboriginal youth. The Native Program Co-ordinator for the eastern

facility put it this way:

I guess the only drawback is with all these cutbacks that happened with the

Government, there is a danger that my position here won't be supported I'm kind

of hoping that Administration, along with the Regional Office, will look at our

track record for the last couple ofyears and say, 'Look, this has shown some

positive results, let's maintain this program - ifwe do nothing else let's maintain

this program '. (East Co-ordinator)

Money was indeed an issue in the maintaining of the Cultural Programs and the position

of Program Co-ordinators. This was not the only issue, however. Sometimes it is an attitude that

blocks these programs. Long time staff or outdated policies and regulations allow an "it can't be

done" attitude.

The Cree language instructor who also taught Computer Science within the western

facility explained that "there are lots of things we can do without money" and that "materialism is

not everything. Education is a tool to employment and just a way to get a meal ticket. Culture

is a sure way to be yourself and to find yourself." When the cultural teachings are incorporated

and integrated with everything that a person does, then one is living a balanced life.

Too much emphasis is on the academics. The youth are overeducated to the point

they don't want to be overeducated In a therapeutic way, culture develops the

understanding of the child. (West - Teacher)
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Her strong message was "teachers we want you to help us bring the culture out of these kids" and

that "the best thing to do is to work together."

In the eastern facility, the budget for youth programs was considered very good.

No, I'm very fortunate because it is basically a pilot project and they are trying to

see whether it will be effective in the institutions. We were very surprised in

getting everything that we asked for. As a result, we were able to start initiating

some programs that we wouldn't have been able to initiate had I not asked for a

substantial budget. Since I've been in the program, I've been able to amalgamate

a lot of the services that were being done piecemeal throughout the institution and

as a result, I think that a lot of the services that we have, have been improved. . .

(East Co-ordinator)

The issue of funding, however, hit the school program in this facility. The different

departments who are involved in these institutions complicated the issue and impacted on the

'client-driven' approach. The teacher of Native Studies programs explained:

. . . we don't have the funds . . . we have to use the cheapest methods that we can

because our budget is not going to help us out a lot. . . provincial politics. . .

everything has been cut back. . . . there are so many ministries involved here that -

see we work for the School Board but we get funded by - our wages and so on

come from the Ministry ofEducation. The Ministry ofEducation contracts the

services out to Corrections and Corrections buys them from them but the teachers

and the training and all that is provided by the School Board (East - Teacher)

The issue of co-funding was complicated through the many different components both within the
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institution and within the system of delivery of services. In other words, the needs of the youth

must be relevant from an interagency perspective.

Funding for staff training in this facility was found to be problematic ultimately causing

difficulties for the number one goal in the adequate implementation of the cultural programs

within the facility - staff awareness. However, it seems that negative issues such as racism and

discrimination workshops must take precedence through the staff training dollars rather than

awareness and the teaching of the Traditional ways to staff.

I would have to say the Administration and the academic staff are very good now

in supporting the program. I think there is a lot more work that needs to be done

with our front line staff because there is still a lot of confusion and a lot of

inability on my part to be able to get the necessary training that is requiredfor

staffing. Because of the staffing numbers and the way we utilize our staff it is very

difficult to put on training sessions. Just when I started getting on the road to

putting together some staff training in Native Awareness and cross-cultural

training, we got hit with the workplace discrimination harassment, which all of a

sudden took top priority and you had to get people across, there are no ifs, ands or

buts about it so we kind of took second place to those programs so we have to bite

our tongues and say we'll be patient and wait until this is over so we can get it

done. Hopefully, in the meantime, they won't get lost in the shuffle and pushed too

far aside . . . (East Co-ordinator)

Clearly, the issue of funding was connected to attitudes, and negative attitudes foster further

abuse. The youth were left out of the process.
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Staff attitudes and racism. Educating staff about cultural ways was a major goal for the

Native Program Co-ordinators within these institutions. In addition to formal training, all Native

staff within the facilities saw the teaching of staff as an ongoing, additional task in the

performing of their job. Staff training was both formal and informal. The opportunity for

training existed as in separate from the youth or as in inviting or encouraging staff to participate

in the programming that was provided for the youth, i.e. attendance at a sweat lodge ceremony.

In this way, they experience firsthand the healing effects of the Traditional teachings and they

have the opportunity to observe the positive effects on the youth.

Many problems of staff participation around this seem to be a direct result of a racist

attitude, lack of compassion, or lack of confidence.

It was kind of interesting afterwards because we have an opening circle and we

used the sweetgrass and the sage to open the ceremony. It was explained that it

was used as a means of being able to cleanse your body and open your mind to

different ideas and after this session was over, one of the academic staff came and

said, 'Look we don't appreciate having to be forced to be involved in these pagan

ceremonies'. . .. I imagine by one of the staff members and maybe even some of

the non-Native clientele, they may see it as a frill and as soon as you start

delivering programs that are specific to any cultural group, there is always that

danger that people are saying, 'Well, you're being treated better than I am.
'

That's always the challenge when you're developing new programs - putting them

into place without having the big backlash ofpeople saying, 'Well, you're being

treated differently and you're getting better treatment than I am. I don't have any
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programs specifically for my culture, but you do '. You have to sit down and say,

'Well, there's a reason for that ... (East Co-ordinator)

In discussions with Native Program Co-ordinators and teachers, the impact of the

residential school system, the loss of traditions and "missing" generations was referred to time

and time again. The need to grieve, heal and learn through the Native language, ceremonies,

drumming and the arts, as well as contact with the Elders and the teachings was paramount to

reducing the incarceration rate of Aboriginal youth. One teacher defined the process of

incarceration as a process of further assimilation: "government assimilation failed so now they

keep incarcerating them until they don't know who they are."

Racism came in many forms as subtle or blatant ignorance. Racism was also systemic,

ongoing and the dollars spent on the Cultural Programs were under close scrutiny. The giving

and the taking of these programs was frustrating to both the staff, as well as the youth and this

was experienced as another form of oppression. The cultural programs were seen as tentative and

the lack of training added to the lack of support.

The conferences are getting better and better and I've noticed that there is more

and more young offender input and there is more and more Native input each year.

The first years we went, it was all white adult education - all white adult inmate

education and it's been moving more and more - but now the problem is that next

year we just discovered we were written out of the budget. (West - Teacher)

In the western facility it was pointed out that under the title of religion, Satanism was

included on the admittance form for youth. However, there was no space for the recording of

Traditional way or First Nations Culture. The system, through these forms, did not recognize or
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validate cultural identity and spirituality. There also was a noticeable lack of Aboriginal staff

within these institutions whether they were front line or teaching staff. A staff member was

described:

She doesn't want there to be white, she wants there to be only human beings. She doesn't

want there to be a Native culture, she just wants there to be a people who love each other

. . . but the reality is there are some cultural differences which people haven't seen and

which have caused a lot ofgrief in the past and we're trying to address those things and

it's hurting her to have to acknowledge that yes, there are some differences that I simply

can't comprehend. She doesn't like to not comprehend ... There are so many people

who have no spiritual context and so they can't understand the language you're speaking.

Their paradigm is so far removed ... right now the feeling or the sense that I got from

some of the people is the feeling that the Indian or the Metis culture is being foisted - or

rammed down their throat - and so when you're dealing with people who are in stressful

situations, stressing about the job, whether they are going to have jobs, whether Indians

. are going to take over or not, it's very hard ... (West - Teacher)

True and healthy communities recognize individuals and value difference. The sharing of

each other's strengths and healing within community, values the skills and uniqueness of each

individual, their gift. This is their gift to the community. The youth within these facilities were

directly affected by the attitudes of the staff working there. When staff did not seize the

opportunity for their own personal growth or assist the youth in meeting their developmental

needs, the youth continued to suffer. Sometimes this was because the staff exhibited a racist

attitude, or a lack of compassion for the issues surrounding the youth's incarceration and criminal
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behaviour, or through ignorance of the issues that surround youth. In other words, youth were

devalued. Their survival skills and their strengths were missed impacting further through

systemic oppression. The Native Cultural Program Co-ordinator explained:

For some reason, people in life they always have to be right and they always have

to know what to do and they cannot put themselves in a situation where they look

like they don't know and they don't want to know and a lot of them don't want to

go in [the sweat lodge] with the kids because they don't view these kids as people .

. . . they still don't have the understanding of - that it's valid So it's a slow

process. . .. Maybe we should look at it as that being okay with who you are

culturally is the first step in being okay with who you are in the world and just

allow us to be part of the process. Some people care. Some people don't care.

(West Co-ordinator)

In a discussion with the teachers, some facility workers' lack of compassion for the youth

was an issue and they emphasized the need to see things through the eyes of the youth who were

most in need.

They don't look at what's good in a place like this. These people have been

conditioned by the system that is so punitive and that's all they operate on and

they don't think ... Because they don't show any compassion at all. But it's

interesting because the ones who do, you hear them talking about their kids too.

That's true, like their more human. It's interesting there are a lot of inhumane

people here. It's interesting how that happens. . .. One of the things that we lack

in here on the culture side is the fact that these staff now have the opportunity to
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have self-care, never do they have a moment for self-care. Oh yeah, they have the

rah rah hockey league for the men and I think the women have had the occasional

women's weekend, but there is never anything that's for healing and I think one of

the things you know that they could do something like an exchange or submerse

them into something that is a positive thing since they have different culture and

that would help. Like that Pow Wow we had ... a lot of it is just viewed as

work. .. You see, I think if-unless people can do their own self-care, how in

the heck can they understand that kids need that too? You know how can they

understand about the grieving process when they haven't dealt with their own

issues of if they've been abused or they are abusive. How do they understand how

the kids should be when they don't know and I believe that's half the problem.

You have to look at the child holistically to really truly want to teach ...

(West - Teacher)

Sixty percent of the youth in the western facility are Aboriginal and since only 7% of the

Aboriginal youth in the Alternatives Program avoid incarceration, the focus of the programs needs

to be on healing. Hoffman (1994) reported:

Only 19 percent ofNative youth were referred to so-called 'alternative measures'

programs, which keeps youth out of the formal court system. In contrast, 80

percent of white youths received referrals. (p. 3)

This research suggested that healing from the Native perspective was not emphasized in

the custody facilities. Traditional teachings are more compatible to the Aboriginal community

that exists within the institutions. The communal and holistic approach to healing includes
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cultural concerns of those within the community. If the staff do not acknowledge this or show

respect and compassion for these teachings, then they become a negative factor inhibiting the

healing. This allows for systemic abuse to continue fostering a racist attitude.

Money spent on staff training had the potential to address this concern and validate the

programming within the custody facilities. The inclusion of staff within the programming with

youth was paramount to understanding the teachings because the youth were involved. When the

issue of positive cultural experience was addressed, participation in the Cultural Program had the

potential for greater positive impact. In the east:

Ifyou're going to be a spokesperson for the Native peoples I don't think you can

ever fully understand what is required for Native peoples without making sure that

you have full partnership with somebody who can work with you.

(East Co-ordinator)

Security concerns and program structure. It was found that the Cultural Program and

Traditional Counselling were programs that could not be defined in institutional terms. The

principle of "protection of society" was used in upholding security and unfortunately those youth

most in need of the Traditional counselling program were often not able to attend to ceremonies.

Security concerns and the structure of the institution were valued more than the child care

principles of the youth model.

This often centered around the attendance at the sweat lodge ceremony or around the use

of sweetgrass. Both of the institutions visited had sweat lodges on their grounds within the

fenced-in area. Even then, it was difficult to have the youth who were experiencing a crisis or

were in an isolation cell attend the sweat lodge. The Native Program Co-ordinator in the western
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facility found that she had to defend her position after she accompanied a youth from the

isolation area to the sweat lodge.

I said, 'Well, ifa child is sick do you not have him see a doctor, or if a child

needs to be taught, do we not provide a teacher, or if a child needs some spiritual

counselling, do we not bring him to a priest, or ifa child's heart is heavy and

emotionally affected do we not bring him to a psychologist?' And he said, 'Yes,

but we would never take him out of the centre. I said, 'Well, we can't bring the

sweat lodge here and ifI had my way, I would build the sweat lodge entirely - just

open up this entire centre... (West Co-ordinator)

The Native Program Director at the eastern facility also experienced difficulty about

security issues and the sweat lodge.

I workedfor over a year and a half before I finally got my first sweat directed here

on the grounds. It's not the most ideal location. We have a wooded area just

outside of the fence but because of our secure custody guidelines, to date, the

institution won't look at setting it up in the wooded area behind us. It's an

excellent location and perfect for it and I have a strong suspicion there may be one

percent of the group that we put out there who would even consider running away

from the program because it's a program that's delivered specifically for them.

But being able to convince Administration, that's going to be another thing ...

(East Co-ordinator)

The philosophy under the IDA was care for the child. Under the YOA, justice issues

reflect on a model of punishment and, unfortunately, security takes energy away from the

,-I
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programs addressing the needs of the youth. In the western facility, not only did the drumming

program have to change rooms several times because staff did not like the noise level, the youth

who most needed to attend this extra-curricular activity were not able to because of their level

within the institution.

The Native Studies teacher emphasized the fact that this program must be a "living"

program and not simply a study of history. The cultural programs were not a frill. They address

the basic needs of Aboriginal youth and their healing.

We had a real issue with drumming where the staff here simply would not allow us to do

drumming as an extra-curricular activity, because so many ofour people are on a level

one or level two and can't drum. I haven't got a clue how one guy who does nothing but

sleeps in his unit all day can be level four. Well, I know how. It's because he's not a

threat. But another guy, who is active in school, does well and is doing lots of things can

be pressed to a level one -
. . . these are the people who really need the healing and what

they're saying is, no you can't go heal because you're not healed ... it becomes a

game.... This is a right, this is a cultural right and this is where it's been recommended.

(West - Teacher)

Another teacher responded with: "I don't even like to consider it a right. I just like to look at it

and say, this is good. Why wouldn't we want to do this?"

The Native Language Program experienced similar resistance because of staffs' security

concerns. Language is key in reclaiming the culture. Language is a reflection of world view,

attitude, and thought processes. The staff had to be reassured that when the youth were practising

their language on the units for homework they were not planning an escape or to harm staff.
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This staff reassuring became an additional duty for the Native Language instructor.

In the eastern institution, an Aboriginal staff member shared his frustration when a

language policy was established because of pressure from the Francophone community where the

French Canadian youth must be addressed in the French language at all times. Yet the Native

youth did not have the same right to speak in their own language.

In the western facility the sweetgrass ceremony was performed on a daily basis for one

unit. This meant two ceremonies - 15 youth at a time per morning. The chaplain and the Native

Program Co-ordinator worked together. However, this was not enough in servicing the needs of

248 youth.

The sweetgrass ceremony was performed, at times, in the chapel at the eastern facility.

However, there was difficulty in implementing this on a daily basis. This was a future goal.

Sweetgrass is extremely valid when working with troubled youth. This gives the youth

opportunity for prayer, calmness, silent knowing and cleansing - purification. It was not

necessary that these ceremonies be done in the chapel. However, under Occupational Health

concerns, the ventilation was best in the chapel.

Change does not come about easily in an institution. This is antithetical in a society that

is based on change and a "bigger and better" product philosophy. Unfortunately, institutions

resist deep change and, instead, value resistance.

The difficulty in making a change within the institution by including cultural programs

was referred to in both the interview sessions.

I can't fault Corrections for the idea ofgetting programming in place for Native

peoples. I can't fault the fact that they have given monies up for it. One of the
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things I can fault them for is for the fact that maybe they are a little too reluctant

to be involved in changing the programs at the institutions. (West Co-ordinator)

This was added to through the discussion in the western institution where, "any kind of a change

is a threat for these people who are really enmeshed, they're institutionalized" (West. Teacher).

And again in the discussion with the Native Program Co-ordinator it was explained further that

this was a matter of listening and hearing.

I think that a lot of times with Native culture, people are saying go ahead, tell me.

So you tell them and they don't hear because there is no basis for them to hear it -

they have no foundation. .., And so, in fact, they haven't really heard it because

there is no foundation and I think as we talk very often about spiritual foundations,

many people don't have that and they might even be founded on a material

foundation and they can 't h�ar your language and they can't hear your solutions

and to say, write it down, is like an absurdity really. ... I don't think that they

recognize the special needs ofyouth because they can't, but I think that they do

recognize some and are trying to address some - there are some well-meaning

people. But I think that outside of the cultural realm, it's very difficult to meet

those needs. . .. And now we've got things that we're trying to do through the

curriculum in the schools but it is a slow, tedious process because people don't like

change. You know, human nature doesn't like changes, especially when it is

something that is not congruent with how you've been raised or been socialized in

the system. (West - Teacher)

The misperception of the program was a difficulty in establishing the programs.
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Similarly, the inclusion of sweetgrass, the use of tobacco in approaching an Elder in a spiritual

manner and the material needs around the Traditional Counselling Programs were often

misunderstood. Security became a factor instead.

The fear around sweetgrass centred around the misunderstanding that the youth may

"smoke" it. It was difficult to understand the need for tobacco in a nonsmoking environment.

Staff training was directly related to the effective delivery of the cultural programs and in

addressing the needs of youth for Traditional Counselling.

In the eastern institution, the Native Program Co-ordinator was fighting a battle over the

security policy of searching the Native resource people who deliver the programs in the

institutions.

. . . say to them, 'Look, the kind of respect that you give to a chaplain when they

come into the cent�e or a psychologist or a doctor who's carrying a medical bag

when he comes into the institution, the kind of respect that you give them, you have

to give to these people because they're - in the Native community, they are at the

same level as these people are. . .. Ifyou don't show the proper respect to these

people what are you doing to them? It's like saying, 'Well, okay, we understand

your people respect you as a medicine man or as a spiritualist, but we don't

respect you in the same way, we think you may be carrying contraband You may

be coming in to destroy our security systems '. So in that way its getting past the

basic lack of knowledge of what's going on, so that's why I feel it's extremely

important to educate them. (East Co-ordinator)

The eastern facility was attempting to have sweetgrass ceremonies for the youth in the
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morning and in the evening on a daily basis. In the western facility, the Native Program Co­

ordinator was trying to perform sweetgrass ceremonies daily to meet the needs of 248 youth.

This facility was calling for more Native teaching staff. They were told they needed "someone

who can be productive, a person who can do the orientation, do the testing, etc." To which they

replied, "No, we need someone who will do sweetgrass and who will just be there for the moral

support for the kids."

The security and the institutional structure, as well as the lack of understanding of the

Traditional ways, impacted on the ability to enlist resource people to work on the programs.

They, too, experienced racism and they were often not respected as professionals. Both

institutions explained that this was an issue in their discussions and they both agreed that this

impacted negatively on the ability to deliver the programs.

There was a great concern by the Native Program Co-ordinator in the west that "healthy"

Elders and resource people were needed. Otherwise, this, too, impacted negatively on the attitude

towards the program and its relevance.

It's difficult to work in an institution that is so security oriented and it really goes

against a lot of our traditional values. It is hardfor people when they come in

and they see so many Aboriginal youth in here and some of the children are very

desperate and its troubling for them and several of them have indicated that they

have experienced racism - the staff have. They see it sometimes inflicted on the

children and also they have experienced it too. ... ifyou select the wrong person

that is negative and they don't work out then it negatively reinforces that negative

stereotype about Indians are lazy or that Indians can't work or Indians aren't
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dependable, reliable but also see what happens, some of the staff in here, they have

already got jaded views about Aboriginal peoples simply because there is such a

high number in here and they've never seen healthy Aboriginal people outside

because you know, they don't either go to those places or whatever so you have -

you know you're dealing with that all the time too and they think its threatening

because people are scared for their jobs and that's the bottom line.

(West Co-ordinator)

The eastern Native Program Co-ordinator explained:

The Ministry of Corrections and Ministry of Community Social Services in general

have a very bad reputation with Native people in general and you know they see

them as a people who lock up their people so as a result its difficult to find people

who are willing to come in and work with us under the kind of restrictions that we

have to deal with . . . As I said to one of my resource people at one time, its not

kids who are in Corrections - Native kids who are in corrections that I'm

concerned about who can go out and get temporary releases into the community

because they can go and look for their own resources if they want, its the ones who

are stuck here on detention awaiting trial for long periods of time, sometimes 18

months or more, who are the lost souls and who we need to do the most work with.

(East Co-ordinator)

Both Native Program Co-ordinators had experienced the concern within the Native

community around limiting the Traditional ways through an institutional program.

So that our Elders don't come in - and that IS one of the problems that the Elders

1liI'
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had in coming in here was we don't want to bring our ways, our culture, our

Traditions in and have them institutionalized and make it theirs. Ours have to be

the way that it was handed down to us from the Grandfathers. (West Co-ordinator)

The eastern Native Program Co-ordinator emphasized flexibility on the part of the Elders

within the institutional structure as a solution.

