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Abstract

This phenomenological retrospective study investigighe transitional
experiences of five graduates from one rural schatdsses. The study has two guiding
themes: (a) the factors which influence graduastuglents’ decisions for their futures,
and (b) the transitions they experience followingse decisions.

High school graduation and the subsequent trangitidife after high school was
the phenomenon that each participant had undergdneng semi-structured interviews,
participants discussed their decisions before &ed that delineating moment. The
research question was: What supports do recentigt@slperceive to have existed in a
small rural school to assist students in theirditéon from school to post secondary
education or the workforce? Follow up intervievestions were: (a) What challenges
have recent graduates faced as they transitioned lirgh school to their current
positions as post secondary students or employé@®s®/hat supports do recent
graduates believe should be implemented to assigtef graduates in their upcoming
transitions from high school to post secondary atian or the workforce?

The study results indicated that graduates peragikieol’s role as peripheral
or tangential to their transition to their post@adary lives. The caring and interested
relationships developed between students and spleosbnnel while important, are at
best, incidental and not perceived to be instrualeand in one case may be seen as
limiting. The data reveals the significant infleenof family, or sociahabitusand
cultural capital on both the career and life decisiand on the transitions experienced by
the participants as they adjusted to life aftehlighool. Challenges and transitions were

recounted and participant suggestions for schoele wiscussed. | indicated the need for



increased professional development for teachettseimrea of career development and
transitioning, as well as the need for an expamdedgnition of the pivotal roles held by
family members in the transition to adulthood. &y | reflected on areas for further
investigation which include gathering more insiginésn young adults and students as
well as their families, investigating the trangisamplicit in entering the workforce, and

exploring the issue of providing hope for rural commities and schools.
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CHAPTER ONE
THE BEGININGS

Mark Twain (1880) observed that to truly understangt community one needed to
witness a funeral. | would argue, that anotherages more telling public event would be the
small town high school graduation; there is no othent that is so eagerly anticipated, so well
attended, or so emotionally charged. To underdstiamdalues and the culture of a rural
community, one needs to witness a graduation.

The hall or auditorium will be packed with standimogm only left for the young teens who
travel from miles around to glimpse the pomp arectcle, and to attend the after grad party
that will be held in someone’s field or bush witlrying degrees of adult supervision. The
town’s mayor and other dignitaries, representatoféle various charity organizations, local
politicians and everyone’s grandparents whethewobthey have a relative on stage will be
eagerly seated waiting to see the town’s past anuld on display. Numerous teachers and guest
speakers will attempt to impart one last bit ofdwis to the students. Scholarships representing
the whole community’s hopes and faith in their yowill be handed out accompanied by
applause and camera flashes. Humorous speeché®\given with attendant, ‘you had to be
there’ humor and the crowd will be regaled withtsaental stories.

The small town reporter will have published thedgi@tes’ stated plans for the future along
with the obligatory cap and gown pictures, desihigefact that few small town graduations
actually feature caps and gowns. The followingkisepaper will publicize the scholarship
winners, and will include snippets from the spesdh@nortalizing the event. A slide show or
multimedia presentation will chronicle the transfation each student has undergone from
toddler to scholar, and there will be more than tissie dampened with tears of pride—and

perhaps some other emotion too complex to be named.



The graduates lined up on stage in full view ofrtkeatire community will be aware and
yet oblivious to the grandeur of the event. Thdyave spent the past few months bickering
over theme songs and decoration choices, fundgaiginting speeches, and having hair trial
appointments. They will have been stressed ova@mexand career choices, and they will have
bounced like human pin balls buffeted by the flapadult regulations, curfews, and concerns
bouncing to the tune of laughter and excitemerth@g have rolled ever forward to the freedom
they both crave and fear. They will sit, sometirggning to the speeches, sometimes watching
the crowd, sometimes lost in the moment. But vaoates next? After the tuxedoes have been
returned, the helium is lost from the balloons, #reparty has died down, will the declarations
they have made about their future plans come truwglbthey fall flat? Can they make it on
their own?

The Researcher, The Setting and The Plan

| have been intimately involved in more high schg@duations than | would like to admit,
for they are annual reminders of time’s relentleg®. Aside from my own experience as a high
school graduate, | can also lay claim to each eftfiowing positions: high school teacher,
graduation class advisor, yearbook staff advisioe principal, guest speaker, scholarship
committee member, parent, and principal. | waswvaaomer to the rural area when | began my
teaching career in 1984, and have continued to wotlte same school with only a brief hiatus
for the birth of each of my two children. Eachdyration since then has represented yet another
opportunity to really come to know the communitywhich | live and work.