My major job is trying to do that to encourage the Elders and the resource people

to come and be able to work under those guidelines because there is real

resistance by Native groups to allow Elders or resource people to come in and be

flexible in the programs we deliver. We have to go back as Native people

ourselves and explain to them, well, you know our own beliefs are that we are

flexible people and ifwe are going to be inflexible in the way we deliver programs,

then we are no different than Correctional Services. A lot of our resource people,

unfortunately, lose the idea that its the kids you're working for and they get caught

up in their own axe grinding or political agendas and they forget that the ones

we're concerned with are the kids who are stuck in here. (East Co-ordinator)

These programs were in the process of development within the institutions and hopefully they

will be allowed to continue to grow and to get past the structural and security issues that hold

them back.

Healing principles. partnership and program definition. The westernized world seems

to be predominantly based on product rather than on process. How is relationship valued in the

human services field? The concept of education is different than learning a way of life and a

quality of living. There are many ways to correct behaviour and seeing the time in the custody
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facility as an opportunity for growth and healing is paramount to reducing the rate of recidivism

and also for developing a positive cultural identity for Aboriginal youth.

The cultural programs and the teaching of Traditional ways define the unexplained

generational pain and loss inherited by the Aboriginal youth. It was explained that the cultural

programs provided the opportunity to grieve the losses through a community connection. This

was the key and the teachings provided positive cultural experiences - rebirth and rebuilding for

the youth and the community.

I think historically, Corrections was very much to address the criminality, but it

was very punitive. And as Aboriginal people, we believe that ifyou want to make

change you have to work the healing approach because all along the existing

system that was first brought in didn't work. ... different ideologies, it has to do

with the healing versus the punishment. Also, the individualism versus co-

operation, communal. '" Throughout the province now, our people are - you

know some of the Aboriginal people are saying let us do it - let us go through the
.

.

self-government and let us take over what we want to do and look at our own

people, these are our people and we know what to do when that system isn't

helping and hasn't helped all along. You know the Department ofJustice had told

us that they want to work in partnership with the Aboriginal people. So we're

saying good, then we will work in partnership. (West Co-ordinator)

This explained the community approach - recognition of individual strengths and a sharing in

working together.

As explained in these interviews, the collaborative approach was central to healing on a
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community level. The partnership should exist within the various departments of the institution

and between all staff members. This meant that front line staff co-ordinate unit programs with

the education programs and that the psychologists work with the caseworkers and so on. The

Traditional programs covered all areas of interest, including academics, counselling and teaching

a quality of life through the arts and communication. The opportunity for growth and

development was immense within a facility that worked in partnership with the Traditional ways.

For the most part in the institutions that were interviewed, a foundation was laid between

the education programs and the cultural programs. This was described by the Native Program

Co-ordinator of the eastern institution:

I made a point to invite the academic staff to come in and sit in on some ofour

sessions and try to do a little bit more to give them the opportunity to see it from a

. different point of view. And I have been very successful, not only because the

academic section has formed a partnership with me while we co-fund different

events, a youth cultural days, Native Awareness days, cultural days for all youth so

that we can begin to share a little bit better and understand each other a little bit

better. (East Co-ordinator)

This collaboration was in the beginning stages and what seemed to be the most difficult at this

time was developing a regular and lengthy amount of time to meet to discuss common goals.

Unfortunately, because this involved different departments and different schedules, this might also

involve organizational funds in order to access this time together. However, if all the

departments agreed to the partnership approach, this may not be so difficult or costly to organize.

Finding the forum to agree and the mechanism for discussion was sometimes described as the
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inhibiting factor. This was discussed with the teachers from the western facility.

It's more like crisis programming and that's how we kind of evolved - it's

becoming more evident that we are going to have to do something, especially given

the conversations we've had. . .

A description of a person who was impeding the process of partnership was provided.

She's got it in her mind that ifwe can just write it down, the instructions anybody

can teach culturally - relevant material to Native people ifyou just follow the step

by step easy instructions and so many people have tried that before, this is how

you teach an Indian, Step one -

. . .

It is because there are people continually putting pressure on us to say come up

with a solution, come up with a solution - when you try to tell people the solution

might take time and the solution maybe can't be written down quite this way and

maybe you need to feel certain things before you'll see the solution. A lot of

people are still saying come up with a solution and its a burden in that way ...

Expectations are much higher. . .

I was supposed to come to work with braids and whatnot . . . and you know

everybody is expecting the perfect congenial Indian.

See, I think one of the things we have to look at is when the Elder spoke the other

day - he's one of the key Elders that I have as an advisor for us in here, and they

were talking about answers, the Elder leaned over to me and he said but do they

know the questions? (West Discussion)

Looking for answers again reflects the Euro-centric need for conclusion and product, rather than
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valuing process and relationship.

The teachers and the Native Program Co-ordinators in both institutions expressed this need

to spend time together co-ordinating their approach and services. It was clear that all people in

the departments at least need to be open to sharing in a genuine manner. Both Native Program

Co-ordinators expressed the support they felt from the overall administrators within the facilities.

The ability to reach the front line staff, as well as the resident psychologists, was

explained to be the most difficult at this time for these institutions. This was partly because of

the lack of staff training, invalidation of the Traditional ways and the attitudes of the staff within

an institutional setting. There was an over-reliance on psychotherapeutic methods, although it

was recognized in one institution that two psychologists working with 248 youth was very

difficult and "they don't have time either, they're like me they're running like gerbils in a little

cage, you know you're trying to address everything."

The professionals firstly agreeing to work together for the common good of all the

institutional community with a client-driven approach was the key. The unique talents of all

people involved can be relied upon to promote the healing of the youth. However, the drawback

came when one way was valued over another. This was explained in the eastern facility:

We keep all lines of communication open, however, first meetings with the kids will

always be done by the social worker, psychiatrist or psychologist where there is a

problem, unless the kids specifically askfor me. Like a Native kid will be treated

just exactly the same as they treat every other kid unless they make a request to see

me, the Native Program Co-ordinator, specifically. When they come in they are

told who I am and what part of the system I represent. . . . in general the kids
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have access - I wouldn't say that they are given the option to do that solely, but

they still have to go through the psychological process with the psychologist or

psychiatrist here if they have an anger control problem or if they have a sexual

abuse problem or a physical abuse problem at home. They have to deal with this

through the regular departments along with myself (East Co-ordinator)

This Native Program Co-ordinator also recognized the need to establish a better system of

greeting youth upon admission and addressing the needs of youth who were not visibly Native or

able to identify themselves as Native and, in fact, needing access to the Native counselling

services. This facility's province does not have a provincial department for Native counselling

services.

The western province, however, does have a recognized provincial Native counselling

service and the Aboriginal youth within the western facility continued to experience difficulty

because of bureaucratic expectations placed on the youth. Among these was the expectation that

youth request access to the institutional program. The Native Program Co-ordinator expressed

her frustration:

You think that the kid who feels so low about himself is going to go and ask the

staff to write a request for an interview? He can't. So, of course, you know, if 1,

can I go in to the units and say, yeah drop in and see me.... 'they don't have an

appointment'. I said, appointment, Native people don't do appointments. And she

says. 'Well they should you know' ... You see so we have to change that whole

kind ofway of thinking and being and they were scared of the kids . .. It hasn't

come totally to a clash between the Elders and the psychologists here but I think
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the department probably recognizes psychologists as being more valid. I think a

lot of it was they're trying to find a multi-cultural solution to a cultural problem

and I believe that because to me Goldstein is multi-cultural . . . we have some

psychologists that are really familiar with Aboriginal culture and they work with us

and I think the Goldstein model has to be run by them ... see the unfortunate

thing in dominant society is that people who have numbers and letters behind their

names are the experts. They don't recognize our Elders as experts and why would

they, because you have to maintain the pre base, want to maintain the status quo,

okay so if we bring in something that is not legitimized by our western science

from the university then its not recognized. .,. See, we still have to get to the

psychology to understand That's very hard because that's very much based on the

medical model and that's a very hard big oak tree to shake a bit.

(West Co-ordinator)

Communication and looking at the holistic model of healing was the key to developing

programs that were centered around a way of life. "Marry the two so that we get a program

that's as close to being as holistic as possible under the parameters of that system that's in place."

The common goal becomes assisting the youth in staying out of the institutions by experiencing a

positive quality of life and a community connectedness through the healing. This means

connecting them back to a healthy community outside the institution.

The inclusion of all youth in the Traditional programs including the ceremonies and the

teachings, was described by the Native Program Co-ordinators as a success. This came directly

from the guidance of the Elders and their teachings. The anecdotal information gained in the
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survey step emphasized this point as well. In the east:

Of course, all ofmy resource people are solicited with the idea that they are

coming in to deliver programs specifically for the Native kids, but that others will

be allowed to come in, in keeping with the Three Fires belief that, you know, its

open to everyone, Native and non-Native. (East Co-ordinator)

And in the west:

Our programs are not exclusive to Aboriginals, they are open to everyone. So if

non-Aboriginals want to come to the sweat lodge, that's fine. They're welcome

because that's part of our culture. Our Elders said we must be colour blind and

that's key so we do that. That way, it also reduced or works towards attempting to

reduce the racism here. (West Co-ordinator)

The Traditional programs were a successful means to healing and all departments within the

young offender institutions have the opportunity to work within a common goal.

The Traditional programs were the key to healing the youth within the system. The

principles of these programs within the two institutions were very similar and they shared

common goals for future programming. The programs were present in the academic areas of the

institution through a Native Studies program and, in the case of the eastern facility, they

collaborated with the Friendship Centre and many volunteers. The western facility included a

drumming program and a Native Arts and Crafts component in their Native Studies program.

Collaboration existed within the facility and also with the various agencies and community

programs outside the institutions having a comprehensive level of Traditional programs. Other

agencies that needed to be involved are the police and mental health agencies. The inclusion of
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Traditional programs was cultural and communal in the sense that Traditional ways were taught

through the foundation of Elders and including community activities such as Pow Wows.

The Traditional counselling was done in these facilities through the Native Program Co­

ordinators' input into the individual case plans for the youth and through the ceremonies, sweat

lodge and sweetgrass on a regular basis. The Elder was the key in all areas of Traditional

programming.

Community healing was emphasized through the ceremonies and also through the

drumming, singing and the art. Native Language was also vital. Although the Native language

program was not in the eastern facility, it was recently in the media that the university and the

community college in this city were receiving grants to establish courses that not only teach the

Native language but other courses which can be taught in the Native language. A Traditional

cooking class will be taught through the community college, as well.

These types of institutional programs develop pride:

The Aboriginal kids are feeling more - are feeling, you know, proud of being who

they are . . . It builds the positive, it builds a culture, once they have that and they

know who they are they can move on and they can battle, they can fight whatever

block they reach. If they go to the university and they get people who treat them

shabbily, if they know who they are they can go on, they won't be discouraged,

they won't turn away in shame because they will have a strong sense of themselves

and that's what we have to do. Its important that you see other than just the

western philosophy - have respect for it. Our Elders tell us that our youth must be

educated, but they must not lose their Indianness. I also want to talk about the
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environment in terms ofAboriginal issues and our medicines and how we must

respect the environment and mother earth and the water and we need health and

nutrition and all that - that is the part of the holistic thing. We're not done yet,

we're going to speak up and we're going to continue and these kids are going to

start to learn, but its going to be a slow process because they're going to run

away. Relapse is a big thing - people from other cultures who haven't had

experience with addictions view relapse as failure as opposed to a lesson that

hasn't been learned. I don't view it as a failure, it's a process. My Elders tell me

trust in the process of life ... (West Co-ordinator)

These programs have been operating for three and four years within these institutions and

the survey indicated some cultural programs began five and six years ago. These programs were

about process and meeting the needs of the varied and changing population within the facilities.

These programs remain in their infancy because of institutional restrictions on program

development. In some instances, the cultural program funds were needed to cover other

institutional needs. More collaboration within departments was the only method to

comprehensive programming.

Future goals for these programs included environmental issues and also family counselling

programs. Although the institutions provided residential psychologists for the youth on a limited

basis, these psychologists did not work with the families. The institutional youth workers did not

work with the families either. This was also key to community healing because these youth in

many cases return to unhealthy situations, making the healing very difficult. Through the

teachings and the community connection, the youth bring the healing to their families.



119

The frustration felt by the co-ordinators was due to the threat that these programs must

meet the bureaucratic principles causing the position of the Native Program Co-ordinator to be

tentative, along with the programs. In the east:

We've been doing a lot ofprogram development to institute a lot of the programs

that are ready to go but still haven't been able to get through policy. Like our

drum group is all set to go, we have all the material, we have the drum, the

resource people are willing to come in and do it, its just being able to get it

through policy ... We have a native family dynamics group that will be dealing

with physical, sexual, mental, substance abuse in the family ... I guess the only

drawback is with all these cutbacks ... there is a danger that my position won't

be supported. (East Co-ordinator)

It needs to be remembered that these programs are not political, When they are, they

become "token." When they are implemented with respect, they address the basic needs of

Aboriginal youth and all youth benefitted from learning about a quality of life. As these

interviews indicated, these programs are "good." The institutions have the opportunity to put

back what the residential schools took away from the Native people. In refusing to do this

through ignorance and rigidity, further oppression is created continuing the discrimination

process. The institutions in our society were set up to enable us to cope in a demanding society,

and now, instead of moving beyond this coping mechanism, we as a people are obstructed by

them.

A teacher interviewed in the eastern institution questioned why so many Aboriginal youth

ended up in custody. Perhaps the Native Program Co-ordinator from the western facility can
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answer his question:

It used to be that we had natural resources now we have human resources and

industry and for us, though, its our children and our grandchildren and our great­

grandchildren. . .. Adults and youth, because its all the same, the culture is very

valid and if these youth in here were living according to our culture and our

traditions, they wouldn't be in jail The longest journey that a person ever

takes is from his head to his heart (West Co-ordinator)

I am very grateful to the two Native Program Co-ordinators for the opportunity to spend some

time with them and to learn from their experiences and wisdom. I honour them and their work.

Phase Four: Integration.

All the phases of this research come to the point of supporting the inclusion of Traditional

Healing/Counselling in working with young offenders. These programs were shown to be

paramount for Aboriginal youth. The programs worked best in collaboration with all departments

within the institution, as well as the outside agencies and community services. The sharing

provided a true community and a healthy environment where learning could take place. This was

a key in program development.

In the first phase of this research, we found through the survey of Canadian young

offender institutions that 75% had responded partly to Aboriginal justice issues by including

Cultural programs and Traditional Counselling programs. These programs addressed both the

individual needs of the Aboriginal youth and also included group activities where all youth were

included. The success of the programs was in providing positive cultural experiences for
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Aboriginal youth and including all youth in the program. Many institutions explained that the

drawbacks included fmancial restraints and that this, combined with a negative attitude towards

the programs made them tentative. A discrepancy between institutional needs and the needs of

youth also impacted on the legitimacy of the programs. Several recommendations surrounding

these programs based on the information received from this research appear in Chapter Five.

The second phase of research addressed the needs of the youth as defmed by the youth

within the young offender custody facilities. The reader is given the opportunity to experience

firsthand the outpourings of the youth through their poetry and artwork as presented in the book

they titled: The Wavs of Life (Appendix B). In this way, the reader becomes a witness to the

youth by acknowledging their pain. They support the youth's hope in the struggle to grow in a

healthy and loving manner. In reading through this poetry, my tears shared their prayers for hope

and healing.

Following is a summary of my own experience of having read through and interacted with

the voices of incarcerated youth through their poetry and their artwork as presented in The Wavs

of Life. The nature of this section is: What I learned or "Insights Gained" which is a heading ,

borrowed from the document compiled by the Edmonton Community and Family Services

entitled: Listening to Abori2:inal Youth at Edmonton Young Offenders Centre (1993).

The poetry was submitted by Aboriginal and non-Aboriginal incarcerated youth. I have

chosen to include a summary here rather than within phase two for two reasons. First, my

personal insights about the outpourings of incarcerated youth were distinguished from the themes

that the youth themselves chose and the discussions surrounding them. At the same time, each

insight is followed by two or three examples from the written work of the youth for clarification.
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Second, these insights summarized here, not by thematic organization, emphasize the circular

nature of growth and perception. Poems about spirituality, poems about love, poems about anger,

etc. were scattered throughout the thematic categories. The themes have the potential to

compartmentalize the work and it needed to be stressed that this was not the nature of the

creative process or the growth process. The holistic process is more than the sum of its parts.

By organizing these insights in this way, it is hoped that the reader will feel encouraged to read

through The Ways of Life and formulate their own insights. (This book is provided in

Appendix B.)

What I Learned or Insights Gained

1. Youth experience difficulty in expressing their emotions. In some cases, they are numb

yet aware of the need to grieve. Often they must do this alone.

(p.222)

"Can I cry

I cry for you

I will

but not with

"Why don't I cry

Everyone has a reason to cry."

tears

"Grieving in a hungry pain

I cry

cry

crying in the lonely distance my soul" (p. 219)

so no living thing could know ...

" (p. 223)
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2. In expressing their emotions, they believe that in some cases they will be seen as weak

or vulnerable and left open to more hurt. In other cases, the expression of their emotions

is empowering.

"But what happens if I let fear out,

What if I let it over ride common sense.

I'll most likely get hurt." (p. 251)

"I don't have to be silent, I have a voice to speak.

I can feel so good, it's like a mountain

Has been taken off of me." (p. 231)

"I
.

am a tiger

A mean tiger

NO ONE is allowed to touch

:ME! I'm afraid." (p. 237)

3. Several youth see suicide as a way out of feeling the pain. In some cases, this act is

the ultimate sacrifice for others and in other cases, it is the only way to gain control. For

others, suicide is a necessary yet futile act. For many youth, just thinking of suicide is a

coping mechanism. However, many more have attempted it at one time or another in

their lives.
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"But it's too late you already cut yourself.

You are not dead but much worse. You are a

soul with no future." (p. 218)

"So I dive far. Far away from the building

Plunging to my death. But I will no longer

Have to listen to my cries of sadness . . ." (p. 219)

". . . But the darkness is gone and

I realize I have no future. Just the rope

around my neck and the razor I have to my

wrist. I care for only one thing to end my life

And start a different future." (p. 253)

4. Youth struggle with their anger, their hurt and the insanity of their lives. Awareness

does not necessarily mean they have the motivation or the ability to change. Many feel

lost.

"His emotions are no longer tender.

For he has been beaten.

He finds a cruel, dark world within

Himself. His emotions are trapped
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Tightly and locked for eternity." (p. 218)

"I understand now why it is so easy to continue this life style.

You don't grow remorse or regret

You build up anger

So what is the most common thing that goes

through your mind?

Revenge!

And again ...

It's just one more problem to deal with." (p. 224)

5. Youth write about wearing a mask. In some cases, this is a criminal mask and in other

cases they present a "happy face". The face they expose to the world shields them and

protects their vulnerability.

"Don't you hate it when you wear a mask inside,

You take your feelings and you put them behind.

You want to show your feelings but you just can't do it."

(p. 221)

"So behind the mask of a con

Lies an innocent human ...

" (p. 251)

(
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"I love to deceive

You see my anger, my shadow is like

a stranger." (p. 254)

"Temporary smile covers the gentleness of the unbalanced upbringing." (p. 224)

6. Many youth have experienced abuse and the cycle of abuse.

"The painful cycle behind the

Make believe image of the hurt one

Still lurks everyday,

Painfully ...

" (p. 224)

"I have stopped the abuse

I have the power to say no." (p. 236)

"Being abused is like having a scar;

For life." (p. 228)

7. Youth deal with the abuse in a variety of ways. Some try to forget, some rage, and

some hurt others. Few fight back by charging the person and if this person is a family

member, they experience more pain and anxiety. Some fight back by telling about the
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abuse. Some will not tell and remain fiercely loyal to the abuser. Several are aware that

they will not tell and that keeping the secret is very hard.

Many youth are afraid, blame themselves and/or lose trust in others. All youth

expressed their search over and over for someone to care for them. For some, physical

and emotional touch of any nature is feared and they do not let others close to them.

Some experience further abuse by the system that is supposed to help them. They have

feelings of betrayal and abandonment.

Many youth experience the abuse as internal, external and eternal pain. Several

youth maintain relationships that continue the abuse choosing to externalize the pain.

Some youth realize how much life they have missed out on because of the abuse. A few

youth expressed seeing the beauty in spite of their pain. Several want to help others

through their pain because they understand their hurt.

"Deep inside I love my daddy,

Whom I hardly ever saw,

And who put so many scars on my heart!

But why did my daddy have to leave me?" (p. 235)

"All I ever heard was 'don't tell or else ...

'

So I just kept sealing so many secrets and,

Emotions in the bottle in my stomach." (p. 222)
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Do you get courage

do you get pride

are you just proud

when you beat that child

are you that low? (p. 232)

"Have we really been taught?

Or were we just being used for examples.

To show society our imperfections." (p. 247)

8. The youth experience confusion and want to understand why these things had to happen

to them. Others believe that they can be teachers to others because they now understand.

"Well, I'm not really a hero because I was put

in this world to help others." (p. 234)

"So for all you abusive people,

Look at your issues and deal with them,

Instead of making others suffer,

From your hurt and anger." (p. 222)
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"Dragging a life style that I thought was only mine but

In realiness its 'Many too who suffered'." (p. 249)

9. Some youth see that self-realization brings hope.

"You gotta believe yourselves

and reach far down

And realize your lives are important." (p. 242)

"For everyone has a light. This light is the great endeavour of yourself." (p. 226)

10. Some youth reach out to others for help while others experience the negative and

hurtful impact of the judgement of others.

"Mistakes are real and a chance to grow

From them is the beauty of being

Ourselves ... but why do people judge from them?" (p. 256)

"He wants to find a life

but everybody is scared to help him." (p. 245)
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"I sit here like a rock

People see me as just another Indian

For they don't know the life I live

For I am human." (p. 243)

11. They search to understand the meaning of life and if there is a purpose to their pain.

They also want to understand the pain that exists for others.

"He's not perfect like any of us

Just another human

Being living for that strange and mysterious reason ...

" (p. 226)

"We're here to do are depth to society.

We are marked as criminals.

'Behind the walls' we're humans just like you!" (p. 253)

"Facing the mirror everyday but to only

Find your still here.

There must be a purpose or is it

'The thought of being human . . .'." (p. 227)
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12. Safety is an issue that may bring youth to be incarcerated. Some find power in the

negative image a criminal lifestyle brings. Some are afraid of being out of jail.

"All you need is Criminal pride. Just

To survive, on the inside." (p. 250)

"I feel so safe when there are locked doors around me,

No one can hurt me.

I can't hurt myself,

And I can't hurt anyone else,

But do I really need to be

Incarcerated for this to happen?" (p. 244)

"Your time has come to face your greatest fear,

As the gates open you take your first step into the

Thing that has haunted you since the first day

You came ... 'Freedom'." (p. 249)

13. For other youth, the experience of being incarcerated is cruel and they experience

despair. For several youth, the incarceration experience is their fate and their destiny

having learned that incarceration has been a multigenerational occurrence. In their prison

language, they see themselves as becoming adult offenders. Their "school system" is the
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system of incarceration (young offender, adult correctional, penitentiary or psychiatric

centre). This is acute for the Aboriginal young offender.

"Living here is Just like hell

This is how it is in my 12 by 9 cell." (p. 248)

"I lie awake at night in my cell.

Staring at the wall wondering why?" (p. 247)

"The big fence stands tall while the people

Inside are doing their own business

It's a very depressing day for the 'Lifer' as

He thinks about the past he once had." (p. 254)

14. For some youth, choosing a healthy lifestyle means that they will be alone. It means

rejecting others' opinions of him or her. For some, this journey to healing is lonelY and

frightening.

"Some say I will die in a car

Others say I will live in a Bar." (p. 241)



133

"I don't have to be the person that people

See me as being, or want me to be." (p. 236)

"All I want is to meet healthy people!

And be accepted by them.

I don't want to be judged,

By the way I dress,

The way I look,

Or the way I talk!

I want to overcome this fear of being alone." (p. 225)

"I hurt as a criminal

But, I hurt more as a lover.

As a criminal, I know I can change.

I'll be able to join society again.

But, for love ...

Can a person repair the scars?" (p. 302)

15. Youth search for someone to talk to, someone they can trust. Many believe that a

loving relationship with one person who cares is the support they need. Sometimes this

means an intimate relationship with another human being. Sometimes the relationship is

with a loyal friend or with a family member. At other times, this respect comes from the

( )
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self or from a teacher or another professional. These are issues that face all of humanity

and they are felt more acutely by youth in crisis.

"We came through a lot and are helpless

Without each other. We are two different people

But when we're together, we make one." (p. 295)

"Usually we have our own favourite

teacher. That we respect." (p. 232)

"I will do as my people tell me

I can listen and give love

I am normal

For I am a human." (p. 243)

16. Sometimes the. search for healing brings the youth to connecting to community or in

connecting to their spirituality.

"Nobody really knows who ... a higher power.

So with my word of prayer and sorrowness

May I find peace within the sorrounds

of this great 'creation'. . ." (p. 266)
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"It's the love of God and all mankind

That makes a better world you'll find." (p. 274)

"Then theirs always respect for

Elders for what they taught us." (p. 239)

17. Some youth find comfort in the creative process.

"He paints to be free from his emotions and

Bring out his true self." (p. 226)

"I write my poems everyday

Knowing that it's o.k." (p. 248)

18. Youth experience a fear of further abandonment by friends and family while spending

time in the custody facility.

"I look forward to your letters

And hearing your voice

So please don't forget me." (p. 304)

"Just remember my friend,

Even though you can't see me,

I'm always with you!
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So keep talking to me,

Cause I hear you!

And some day soon,

We'll be together once again." (p. 294)

"Please understand me mom!

Don't push me away,

I need your hand to help guide me!

And I need your love." (p. 301)

19. Some youth find comfort in the friendships that they make while they are incarcerated

and others miss those friends to whom they provided support and comfort on the outside.

"Weird ways of meeting a friend

Falling down

Calling for help

Losing loved ones." (p. 305)

"A fellow man has become in my dream, he once passed

Through my path of life,

He made a great deal of serenity behind

The mask of a con." (p. 249)
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"We've walked on the thin line

We made it all the way

Won't you help me out now

We'll take it day by day." (p. 305)

20. To youth, Nature and Mother Earth are seen and felt to be nurturing: providing love,

protection and guidance. Freedom is often seen as being a bird and the joys of being free

are being outside and being part of all living things.

"We take Nature for granted but never

Stop to think we need it there for

Us, Think what if we had no water

What would happen? We surely would

Die slowly.

So without love we are weak

And helpless . . ." (p. 295)

"I see an eagle but . . .

I just see my name.

The eagle drawing is a warrior bird.

He flies.

He flies and he will fly again. (p. 265)
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"When I was first born my body right at birth

I felt like a whole new growing earth." (p. 270)

21. Youth make the connection between the destruction of Mother Earth and their own

unhealthy lifestyle of "booze and drugs".

"Why comes to why in a common lifestyle

Among this destructed Earth we live in." (p. 265)

"The sun itself has its own

Requirements but does it ever not

Shine?" (p. 295)

22. Youth are aware of their happy childhood memories of enjoying the seasons. They

explore the ideas of life and death and rebirth through writing about the changes in the

seasons. They also write of the light and dark.

"I remember the days when I used to run free

and always climbed trees." (p. 221)

"All my life is proud of spring." (p. 288)

"Life is like a light bulb

Because you have to be created." (p. 220)
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"I pray to the Great Spirit for help, to help me fight this darkness his only reply is my

Child in order for this

Darkness to believe in yourself,

In time it will fade." (p. 268)

23 . Youth write of their pride in their culture and the Traditional ways. Some write of the

problems they experienced in the loss of culture.

"I like to dance fancy dancing

Because it's so beautiful

It flows from your heart

And goes by the spirit." (p. 282)

"But I'm proud of who I am

I'm stuck in white language

I wish I could talk my language

I only know a few words." (p. 263)

"His freedom is slowly

coming to an end.

His species has little

hope to mend." (p. 207)
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24. Aboriginal and non-Aboriginal youth write of the powerful and connective experience

of participating in a sweat lodge ceremony.

"Finding an inner power

You never knew existed.

Helping others by sharing your strength

To become a stronger spirit.

You pray for others and yourself." (p. 280)

"Because you felt like you were going to

become powerful, and made you happy

Because you done something for the Indian Culture." (p. 259)

"But I felt I had everything

I had wanted to say about my

prayers I said it. And after

that I felt good. And I like

that culture it's a good religion.

And I would do that again anytime." (p. 279)

25. Youth explore their school experiences, discuss their teenage development, and

examine the confusion within a society that values materialism. Some are searching for a
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way out of trouble.

"You gotta stay out of trouble

Go find a job and work or

Go to school." (p. 242)

"And then there's the most feared thing

about all of thing

It's the report card. Afraid of the

F's. But best of all are the A's

On top of that this tells you if

you pass on to anything grade.

Or if you failed.

Failed is a feared word.

Passing to the next grade

Is like pass on to a next generation." (p. 232)

"When we hit the teenage years

We experience what life is about.

And how fast it could be destroyed

From drugs, booze, divorce, fights

And most of all crime. . ..
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Every youth goes through one of

these pain sometime in hislher

youth years." (p. 239)

26. Through connecting with the inner child and the sacred centre, the youth find the way

to their voices. They speak of the pain and the hurt and the loss of their childhood: and

the hope in rebirth.

"Youths we start out young;

Learning to speak and are very playful." (p. 239)

"The thought of being human is burning

The inner most precious spot, the spot

Of emptiness." (p. 227)

"It was a feeling I had never felt before.

It was my voice I had never heard.

And it was my inner child.

It was finally talking, crying and letting,

These built up forgotten feelings out." (p. 231)

"And to let people hear my voice.
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I can't take that first drink,

When I walk out the door,

Or that first toke,

And that one line.

Those are so similar to a bomb fire.

All they do is burn my self worth,

Into a pile of ashes,

Waiting to be stepped on.

I have come to realize,

I'm a good person." (p. 244)

Discussion

My interaction with the poetry and artwork was summarized in this section on What I

Learned. I bring the accumulation of my own experiences and interactions with incarcerated

youth as a Teacher-Therapist in a custody facility for eight years to these insights. I am thankful

for the "gifts" these youth bring through their poems and artwork - their survival.

I was shown that youth learn how to pray through the cultural program and the Traditional

ways. Without these programs, the influence of negative peer association and an unhealthy

lifestyle increases and is legitimized as an influential factor in criminal behaviour. With the

Traditional programs, the youth experienced a light at the end of the tunnel and the institutional

incarcerational experience became a catalyst and a positive motivator for change. The interface

of old world values and the impact of materialism in new world values was shown to them.

School programs that are holistic and include the culture and experience of the youth were
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revealed as the most influential in fostering growth and self-worth.

Programming around Traditional ways was not intended to be political, or a privilege or a

"frill" or a "carrot" to be provided to a select few. The integration of community healing

experiences, the introduction of sacred self-worth within the foundation of all of creation, brings

the integration of the Self. Creativity and not destruction was taught, experienced, honoured,

valued and shared. Youth were appreciated and supported through true community and through

true community values. The experience of pain provided an opportunity for teaching, providing

there was the "right" teacher.

In the Traditional teachings, the experience of personhood was seen as connecting to those

who came before us and to those who come after us. This included the seen world and the

unseen world. These programs teach a way of life and being. Each individual brings a gift in

themselves to their community and the Traditional ways teach that the children are valued, the

youth are valued and through them the adult is valued and the grandmothers and grandfathers are

valued.

Through the programs around Traditional ways, First Nations People claim their heritage

in all directions and gain respect through all their teachings in education, economics, politics,

community development, the arts, housing, health, etc. Without this opportunity for integration,

further destruction of the circle occurs, providing more adults for the correctional facilities. Their

poems reflected this fear.

The youth filling our young offender systems today are really the survivors. They have

chosen the criminal behaviours in an effort to exist within some form of dysfunctionalism. This

was how they did it. Society, can choose to hear their voices, honour their pain, teach them to
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grow creatively and positively and learn from them about the world's suffering and choose to

show them the love of life instead. This comes more through tears, prayers, dancing, singing and

feasts, etc. than through isolation or even academics.

A discussion with youth in regards to the programs that addressed their needs within the

custody facilities revealed the importance of the visiting by family and friends and the need for

respectful and genuine contact with staff who care about them. This was highlighted in a

comment made by one of the teachers from within the western facility when he said:

The key is your spirit has to feel good and if it doesn't feel good, you need to do

some work The only thing I can say is that when some of them turn to me and

say, hi Mr. . That's my success, I like it and if they just give me a

friendly acknowledgement, that's it.... I don't want anymore than that, anything

else is like a complete surprise and a wonderful gift, gift wrapped and everything

because Ijust want people to feel happy enough that they can actually say that.

(West Teacher)

The youth need to feel good about themselves and these programs address all parts of the youth:

the physical, the emotional, the spiritual and the intellectual. It was found that when their stories

and their survival were honoured, healing could take place. Healing is a process and not a

product.

The youth explained that some formal programs addressed some of their needs, such as

the education program, activity program or the work program. However, caring for the self and

others was the most important factor in the delivery of these programs and the effect on the

youth. When a staff member respected them and listened to them, then they connected with the
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program. Traditional programming was very important to them and there was not enough for

them. The loss of programming in this area they believed to be because of security issues.

However, in actual fact, it was due to financial and attitudinal issues. In the five years that this

program had been in operation within this facility, there had only been one escape by two youths

and this was their first time out of the building. This was an incredible statistic when considering

the number of escapes or attempted escapes from programming and escorted absences, etc. The

security issue is invalidated when programming centers around a basic need. These points were

emphasized by the Native program co-ordinators who were interviewed in phase three, and, also

through anecdotal accounts in the survey.

This research indicated that the programs must be client-driven, experiential and

participatory. This does not mean that the youth design the programs, rather that the programs

were designed according to the needs that they expressed. This is an integrative approach. This

is the Traditional way - one approaches an Elder �th respect and in the proper way, with a gift

of tobacco and with their questions or requests for assistance and prayers. The tobacco is used in

a ceremony in the work of the Traditional Practitioner. The client requests the help.

The Elder, it was explained by the co-ordinators, was the foundation of the Traditional

programs. However, he/she was not the program. When this person was hired, they should not

be expected to develop the program or be the program because the Traditional way is the

collaborative way with the client - in this case, the youth asking for assistance with a particular

issue. The various people involved may also give direction as to the needs of the youth within

the program. A mistaken judgement existed in hiring an Elder and then not opening the

institution enough for hislher work and then cancelling the program when the resource person was
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not being accessed. The survey step indicated a variety in cultural program delivery and access

to the resource people. The program needs to be flexible.

The youth feel the oppression to a greater degree when the programs were offered and

accessed, and then suddenly the programs were dropped. As was the case here in their

discussions, the youth believed that they were responsible for this. They experienced further

racism and a negative self-concept when the Traditional ways were "tried" and dropped or when

the program was introduced, and it becomes extremely difficult to access the resource person.

The survey information emphasized the tentative nature of the cultural programs over several

years. This was indicated in institutions where cultural programming was extensive or just

introduced.

In many cases, the connections made with the resource people were the only connections

youth had to community and the only opportunity for healing. Measuring this process goes

beyond the institution. In this way, the Traditional programs must be seen from a process

perspective and not a product perspective. When the youth access the healing in these programs,

they in turn become "producers" or healers to others. In this way, the healing grows through the

community and is not confined by the idea that the healing resource is a limited resource.

The needs of the youth as seen by the youth were for community and self-worth. How

are we addressing these needs in the custody facilities? The special needs of youth should be

addressed by providing programs that allow for the witness of their pain, struggle and growth and

that celebrate their survival, as well as their transformation. A quality of life was emphasized

when the institutional experience least interfered with their growth at all levels - physical,

emotional, intellectual and spiritual.
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The Canadian people have an obligation to return what was taken from the Native people

of this land. The Canadian young offender institutions must stop becoming another attempt at

assimilating Native children like the residential schools. If we open our hearts and our eyes and

our ears, we have the opportunity to share in a true community, recognizing diversity as well as

unity rather than uniformity. The educational systems, the systems of health care, justice and

care for the environment could all change as a result of working together in a genuine

relationship with Aboriginal people and their teachings.

We can all benefit. Instead, more youth are facing longer terms of incarceration; more

youth are disillusioned through participating in systems that dehumanize them through

materialistic, competitive, and dispassionate foundations. This promotes denial and further

violence, and, further demand on the system. This research emphasized that the Traditional

prog�ams required balance in their approach and more than one person carrying the load. This

was emphasized by the interviews with the staff who work within these programs. Both female

and male were respected for what they brought together in the programs. Through all the phases

of the research, I was discovering similar components to the programs and similar goals.

These components and goals are summarized here. This is not intended to be a

prescription for Traditional programs because that is exactly the point here. These programs

should meet the needs of the youth within the facilities wanting these programs based on the

Traditional teachings and about the healing process. The youth need to be able to say what they

require.

From this research and through my own experience within the cultural program at a youth

centre, I have gathered common program components. These components cover many topic
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areas, and it must be realized that this is not an extensive list. Much more can be added.

Programming is for the group, as well as for the individual. As the youth and the co-ordinators

agreed, the cultural programming should be offered regularly and consistently and allowed to

grow with the needs of the youth as they grow within the Traditional teachings.

Program Components as Gathered from the Research

1. The Arts. creative expression and Traditional teachings.

� Drum Group

� Singing, chanting

� Dancing

� Traditional crafts such as beadwork, leatherwork, totem poles, quiltmaking, etc.

� Drawing and painting and learning about Native artists and Native art styles

� Mask making

� Storytelling through a Traditional storyteller and through reading and writing

stories

� Opportunities for drama, performing as well as exposure to Native theatre

� The inclusion of writers from the First Nations community to read their work

and talk about their work.

2. Classroom instruction.

� More focus in all subjects on holistic teaching and Aboriginal community values

� Native language instruction with opportunity to converse outside the classroom.

� Native literature, poetry and plays studied from an Aboriginal philosophy and

world view, i.e., valuing the community rather than the individual hero
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.. Native studies including current issues

.. History: Effects of boarding schools and assimilation by missionaries and the

government

.. Political and current issues experienced by Aboriginal youth, i.e. land claims,

self-government

.. Access to Native media programs and study of media expression. Many videos

have been made about and for Native people and these need to be a resource. The

First Nations Media Group was recently formed in Edmonton, Alberta including

Indigenous people from all over the world .

.. Traditional cooking

.. Access to Native publications and newspapers.

3. Lifestyles intensive programs.

.. Drug & Alcohol and addictions issues

.. Family dynamics

.. Inner child issues and abuse issues

.. Male issues/female issues

.. Talking circles, healing circles, sharing circles

.. Sports and nutrition

.. Parenting classes.

4. Opportunity for community.

.. Feasts

.. Pow Wow

( .. Le�hy stay and attendance at funerals

, 1
-
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� Extended family contact and more opportunities for family to participate in the

programs within the institution, i.e., a barbecue or a school meeting or a family

sweat.

� A connection to the Reserve community through resource people or programs

which include the community. In the western facility, for example, they had an

"adopt the reserve program" where they collected gifts and delivered them at

Christmas to the Reserve community.

5. Traditional ceremonies and nature.

� The sweat lodge ceremony on an often, regular and consistent basis

� The sweetgrass ceremony on a daily and regular, consistent basis

� Pipe ceremonies.

These ceremonies should include the youth through picking and braiding the

sweetgrass, picking up the rocks and attending to the maintenance of the materials needed

for the programs. These are all part of the process of learning the Traditional Ways and

the resource people are cared for as well. A sweat lodge on the grounds and in the

wooded areas is ideal. A tipi on the grounds must be utilized to meet the needs for the

teachings around the tipi concept, as well as provide a place in nature while meeting the

security needs of the institution. This could also be a "clean" place for the Elder and the

Traditional Practitioner to work with the youth. The tipi affords some independence.

Family visiting here would provide some comfort as well as security.

6. Health care.

� Doctoring with a Traditional doctor
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... Learning about Traditional medicines

... Outdoor survival and living off the land

... One to one counselling with an Elder

... Environmental issues

... Access to a Traditional Practitioner in times that individual youth experience

crisis, i.e., suicidal, death of a family member, etc.

These programs could be addressed through collaboration with other government agencies,

community agencies, as well as education facilities and alternative schools. The Friendship

Centre and the Reserve community were often listed as resources for cultural programs.

However, a Native Program Co-ordinator position is the key to linking the agencies and the

institution.

A youth committee within the institution can address the needs of the youth through

regular communication. Elders are the foundation to the programs and Native language

instruction is paramount in all programming. Language is about thought processing and attitude.

Language is about definition and "truth." Staff training is a major part of maintaining a positive

understanding of the Traditional programs. Not only are the youth supported by staff who

understand the Traditional ways, the staff also have the opportunity for growth, healing and self-

care.