At the end of Main Street the small school plays@ninent role in the community, and
everyone is keenly aware that the school’s poparas rapidly becoming smaller. Despite an

economic boom in the province of Saskatchewanstheol serves fewer than 100 students in



Kindergarten to Grade 12. Pictures of former gedithg classes dating back to the early 1940s
are proudly displayed in oak and glass cases ihdheays. These pictures, a tribute to the
school and community, have a magnetic appeal ttoxssand students alike who point out their
relatives or themselves and comment on styles astddns of years gone by. | have heard
numerous stories filled with nostalgic pride andrgldays’ mischief, and | have answered to the
best of my ability the common questiomhatever happened to.’..?

In this thesis, | attempt to create a differenetgb picture. Using a qualitative research
method of semi-structured interviews, | gatheresigints from within one group whose class
portrait hangs in that same hallway. The photdgsapsplayed in the school hallways are silent,
yet those students are still learning many lessoistheir insights offer practical and theoretical
points of discussion for rural educators. | wanallow the voices of these young adults to
inform the school’s practices pertinent to caremraflopment and students’ transitional needs.

Background of the Problem

Rural families and rural school personnel face ipld@tfears as they send their children
into their adult lives. Gone are the days wheidcan automatically followed their family
footsteps into agriculture or other traditionalaiueconomic ventures; arrived are the days of
global competitiveness and the realization thatritareers will be very different from
traditional, known jobs. Itis a commonly heldibéthat post secondary education leads to
greater economic benefit, and many students a@ueaged to pursue schooling of some type
(Hango & de Broucker, 2007). In fact, post secop@aucation has become a standard
expectation for parents. In 2002, Statistics Carfadnd that 93% of Canadian parents of
children aged 0 to 18 hoped that their children M@itend post secondary education (Usher &

Shean, 2005). Making decisions about what coursakie or what school to attend is made more



difficult for rural students who may be the firattheir family to graduate from high school.
Rural parents are more likely than urban parentsate discontinued their secondary education
before graduation; those who did graduate arelilesdy than their urban counterparts to have
experienced post secondary education (Cartwrightlén, 2002).

Having no history of formal post secondary educgatioone’s family is a significant
barrier to entering university or college. A stumbnducted by Statistics Canada (2004) entitled
theYouth in Transition Surve\YITS) explored the life trajectories of youth wivere 18 to 20
years old in December 1999, with follow up intewseof the same cohort in 2001. The study’s
authors indicated that only 24% of rural studeris éntered university, while 38% of their
urban peers had entered university. Two of thefaetors appeared to be parental educational
attainment and parental values towards post secpedacation (Lambert, Zeman, Bussiére, M.
& Bussiere, P., 2004).

There are many choices to be explored, and witbetichoices come great uncertainty.
Relatively few researchers have delved into theee@md aspirations; fears and apprehensions of
rural high school graduates (Daigneault & WirtzQ2D Their generic fear of the unknown, in
all likelihood shared by their urban counterpags;ompounded by the geographic distances
young people are forced to place between themsahesheir families when they choose to
enter post secondary education or when they edmawbrkforce. The belief that post secondary
training and education is an expensive investmanses the decision to be even more stressful
(Daigneault & Wirtz, 2008), although many studemtsrestimate the actual cost of tuition.
These same students also overestimate the amoomdrady their parents will be able to

contribute to their studies (Fine, 2006).



As preparations for graduation draw nearer, stiedandl their parents debate over these
choices. In nearly twenty-six years as an educatave noted that many parents of graduating
students seek assurances that their children atteeaight path. They ask about different
schools, they want to know about employment opmitres, and they ask if their sons and
daughters are ready. Many of the concerns aradiaa ‘How much does it cost to send
someone to university?’ ‘Where will my daughtee®’ ‘Is university the right choice, or would
a trade be better?These conversations pit hopes and dreams agaatghatic realities and

parental concerns.

There are also many students who want to ententinkforce immediately. Some of these
students have achieved lower marks and may notfgé@d training. Some have little or no
desire to stay in school, and others simply wanéke a break from formal education. The
hoopla of scholarship applications, student loanisars, and entrance deadlines can provoke
myriad responses ranging from relief that theselllesrdo not apply to them, to rage against an

implied judgment that they are less worthy thanrttmre scholarly classmates.

One student in particular stays in my mind. Knayihat she intended to wait for at least a
year before going to school, | warned her thatvebeld be disqualified from several of the local
scholarships awarded on graduation night that limgg@art on career declarations. She was
horrified and angry because she believed the av&oisld be given to acknowledge her marks
and abilities regardless of her future plans. ®ked with making up a plan for education so

that she could receive the recognition she haddépe

Another former student, who claimed no desire &hrosarship recognition, felt the

pressure to make a career declaration even thoeigidmot want to go to school. He was



embarrassed about entering the workforce becaaggekrs were nearly all going to school after
graduation. He noted the close attention placethéyhole community on his stated plans and

he desired confirmation that working was an acd#ptehoice.