Another area which needs to be addressed is security issues around the programs, those

that specifically impede the process. Without collaboration, these programs are wasted. Usually

the program is evaluated from a Euro-centric perspective. Since funds are limited, these

programs either become minimal or they die. The programs need to be genuine, have committed

funding and show respect for the teachings and the Traditional Practitioners through some



IF

153

flexibility for their guidance. The programs should be client-driven and integrative in their

approach. Clients need to be made aware of the programs and access for them must be available.

This needs to be considered upon incarceration.

Healthy Elders are "born gifted. " Youth who have not directly experienced the residential

school system continue to be affected by the grief and the loss. Their parents and grandparents

were often mistreated, ravaging cultural and family processes. Through the Elders and the

teachings and the Traditional practitioners, youth have the opportunity to heal the pain. They

connect with the lost generations and the lost childhood and experience love and connectedness to

the cycle of life and healthy male/female roles. Community connection is the key.

The youth who experience health through the Traditional ways know this is a process. In

connecting with the sacred self, their path in life is made more clear. Change takes time.

However, the support both from within and through others can bring hope for a joy filled quality

of life. Past, present and future are connected.

Change within institutions and systems is a difficult process. The programs within young

offender institutions need to address youth who inhabit these places. The solution to juvenile

crime comes through prevention programs. This research shows that Traditional programs can

become prevention programs. The emphasis on the creative, the positive, and connectedness is

the key; not destruction, negative/judgemental and isolation. The youth who have survived the

many dysfunctional situations they come from - either street life or home life - should be

honoured and their skills cultivated positively. The cultural program develops hope and values -

the incarceration experience should include these if the recidivism rate is to drop instead of grow.

The youth need to be celebrated and empowered in their ability to learn. Their poetry in
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this research is the evidence to that. Any cost cutting measures in the institutions should consider

the long-term perspective, including the perspective of the needs of the youth. The vision for

institutional programming should build on a collaborative approach.

With the evidence that educational programs are viable in custody faclities, the idea that

the "teacher is a healer" should take precedence over the "teacher as technocrat" (Katz & St.

Denis, 1991, p. 25). This research has shown that the focus of young offender education must be

on the whole person: cognitive, emotional, physical, social, perceptual, intuitive and creative.

This was emphasized by the teachers interviewed in this research. Global education and

community education enlarges the boundaries and infuses moral-ethical development of the youth.

In focusing on the gifts that are inherent in the youth rather than the deficits, the

institution can engage in motivating and impassioning the youth to develop the sacred self. This

is for the benefit of the youth and for the entire community. The staff who work within the

young offender facilities can learn through their interaction with the youth and the Traditional

programs to develop a quality of work life through genuine and positive connection in a true

community. This concept was discussed in the western facility in this study. The staff are also

given tools for learning. If the locus of control within the institution is coming from the top

down, the front line staff are at the bottom. This places them with the least amount of authority.

However, the front line staff interact the most with the youth. If the organization is based on the

web concept, then the youth are at the centre. Flexibility, as well as strength, is the key to

making change within the institution.

This research has discussed Traditional programs as living programs and not an answer to

questions. These programs take time to develop and the results are often exhibited outside the
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institution and/or within the quality of inner life for the youth. This is difficult to measure. The

Native Program Co-ordinators and the youth ask to be trusted. The growth of the program

should be accommodated and not limited by the structure. The tools and mechanisms for

communication, for research, for creativity and problem solving should be allowed in order for

the infrastructure to provide support to all aspects of the cultural programs.

It was shown that while funding was sometimes the issue impeding the process, it was

security, policy, racism and discrimination that were conributing factors to negative attitudes.

These combined gave a tentative nature to the cultural programs. This is a degree of

institutionalized violence - a continual process of oppression and dehumanization.

Through ignoring the cries of the youth and by devaluing staff through lack of training

and support, further bureaucratic dysfunctionalism is allowed. The cost is great, to both the

system and the youth. The system that is not allowed to adapt or create or collaborate or witness,

instead destroys. This research has shown that Traditional programs that are token, minimal and

a modified version of the Traditional ways continue to devalue the youth, the teachings and the

First Nations Peoples. This is another level of racism and denial, making change even more

difficult.

The number of youth being incarcerated is growing, as evidenced through the number of

institutions that are experiencing overcrowding. The number of young offender institutions has

increased and almost doubled in the last six years. Aboriginal youth have three strikes against

them within the system: they are youth, they are criminal and they are Aboriginal. Aboriginal

youth experience systemic oppression under the guise of exclusive education and western

analytical counselling as a form of rehabilitation. However, this study suggested that, for youth,
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the incarceration experience needs to provide a focus for a long-term vision of "good health and

happiness." This can be done by focusing on the youths' experiences and inclusion in community

processes as well.



1 wish that your grandmothers could see you now. 1 wish

they could reach out and touch you. For they were the
ones who gave their drums to you.

In the peaceful dark of yesterday, they lived strong and

proud, wise and beautiful because of their drums. Life
was long and well-lived. It died with dignity. The drums
were the reason. They made life worth living.

Anna Lee Walters

(Come, My Sons, 1974)
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CHAPTER FIVE

GETTING TO THE POINT

This is a critical time for researching the impact of programming around the YOA in

Canada. The YOA is fast becoming a political football with the increase in media attention on

violent crimes committed by youth. The need to respond to public outcry around the "protection

of society" principle of the YOA allows for further negotiations around age and sentencing

boundaries.

More attention is being given to lowering the age of incarceration to ten years old while

at the same time, shifting the sixteen to eighteen year olds to the adult correctional facilities.

The focus of the present research was on the inclusion of Aboriginal Traditional healing

practices in the counselling and academic programs for incarcerated youth.

Phase one of the research centered around a survey sent to all young offender facilities in

Canada (Appendix A). The impact of recent Aboriginal justice inquiries may be evident in the

high number of young offender facilities reporting on the survey that they included a cultural

program for youth (75%), as well as some form of cross-cultural training for the staff of these

facilities (50%). The survey respondents also wrote about the successes and difficulties of this

programming within the institutions.

Many programmers explained that the success of the program was in fostering a positive

self identity for Aboriginal youth. The inclusion of all youth in the program was also a positive

factor in a cultural exchange. This, in tum, introduced the healing concept of true community

cohesion.

Through reclaiming their cultural heritage and the Traditional teachings, the youth
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connected to themselves, as well as back to their families. The hope for change through the

healing process was increased when the programming in the institutions included Native Studies

for credit, cultural programs teaching the Traditional ways and counselling programs including

ceremonial practices such as the sweat lodge and sweetgrass ceremony. Although funding for

staff training in this area seemed to focus more on racism workshops, training was found to be

very important in establishing a deeper understanding of cultural issues for Aboriginal youth and

maintaining effective cultural programming.

The difficulties the survey information described were about the lack of funding for the

programs as well as the need to balance the security structures of the institution with the

treatment needs of some youth and aspects of the cultural program. In some cases, the youth

experiencing the most crisis had the least access to the ceremonies and Traditional counselling

because of their security restriction.

The type of working environment that was conducive for the Traditional healing

practitioners was often in conflict with organizational precepts and security structures, and,

therefore, an issue in maintaining the programs. The need for a collaborative effort within the

institution and with other organizations outside the institutions who may be the advisors or the

service providers for the cultural programs, for example, Friendship centres, was evident. The

survey information confirmed that cultural programs relied heavily on volunteers and were in

need of additional funding. This program needs to be firmly established rather than voluntary

and tentative.

The second phase of research involved The Ways of Life, which was a compilation of

poetry and artwork done by the youth in a secure custody facility. Their work was voluntarily
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submitted over a five-year period covering the time that the cultural program was implemented

in this institution. A youth committee from within the institution assisted in the process of

arranging the work according to its themes and commenting on their needs. The themes they

presented were: Confusion, which the youth defined as including pain, anger, frustration and

hurt, Understanding Yourself, Life Within the Walls, Native Style - Indian Way, Nature and

Love and Friendship. The youth committee also discussed the programs within the facility

which addressed the needs included in these themes.

The Ways of Life was included with this research and the readers are invited to

experience firsthand the outpourings of incarcerated youth (Appendix B). Through this

interaction, we learn about the lives of youth incarcerated in custody facilities. "A life history,

we learn, is but a particular form of life being lived. We cease being obsessed with accuracy

and seek the truth instead" (Balter & Katz, 1991, p. xxi). We become witnesses: "by witnesses

I mean people who are not afraid to stand up for children assertively and protect them from

adults' abuse of power" (Miller, 1981, p. xiii).

Two in-depth interviews with Native Program Co-ordinators within institutions in two

Canadian provinces were the focus of the third phase of this research (Appendix C). These

interviews suggested that this position be managerial while at the same time being directly

involved with the youth. This position was the most effective means to interaction in the

organizational flow of this program. It was also suggested that a youth committee guide the

needs identification process in the program enacting Traditional methods of seeking help. '

The interviews emphasized that the position of Native Program Co-ordinator not be in

addition to another full-time position, for example, a full-time case worker taking on the
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additional job of Native Program Co-ordinator. Of note was the difficulty in transmitting the

principles of Aboriginal Traditional counselling practices to other staff members, as well as to

the other components of the institutional system. It was shown that all staff involved in the

programs also experienced additional duties in educating staff. In order to maintain a positive

attitude towards cultural programs, comprehensive staff training was a goal for the co-ordinators

who were interviewed. The survey information also confirmed this need.

The co-ordinators had, at times, experienced sabotage and unnecessary and disrespectful

bureaucratic restrictions in the delivery and organization of the program. It was noted that the

respect for the Traditional healing practitioners by the system, through some staff, was often not

shown. Instead, a misperception of the Traditional ways bordered on discrimination. Not only

did the co-ordinators have to teach non-Aboriginal staff they also had to answer to other

Aboriginal staff within the facility and their guiding Elders outside the facility as to the "purity"

of the programs. I found the two co-ordinators whom I interviewed to be very dedicated,

respectful, most sincere, and hardworking individuals who brought to their positions a

tremendous amount of experience and commitment to youth. They honoured their commitment

to their work, as well as their dedication to the spiritual path that they themselves are on. They

explained that they were/are in constant contact with their own teachers.

Other staff who were interviewed in this phase included teachers in the Native Studies

programs offered in the academic area of institutional programming. It was discovered that the

Native teachers in one facility were also having to teach or educate other staff in other areas of

the building in order to support the youth attending the programs. This was also needed to

address the controversy that arose daily within the institution. A climate of discrimination, the
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fear of economic cutbacks, and the loss of jobs for staff have impacted on the acceptance of

Traditional counselling programs. This was both frustrating and difficult for the staff and the

youth who accessed these programs.

I found the teachers to be very sensitive to the needs of the youth, stressing the

importance of the program and the need to share and interpret for others who were suspicious of

their motives. Their dedication was clear and though they at times wanted to advise the co­

ordinator on some specifics of the program, they fully respected and supported his/her position

both in the community and as the Native Program co-ordinator. Time for these staff to meet on

a regular basis to support and share their work was also an important factor. At present, this

was not available to them.

Here again, it was found that the teachers not only performed their primary role, they

spent extra valuable time educating others and promoting the cultural needs of youth, focusing

on the hope for healing. They also connected with and were committed to their own spiritual

principles. The reality in this case was that "health and healing come more from love and

respect, for oneself and others, than from any specific therapeutic technique . . . and this is how

real healers practice, emphasizing this kind of heart-talk and heart-work" (Balter & Katz, .1991,

pp. xiii, xv).

The non-Aboriginal teachers whom I found teaching in the eastern facility defined their

positions a little differently. Funding was found to be a problem, however, as it was in the

western facility. The non-Aboriginal teacher who was teaching the Native Studies program was

sensitive to his own criticism that, though he had a great deal of teaching experience in this area

and followed the provincial curriculum, he was not an Aboriginal person.
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The second teacher interviewed was also non-Aboriginal. However, in a need to reach

the youth in his Geography classroom, he incorporated more Native history, geography, etc. and

was very excited about the learning that was taking place and the enthusiasm he and his students

experienced in his classroom. Together they were making up a curriculum that was focused on

the needs of the youth. The sensitivity of this issue for both teachers was evident and their

sincerity and candidness was appreciated.

The fourth phase of the research was an examination of the network of fmdings from all

phases of this research. The observations came from an "Indian Science" basis where all parts

of the tree were studied and the whole is more than the sum of its parts. The environment of

the programs being researched was important. This brings us back to the piece of legislature

that governs the system like an umbrella: the YOA.

After almost ten years in practice of the YOA in Canada, the call for inquiry is loud.

Although we live in a change-based society, it seems that policy makers revert back to familiar

guiding philosophies. The two ideas are contradictory and confusing. When times are tough,

the old and oftentimes dysfunctional habits naturally take over. So called "tried and true"

childrearing practices emerge allowing for a punishment perspective to take over. Racism and a

"blame the victim" mentality keeps society's demons at arms length supporting more

incarceration of youth.

Canadian youth who are incarcerated, on the other hand, cry out in their need for trust,

love, understanding, and self-identity; an acknowledgement of their pain and confusion; a

witness to their internal and external imprisonment and the need for their connection to both

community and nature in order to heal. The question of the nature of organizational needs and
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deep change centres around the inherent difficulty of making changes when the guiding

principles of the YOA are somewhat contradictory.

For the Aboriginal youth, the Traditional programs are a basic need. This is an

important point that has been missed through the tentative nature of cultural programming. On

the other hand, the tenacious nature of these programs responds to historical perspectives, past

practice and the demands of the future. Although the Aboriginal population is approximately

two percent of the Canadian population, 40% of incarcerated youth are Aboriginal. York (1990)

explained:

In Saskatchewan, 10 percent of the population is Indian or Metis yet more than 60

percent of the Saskatchewan jail population is native. Consider the City of Prince Albert

in northern Saskatchewan. Locking up Indian and Metis people is one of the town's

biggest industries. The town has three jails, all of them filled with natives. There is the

federal penitentiary where half of the prisoners are native. There is a provincial

correctional centre where 75 percent of the inmates are native. And there is a women's

jail where 85 percent of the inmates are native.

These statistics are bad enough, but there are signs that the native incarceration rate is

growing worse. Across Canada, the proportion of Indian and Metis prisoners in federal

jails has more than doubled in the past three decades and the number of native prisoners

is increasing much faster than the number of non-native prisoners. Within a few years,

natives in Saskatchewan will represent 80 percent of the prison population in

Saskatchewan, according to one provincial official. One statistic, above all others,

captures the full meaning of the great lock-up of aboriginal people in this country. It has
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been calculated that an ordinary Indian boy in Saskatchewan who turned sixteen in 1976

had a 70 percent probability of being thrown into jail by the age of twenty-five. 'Prison

has become, for young native men, the promise of a just society which high school and

college represents for the rest of us,
,

a committee of the Canadian Bar Association

concluded in 1988. 'Placed in a historical context, the prison has become for many

young native people the contemporary equivalent of what the Indian residential school

represented for their parents.' (pp. 146-7)

If the focus of the custody facility is on "protection of society" then we accept the

punishment model and live in fear. If the focus is on "criminal psychology" then we validate the

rehabilitative model and continue to isolate those in need of change. In looking at the special

needs of youth, however, habilitation and prevention models centre on the web including youth

and community. In any case, the change makers are in charge of the resources and the money

for programs. Unfortunately, money becomes the resource enabling change rather than focusing

on a quality of life for the young offender.

Balter and Katz (1991) explained the Traditional healers perspective on someone who

needs help:

They relate to her or to him as a person living in community; they don't treat the

person as a 'patient' or worse as a 'sickness' which must be isolated from the

community. They emphasize health, not disease; and they do not see disease

merely as something to be conquered and removed from life, but respect it as an

intrinsic part of the person and of life itself. These healers are servants of the

people, sharing their knowledge and expertise rather than hoarding it. Most
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important, the spiritual dimension is the basis for all their healing work. The

power of healing becomes a renewable resource; the more healing is received, the

more there is to give. (p. xvi)

The gap between the principles of the YOA and reality is wide, and the youth who are

incarcerated are falling through the cracks. We as a people suffer in the long run because with

youth in crisis, isolated from the circle, there is no "true" community (Peck, 1987, p. 88).

There is an imbalance between protection of society versus the needs of youth when youth are

alienated from the community.

In a "habilitation" model, on the other hand, love, respect, and humility are exchanged

and communicated. The institutional experience then becomes a catalyst for growth. This is

through trust and faith in oneself, others and the facets of the system. There is a guiding

principle within the YOA that is least understood and could be a bridge for change in addressing

both the needs of youth and their community (Paul Hnatuk, personal communication, May,

1994.) Section 3.1(f)(YOA, 1985) states:

In the application of this Act, the rights and freedoms ofyoung persons include a

right to the least possible interference with freedom that is consistent with the

protection of society, having regard to the needs ofyoung persons and the interests

of their families. (p. 618)

Unfortunately, the "protection of society" aspect shifts this back to a narrow definition of

safety and security and away from health and healing. Braden (1994) quoted Healy as saying:

"I hope we're at the end of the mistaken notion that jail earlier, jail more often and jaillonger

gives us a safer society" (p. 3). Unfortunately, corrections and social programs are flourishing
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industries and materialism becomes the basis of community. Community protection should mean

that delinquent youth are also valued through re-education. However, community is a larger

issue today than it was in the time of our great grandparents. Community is more inclusive in

the global community, the "human community" (Boldt, 1993). At the same time, this issue is

more complex today in that the sense of community needs to focus on very basic, yet detailed,

principles. The sense of interconnectedness and valuing community has somehow been lost in

the age of information and technology inherent in the foundations of an industrial society. Peck

(1987) talked about "true community" and Aboriginal people focus on healthy community.

In light of the findings of the present research, the need to examine the myths around

social reform become apparent. Roesch and Foisy (1986) highlighted four myths around

criminal justice reform.

One of the more popular myths of criminal justice reform is that most individuals

in the system are provided some form of treatment or support. The fact is most do

not . . . greater attention has to be paid to the extent to which reforms have an

impact on the intended populations, or indeed even reached the population.

A second myth of criminal justice reform is that the focus of change should be on

the individual, and that psychological treatment is appropriate for all, or nearly

all offenders. There is an implicit assumption that in criminal justice reform that

the individual is the source of the problem . . . society continues to pour more and

more money into after-the-fact rehabilitation or punishment of offenders rather

than try to understand and change the circumstances that brought those offenders

to the attention of the criminal justice system . . . greater resources might be
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placed in prevention efforts aimed at reducing the rates of crime.

Another myth of criminal justice reform is that psychological treatments, when

appropriate, were provided in sufficient strength to have an impact . . . There is a

need for a more narrow focus ofpsychological interventions as well as ensuring

that treatment integrity questions are addressed . . . consider the advantages of

focusing on the strengths rather than the deficits of individuals. This is more than

simple rhetoric; it involves a significant change in how offenders are regarded

once they enter the criminal justice system.

A final myth in criminal justice reform is that the criminal justice system is

actually a system and that it can function independently of other systems. The

parts of the criminal justice system (police, courts, jails, prisons) actually function

semiautonomously. This fact makes true reform difficult because the parts do

depend upon each other but often do not co-operate. Within systems change and

between systems change. (pp. 202-213)

They made the suggestion that "reframing the questions" and researching both

"immediate and long-term effects of an intervention" (p. 213) would assist in the process of

reform in the criminal justice system. Their stories are meant to teach us something: to

broaden our knowledge, to expand our awareness while at the same time taking us to the center

of ourselves. The present research indicated that there is a difference between being self­

centered - system-centered, and centering within relationship - centering self within 'true

community'. This defines a spiritual dimension in action. In this regard, Helgesen (1990)

described the organizational structures as an interconnecting web rather than a pyramid-like structure.
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The strategy of the web employs different methods in order to achieve different

goals. Since the most desirable spot in the web is the centre, the strategy of the

web concentrates on drawing closer to that centre by drawing others closer and by

strengthening the lines and orbs that knit the fabric together. Emphasizing inter­

relationships, working to tighten them, building up strength, knitting loose ends

into the fabric, it is a strategy that honours the feminine principles of inclusion,

connection . . . emphasizing the continual drawing closer and strengthening of

parts . . . orientation toward process . .. The strategy of the web is less direct,

less focused on specific goals and so less driven by pure will than the strategy of

the hierarchy. Thus, it is appropriate to the diffuse and growth-centered notions

of success that women have been criticized for holding. Proceeding by means of

strengthening the fabric as well as defining a series of objectives, it works in a less

linear fashion than hierarchical strategies. Where am I supposed to be next:

clearly an element of trust is at work here; also a sense offate, a conviction of

destiny that is anything but passive. The strategy of the web is guided by

opportunity, proceeds by the use of intuition and is characterized by a patience

that comes of waiting to see what comes next. (pp. 58-59)

It was suggested through this research that the nature of institutional change in the acceptance of

Traditional counselling paradigms, be approached from both an inner perspective, as well as an

outer network of collaborating systems. This means that programs address the needs of youth as

they define them. The position of Native Program Co-ordinator is key in connecting with both

the youth and the network of the justice system, including the institution. Traditional programs
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are "guided by opportunity.
"

Further Discussion

Research into the issues surrounding youth, First Nations Peoples' concerns, and justice

is varied. It is important that the institutions review some of these fmdings and relate these to

their positive efforts for change. Communication is the key. Haig-Brown (1991) quoted the

Latin American Jewish feminist, Judith Moschkovich: "It is not the duty of the oppressed to

educate the oppressor" and that:

People should find and read existing materials, she says, so that when the

opportunity arises, they can engage in informed conversations with those whose

voices have been too long excluded from mainstream histories. (p. 10)

The present research addressed a process of health, living and experiencing a quality of life and

learning to exchange feelings. Change, too, is about process.