Following a recent graduation, | received an amrgne call from a parent who was not
happy with thewhere-abouts of last year’s grddgpeech. Her daughter’'s whereabouts,
although accurate in naming where she was emplfoyetie summer, did not reflect the fact that
she had completed her first year of post seconwairying. This parent wanted her daughter’s
year of studies to be known by the community. Oinleer concerns was that people might
believe her daughter had not deserved the schgtarshe had been given the year before.

The small town graduation is more than a milesfon¢he students and their families. It
Is a celebration in which community members maatehe talent and promise displayed in front
of them, each graduate representing the futurexetlin with the optimism and anticipation
though, is the nostalgia and despair brought othbyertain knowledge that things are going to
change. Will these students leave and never caolie?bl he mayor’s address traditionally
acknowledges the belief that most, if not all & graduates will depart. The small town mayor
customarily encourages graduates to return homéhehor visits or to live, reminding them
that this town is home. To accentuate his paihthe most recent graduation, the mayor gifted
each graduate a copy of the town and district'®hysook.

The teachers in the crowd have reason to feel mitleeir students’ accomplishments.
They have provided, “the ‘ladder’, the ‘bridge’etlgate’, and the ‘stepping stone[s]™ (Corbett,
2007, p. 50) for our students to leave their comititesl Corbett’s (2007) provocative book,
Learning to Leaveposed the challenge to educators to recognizesth@aols may in fact be part

of the problem of rural depopulation. In his cont¢he economic forces, the supposedly dying



fish industry, and corporate control over the fisthustry were cited as reasons for students to
escape their homes and leave.

Do rural schools actually set out to send youngfeaway from their homes? In
Saskatchewan, we look at the capricious agricdltaeaket, high costs of agricultural inputs,
and weather fluctuations, and encourage our stadertonsider anything but farming as their
future. The irony is immense.

Rural educators, my colleagues, follow the livegoomer students with interest. We
want to know what courses they take, or where timeyemployment. Most of this interest
stems from genuine care and concern developedyears of interactions in the classroom, on
the volleyball courts, the drama stage, and gelyarathe community. Some of the interest is
mild curiosity, but for some educators, the intereglso an attempt to seek validation. Did we
prepare our students for the rigors of post seagreiducation? Were our students adequately
prepared for ‘the big world'? The dour messagesmted in the media outlining the
disadvantages rural students appear to have angaainternational testing regimes, causes us
to really wonder if we have done everything we daol prepare them. How does our little
school stack up compared with the bigger schoolarger centers?

There is an increased emphasis on the rural-urapnihgoughout the world (Roscigno,
Tomaskovic-Devey & Crowley 2006; Topping, 2006)ur&® educators, parents and their
students are aware that they face judgment. Tieed® do well in comparison is tempered by
several attitudes about urban students ranging &dear of inferiority to distain for those they
deem to have had a pampered life. The studeniteiBhultz (2004) study that examined first

year college experiences for students from agucalltbackground appeared to believe that they



had worked harder than their urban classmates.c@heept of an ‘us versus them’ perception
may be driven by international testing.

One prominent example sponsored by the Organiz&tioBconomic Cooperation and
Development (OECD) tests fifteen year old studenthree areas of academic achievement:
mathematics, reading, and science. These tesigjrkas the Programme for International
Student Assessment (PISA), have been administkred times: in 2000, with 43 countries
participating; in 2003, with 41 countries partidipg; and in 2006, with 57 countries
participating. The 2009 round of tests will incdustudents from 62 or more countries (PISA
Canada, 2008). Canada’s PISA homepage (PISA CaR@da) explains that the goal of PISA
is to determine how well students reaching thear@mpulsory education are doing. Four
guiding questions are listed: (a) How well arerygpadults prepared to meet the challenges of
the future? (b) Are they able to analyze, reas@ha@mmunicate their ideas effectively? (c) Do
they have the capacity to continue learning througife? and (d) Are some kinds of teaching
and school organizations more effective than others

The first focus on young adult state of preparatartheir future is related to my study.
| am intensely interested in how the officials witiCanada’s PISA branch will identify their
answers to these questions and how these answkbewised to develop policy. | must admit
to a suspicion that the small rural school mayb®given enough attention within such large
scale studies. | believe that PISA, with its widesl media coverage has the power to adversely
affect rural residents’ confidence in their edumadil institutions.

As a rural educator, | certainly felt affronted ligadlines indicating poor results for rural
participants in PISA and this emotion drove myeariquiries ultimately leading to this study.

While many rural residents may be oblivious toelkestence of this testing regime, | felt that the



results may have bearing on the decisions madellgagional and political leaders. Very little
is known about what parents actually know and wstdad about large scale testing, yet | have
noted that rural parents question whether or ret tthildren will be able to compete in an urban
environment. Increasing parental input into schimprovement is a much touted theme across a
wide range of educational jurisdictions throughNotth America (Stelmach, 2004). A study set
in a large Toronto elementary school done by Mu@hilids (2005) found that there is an
increased effort on the part of school boardsntkedia and even book stores to gain a parental
audience although the motivations for wanting ptieaittention is not uniform.

In order to contextualize and explore the trams# rural graduates undergo, | wondered
about the role of the large scale testing phenomenfound that many writers have added to a
debate regarding the worth of large scale inteonatitesting. Bracey (2005) provided a brief
overview of several international writers who, likien, were questioning the validity of PISA.
Bracey criticized an apparent unquestioning aceeetaf PISA results in North American as
irrefutable international benchmarks. |, too, hguestions wondering if there is a pro-urban or
an anti-rural context within the questions.

Achievement gaps both real and perceived can inflei¢he public and policy makers
(Klinger, Rogers, Anderson, Poth, & Calman, 2006g&s, Anderson, Klinger, & Dawber,
2006; Volante, 2006). Selective portrayal of wgtiesults by government spokespersons and
the media’s interpretation of results also leaassihg impressions such as typecasting rural
residents as less academically successful. Usamgdian newspapers Michelle Stack (2006)
examined coverage of the 2000 PISA results threugbucauldian discourse analysis, by
juxtaposing media coverage with press statemeoits fovernment and unions. In other words,

she was interested in seeing how what people spgata perceptions of reality. Her first
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finding, like Bracey’'s (2005), was that the majpif journalists accepted the test results without
problematizing or exploring the implications presehby the numbers. If rural students have
underperformed in previous tests, where are thatsffo alleviate the apparent problem?

Stack (2006) observed that there was no discudisking PISA results with the changes
Ontario’s education system was launching. Sheratéed that there was no focus on the direct
link between poverty and low scores. Instead medierage, if it alluded to the affects of
poverty at all, portrayed Canada as doing welldordasing the impact of poverty. The majority
of media items presented comparisons between regiathe country and between Canada and
other countries. These either took a congratujatmre or decried apparent or implied problems
with schools. The articles did not explain whyresowere lower in Atlantic Canada, for
example. They simply perpetuated negative assomgptbout the largely rural region (Stack,
2006).

As we have done many times in our history, Camadaucational leaders are following
American trends and are embracing similar testggmes (Von Heyking, 2004). In
Saskatchewan, tHeéontinuous Improvement Framewonkcludes theAssessment for Learning
(AFL) program. School leaders are encouraged edhss results of AFL to increase teacher
awareness of student strengths and shortcomingsitinematics, Reading, and Science. The
expressed intent of AFL is to improve programs prafessional practice and to inform policy
and decision-making (Saskatchewan Ministry of Etdooan.d.). Proponents of the testing
wave believe that attending to the results wilk@ase accountability, prompt changes to the
educational system, and lead to greater econoroaess.

Statistics Canada (2000) is currently involvedtiermpts to contextualize test results.

TheYouth in Transitio(YITS) survey conducted as a companion and follppafor participants
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in PISA offers rich information and may continuehielp Canadian schools improve their results.
YITS is a longitudinal survey that will extend tfeeus begun by PISA employing phone
interviews with the PISA students and their parefitse intent is to gain information about the
pathways youth travel as they transition from rsghool to the workforce (Applied Research
branch Strategic Policy Human Resources Develop@anada, 2000).

Analysis of YITS has just begun with most of theds being placed on the issues
surrounding enrolment in post secondary educatipragrams. It is not clear at this point
whether data will be examined in light of a ruratsus urban experience. Researchers appear to
be interested in the barriers students encountenwhtering post secondary programs and the
conditions that may lead to either withdrawal occcassful completion of the programs. Perhaps
the realities and barriers faced by rural studesitdoecome part of the YITS analysis. With
government testing programs providing a backgrdondy earlier wonderings about the
readiness of my students to tackle an increasigiglyal world, | began searching for ways to

alleviate their barriers by understanding the teslifaced by my former students.

Purpose of this Research
The purpose of this phenomenological study is vestigate the transitions students
experience as they leave their small rural schodlenter into their adult lives. | explore student
perceptions of the supports they received as theg waking the decisions surrounding their
future plans during their final years in high scholm addition, the study examines student
experiences during the transition. The ultimatal @b the study is to provide information about
the supports needed by students to facilitate thewe from being a high school student to an

adult enrolled in post secondary education or erge¢he workforce.
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Research Questions
Recognizing the interactional nature of phenomegiold research, the question with which |
begin this retrospective study is as follows:

= What supports do recent graduates perceive toéwsted in a small rural school
to assist students in their transition from sctioglost secondary education or the
workforce?