Judge Sarich, in the Report on the Cariboo-Chilcotin Justice Inguiry (1993), provided

recommendations in several areas. He spoke of the need for within agency and between agency

change with a greater emphasis on the justice concerns of Native people. This change included

provincial agencies. He outlined several detailed recommendations under these topic areas:

1. Government Agencies:
A. Land Claims and Preservation of Resources
B. Military Training Area
C. Alcohol
D. Security Guards
E. The Chilcotin Chiefs 1864
F. Interpreters
G. Emergency and Forensic Services
H. Native Programs
I. Other Specific Recommendations

2. Police:
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A. A Native Police Force
B. Peacekeepers
C. Communities Wishing to Retain the RCMP
D. Policing in the Urban Areas
E. Policing Generally
F. Public Complaints Process

3. Search and Rescue

4. Courts:
A.
B.
C.
D.
E.

Justices of the Peace
Court Sittings
Family Court
The Crown Office
Documentation

5. Legal Aid:
A. Law Centre
B. Board of Directors
C. Director of the Law Centre
D. Special Duties of the Director Complaints
E. Duties of the Personnel at Law Centre
F. Duty Counsel

6. Native Court Worker

7. Community Law Centre, Quesnel (pp. 29-41)

This is one example clarifying the idea that comprehensive change must include all the

interconnecting parts if it is to be true reform.

Although this research was not intended to be a committee of study on the issue of

Traditional healing practices, this work calls for viable recommendations to assist in the change

process for institutional programs. These are summarized here and are by no means

prescriptive. Rather, they are given solely by this author and are intended to be a support for

affirming the healing process within the system.

The following recommendations are based on research findings, as well as professional
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experience. They are a summation of the fmdings and are intended to support the extension of

cultural programming in the institutional setting. These recommendations are grouped according

to the various program components.

Education Program

This research showed that some young offenders have access to educational programs that

include Native Studies for credit. Wherever possible, some form of credit should be received

for their work and participation. In some instances, youth have been out of school for some

time or they have experienced a very troubled school history. In this case, their participation in

the school program within the institution becomes paramount to enticing youth to positive

learning and to a positive self-concept. Through a community awareness approach to education,

Aboriginal youth are revitalized through relevant educational programs. Expanded programs in

this area for all youth increase community and promote lifestyle changes. Hanson (1985)

emphasized:

Action must be taken to develop the appropriate curriculum and educational structure

which can effectively interface with the informal knowledge and experience transfer

systems evident in each of the two realities. (p. 71)

In some provinces, the education program found within a custody facility is under the

jurisdiction of the provincial Ministry or Department of Education while the institution itself is

under the Ministry of Justice or Department of Corrections or the Department of Community

and Social Services. In other provinces, while they employ certified teachers, the employer may

be the Department of Social Services. This mayor may not impact on the education programs
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offered within the custody facility. However, interdepartmental networking is necessary,

perhaps for program development and certainly in the area of funding or shared services.

Funding for Native Studies or Cultural Programs in custody facilities is very important.

A case can be made for funding for educational programs that adds to the students' quality of

life. The chances for educational survival for the young offender increases. This could make a

big difference. Hanson (1985) explained in this regard.

An alternative but complementary educational process must be developed to serve the

different needs of those in the other reality. Due to significant lifestyle differences, one

stereotypical educational system cannot adequately serve both realities. (p. 72)

This may be the first time that education becomes relevant and has the opportunity to build a

positive cultural identity. This promotes healing across the generations and also within systems.

Recommendations

1. Where a Native Studies program is offered through a provincial curriculum guideline, it

should be offered to incarcerated youth. This is particularly important in institutions

where numbers of Aboriginal youth are high.

2. The teaching of a Native language, both oral and written, should be included in the

academic offerings in young offender facilities. Recognizing that the institutionalized loss

of language for Aboriginal people was through the residential school system, it is very

reasonable that funding be established and consistent for Native language programs for

credit.

3. The Native Studies program needs to emphasize current issues and activities, as well as

past history. In this way, it is a "living" program. This could mean including a
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drumming program as an extra curricular activity available to all youth, for example.

4. It is suggested that programs in Social Studies, and Literature would include Aboriginal

content.

5. Incarcerated Aboriginal youth need to have access to a Native Studies program for credit.

When this program is not available through a provincial curriculum guide, a locally

developed program could be designed and submitted to the Department of Education for

accreditation.

Cultural Programs

This study found that some form of cultural programming was important in young

offender facilities, as evidenced by the 75 % of institutions responding on the survey as offering

some form of the program. The programming in most cases was recently implemented and

perhaps going through initial experimentation stages. This impacted on the funding of the

program, as well as perceptions and, in some cases, the misperceptions of the program. The

Native Program Co-ordinators who were interviewed in this study explained that for Aboriginal

youth, the cultural program was paramount in providing inner direction and community

connection.

It was found in the survey step that though the Aboriginal population in Canada was less

than two percent of the general population, the Aboriginal youth population in custody facilities

was 40%. Indian and Northern Affairs Canada (1993) has predicted that the Aboriginal

population will increase at a rate two times faster than the national growth rate. Further to this,

the majority of Aboriginal people were described as being under 30 years old, while in the non­

Aboriginal Canadian population, the higher percentages were between 30 years old and 45 years
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old, with the highest being over 65 years old. It follows, then, that Aboriginal programming in

young offender custody facilities deserves much more attention. Aboriginal youth have a right

to these programs.

The research showed in describing this program that it contained structural components

from a Traditional point of view where genuine respect for the needs of youth was valued. It

was indicated that more professional respect needed to be shown towards the Traditional

practitioners who are trained and highly skilled. In addition to that, the institutional space they

worked in should be "clean" in a spiritual sense and the institution needed to accommodate this

request. When it does not, it becomes a "token" program showing another degree of racism.

The unhealthy aspects of the institutional community need to be recognized before a

"true" community can emerge. We need to be aware of the developmental stage of the

institution within the present organization. How do organizations make change? �ow does a

cultural program that is based on being client-driven, experiential, participatory and not political

fit into the perimeters of the institution that focuses on order, structure, and security? In this

study, the Native Program Co-ordinators explained that focusing on the relationship with the

youth is the key.

If we were to understand the impetus behind the forming of young offender custody

facilities, we would see them based on what Kohlberg (1969) called stage one in moral

development: Punishment and obedience orientation. Erikson (1968) called this stage Trust

versus Mistrust. This would explain the emphasis on security, order, and boundaries for

protection. The system is egocentric and Eurocentric, and control and structure provide the

identity. This is not meant so much to be a criticism as it is a fact and effective organizational
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change cannot take place without awareness.

Kegan (1982) and other developmental theorists discussed the stages of development.

Kegan defmed the culture of "embeddedness." This was described as the time of a perceptual

and evolutionary sense where "the infant climbs out of a psychological amniotic environment"

(p. 121) and the part that embedded him in the life force delivers him to a new evolutionary

stage and balance. Kegan (1982) concluded:

Each new evolutionary truce further differentiates the selffrom its embeddedness in the

world guaranteeing, in a qualitatively new way, the world's distinct integrity, and thereby

creating a more integrated relationship to the world. Each new truce accomplishes this

by the evolution of a reduced subject and a greater object for the subject to take, an

evolution of lesser subjectivity and greater objectivity, an evolution that is more 'truthful'.

(p. 294)

This understanding is helpful when speaking about systems and change. Enmeshed is not the

same as embedded. As described by Kegan, the latter encourages growth, development, and

interdependence, not co-dependency. Awareness of the developmental stages is effective for

implementing organizational change in order to reach the stage of 'true community' and 'true

reform'. The Saskatoon Adlerian Society Newsletter (1994) explained that Adlerian thought

centers on four basic needs for developing self-esteem: belonging, uniqueness, power, and

freedom of expression (p. 3). If the programming in young offender custody facilities promotes

uniqueness, then the element of belonging can be positive rather than criminal or oppressive.

Traditional ways are not evolutionary nor linear. The character of the Traditional ways

is in their embeddedness, as well as in the dynamics of interrelatedness. Brendtro, Brokenleg
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and Van Bockem (1990) explained:

Treating others as related was a powerful social value that transformed human

relationships. Drawing them into one's circle motivated one to show respect and

concern, and live with the minimum offriction and a maximum of good will. To this day,

one of the similarities among various Indian peoples is a quiet, soft-spoken manner of

dealing with others which results from a world view that all belong to one another and

should be treated accordingly. (p. 37)

Traditional ways exist in "the moment" and are not intended to be political. This is more than

the sacredness of the "I" and "Thou" counselling relationship; this also includes "We" and "Us"

and the Creator in a genuine relationship at the same moment. The community is included and

spiritual energy grows. A relationship with the land is included also.

In order for cultural programs to "fit" within the. institutional system, the system needs to

become aware of its own infancy. The youth are akin to the "life force" within the institution.

In their poetry, they invited the reader to understand their needs.

Katz (1993) talked of this process:

Through an act of what can be called moral exploration, the healer merges individual and

sociocultural development (Katz, 1986; Katz & Kilner, 1987). The healer as moral

explorer is sent as the community's emissary to uncharted realms of experience - areas of

psychological, social and spiritual ambiguity for the community, areas in which the

meaning and structure of reality are confused or underdeveloped. On their return,

healers struggle to make meaning for the community as they interpret those realms and

pose new questions; in short, they offer guidance in the central issues of individual and
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cultural change. (p. 67)

The research fmdings emphasize a correct attitude and a genuine sense of relationship, as well as

commitment as being needed for program development. The institution, in order to reflect

genuine change or 'true reform', needs to be guided by integrity and build on a "correct"

relationship to the youth that inhabit our custody facilities.

Recommendations

1. The needs of Aboriginal youth in custody facilities suggest the inclusion of a cultural

program. This is vital and valid for the learning of lifestyle choices. This program is an

effort in combating the recidivism rate.

2. An advisory committee of youth similar to the Indian Brotherhood and Indian Sisterhood

movements found in adult correctional facilities needs to provide direction of the

program. This ensures the Traditional approach that is "needs specific".

3. The cultural program is defined as "client-driven, experiential and not political" (John

Cuthand, personal communication, February, 1994). This program is about relationship,

community and healing.

4. The institution needs to have a recognized position such as a Cultural Program Co­

ordinator. This position works well as a management position where this person does not

have additional duties, other than interfacing with youth and the administering functions

of the position. This person would be the liaison between the community, the institution

and the youth. Together with the Traditional healing practitioners, he/she set the

program according to the needs of the youth. The Cultural Program Co-ordinator should

be of Aboriginal ancestry.
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S. An Elder is a trained professional. The employment of this Traditional healing

practitioner does not in itself constitute a "program." In other words, the Elder is not a

program. However, an Elder needs to be one component of the cultural program.

6. The cultural program should be client-driven, i.e., by the needs of the youth within the

facility. However, they do not design this program. The resource people in the cultural

program need to reflect the cultural orientations of the Aboriginal youth within the

facility.

7. Evaluation of the cultural program should come from a number of sources: the youth,

the community youth workers connecting to the institutions, families of the youth, the

community's assessment of the youth's behaviour, and the institutional case workers.

These assessments need to include the youth's behaviour and lifestyle change, both within

the institution as well. as beyond the institution and including their rate of incarceration.

These ongoing assessments need to be considered when it comes to rearranging

programming for incarcerated youth.

8. The funding for the cultural program should be consistent, ongoing and equal to

established budgets for other institutional programs. The funding could be co-sponsored

from components within the institution (i.e. education, counselling) or this could be

outside and interdepartmental (i.e. Health, Justice).

9. The outside agencies supporting the cultural program through resource people, programs,

and funds need to be acknowledged as collaborating systems. These organizations should

be included in the evaluation of the programs and in their search for additional funds.

Letters of support and collaboration on funding projects should help maintain the
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partnership.

10. Managers, administrators, and front-line staff need to be educated, through training,

workshops, and staff participation, about the Traditional teachings and the components of

the cultural program.

11. The issue of security concerns should be addressed and additional funds need to be

accessed for the Aboriginal youth experiencing crisis and most in need to attend

ceremonies outside of the building.

12. Payment for resource people within the cultural program should be according to labour

standards. Perhaps the many volunteers need to be recognized and the "experimentation"

period of the program needs to be over. This would mean recognized positions and

sufficient funding.

Aboriginal Counselling Program

The recommendations for a cultural program also apply to a counselling progr� based

on Traditional practices (i.e., counsel with an Elder and ceremonial practices). This allows for a

matter of choice for the youth. This approach is to be client-driven, experiential and

participatory. The institution is being requested to become a partner in the healing process. Out

of respect and with an attitude of genuineness, the system needs to open up to trusting in the

process.

If the system is to change and if the system is seen as an egocentric organization, how,

then, can change with the inclusion of Traditional healing/counselling programs be experienced

"safely" and without threat? Personnel responsible for the key components need to agree to

dialogue and to work with the program. Kegan (1982) has asked "How many times is it the case

.'
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that our experience of being taken incorrectly is due to our having addressed the stage rather

than the process" (p. 293)1

The institutional attitudes toward Aboriginal programs need to be examined. Hanson

(1985) related that it should not be assumed that Aboriginal people all have the same goals. He

explained further:

The Indian/Native situation, as seen by a programmer, is no longer a conflict between a

white culture and an Indian culture, but rather a number of complex and interacting

problems which develop as two contrasting lifestyles attempt to occupy the same

environment. In a contemporary sense, the progress of Indian/Native people is not being

judged by their progress as an aboriginal race, but rather on a basis of how they are

responding to the insensitive process of acculturation. (pp. 5, 12)

Authentic change is not viable through "token" or "showcase" programs, as this only serves

oppression further. If the egocentric organizational goals are dominant, then transmission rather

than transformation is taking place.

Aboriginal counselling programs promote healing through learning a way of life. In

many cases, a whole and complete identity is developed within the Traditional ways and the

opportunity to grieve the losses through a community sense is the key for many incarcerated

youth. Although many Aboriginal youth have not directly experienced colonization, the pain of

this is very real today in the loss of healthy parents and family. In this regard, Boldt (1993)

stated:

Indian youths are emerging as the most tragic legacy of Canadian injustice to Indians.

From their childhood experiences of violence and destructiveness they have learned a

'l'l/II,W-
- .'eo n....,

iii;
.-

, ......-



�-----------------------,_-----------------------------------------------------

182

culture of violence and destructiveness towards themselves and others. The levels of

social pathology would indicate that this generation of youth has experienced a level of

dehumanization even greater than that of their parents, whose children of age five or six,

were forcibly taken from their parents and communities and made to attend residential

schools where they were robbed of their identity and spirit. (p. 61)

One could reason that if Indians were able to relinquish some of their bitterest memories,

it would free them to concentrate on creating a better future for their children. But, such

logic is misleading. It implies that Indians' sense of injustice is a function of their

memories instead of a function of Canadian political, judicial, economic, and social

processes, attitudes and actions. It disregards the fact that Canadian injustice to Indians

is real and ongoing and it cannot be treated as a figment of Indian memory. It pervades

all of Canada's social, political, economic and legal systems and it covers the entire time

spectrum: past, present and future. How can Indians have confidence in future justice

before past injustices have been corrected? Indian cultures place a heavy responsibility

upon each generation to honour the design of the Creator, which is the essence of their

Indian-ness and their identity. The present generation of Indians would betray their

ancestors and they would be negligent of their survival offuture generations if they did

not insist on a redress ofpast injustices, because past injustices are also present and

future injustices. (pp. 23-24)

Unlike the English, the French and other Canadian immigrant countries whose mother

countries serve as a 'cultural preserve', Indians in Canada are the only repository of their

cultures and if they are not empowered to save their cultures, they will disappear
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completely. (p. 51)

Boldt referred to Indian "as a legal-racial category defmed by the Indian Act" and the term

Indian "which has reference to the fundamental philosophies and principles inherent in their

ancestral customs and traditions." Boldt warned that "they will become extinct as Indians; they

will survive only as Indians, that is the legal-racial category defmed in the Indian Act" (p. xvi).

Recommendations

1. In institutions where the incarcerated Aboriginal youth population is midrange to high

(30% - 90%), a full-time Traditional healing practitioner needs to be available for

counselling. This person is to be funded and allowed the same professional respect as

facility psychologists, i.e., an office, input into case planning, etc. In addition to this,

ceremonial practices should be accessed by those youth in need and not based on a

system of privileges. The practitioner could be accessed for family counselling. In

institutions where the Aboriginal youth population is low (1 % - 30%), youth should have

access to community programs who employ Traditional healing practitioners.

2. The Aboriginal counselling program should include healing circles, talking circles, as

well as purification ceremonies conducted by knowledgeable, skilled, recognized, and

healthy traditional practitioners, and in some cases, private counsellors from the

Aboriginal community.

3. Youth should be allowed a choice in the type of counselling they feel comfortable with.

This effort mayor may not be collaborative. However, it is hoped that some degree of

shared participation take place either between the facility psychologist or the case worker

for the youth and the Traditional healing practitioner.
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4. In the case of where an Aboriginal youth is experiencing "other dimensional" difficulties,

(i.e., ghosts, or bad medicine), a Traditional healing practitioner or an Elder should be

employed for assisting this youth through this crisis. This concern is legitimate and must

not be dismissed through a misunderstanding of cultural ways. In this same way, a youth

requesting Traditional medicine for healing physical ailments needs to be respected and

efforts must be made to accommodate this process. Funding for this could be co­

sponsored through health and institutional medical funds.

5. Community involvement is part of the healing process and this should supercede concerns

over control of this program. The link back to the community is the key to quality of life

and providing support for the youth, eg., a family sweat.

6. It needs to be understood that the counselling program may include principles of

psychotherapy. However, the nature of the program should not be evaluated on this

basis. Activities involving storytelling, for example, or other components of the cultural

program are also part of holistic healing ways.

7. This program and its methodology could be open to non-Aboriginal youth who choose

this path based on its experiential nature and the spiritual honouring of pain. These

youth, however, must demonstrate respect for these ways and the Traditional healing

practitioner should be consulted in this regard.

Staffing. Numbers of Aboriginal Youth and Training

The survey in phase one of this research showed that numbers of Aboriginal staff in

young offenders institutions are comparatively low in relation to both Euro-Canadian staff and

Aboriginal youth. The survey also indicated that 75 % of these custody facilities offered some
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form of cultural programming.

Although these institutions also offered staff training (50%) in the areas of racism,

discrimination, and cultural awareness, this training was explained by the Native program co­

ordinators as being a continual priority for them. Additional time was being spent educating

staff in order to maintain positive attitudes towards cultural programming. The survey

confirmed that more staff training was needed. Staff training is a very necessary initiative in

developing awareness and creating a true sense of community in the institution. Through the

methods of sharing and honouring diversity, we gain unity in a human community.

Staff training can be two-fold for young offenders workers. They could participate in

cultural programs and experience the variety of ceremonies and Traditional teachings along with

the youth. In this way, they observe the learning with the youth and allow their own

experiences to direct awareness and growth. Traditional teachings are based on personal

experience and this is the most sensitive method to furthering education on cultural principles.

The second form of training should involve at least five days of training in the year

covering a range of topics: racism, residential school experiences, spirituality, etc. This

number is not unreasonable. In Basic facts about ... Corrections Canada (1993), it was

explained that the Federal Human Resource Planning Branch averaged 7.5 training days for each

corrections employee during 1992-93. This was excluding new corrections officer orientation

(p. 51).