In phenomenological research, it is appropriageuisue a series of sub questions which help to
elucidate the central theme of the study. Two suthquestions follow:

» What challenges and triumphs have recent gradieted as they transitioned
from high school to their current positions as Eestondary students or
employees?

= What supports do recent graduates believe shoulthflemented to assist future
graduates in their upcoming transitions from higha®l to post secondary
education or the workforce?

Assumptions
As a rural teacher, administrator, parent, andareder, | am close to the subject of
inquiry and | will need to be aware of how my pmsitinfluences my interpretation of the data.
| will employ the phenomenological approach to a@sk, meaning that | will be investigating
the points of view or perspectives voiced by myeassh participants in order to understand their
experiences (Bogdan & Biklen, 2007). | hope tongasight into how rural school leaders can
better prepare students for the changes they nilertgo as they leave high school. The

following basic assumptions underpin my research.
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| assume the students who agree to participateeistudy will remember their initial
plans and will be able to explain the various deoss they have made following their high
school graduation. | also assume that rural stisdeil have experienced a divergence between
what they thought life after high school would beland the realities they have lived in the
interim.

Further, |1 assume that using qualitative interviewilslead to valuable insights that can
be taken as representative of rural youth. Thedlexperiences of recent graduates although
unique to the participants, will provide more usefata for school leaders than results from
international testing programs.

Delimitations

This study is delimited to a class that had stdaggdther from kindergarten to graduation
from one small kindergarten to grade 12 schoohiisalated rural Saskatchewan community.
Interest surveys were sent to each of the sixteemlmars of the class of 2006 and their responses
informed the completion of the study.

Limitations

The key limitations of this study are human—restimthe researcher’s ability and
identity, and in the willingness and memory of fagticipants. The researcheesiicstatus is a
limitation of this study. Having taught the papiants during several of their high school years,
| can be seen as an insider who has a sharedyhegibr the participants. However, due to life
experiences, educational background and status,ncd a peer to the participants, so there is a
limit to my emic status.

Participants’ availability and willingness to engag this study may limit opportunities

to discuss their insights with participants, ad thié memory of the participants. The
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methodology employed will involve numerous contaeith participants; some of whom no
longer live near the researcher. Due to the rpactsve nature of the study, it is also limited to
the memory of the participants within the periodief study.
Definitions

Within the body of this study the following defiioins will be used.
EducareversusEducere

The two Latin roots for the word education are faimeéntal to understanding our purpose
in schools (Bass & Good, 2004Educaremeans to train or to mold. This root emphasizes
schools as pre-employment centers, which focusilyaav rote learning and ‘back to basics’
teaching.Educere the other root means leading out. This emphadimedevelopment of
problem solving, creativity and questioning skilBass and Good (2004) described the need for

balance betweeaducareandeduceran schools.

Emic versusEtic

The distinction betweeamicandetic positions helps to bring clarity to my position in
my study. Pike (1957) noted that the same evauitidee interpreted differently depending on
the observer. He coined the term etic to name ¢t@ctied observer who will make comparisons,
between different cultures or systems. He usedketime emic to denote an insider or involved
participant. Pike not only advocated acknowledg@méetic and emic perspectives, he also
advocated using both perspectives to understanéamt. Pike’s definition will be employed

within this study.
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RuralversusUrban

Our understanding of rurality is changing. An asveess of the varying definitions of
rurality is important to understanding the literatueviewed in chapter two. Rurality is a state of
mind (Rye, 2006). Teens participating in Rye’sigstexposed a dichotomy of meaning. They
identified with images of rurality exemplifying Rygetermrural idyll espousing a spirit of co-
operation, tolerance, and peaceful existencehgst also identified with a differing view of
rurality shown in Rye's termural dull which included keywords of “boring,” “gossip,” and
“redneck.”

For me, rural is where landscape meets mindscheaicombination of wide-open
spaces and of close human relationships. The @af#on for Economic Cooperation and
Development (OECD) employs a population densitynida to determine rurality. Statistics
Canada (n.d.) identified any community with lesantii0,000 residents as rural or small town. It
should be noted that my experiences with rural Heeen in very isolated regions of
Saskatchewan, where population density is moréyltdoebe thought of in terms of livestock and
wildlife than otherwise. For this study, | will groy the Statistics Canada definition recognizing
that the research participants and the schoolarstirdy are far from the upper end of Statistics

Canada’s definition of rural.

Economic Capital, Cultural Capitahd Social Capital
The concept of capital is not easily explainedifes a multifaceted idea. Bourdieu
(1983) determined that there are at least threestgp capital: economic capital, cultural capital

and social capital. In a purely economic viewhs world, capital can be seen as anything easily
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converted into cash. Bank accounts, shares in anmag, land and equipment would all fit into
this category easily.

The other two forms of capital are less easily idieql, but are as prevalent and as
valuable if not more valuable to those who postiem®. Cultural capital, Bourdieu (1983)
noted, could explain why some children appeareghio greater benefit from education. He
sought to understand the impact of family backgdon the achievements of students in school
and found that certain families inculcated thefspffing with attitudes, aptitudes, and interests
that promoted academic achievement. The physidéece of these family conditions could be
seen in some possessions, such as books and gajrdinn qualifications, such as degrees and
certificates held by family members. The transiois®f cultural capital between generations of
a family, while in some cases could be seen abelalie, such as garnering particular
experiences for one’s children like attending aarévents, is most often an unconscious transfer
of perceptions and sensitivities. Cultural capgadne way of naming the complex environment
of one’s life that promotes particular growth anterests within one.

Social capital can be seen as the accumulated hoetaorks one has—the family,
neighborhood, and social ties that confer with tlexmectations of favors, loyalty, friendship,
mutual consideration, and courtesies. While ecoaa@apital can be depleted, social capital
builds and by its very nature expands as it is @seth though the holder of social capital may
never stop to assess its value. While memberghigeme groups, such as adult service clubs,
may be sought with the express intent to extendsaretwork with expectation of economic
benefits, most networks are entered into as a ptarfuocation, shared interests, and

relationships (Bourdieu, 1983).
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Bourdieu’s explanation of the types of capital s&ful to this study as a framework for
understanding the differing approaches to decisatmmait one’s life paths. It is not simply
money which helps to predetermine what a studelhtiwbose to do after high school, nor is it
simply a matter of academic achievement. Soctalnemic, and cultural capital as defined by

Bourdieu (1983) will be used in this study to dissthe nature of these paths.

Lived Experiences

Experiences, events in one’s life, are filled wldeting sensations, underlying conditions
and pervasive impressions which take on a deepanimg and significance when they are
examined and reflected upon. One must have liegigh an experience to understand it, but
one must also have attempted to capture the essberdeuth of the experience in order to

explore and preserve meaning. (Burch, n.d.; vanévia®007).

Transitions

A commonly used word, transitions refer to changesvements from one state of being
to another. With any change comes a time of uaicgytand possible vulnerability. Life
transitions such as changing marital status, jolsedences bring forth or develop new or
changed self image or definitions of self (Schlesgh1989). Each major life transition involves
new routines and responsibilities, which requipedod of adjustment. Schlossberg identified a
predictable set of stages: moving in, moving thftoagd moving out each involving a re-
examination of one’s situation, self, support atmdtsgies. Her definition informs my thinking in

this study.
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Organization of the Thesis

There are five chapters in this thesis beginninghiapter one with a brief description of
the study’s setting that is home for the reseaestiggpants. Chapter one provides an
introduction to the researcher along with an exgtiam of how the international testing regime
prompted her desire to research, the researchigugssome relevant background, and a general
statement of purpose. Chapter two is a literatewesw in which | further develop the
background to the study and explore the theoreginent issues, trends, and concerns that have
surfaced from my reading. The research designyodelogy, and method that inform this study
are presented in Chapter three.

Subsequent chapters provide details of the dataatet! during the study and offer
analysis of the issues brought forth by the paoéicts. | found that the study offered other areas
for further research and held implications for sahmersonnel in small rural schools. These

concerns are communicated in the closing chapttreothesis.
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CHAPTER TWO
A REVIEW OF RELEVANT LITERATURE

This study is an exploration of the transitiongistuis experience as they leave high
school and entethe real world” For most rural students, their post secondidgypropels them
into competition with urban peers either for jol$ar seats in post secondary educational
programs, but also in social circles. In this dkgd begin with a brief explanation of large scal
testing and the media interpretation and reponindpese results as they relate to confidence in
the public education system’s preparation of ratatients for life after high school.

The next section of the literature review folloseveral researchers’ investigations of
student motivation and identifies factors influengcstudents’ educational aspirations. These
include mobility, habitus, family background, amdlincial issues. Of interest is the process by
which students determine which career path toalld also look at literature in which
researchers delve into the life-course transitpersinent to graduating students. These theorists

provide a backdrop fothe real world’developed by the study participants.