Recommendations

1. All staff including full-time, part-time, temporary and casual should receive the maximum

of training on cultural issues for Aboriginal people. The training needs to be ongoing
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and consistent. This is particularly important in institutions where numbers of Aboriginal

youth are high.

2. In addition to the institutional cross-cultural training, staff should be funded for three to

five training days to attend cross-cultural training of their choice.

3. The training co-ordinator for the institution could increase the training options through

interagency and interdepartmental training sessions. This would maximize the dialogue

between professionals, thereby sharing a wider systems orientation to the program and

lessening ingrown rejection of the cultural programs. Additional funding can be achieved

through a co-sponsoring effort.

4. A committee of interested staff within the institution could be formed within the facility

to assist in supporting the cultural program within the institution. Hanson (1985)

recommended that "the new strategy must ensure that the promoters of progressive

change are also, in fact, the guardians" (p. 30).

5. The professional organization which supports staff working within young offenders

facilities, i.e., the union, the social workers' association, etc., needs to participate in its

own training programs on cross-cultural issues. An inner support organization should be

formed to address the specific needs of Aboriginal staff and any difficulties they may

experience, i.e., a Fairness Committee within the union. Discrimination and racism,

whether it is overt or subtle or systemic, cannot be tolerated and needs to be addressed.

6. The youth within the custody facility should have access to a formal committee within the

facility, including the Native Program Co-ordinator, where they can lodge any complaints

in regard to staff being racist or discriminating against certain cultural practices. The
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committee needs to be empowered to investigate and address the complaint. Some form

of training for the staff needs to take place.

7. A professional library of articles, books, videos, etc. in the area of Aboriginal issues and

counselling methods needs to be set up and available to staff.

Conclusion

Collaboration between programs in young offenders facilities allows for broader

dimensions and quality choices for incarcerated youth. Collaboration, if it is genuine and

available, is effective, as suggested by the present research. Ross (1992) spoke of the

collaborative approach to treatment programs:

From what I have seen thus far, this combination of intellectual and spiritual

healing seems to be a potentially powerful tool . . . success comes from the Native

insistence that the whole family be involved. Another part involves putting a

stamp of approval on the disclosure and discussion ofprivate feelings and past

traumatic events, together with learning how to speak of such things. The third

part involves the use of traditional ceremonies (which may also be new to many

Native people, thanks to our efforts to eradicate them) and the capacity of those.

ceremonies both to 'cleanse' each individual and to then prompt him or her to

solemn re-dedication towards helping other family members in need. (p. 147)

This collaboration cannot be used in a prescriptive manner. Ross (1992) went on to conclude

that resources needed to be used to further communications and that "we must understand how

little we actually understand" (p. 186). This was reflected in the in-depth interviews in this

research where the co-ordinators called for more staff training. The youth also educated us
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about their needs through their poetry and artwork in The Ways of Life.

Hanson (1985) wrote a programmer's handbook that is a guide for understanding the

variety of philosophies influencing the future of Aboriginal peoples' development. He based this

handbook on two concepts:

'Socio-cultural stratification' is based on the fact that unlike the dominant society.

human relationships within most Indian/Native communities are not based solely

on economics. politics. socio-economic prestige or position within the hierarchical

power system. but rather on a stabilized set of socio-cultural relationships. The

second concept. . . was developed from the realization that various Indian/Native

socio-cultural groups are reacting differently to the acculturation process whereby

the aboriginal people are being pushed or pulled into the single reality dominated

by the modem industrial society and its institutions. In contrast to this imposed

process. there is increasing evidence that a significant number of Indian/Native

people desire the opportunity to build upon and modernize the holistic subsistence­

oriented lifestyle of their recent ancestors. (pp. 1-2).

In essence, he recognized the need to develop programs that address the needs of people

who believe in the Traditional ways and that a different set of principles apply to Aboriginal

people who orient themselves within the Traditional ways, as well as the industrial model or

change-model. Hanson (1985) pointed out that a third group emerges as being marginal:

In a modem industrial-oriented reality. movement throughout the socio-economic

structure is facilitated by a number of often inter-related factors such as money.

power. race and political or religious affiliation. However. as the concept of
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stratification within Indian/Native communities is based on social, cultural and

psychological aspects, this middle group is in a marginal position between two

contrasting but legitimate realities. (p. 32)

Understanding that the Traditional ways continue to provide a meaningful way of life today is

paramount when designing programs that involve First Nations Peoples.

Considering all the factors is necessary in the study of organizational change, as well as

reviewing what has worked. In problem solving, one needs to go back to the source. If the

source is defined as money and funding, however, there is no easy method except to review past

practice, listen to and learn from history, and to relate it to both short term and long term goals.

York (1990) explained further:

To help aboriginal people understand their rights in the justice system, some

provinces have introduced native courtworker and native court communicator

programs. However, the funding for these programs has been cut back in recent

years and Saskatchewan, Nova Scotia, New Brunswick and Prince Edward Island

have eliminated their programs altogether. The program in Saskatchewan had

been saving about 250 native people from jail terms each year, according to one

estimate, yet it was killed by budget cuts. (p. 156)

What emerges here is a short-term gain with long-term painful effects philosophy with the

continued suffering of First Nations' Peoples and with increased cost to the system. This is a

cost to the human community in the long run.

How much does it cost the government to fund 250 inmates in a year either within the

Federal prison system or the Provincial correctional system? Where did the research indicate
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that the cut in this program would in fact be an appropriate cost saving action? This leads

to the economic facts. These facts were alluded to in the present research. The justice and

social systems are industries.

'The offender is not born in the Indian - the Indian is born into a system which

offends,
,

ChiefLouis Stevenson told the Manitoba aboriginal justice inquiry in

1988. 'In a free and democratic society, this system was to be 'just' for everyone.

It was 'just' for the probation officers, because it gave them a livelihood. It was

'just' for the police officers because it gave them a sense of duty to lock up Indian

people. It was 'just' for officers of the Crown, so they could close their files after

another Indian is incarcerated. It was 'just' for the personnel of the jails ... The

justice system thrives in this country, and the commodity that provides the fuel is

Indian people'. (York, 1990, p. 174)

Webber (1991) emphasized the same point with reference to the youth:

It is hard to imagine many kids would be on the street if schools were committed

to educating and guiding students at greatest risk for personal ruin; ifpublic­

assistance programs extended realistic financial support to families and

individuals, including adolescents in need; if social services provided family

counselling and community-based mental health clinics to help disturbed

youngsters before they hit bottom; if the state guaranteed kids loving alternatives

to dangerous homes; and if the corrections system were dedicated to rerouting

budding delinquents. It is hard to imagine a street-kid problem would exist if male

violence against women and children did not. (p. 248)
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This research highlighted funding issues for cultural programs within custody facilities. Funds

do not appear to be going into prevention programs or habilitation programs but, rather, costly

incarceration. Thiscost is not only fmancial, however, as we pay an even greater cost with the

loss of our youth and the loss of cultural diversity in our community. The very narrow focus of

material security brings with it the expense of bankrupting society and a deficit in community

values.

It seems that we have forgotten that incarceration of youth is the extreme measure under

the provisions of the YOA. In reality, incarceration is used for many purposes other than

justice. At times, a youth is sentenced in the absence of parental support in court and, at other

times, a youth prefers to return to a custody facility for safety reasons. If custody is to address

the habilitation needs of youth, then programming around the individual and specific needs of

youth needs to be at the centre. The inclusion of Aboriginal Traditional healing/counselling

programs speaks to justice within a true community.

Roesch and Corrado (1983) argued that "a program should justify why a selected

intervention ... should be presumed to have an effect on recidivism, the quality of life, or any

other outcome variable" (p. 392)., The Department of Justice, Canada is reviewing the YOA and

they emphasized that "the solutions lie in a partnership approach" (Young Offenders Project,

p. 24). Where do the youth fit into this and who are the recognized partners?

Instead of getting lost in blame, guilt, and yet another inquiry, let us first agree to an

active partnership and that relationship is the key. This partnership needs to be seen as a

marriage. It is a collaboration recognizing the relationship and interaction between individual

and sacred pursuits. Only then is this a true and healthy community. Although each partner
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has a role to play in the community, they are not two halves of the whole - there are many parts

to this circle.

This research presented the needs of the youth through their poetry and artwork. Their

need for understanding and empowerment is very real. The Native program co-ordinators and

teachers within two Canadian custody facilities emphasized the support for healing and teaching

programs that included Traditional teachings for incarcerated youth. The current trend in

Canadian young offenders institutions, as evidenced by the survey, is to include some form of

cultural programming. It is not enough. It is only a beginning. Now is the time for a

commitment to the youth, to the community, and to healthy institutions; to allow the process of

deep change to continue in its development with respect to all parts of the circle.

"ALL MY RELATIONS"
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APPENDIX A: SURVEY



-----------------------

SURVEY

Please complete the following information. Your facility will be referenced by a code

number to keep confidentiality and to ensure all answers are anonymous.

A DEMOGRAPIDC INFORMATION

1. Please provide information regarding resident youth in the appropiate box(es) below.

Males Females Age Sentence Boundary*

Open

Custody

Secure

Custody

·Sentence Boundary - i.e. 3 months and under Secure Custody boys 12-18 yr. old.

2. What is the percentage ofyouth under the following categories resident in your facility?

a) Non-Aboriginal youth

b) Aboriginal youth



Facility Surveyl2

3. Please indicate the tribal heritage ofNative youth at your facility by checking the"

appropriate categories listed below.

a) Blackfoot

b) Cree

c) Dene

d) Inuit

e) Metis

f) Ojibway

g) Saulteaux

h) Sioux

i) Other

specify

4. Of the tribal heritage category of the group that is represented in question #3 which

group in the Native population is:

a) most represented in the population _

b) least represented in the population _

s. What is the percentage ofNative staff in your facility? _

6. Do you offer Cross-Cultural Training to your staff?

a) yes
_

b) No
_
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7. Ifyou answered "Yes" to the previous question please write a brief description of the

progrrun. ___
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B. PROGRAM INFORMATION

8. Do you offer an accredited Native Studies component in the academic portion ofyour

program?

a)Yes _

b) No
_

9. If you answered "Yes" in question #8 please describe this program in terms of:

a) Resource material (give bibliographic details).

b) Texts used (please give complete bibliographic details).

c) Do you have a provincial curriculum guide?

A)Yes _

B)No _

10. Do you offer a Cultural Program to the youth in your facility?

a)Yes _

b) No
_
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11. Ifyou do offer a Cultural Program please answer the following questions:

a) In what year did this program begin? _

b) Please give details describing this program.

c) Please give details of the method of the delivery of this program.

d) Please write the name of the Cultural Program Co-ordinator.

e) Please write the name of the Resource Person.



\.. J
Faeility Survey/6

12.Ifyou answered "Yes" in question #10 then please check all those categories which

apply to those components of the Cultural Program.

a) Bead Work

b) Dancing

c) Elders

d) Healing Circle

e) Language Instruction

f) Music

g) Pipe Ceremony

h) Storytelling

i) Sweatlodge

j) Sweetgrass Ceremony

k) Talking Circle

I) Other (specify)

;'c"""I�' Ii au; .'11", - _.. _
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13. Does your facility offer a Native Counselling component to youth?

a) yes
_

b) No
_

14. Ifyou answered "Yes" to question #13, please answer the following questions:

a) What year did you introduce this program?

b) Who is the main resource person of this program?

c) Please describe this program in two or three paragraphs.
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15. Please check those which are allowed by your facility at the request ofan individual

youth. You may check one or both of the sites indicated (whichever is appropriate).

In the additional space please write a description ofany other ceremonies that may be

included.

Within Outside

Facility Facility

counsel with an Elder

counsel with a Pipe-

carrier Sweatlodge

Holder

doctoring bv an Indian Healer

a Sweetgrass Ceremony

attendance at a family sweat

Hairburning Ceremony

attendance at a

Sundance

attendance at a

Women's Full Moon

Ceremony

attendance at a Name

Giving Ceremony

attendance at a Feast

Other

(
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16. Ifyou checked any of the categories in the previous question, then please answer the

following questions.

a) How are the programs you checked funded?

A) Facility, specify. _

B) Individual youth's expense, specify. _

C) A combination of A and B, specify. _

D) Other, specify. _

17. Ifyou answered "No" to one or more ofquestions #8, 10 and 13 then do you see a

need for programming in the following areas within your facility at the present time?

a) Academic - Native Studies Credits

b) Cultural

c) "Traditional" Healing/Counselling-----

J..t' • .,..

�, .

�\ ..

�\ ---------------------��---------------------------------�------ .
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18. Please check all those that apply to providing services to youth in your facility..

a) Art Therapist

b) Clinical Psychologist

c) Educational Psychologist

d) Facility Psychologist

e) Facility Social Worker

t) Native Traditional Healing Practitioners

g) Private Counsellors

19. Does your facility offer Native "Traditional" Healing/Counselling to the youth?

a) Yes
_

b) No
_

20. Ifyou answered "Yes" in the previous question:

a) What year did this program begin? _

b) Please write a briefexplanation ofwhat prompted the inclusion of this service to

the youth.
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21. I am very interested in your opinion and your experiences within Native programming
at your facility. It is important to share your story. Please write several paragraphs

reflecting on successes, drawbacks, effects and future goals ofNative programming.

22. Please indicate your interest in receiving a copy of the completed study.

�Yes _

b) No
_
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APPENDIX B: WAYS OF LIFE
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HIS RESENTFUL MIND.

WHY?

HE THINKS TO HIMSELF AS A

TEAR RUNS DOWN HIS FACE ••••

AGAIN AND AGAIN AS MORE

TEARS RUN DOWN HIS BITTER FACE.

HE CRIES AND CRIES AS THE ECHOS

ARE TRAPPED IN HIS SENSITIVE HEART.

HE'S VERY QUIET AND DESTURBED IN

HIS ·SMALL WORLD OF HURT· ••••

FOR HE FEELS CONFUSED AND INSECURE

AS HE SITS IN A DARK CORNER

FRIGHTENED, ALONE, HATEFUL, LONELY AND NERVOUS ••••

1>.�.
HIS EMOTIONS ARE NO LONGER TENDER,

FOR HE HAS BEEN BEATENED,

HE FINDS A CRUEL DARK WORLD WITHIN

HIMSELF. HIS EMOTIONS ARE TRAPPED

TIGHTLY AND LOCKED FOR ETERNITY •••••

ADVICE

AS THE RAZOR SLICES YOUR WRIST. YOU LAY THERE

J.C.

WAITING TO DIE. A FIGURE AWAITS YOU TELLING YOU

THRRES MORE TO LIKE SO LISTEN AND UNDERSTAND.

YOU FEEL SO HAPPY AND WANT LIFE MORE THAN YOU EVER

HAD. BUT IT'S TO LATE YOU ALREADY CUT YOURSELF.

YOUR DEAD MORE DEAD THAN YOU EVER SEEN. YOU

HAD MADE THE WRONG CHOICE. SO DECIDE YOUR FATE

BEFORE YOU DO IT •••••

T.W.
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FEELINGS

YOU HEAR THB CRIES OF YOUR INNER SOUL •

WAITING TO BE RELEASED. WANTING THE

FREEDOM YOU'LL NEVER GET. SO YOU HAVE

A CHOICE LET YOUR CRIES OUT OR LIVE YOUR

LIFE IN AGONY FOREVER ••
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SO I DIVE FAR,FAR AWAY FROM THE BUILDING

PLUNGING TO MY DEATH. BUT I WILL NO LONGER

HAVE TO LISTEN TO MY CRIES OF. SADNESS ••••••
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Abu8e

2-1-2.

Ioften ask myself,
What i8 it like to have a dad?

Inever had onel

Ialways hear people talk about their dad.

Imissed out on 80 much in life,

While some people were getting love, attention and happiness,

Iwas sitting in a corder,

Trying to protect myself,

Prom being hurt one more timel

There was no laughter and happiness,

Between me and my so called father I

Whydid he pick me to hurt?

AllI ever heard was -don't tell or else ••
-

SoI just kept 8ealing so many secrets and,

Emotions in the bottle in my stomache,

That I just couldn't hold it in any longerl

Igrew,so much anger and hate towards men,

Ijust wish I could kill them alii.

Butthat wouldn't sol�e anything,

Iwould jUst get my freedom taken away for lifel

Butafter learning so much about abuse,

Ifinally came to terms with myself,

Andfound out that all men are not sickl

Butwhy can't they just deal with there i••ues,

In8tead of taking it out on inosent people I

Sofor all you abusive people,"

Look at your issues and deal with them,

Inst.ad of making others suffer,

MY POEMS

AS:',I LAY IN MY BED AT LATE HOURS OF NIGHT,

I LOOK AT THE HUNDREDS OF BRICKS SURROUNDING ME.

THEY START LAUGHING. "LAUGH I NEIlERliHEARD BEFORE,

POR THEY KNOW I AM HELPLESS, THERE'S NOTHING I CAN DO

TO MAKE THEM STOP, THEY JUST KEEP ON LAUGHING THEIR

EVIL LAUGH, SO I GIVE THEM WHAT THEY WANT. MY LIFE ••

I WAKE UP IN THE MORNING THINKING IT'S JUST ANOTHER DAY.

I LOOK IN THE MIRROR REALIZING THE ROPE BURNS

AROUND MY NECK BUT I DON"T REMEMBER DOING ANYTHING

THE NIGHT BEPORE. I START CRYING NEVER STOPPING TILL

I FEEL THE COLD PRESENCE OF SOMEONE BEHIND ME. SO

I LOOK 'BEHIND HE AND STARE INTO THE COLD LONELY EYES

OF DEATH. NOW I UNDERSTAND I AM NOT ALIVE FOR I TOOK

MY OWN LIFE IN MISERABLE MADNESS THE ONLY WAY I

KNOW HOW ••••••

T.W.
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Prom your hurt and anger.

'l.C.



THE COMFORT THAT SHOULD HAVE BEEN THERE
'

MANY YEARS HAVE PASS,ED.
NEVER HEARD, NEVER SAW.

�T. TO THINK, WHAT TO FEEL.

I dUST DONT KNOW•••

mE HEJ�ORIES ARE THERE BUT

ONLY TO BE FORGOTTEN.

OFTEN mOUGHTS COME BY BUT

ONLY ANGER RESULTS.

WE COMFORT THAT HAVE BEEN' mERE
WAS NEVER mERE.

THE qUESTION THAT CONFUSES US ALL
WHY'l

I dUST DONT KNOW•••

J.C.

THE UNKNOWN ANSWER

THE DAYS HAVE PASSED. EVER SO SLOWlY.

mE SUN SHONE IN THE HOST DEEPEST

AREA O� �E ..
DEADLIEST CENTER.

flOIl A COHPLmt UNREAL BEING •. LOOKIN!;

FOR AN HONEST ANSWER•••. ANYWHERE.

THE REALINESS OF ONE SELF, IS

DEADLY TO THE HUMAN EAR.

CRYING IN mE LONELY DISTANCE

SO NO LIVING THING COULD KNOll•••

..l.<:' •
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SPIRITUALLY, MENTALLY
mEPAlffFUL CYCLE BEHIND THE
MAKEBELIEVE IMAGE OF mE HURT ONE
STILLLURKS EVERYDAY,
PAINFULLY•••
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WHOLENESS OF. THE HURT

TEMPORARY SMILE COVERS mE

"GENTlENESS OF THE UNBAlANCED

UPBRINGING.

ACOATOF ARMOR SURROUNDING
.

�ETENDER ·WHOLENESS OF THE HURT· •••
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Alane
I'm 50 scared to be alone.
P.JUBt don't know what I'm vanna do.
I don't wanna become'lonely again,
But I don't wanna feel like
I alwaYB need some guy by my Bide.
I wish I had at leaBt'one true friend!
I find it so hard to walk alone,
Dr 90 to school alone.
Even though, through my troubled time In life,
I actually was alone.
I always had people bV ma when
there was alcohol, druvs and money aroundl
But when It came to hard times,
Everyone ran away.

•

And I ·was left there standing alone
To handle it by myself.
All I want is to meet healthy people!
And be accepted by them.
I don't wanna be Judged,
By the way I dress,
The way I look,
Dr the way I talk!
I want to overcome this fear of being 810ne,
and this shyness that is,
Really stopping me from doing,
A lpt of things in my life.
If I could only taka that first stap,
Through the doors of school,
A meeting, or any kind of a positive group.
Life would be so much easier!
But the time ha. come now,
For me to open my eyes wide,
·And to use all th••••

Posltlv. pow.r and energy,
That flows so strong throuvh my body.
And reach out to the positives in life.
Because.1 have finally learnt,
That good thinvs don't come by easy.
And if you want something, .

You have to work for it.
So I have made the decision,
To achieve positives in my new life.
And push all negatives away.
I'. not gonna let people,
Push me and pull me down.
Because that was the past!
And now I have climbed out of my shell,
And been reborn.
I'm reafy to reach out,
To positive people, places and things!
And to start 811 over 8gain, �
To create the 1 ife 1 r... ll V ",a"l:.. N.\':

c..co.
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- THE PAINTER -

LIFE IS THE BIG THING THAT WONDE�! THROUGH

HIS FIERCE MEMORY.

MINUTE BY MINUTE. HOURS BY HOURS AND DAYS

BY DAYS HE DEVELOPS A STRONG EMOTION TO BE

FREE FROM THE PAST HE ONCE HAD.

HE PAINTS ;ro BE FREE FROM HIS EMOTIONS AND

BRING OUT HIS TRUE SELF. /

HE'S NOT PERFECT LIKE ANY OF US. JUST ANOTHER HUMAN

BEING LIVINO FOR THAT STRANGE AND MYSTERIOUS REASON •••

..l.Co.
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�C"U.b\-<-o..\(on
TllE nlOUGHT OF BEING HUMAN

HINDS' CRY FOR THE WANT.
THE DRIVEH.TllOUGHT TO'BE HUMAN IS UNEXPLAINABLE.
TODAY WAS YESTERDAY NOTHING CHAN�ED. ONLY TllE

UNWANTED IMAGE OF BEING HERE.
.

DAYS AWAY BUT STILL HERE.TllE WORLD MUST KATE HE

OR IS IT THE THOUGHT OF BEING HUMAN?

C�� THOUGHTS COME TO A STOP BUT TO ONLY

REMEMBER WHY THEY DID. ,

THE THOUGHT OF BEING HUMAN IS BURNING
THE INNER HOST PRECIOUS. SPOT. THE SPOT
OF EMPTINESS.
FACING'TH�HIRROR EVERYDAY BUT TO ONLY
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FIND YOUR STILL HERE.

THERE HUST BE A PURPOSE OR IS IT.

'-THE THOUGHT OF BEING HUMAN-...
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- LONELY MAN.-

AS YOU SLOWLY PUT THE BULLETS INTO THE GUN. YOUR

BODY TREMBLES. FOR YOU KN�YOU ARE GOING TO DIE.

YOU 'FEEL THE WARMNESS OF THE BARREL RESTING IN

YOUR HOUTH � YOUR FINGER SLOWLY· SQEEZES THE TR I GOER •..

YOU HEAR THE TURNING OF THE: CHAMBER MOVING SLOW TO .

SLOW. SO YOU: SQEEZE HARD AND ALL YOU HEAR IS A CLICK.

YOU ARE NOT DEAD BUT HUCH WORS.E. YOU ARE A SOUL

WitH NO FUTURE ••••••

>

,..W.
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�hi.poem is in dedication ·to a special person who has helped me

th�oughthe bealing process.
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REALITr

Ifinally walked through it.
�hroughthat big black wall.
Ithought I could never do ttl
Iwouldconstantl, climb half wa, up ••••

�usttobe pushed back down.
Iwouldlie on m, back, drowning m,self in the tears,
Thatwere flowing down m, cheek••

Iwouldbuild up enough courage, tq .ta�t crawling again;
Butitwas like there was a ball and chain on m, leg.
Icouldnever get an,where in life.

.

Iwasalways told to never talk, nor feel or .ee •••••

Sowhatcould I do, but· be eilent?
Butitwas to much for me.

Itwastime to break these chains that are around mel
Ihadtostop letting people steal., power I
Icouldn't let men use me. abuse me, and throw me awa,l
80Ifinallr .,ot back on m, feet.
Iwasverr sbak,. but managed to walk to that.
Bigblack wall and touch it.
Idecided it was time to take some bricks down,
SoIreached my lonel, hand out,
Andasked for help, and kept asking,
UntilIreceived.
Itwasafeeling I hac! never felt before.,
Itwasmy voice I bad never heard.
Anditwas m, inner child.
Itwasfin_II, talking. cr,ing and letting,
Thesebuilt up forgotten feeling out.
Istarted taking control of m, life,
Andstanding up to peoplel. .

Peoplewho thought the, could hurt mel
Ispokeout and started IetUng people know,.
Howthe,burt.me and made me angr,.
Idon'thave to be .ilent, I have' a voice to speak.
Icanfeel and m, eye. are open, so I can seel
Ifeelso good, it'. like a mountain
Hasbeentaken off of me.
It'.like I ,ained .• new strength.
I·mounted wings lik. an .agle,
Icanfl, and not get tired,
AndIc.n walk and Dot become wear,.
It'.aMIRACLE... I

c.c·
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ME

IAMONEFUCKED UP GUY, I DON'T KNOW

WHATTODOANY MORE. SHOULD I END MY LIPE IN £MORTAL

SINORINANGRY RAGB. I DON'T KNOWII IF I HANG

MYSELFTHEY'LL CUT ME DOWN. IF I SLASH UP THEY'LL

STICHMBBACK TOGETHER.

IS'NTTHEREANYWAY OUT OF THIS COLD AND LONELY

WORLD.WHYCAN'T I FIND PEACE IN MYSELF TO TAKE LIFE

ASITIS.INSTEAD OF HOW IT IS? MY LIFE MUST END.

THERESNOON TO GO TO. I'M SO SCARED BUT IT HAS TO

HAPPEN.IHAVB TO GIVE MY LIFB TO THE DEVIL. BYB MY

FRIENDS.DON'T TAKB THE EASY WAY OUT LIKE I WILLI I

HATE THE UNKNOWN SHADOW
T.W.

THE CREEPING OF THE UNKNOWN SHAWDOW IS

WITHIN US. WE ALL THINK WE'RE SECURE BUT

IN REALITY WE ARE WEAK.

THERE IS A DARK AND COLD SIDE WITHIN US ALL

BUT WE PRETEND ITS NOT THERE. THE EVIL LURKS

IN OUR MIND AND WEAKENED SOULS.

FOR WE TRY TO AVOID THE DARK SlOB BUT

IT'S STILL THERE TO HAUNT US UNTIL WE

PUT AN ENDING TO ITI

FOR WE MUST PUT LIGHT INTO ·THB UNKNOWN SHAWDOW·

AND PIND A NEW WAY OF LIFEII

J.C.
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My Daddy
I woke up ana mornln9 and ha was vane!
He wa. vane, my daddy!
And he wou'd never be hame again!
The one who I thouvht wou'd .'ways love me!
He wa. the one who picked me up when I fell and skinned my knee!
Dh my daddy! .

I .tll' remember all the thing. he taught me ••••

But h. wa. vane!
And I wa. too young to underst.nd •

She •• id they Ju.t didn't 'vet along!
I h,rdly .ver .aw him.
My daddy, h. wa. suppa•• to care'
It •••med h. Just didn't have time for me'
But that·wa. al.o year. ago,
I think now I understand •••

But thera's .till ana que.tian that remain.,
And th.t' ••••
Why 0 Lord, did thl. have to h.ppen to me????
Why.did my daddy h.ve to va,
And 1 eave m. all alan•••
I know h.'. an alcoholic,
A per.on who has a dls.a•• ,
And needs help,
But he can onlv vet If he wants it •

He must .dmlt to him•• lf he I. sick and needs help •

Naw It. ��a late, he'. a'ready vane!!
But Lord this 1. ao unfair.

.

He i. my daddy and need. help!!
But I feel so helple•• Lard,
Becausa It .eems he .tlll doesn't have time for me!
Deep inside I love mv daddy,
Whom I hardly ever .aw,
And who put so many scars on my heart!
But why did my dad.dy have to '.a..,e me??

I, •••• ,:.-.

"!\\'"
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TheReal me

� 2�\o

C-)
It'areally me.

I'mfinally getting to know the real mel

After'17 yeara of ao much pain, and anger

I'matepping out of my ahell.
Ihavevisions of being reborn again.
It'.so excitingl
Butyet so confusing.
Iamdoing things that I thought.
Icould and would never do.

It'sactually bappening to me.

Icanbe myself, I no longer have a mask.

Idon't have to be the person ,that people,
6eemeaa being, or want me to be.

Ihave.topped the abuse.
Ihavethe power to s.y NOIII
Icanactually .ay that " I Uke myself

It

Ihavestarted speaking aloud,
Letting people know my storr.
I'mtrying to pass on what I have learnt.

Andgive the helping hand that I received.
Letting people know th.t they aren't .lone,

But.ttimes that ia _a not ao e••,.

Itryto talk to people,
AndheJp them out,
ButIseem to be pushed away.

Idon't understand why people won't stop the t�Jrt.

My.heart cries and pounds ao loud from angerl
I�uatcan't stand to see people go through,
HhatIwent through I

Heareall _0 much better than that.

ButIfinall, carne to realize,
All'Ican do b tell my .torr,
Andhopeful 1, people will Ii_ten' and learn.

.

" ,

. '.
,

.,

1:

:2 " LO:s.:L

-r�e.. WOJCb w,\\n."" O'A.'("'be..'"e..'b
h.'f. •



r:J
';J

';rPct!�&� �
'.", s
A g �

-

�� �g_ �� s s
f

..f�('ol i3 0 ,It

!i'6'BP1
;:: l' 3, �. �..c::. rH� 3�.
A" �J �,.

'0 (/ "CI
(J'" (p"_pJ ��
� � <t

,.. :r

�
�
e-
('
....



0

�. �1l��?�1.;;
or "'�J.�pp""i �

: .' .

n�tjI�F� 21fff�
'"

&
,_ ,. p .s -0 £I t' (.D II c;e.
"J;r � p. iJ
• ,_

-0 i!" � If 0 ,,_ ..,.. � CO
, of""�r.� � I! p �o

",-

p
, If l' 1(.P)'

". t; ...
'

.

� (I 0 -If 2-1-0 ftl" a
? i��&.t��!��

�
(7

,
; ({_ �r !1
� 0 � (' � � 3'"
It) ." 0 P- r � e
a .,.. 3 if �

,.

� � }
� e

to

'" CJ'

n �
0 �

r. t.
".

y;- .

�
.r:--

.

,::",:"

�
'.�.

. ,

I



 



\\�O�n\on

Ooe"b \e.\e."'b\OV\ o.l;(e..u ou..'C" C"r\oC)o..� , O\�O��\�
�*'� wo...'"\ ""e,. o.s:.* '? Ot\e. .�\�\'\... -\"'\'n't...�o •

\\0""c.cu..\.&. \e.\�"\"b\o� �o��\'o\.,\ o..�.c;e..dr 0.\\ -Yn���

-\n\"5� ?

\,�'C' on� • �'o\n� \�o.� �e.\e."t'b\Q1C'\ d.De.'O o.'��c:.."

�e.oQ\e... '<'O\- �u.�� Qe..o�\e,_, 'ov..\- e."�i,\tooo..,-\,
e.,,� "\C)"'- o.'C'e. o.�e.c:...�e...o. '0,,\ -\e.\e..,,'�\C)"'" \-\­

�c:, ��o.� ,,\O'-A e.o..\, o.C'\",,'f,.., �'n�"" ,,\ou.. \NeJ::t.C J

'nC)"" ,"\0"," o.t..�, \1!:)u..o..\� be..���e. �OOo.. -t'0'C"
��"'-SQo\e to.o..,; '_\" (\.,,1

Te.\�" \&\0'"' t� o.�"e.�" �'lNelC�"'-\ \'n�\","e.�CJ:.. an

,,\Gu.� m\'C\� � owe..\\ � 0\0... ''ne. ",a\lo.'C'\� ore..

�C'e. e..�\\,\ \� \('\-\C) �'n.'C'\�b. �� Ob

,,\o\�c..e 0"'" �e.\e."\�\.a",. \e.\e.'�""('b'c)"C\ \� 'le..'C",,\
f"\t&\e..c::t..O.\� a.no. ""o..'n\�u..\o..-\-� au..'C" '('C'\\n.�.
cr;CJ)u..�� \\ W'\\\ rn.o.'-I-.e.. '-l..b ��'=-\ c:.e.'C' ....Q..\n

'lNo.,-\"b. \\ ,",o..� u..� W�b � e._ o..'C'e.. •

Ob ,",au.. -\'n\C'\'t.. 'r�()...\ �e.\�"�b�o", o.�I!:.c...�"O ,,\0\10.7
�e.. wo.� \"- \� \� -\"no.\- """"e.'C"e.. \�'t\.\ �,\�o.,\
�C)-\- o..��c:..-\e...d '0,\ \e..\e."\�'o�.

T.".

TKANKS ANEYWAY

so tiered of waring this fonnie amile

That I've wore for this last wile

for evrey day ia a rizing sun

I'll go to my grave and those who try to

save a life that just was'nt ment to be

THANK'S ANEYWAY
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Aa.achmlnut. passe. by,
Anotherbutterfly enters my stomach.
It'sgattingso clasa to the big day.
Thedavaftrial, .

Notknowingwhether the final warda,
Thatentermymind will be ••••

"GuiltV"ar"Nat guilty"!
AmJgoingtabe sitting behind these,
Whitewallsfor a period af time?
DrwillJbefree?
Andaccomplishing the things I would like to in llf ••
Ifeelsasafa when there are lacked doors around me,
Noonecanhurt me,
Ican'thurtmyself,
AndIcan'thurt anyone else.
ButdoIreally.need to be,
Incarceratedfor this ta happen?
AllIneedtodo 1. build up enough strength,
Tostandanmy awn twa feet,
Andtoletpeople hear my voic••
Ican'ttaket�at first drink,
WhenIwalkaut the door,
Drthatfirsttake,
Andthatoneline.
Thos.aresosimilar to a bomb fir••
Alltheydots burn my s.lf warth,
Intoapileaf ashes,
Waitingtobestepped on.
Ihavecometo realize,
I'magoodperson.
JustthewayI am.
AndIcandoanything my heart,
Wontsanddesires.
I'mgonnaprove to myself, family, and friends,
ThatIreallywanna get on the right path.
IknowIt'snot ganna be an .a.y path,
Allthe..av,
Butatleastnow I have the strength and courage,Tomaketheright choices,
Inthefuture, .

Thatliesahead of me!!!
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THE FUGITIVE

I Wo.s a. killer' 01\) +�e ru.N

Like 0.. kid ho.\lil\)g My flA.'"

I hOod EXCAped secure Cv.S+ody
I wo� sure. �'{ loJou..IJ",·f co. tch Y'1e

StAye.d ocJ- .for c.bolAi .J."(�e vear'S
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My cell ho.s c, bi� wooJ doo,-
I sleel> ON 0. Ptol-ress au +�e floor
It STOYs Ct\J� -Ientpe.ture.. 011 l�e -I-;Me.
this is �'1. plA.l\JiskMe",f -Pot'" ,,,fy �r"Me

I co.tV? {I.,'",/< of ONe good do..,/
Oh how Ie! loue +0 �o ov.f QNd pla.y
lcl clo 0I0J'( -I-h;Nlj fo 5ee ""Y Dec.,­

She kl\Jor.Js .,uh.v 1,.,. loc.lce.c1. LAP he re

I write. my poe�'s every dCA.'{
KNowil\J� ·I-J"o.f if., ok
The. wiNd.ow. ,'s \}ery sma]!
I CC41J ht1rJly see -Pl.A.c.k c..ll
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for tl,at bo.d }h.'Nq I cl,.d -I-hcJ do.v
Li vi'\}9 here ,.s .r"sf I i� e. he II
ihis is how ,.� is ;rJ My IJ:byq Ce.1I
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MANY TOO
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WHO SUffERED

.A FE�LOW �N HAs BECOME IN MY DREAHp HE ONCE' PASSED

THROUGH ""PATH OF LIFE.

HE MADE A GREAT DEAL OF' TRUE SERENITY BEHIND

A �SK'OF A CON.
.

.

HOORY TELLS HE, ONLY WRT BUT UNf(NOIIING•• REAUSTICAi.lY
·.DRAGGING A LIFE STYLE mAT'r THOUGHT WAS ORLY MINE BUT

IH'REALINESS ITS • HANY TOO �O SUFFERED •••
A FEllOW HAN �O liAS A VlCTlH OF WRONG STILL

SEES HAPPINESS BEYOND THE �URT.
A FELLOW HAN HADE HE REALIZE THERES

OTHERS WORSE mAN THYSELF

.'

\ \00"- OX"ou..�o.
o.",Q. \ -\",,,'f,., e.'1e.t" '\ do.,\,
-t\-.\,,\. o..%)oU-\- �e.. eh,\­

a.n6.' -Yn\�\" o..'oou...\ -\lne.. Qo..b\-
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t\o\- �\'C\"-'� a.�u..� O�tt �eo�\e..

.
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bu..'t N:»"'-l \ \ oo'f.. 'oo.c...'4...
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. �C)�e.'o()� �e.\\
\ h� -\-'n.e.. 'oe.\\

-\-('"'� -\-a 50 -\-0 'C"c\,-\ �e\\
\Qo'f..\�� -Yn'('QU:C\n ('l\,\ \N\'C\o..o\t.\

-\0 �� w�o ��\\
\ \-.��� \\-� �o't 'C'n,\ 'ot"o
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0..'00\1..\ �� -'t��e.
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'oe..�O(e.. \ ��lc- �'\ O-oan"\
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BORN WITH EMOTIONS BUT TO UNKNOWNLY
fiND OUT

INSTITUTIONALIZED

AS THE WALLS OF DEATH SLO'fLY CREEP AWA! FROM YOU,

TAKING YOUR BREATH AND soun WITH THEM, YOU REALIZE

YOUR TIME HAS COME TO FACE YOUR GREATEST FEAR,

AS THB GATBS OPBN YOU TAKE YOUR FIRST STEP INTO THE

THING �HAT HAS HAUNTED YOU SINCE THB FIRST DAY

YOU CAME •••••••• ·FREEDOM·

J.C.

c·o.
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T,,4:.. "0,,\\ e..'M, INSIDE
\\00"- \.I..\) n�'"
o..nd.. 'C'\e." eH \\e..

o.nd..ne.'Ie..v- wOJnna. eo.k\ 50o�'o,,\e..
�u..\- ""'0"" \ e.e..e..

�� w�o \'\\ be..

ON the iNs'lde everY0tJe lied
.

To keep up there criMilJo..l pride
If 50Y?eoNe died
tJp body stooel. ArOUJJd. OrJcJ. crved­
You Jud ho.d. fo .keep ON moviu�
As f�e people \rUjt kee» ON �VOO"iN�
People sto.rted. +0 ge-l-· 805SY
50 I sto.r+ecL up 1Y1\f oWN liHle possy .

We beco.me W�oJ 'oS eo..lled. lite Ess�y C rtt'E'

Dar Color's were bl(AC k or bl ue .

SteeliN9 froM. rookie's like. yot..(
.

SeeMecl. ','ke. o, good tl-,;NCj -Ie. do
If VOL( Come fo :rCAj I
BeeD-u.se you got IVO ba.i I .

To a. vo;cl: .J-he fuss
Hook u.p wi fh us

All ��U Need ;s Crifl1;No.l pride. rtA.�+
To 'Survive, ON fhe. JNSID£

j�\- o..�\'ne...'C" W��f:.d. \\��
w�\ �'.:. �e...

\5o\"l:s tJo'm.4!.. �e.'n-\
bu.\- ",\ou. d..on'\ �o\�c..e..
So0.\\ \ 0.0 \::, �ou..lr
0.",,6. ���\e. o.\""o..,-\� Q'nou..\
\N"'�e.... e..r 50me.lr'n\'C'\.C\ ho..Q��'".::o
�o \'m \'ne. CA.�\o..�
oc. ,"",t� �,\\e.�
bv...\-no o�e... W�\� -\0.. \\��e..'C"\
-\-0 0.\\ ��e. '(' u...\ e."b

0.",60 0..\\ -\-�o�� 'oo\�
�o�O� \ \ e,o.'Ie.. ,",ou. 'o\o..u, 0.'C'\0. 'a\u..�
\ �\\ \'C'\ �� �e\\

\)a.�\'C'\3 Q.'C'\.o. '\e.\\\�C\
c..,p.u,,-:,e.. \ <:'0.,,' \- \o.�'\\-
50t'\.0'\IJ \ rf\o.\L. \\0
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�\.\\\,\o� CA.",'-\- \a..� \\ no ""O��
-\"'e.'C'�� �u."::.\ o"'� wo.", ,-\ou... c...Q.'C'\ �o\"'� \\
a.�d. �tbO\\J� \\
-\�o..\'���\� ,\ou..'C' \\�e \n\o ",\ou..'C' o�'C'\ "'0.,,0..0::.
�o'("\0""1 ,-\ou. �\\t..e.. o..'C\� �\�c..�
o.'C\d.. \0.,\ \� �ou.'C' 'Qed
�«:..�,,\-� -\-oo� O"'�'(' ,\0"
�o�o� ,\Ou..� o.�od

•

A/50 A /VIeP1her
rI u;

(r:,.,e._$YIIlDICo.+e. qc.,t).



o

i;p
.