Mirror Mirror on the Wall
When Snow White’s evil queen asked the infamoustue she was seeking affirmation
that she was in fact the most beautiful woman enkingdom, and therefore safe from
competition. Allow me to take a giant leap outloé fairy tale, into a more modern saga of
competition. The search is not necessarily foubgdhe modern search is for global
supremacy. Gazing into the mirror of internatiotesting results, government leaders ask who is
the most technologically and economically competiof all. Theobald, (1995) arguing against

the value of standardized testing spoke of thisdre
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Throughout the 1980s and into the 1990s, the pusadcountability
has been indistinguishable from the push for mtaedardized
testing, which has been indistinguishable fromghsh for a better

global economic position. (p. 465)

The common assumption that test scores can bedlitckeconomic competitiveness was
summed up by American Raymond Scheppach, exedliteetor of the National Governors
Association, as he addressed a press conferenompanying the release of Programme for
International Student Assessment (PISA) resuldsir‘students’ performance today is the best
indicator of our competitiveness tomorrow” (Brac2908, p. 620). Another spokesperson at the
same event, Former West Virginia Governor Bob Waskeled his affirmation of PISA calling it
theacademic Olympic@Bracey, 2008). Searching for links between etlonal testing results
and economic competitiveness is a common exerBise¢y, 2008; Gordon, 2007; Levin, 1998;
Viadero, 2008), but there is no clear consensud@imssue. Each round of results prompts
further study and brings out numerous sub topicefgestigation. One of these is the status of

rural education and the ability of rural studestsdmpete with their urban counterparts.

Allow me to extend the mirror, mirror image raissatlier. If international
competitiveness is one feature examined in theomat international testing, then what features
within the country, or within sectors of the coyntieed be examined? The next section of
literature reviewed explores rural realities thatynmpact student motivation and decision
making. Perceptions can empower or burden. Téerfes displayed in the mirror could be seen
as distinguishing or as disfiguring. What arerndadities on the face of rural educational

opportunities? These include mobility; the spramtall of urbanization; the security or
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repression of close familial ties and social cdapéad financial concerns. Ultimately, rural
graduates embark on journeys that may or may Rettteem far from home. The choices they
make, the changes they undergo, and the transiti@ysexperience are inextricably connected

with their self-image and the perceptions they hdeaeloped and continue to develop.

Mobility: Promise or Peril?

Are rural students disadvantaged compared to tinban counterparts when choosing
future directions? Certainly this is a controvaksjuestion. It would depend on the context of
the question. If discussing future choices, peshrapal students do have to face more drastic
changes than their urban counterparts. Stati€écsda (2000) traced among other things, the
out migration experienced by rural regions. It Wogeem that most rural students, will leave
their homes and head to the urban centers eith@o&i secondary education, or training, or to
enter the workforce. Urban youth also leave themmunities but in smaller numbers. People
will go to where there is a job or what might béexha future, risking economic, social, and
psychological costs due to this migration. Sasi@i@n and Newfoundland, for example,
although currently in an economic upswing, are shbw Statistics Canada (2000) to have
experienced out-migration from their rural commigsitfor decades. The angst felt in a small
rural town as their youth leave, identified by Gettl{2004) in Nova Scotia’s Digby Neck region
is not a new phenomenon and by extension is litcelye felt in other small rural communities
throughout the country.

The long tradition of migration taking young peoplgay from their rural roots is not
evenly applied throughout Canada. Atlantic Progsibave much lower rates of youth out-
migration than do the four western provinces. Nara and Saskatchewan have even higher

rates of out-migration than Alberta and British @uobia (Dupuy, Mayer, & Morissette, 2000).
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One possible reason for the decreased rate oftiiepdérom Atlantic Provinces suggested by
Dupuy et al. was distance. Atlantic youth who ké#weir rural homes are more likely than those
of other provinces to also leave their provincesyall. Newfoundland and Labrador had the
highest incidence of this trend.

Corbett (2007) studied the migration patterns adlfgoastal communities in Nova
Scotia during a thirty-year period ending in th®Q$. Employing Bourdieu’s (1980, as cited in
Corbett, 2007).0gic of Practice Corbett explored the deep-seated issues witleimutal
communities collectively known as Digby Neck. B®ons about whether to stay or leave
involved an interconnected series of conditionsuidiog what Bourdieu calledabitus which
could be defined as the inherent beliefs and wéa¥siking and acting which are gained by
individuals within a society. Rural children, esjadly boys raised in a fishing community, will
have a very different habitus from those who warsed in an urban location. Corbett found
that theleaverswere much more likely to have higher levels ofation than those who stayed
in the community. The leavers were also much rkety to be female; virtually all female
leavers had achieved some level of post secondiaga¢ion.

Those who stayed had negative perceptions of educgt displayed entrepreneurial
resilience despite being portrayedfiaber folk Corbett (2007) also noted that those who stayed
had various reasons for doing so, not the leasightbie additional cost and risk associated by
going away. The decision to stay can be explaingért by Bourdieu’s.ogic of Practice
These men often prosper taking advantage of tbeiakand cultural capital, their family
connections, and the long-standing traditions dfintaa living without advanced education. In
fact there is a complacent pride of place both gagalyic and social in beingprn and bred

fishermen
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The women who stayed were less often as econommadicessful, but they, too, were
heavily involved in maintaining their pride of pacThese attitudes are consistent with
Bourdieu’s model, which holds that societal groupdding differing levels of power are often
in conflict with each other. The born and bredhéisnen described in Corbett’s study certainly
fit this criteria, as do those who chose to leda@rtmaritime home and search for other
opportunities. Those who left qualified their hoasea great place if you wanted to leave; those
who stayed were cynical about the potential adggdeaving might bring (Corbett, 2004).