-



Z52..

\N�o.� \� ���\c..e. ?

00.,-\o..��e..'(' C)o.,-\.
�....�\� H\ =s»
FN�0..0.."\'" 0.. '\Ne.J:...\.. ,

\hc...j\),�"�u:... �,\�e.�, o..oc..& �c:. bo..'C'<\� -\�\�
O"e.'C"o..�o.. O"eJc".

\�c:.,-\ �� '\O\.\.''("e.. t",,,,O�"'-\- o'C" �\)",\,�"\.
\�c:.,,\ 50 '0,\ e.�\o..c:.nu::.., no\- '0,\ �o..�"l::J •

\�e..,,\ 50 b", e.,"",o-\{on'\7. ('\0-\ \:)� d.c:."o\-\o'C\.�.

WhQ \\o.� -\-h\& poweJr, bu.\ one.. N\o.�.

w�o �\-\ � o.�� r:J; e\lc:..... �o'C\.� e..,�c:.. •

�Mt\\:\� h\� '""'�'n\'-\ .(\�c:.'("
- Ooc.."f:, \\V-c. Goo...

\o..\..(� o.�d. ,,\t'l \'n,'\. .rt"�� :\"'0 o.,,� ..r'r"a� •

\h.�\'<\'nC)u:.t\� o.'C\.� *'� ��\\�'-\.
'",e.,\ �o.,,\ �� \� ��Q�e.�::;,\(),<,\o.'\,\ �o.i.."c.At
-Ou..", .,.

\Nho � -\To.\nc..d 'n,'C'f) •

DREAMING IN A CELL

- '("HE 'MIRROR -

YOULOOKINTO TH£ MIRROR LOOKING INTO

"

AS I DREAM ALL NIGHT LONG, I ENJOY THE

FEELING OF BEING FREB ••••

I DREAM OF THE BIG BLUE SKY AND THE GREEN,

GREEN GRASS ••••

�OUROWNE�E�: THINKI�B OF W�T.YOU ONCE ·HAD.

THECHOICE OF,FREEDOM �D TO �EEP Y�UR EANITY

BUTITIS,ALL Go-IE. ALL YOU W!VE LEFT- ,IS YOUR owN

REFLECTlo-I WHICH'SHOWS NO REMORSE FOR THE PITY'·,

YOUHAVE0-1 YOURSELF. -(HERe'$, N�CHOI.CE 'SUT TO 00

WHATYOUP�ED WHEN. YOU·FIRST LOOKED INTO YOUR

()WIIEYES. YOU MUST' BRAKE THE MIRROR AND START A·

,

..
1-

..':' 'I' .'
.

··.1
. '�:'

. .,

I DREAM OF THE BIRDS CHIRPING IN THB srtY,

I LOVB THB ·DREAMS· I HAVB EVBRY NIGHT.

THEN· I WAR UP AND IT' S ·.RBALITY" NOT

-t, A DREAM ••••• F***.III

C,B.

-FurORE-•• 0

•••••••

l.W.
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BEHIND THE WALLS

THEDAYS OP THE PAST ARE ALREADY FORGOTTEN.

WE'REHERE TO DO ARE DEPTH TO SOCIETY.

WEitAR£HARKED AS CRIMINALS, FOR WE HAVE SINNED,

WE�AREPRISONERS WHO �E FORGOTTEN ·BEHIND THE WALLS·
.

.'

WHENWEGET OUT WE�E A DISG�GE TO �NKIND BUT

·BEHINDTHE WALLS· WS'RE HUMANS ,JUST LIKE YOUI

FREEDOM

AS I THINK AND THINK IN MY CELL

WHAT IS FREEDOM?

1 LOOK OUT MY WINDOW EVEN THOUGH

THERE ISN'T ONE THERE

I IMAGINE WHAT" "PREEDOM" IS

IS IT BEING ALIVE OR DEAD?

THERES ONLY ONE FREEDOM I KNOW...DREAMING· •••••

HOW HURT'N CAN IT BE ••••••••

J.C.

C.B.

REALITY

I LAY IN MY CELL THINKING OF MY FATE.

I LOOK OUT THE WINDOW INTO TOTAL DARKNESS.

BUT I CAN SEE THE BLUE SKY AND THE GREEN

GREEN GRASS. 1 SEE MY FUTURE LIVING, DREAMING
.

BEING SOMEBODY. BUT THE DARKNESS IS GONE AND

I·.REALIZE I HAVE NO FU�URE. JSUT THE ROPE

AROUND MY NECK AND THE RAZOR I HAVE TO MY

WRIST.' I CARE FOR ONLY ONE THING TO END MY LIFE

AND START A DIFFERENT FUTURE •••••
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- THE FINAL DAY -

.'
.' t:

J
....
..

JUST AS HE'WAKES UP. HE FE�LS THE COLD SHIVER

Da.N HIS SPI�E •

HE LOOKS OUTSIDI; HIS WINDOW AND SEES THE RAIN'

DRIPPING EVER SO SLOWLY.

THE;: SKY Tl:fAr WAS ONCE. CLEAR SLUE TURNED TO

"�E DARK GREY.
:' .

THE BIG FENC� STANDS TALL WHILE THE. PEOPLE

INSIDE ARE DOING THERE owN. BUSSINESS

IT.'S A VERY DEPRESSING DAY .FOR THE' -LIFER· 'AS

HE THINKS ABOUT THE PAST HE ONCE HAD.

�E�CAN NO LONGER TAKE IT HE MUST GET HIS FREEDOM

HE ONCE HAD.

FOR HE MUST GET HI'S ROPE AND TAKE. HIS LIFE ••••••

f

�

U·
.

.

.. :\
1.��

';i, ,�;
.. :.

-THE FINAL THOUGHT

HE THINKS. SHOULD I DO IT?

THE CLEAR THOUGHT HURTS AS HE THINKS

TO HIMSELF. IS IT WORTH IT?

HIS NECK IS .TENSE, THEN HE FINALLY

REALIZES THERES NOTHING TO LIVE FOR.

THEN HE JUMPS ••••••••

.s.c..
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A'Mistake for Today

Finding a soft loving emotloD within

A tree is a question that our minds

Can't figure out ••••

Caring for another human when it is

Wrong or good could make it harder

Or easier, depends on the other •••••

Mistakes are real and a chance to grow

Prom them is the beauty of being

Ourselves •••• But why do people judgo

From them? Or is it the part of being

Human �o lable others and criticize

Them when they do wrong?

All emotions come from the center

Of our hearts and are getting weaker

Prom others judging a unique being ••••

Life itself can make a difficult

Path for ourselves but I guess its

How we determine that path •••••

Good or bad we all make mistakes, so

Living.a mistake for today is

Alright in four own belief as a God ••••

J.C.
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1-\", Wi.\d.. oY'e.o.t"C'\
Simple Mysteries

We.. 'W�'('e. Ul'\d.�V' -\'c\1t.- etUr.dbc::.. ��,
re.e.\\� &0 .cc-�e.. OS'\� &0 �o..�4t. tC'\. e.o..c:...� o\lnu� o..'C m�.

To.\'f...\� o.�ou..-\ O\J.lr P().b\ o..'C\d.. -t''J..:\\).'C'e..
w�" 0.. 'oe..o.u...�\��\ e."e.'r\\�.

The day will come when we hace to face

Our own higher power, livtng for the

::.::.

:5e:..e.t� 0..'C\ �� �\� '0,\.
\\o\o..\n� W�o..� "-l� 'no.d "'-u.n\-=-I('o �Q,(, �Qd,.. ,,� ""� CQo o.o\IJn ""\\.� 90..\" \(:)�e\\-.�'('
\\o..9\),\ 'o�c..o.\l.be.. Wit.. bo..\o.l 0\),,1(' ��\'('\\­
-\�\\\'<\5 u..'b e."e'(""\-\,,,\� \� e,Q\� -\-0 'o�, O'f...

50\- hom� o..nd. o.'("\n\..\� o, c:..u..� c� -\e.o...

e.�\'n� bo..'C\'C\()t..\.

\o..\.\� \\J.l(� �o \\el.� e.o.t..'n o\�e...'("'
'N'c\.o..\ \\.""'C\�� -\-'<'\�
�Q, �e.a...�u...\ o'C\d.. �"'-c.. "otc:..l:.. cR ov..c :;,�('('\�.

Simple day trying to solve a simple

Problem. Making things harder for

Thyself rather than keeping it simple

To let life continae in a easy guide.

Why do we do we do things that unfit
...�:',

The standards of being human?

Life itself has its own mysteries

But why as humans do we question the

Being �f being here? Are we unsatisfied

With the simple mystery that somehting

Or someone created such a unreal world?

�c... c.c\Ou.r o� �� \� �O 'oc:..o.u....��u....\

\�\\'C\.5 Ou.'('" ,*,ou.�y..\� a.�o... ��c...\\n��
Lo�\� e..o..t-'n O\'nex- \1.n-\\ \ \� .Qo..d.�

¥-.�".hn5 e�e.'(",\�\-.'n� \b � pe.o...c..uu..\.

.i.c..

c.o.
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The.Eye.Oran£o.�le
.

'�V'". ., �."v:
. �..

�
�,

<-

.�'
.' »:': <

MY CREATOR KNOWS WHY

BORN WITH EMOTIONS BUT TO UNKNOWNLY
FINO OUT THEY WERE SELF DESTRUCTIVE.
WHY COMES TO WHY IN A'COMMON LIFESTYLE
AMONG THIS DESTRUCTED EARTH WE LIVE IN.

ALL THESE FEELINGS ARE FOR A PURPOSE
JUST LIKE MOTHER EARIH•••

SO WHY 00 THINGS THAT HURT THAT WE

FEEL HOPELESSNESS••••

ONLY MY • CREATOR • THAT I KNOW•.

KNOWS WHY?

....

J.c:..

1

l...�S

W\�G.� a� c:.."'o.'C"\��

. �� \ \oo� ('" �"e....

E.,\e...'b at:; o.�Q('e.'b�'a",
to.\\ or. \\J;'e.' � �o.G.",e.'b" o'le..'( �e" 'N'\e...

\'c\c. Qo.'"" o.'C"\� �v....c;.ce..'C t�� �o."b

\J.'(\.'oe..\�o.�o.\'0 e,

\\'\ �e.o�'e· 'b bo..G..,<,e:,� wo.'b �'('�e....

\ � lw"t\.e.- \ne.o..'("'� '.

\'ne. \O'b\ or; lw�e.. �\d�
"'C\d.. c..\,).,.\\v..'('� wo.'b �,("'{"O-.N �\.....\

"bv...� 'tole.. \t..C.Q\- 0'<' \\'H�
\" *,-f!J 'N�\�e�o..�'� """0'('\0..

�'�6..."O �r.. ���� c.o.�tJ
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FOREVER \IE \..1'lE ON nus GRE�l tRE"'HON

TllE CONFliSION IS OIFFlCUlT TO WONDER

WHAT PURPOSE �lFE HAS A'HEAD FOR US,
TIlE JOURNEY IS UNPREDICTABLE WAT OUR

OWN HIGHER POWER SET DOWII FOR us;

Il/IYS 111m YEARS liAY COME TO A STOP

BUT WHEN AND WHY?

THE DAMAGE THAT HAS BEEN CREATED ImNDERS

mROUGH MY HIND, IS IT TO PUNISH? OR IS.
IT OUR DESTINY? TO SELF DESTRUCT•••

:]g,\ i HJ\ 0 �

I ·b�hl.'II� i" the.. SU-h' (..U(..I"\ w"�,,
�+lS no' sh"ninS"
'I. bd\we.: r\ LO\Jt! e\Je h W '"' e"

r 0-1Y\ o, , 0 1\ e. ,

. ,I 'od�e"e �I\ G�cl (l.\Jc..� �"'(..I'\
h� 'S' Si'e'f'\\-,

.1 b<-"c.\le ;" bC.'''5 soad (.,\)(!,n

.w'r.e.Y'\ 1: o...fV\ baJ.

"j.\.:.

{,I,l TIIESE THOUGHTS C0I1E TO HIND ImEN

THE EARm IS DARK IN HY HIND.

THE DARKNESS THAT OIIE DESPAIRS CARRIES

HOPE BUT THE WILLINGNESS TO 00 IS

THE I�OST DIFFICULT PART OF BEING HUMAN,

OllLY HY HEART CAN DIRECT THE TRUE HE,
IlHEN AND WHY? '

DO�S.IT HAVE TO GO THROUGH A DEADLY

SEIICE OF BEING NATURAL TO "HOTHER EARTH" ?

FltlDING TH� INNER 110ST DELICATE SPOT

RRINGS CIRlotiS QUESTIONS TO SOMEONE WHO

NOBODY REALLY KNOWS WHO ••• A HIGHER POWER.

SO WITH HY WORD OF PRAYER AND SORROWNE�$
HAY I FINP THE PEACE WITHIN THE SURROUNDS

OF THIS GREAT "CREATION" •••

THAT MY OWN GOD OR HIGHER POHER SET DOWN

FOR HE TO LOVE AND HELP ANOTHER HUMAN

GET THROUGH THESE DIFFICULT TIHES OF CONFUSION.

"FOREVER WE LIVE ON THIS GREAT CREATlON" .....
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'E.'-Ie� C'I'\ \-,,� o.o.T"-e'b\- d-�.

-

'aC '-\C\.).. c..ou..\o... o.\Wo..,,� �\�O-. o, �("e..�o.. .

L\� �t.. Yno...\ c..O\.),.\o.. o..'C"N�
�e.. \-eo..�& o.-.No..,\.

\'m. �"e\'f" 'N"'eJr'\ �o�'("� �o..o..
\' � ,,""tir \N�e.."" ,,\c>u..' (' e... 'n.o...��,\,
\'� \\\..e... 0.. b"'(''1'\� �e.",)
a.� t\e..'leJr" �o..,\ d:\� " •

��\e'C'\.O-.� �e..,\ &"'c",,\o.. \O.bT
Fo�e." �I("" o..'f'.o. lOt" ex- .

1
I

Friend.
�henthe time came.

foryouto walk out the doors.
"yeyesfilled with sorrow I
'Webecame sucb �lose friend••

'Insuc�a little whilel
Therew•• so much trust between usa

Andtbecourage we bad. to heal ourselves,
\lUIalw..ys be in my heutl .

Asnight and day passes, •

Ijustcan't seem to get you off my mind.
I'msobappy thet at least your freel
ButIworry so much about youl
AndIjust pray your okayl

.

•

Ibopeyou use your strengtb�
Rottoh�rt yourself.
Orletothers hurt youl
Youaresuch. good person.
Togoodto be hurtl

.

Iwaitso patiently to hear from youl
Jknowin my heart.
Thatour frinedship was meant to be,
Anditwouldn't. fade away,
Likethe clouds in the skyl
,

Justremember my ·fdend,
Eventhough you can't see me,

I'malways with youl
Sokeep talking to me,
CauseI hea�_youl
Andsome day soon,
Wewill be· together once again,
Tocontinue our growing,

.

Onthis beautiful friendship we have created I

Br-o'�
�(' \e.'f'.�

N.W"

ZqLf,·.

-�

',1 I

;�n
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" -COMPANIONS-
.�. .

WE ONC=: WERE AFAR'- BUT NOW ARE TOGETHER.

-WE CAME THROUqH ALOT AND ARE HELPLESS
.

.

WITHOUT EACH OTHER� WEARE TWO-DIFFERa�T PEOPLE

- SLIT WHEN W�, p.� _.
TOGETH::R. WE MAKE

.

01-1 E •
' .

MAY GOO HELP US FOR WE NEED EACH OTHER!!

WE NEED LOVE, WITHOUT IT WE ARE WEAK

LOVE IS LOVING A BIRD IN A �aEE BECAUSE

ONE IT SELF CREATED SUCH A DELICATE

CREATURE FOR US TO ENJOY NOT TO IGNORE,

TIMES ARE UNREALISTIC TO THE HUMAN IT

SELF, FOR WE ARGUE NO� HELP A

HELPING HAND •••••

...;

THE SUN IT SELF HAS ITS OWN

REQUIREMENTS BUT DOES IT EVER NOT

SHINE?

WE TAKE NATURE FOR GRANTED BUT NEVER

STOP TO THINK WE NEED IT THERE FOR

US, THINK WHAT IF WE HAD NO WATER

WHAT WOULD HAPPEN? WE SURELY WOULD

DIE SLOWLY.

SO WITHOUT LOVE WE ARE WEAK

AND HELPLESS ••••••

·-t<l1l'�-
.

. €}'g>e. '/
--1-=' .

C.B.

"
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"NE,L STOHECHILO·

I AN VERY DEPRESSED THAT MY GOOD FR I END PAST Al�
;,

I THINK ABOUT HII1 EVERY DAY AI�D HOW MUCH I "II:S

. HE WAS A GOOD FRIEND. I RESPECTED HlI·I·ALOT ANCI

WILL ALWAYS BE II" MY MEMORY. WE CAME THF;OUGH AL

BEEN THROUGH ALOT. I CAN'T SAY WE WERE CLOSE 61J

WERE CLOSE ENOUGH TO BE THE eEST OF FR I EI"DS. HE

ME WHEN I WAS GOING THROUGH SOI'IE ROUGH Tlt-IES AI-!

. T�K HII1 FOR THAT. SO i £.c:TTER RAP I T UP.

·MAY·MY BRO REST IN PEACE· ••
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.she k�ow's

There. ; S ONe sir' I thilJk of e.ver'l clo.y
Shelove's me o..tVcl fhc:f5 ok

She;s lX +rie..rl of fVJy fc�;ly
Dulyshe kuo"_"s ,'f she love's Me
.8u.fShe cJ.o�·f kl\JOW I reCA.{ly love, her' ANd
he...hair ,'s a rec..1 «stce: color

SheIike'5 the Music +hc"+ I I i5t,;,.l to
AIJeJ.W�et.J· 1-M �Ad she kIJOV>'� JlAst what +0 do

Weget 0.101\.19 reo.lI'( we l(

WifhOc.It her rei be itJ hell
AI(Jever It-)CANlecl. +0 kNOW
ISifshe wi" olwc...,(s Iwe wte 50

S,ei� my 'iUre SeJCy Ro�e

A",d, Ve.5
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Letting Go

I have to let you gol
No longer are you a part of my life.
The love we once shared,
I have sealed in a box,
And barried it deep in the ground!
I no longer want you a part of me!
So J'm gonna start a new life!
A life of true love and happiness!
I have no need for you!
I have sterted my journey down the road,
And it is so beautiful I
Hy life is peaceful without you!
1 can do what I want,
and when I want.
I don't have to worry about ending up,
With bruses .or cuts or broken bones!
I'm doing so much in my new life!
You had me on pause for 17 months,
And then I finally woke up!
And realized how much you were hurting me!
I learnt so much about myself.
In these couple of months away from you,That I have no desire, '

To turn to youl
I am to good of a person,
To take abuse from you or anyonel
I once was your victim,
But now I am a strong survivor,
Making such a beautiful lifel
And I will say that I'm very proud,
To Bay I have stopped the cycle of abuse,In my lifell
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INTERVIEW GUIDE

1. How did you become involved in co-ordinating the cultural program? How long have you
been doing this work here?

2. Could you describe the cultural program and how this program began in this institution?

3. Can you describe how this program is set up within the institution? How has this impacted
on the institution, on the youth, as well as the staff who work here?

4. Describe all your duties and any additional duties that you have found necessary to promote
the program.

5. Explain the funding process for the cultural program. Is the funding enough to maintain the
needs of the program and if not, where would you recommend additional funds?

6. How have you handled the bureaucratic requirements within this institution and the needs of
Traditional healing practitioners?

7. What difficulties have you encountered in maintaining this program? Have you ever felt that

your efforts have been sabotaged? How did you deal with this problem?

8. What do you feel is the success of the program? What are your goals now for further

programming?

9. What recommendations would you give in setting this program up? What is the message that

you would most want to give other institutions about the cultural program?

10. Do the institutional psychologists understand that Traditional healing practices are counselling
experiences? Do you work together with individual youth?

11. Can you share some of your thoughts and feelings or some of your experiences with this

program and individual youth or with particular staff members?

12. Can you describe some of the difficulties you have experienced in meeting the needs of the
resource people you have contracted with to provide Traditional healing practices?
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