Corbett (2007) pointed out that tlearning-leaving linkas he calls it, increases the
ambivalence and suspicion rural residents mighe hawards schools. Are schools the social
agent of change and improved quality of life faratuesidents, or do they cause depopulation
and loss of local control? Who will draw the fisbm the waters if all the young leave? Corbett
participated in a fishing day and took note of fdm@ily connections and the traditional ways of
learning the trade as young boys worked beside féthiers on the boats. For many, Corbett
found, leaving threatens the end of that way ef lif

Corbett (2007) employesistance theorjo explain what outsiders might consider a
stubborn refusal to take the implied promise ottsgs available through education and mobility.
Education brings with it the ability to join a posidern mobility, urbanity, and rapidly
globalizing lifestyle. Many Digby Neck residenli&e other rural residents who agreed that
education is increasingly important in a modernldjcare not willing to depart from their way of
life. Corbett also speculated that resistancertheombined with the lack of mobility capital
explains the growing trend for Digby Neck youthréoainaround here Instead, he found that

they struggle to maintain and defend their commesiagainst the urbanization of their spaces.
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Dupuy et al. (2000) also studied the migrationuws&l and urban youth following three
sub groupsteavers stayersandreturners Using census and tax data for the period of 1890
1996, they tracked migration patterns throughoutada in three different age groups: those
aged 15-19, 20-25, 25-29, and older. Their findjribat, at best 25% of the leavers returned to
their rural communities after having been awayaf@eriod of up to ten years mirrors the trend |
have noted in the rural community in which | livedavork. They also noted that leavers
experienced a net increase in their income. Thearehers raised a question: is departure from
the rural area the key factor for income increasés the leaver more likely to earn higher
income regardless of mobility? Other questionsa@iby this study involved the impact of in-
and out-migration on the rural communities involvédupuy et al., noting the difficulties in
monitoring migration, did little to explore thissige other than to indicate that returners can offer

hope for rural community survival.

Urban Sprawl

Throughout North America, rural areas are expemgnchanges in their demographics.
Areas closer to urban centers are becoming subzdzhtransformed into bedroom communities
where people who work in the cities opt to liveourtlying smaller towns to benefit from what
they perceive to be more secure, healthy envirotsne®onya (2003) iNewcomers to Old
Towns recorded her studies on the effects of this pojulathift felt in six American mid-
western towns. A feature of modern rural settingied in Sonya’s (2003) book is the increased
impact of urbanity in the rural setting. Ruralidests, using the freeways and internet, bring
urban goals, trends, and products into their homes.

| can testify to this trend with my own experiendeis common for students in my

remote school to travel to the city for concertging, visiting, and sports. |recall a recent
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conversation with a grade 12 student who told steould not be surprised that students would
drive to a major provincial urban centre, a two aatf hour trip, on a school night. She was
discussing a concert she had attended the nigbtéséying the event was worth being tired at
school the next day. In her mind, the concertgmesd an important opportunity to ivh it. |
have often noticed rural teens’ compulsion to buch with the urban trends. My students
definitely do not want to be seentdsks from the sticksThey resist the stereotyped view of
rural residents inherent in pop culture, which sbases rural places as either sleepy or
backwards (Frank, 2003). Negative labels of rtgaidents may in fact influence teens to leave
after graduation. The negative stereotype of nasidents was found to be a factor in
outmigration in one West Virginian study in whidtetresearchers used cognitive mapping to

assess the affects of rural stereotypes on theatrogrpreferences of teens (Towers, 2005).

Family Portraits

The combined effects of socio-economic status (Sg8Ental educational attainment,
parenting styles, and cultural and social capitllargely responsible for the career and
educational plans made by young people. Many reBees have noted a link between parental
educational attainment and the aspirations of grtwag students (Finnie, Lascelles, &
Sweetman, 2005; Schultz, 2004; Trusty, 1998). dlage several approaches one can take to
better understand this phenomenon. One is to exfie concept of cultural capital or what
Hango and de Broucker (2007) calleterited intellectual capitagjained by the children raised
by parents who have higher educational attainm&hts means that they have a greater chance
of understanding the benefits of post secondargagthn, and are more likely than those whose
parents achieved lower education to expect to gm @chool. Scholarships, entrance

requirements, and other aspects of entering poshsgary education will be familiar concepts.
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Another way of putting this is that school is sisnplpart of the habitus or culture in certain
families.

Higher SES is another predictor of higher educatiaspiration (Finnie et al., 2005;
Levin, 2007). Higher levels of parental educatiay in fact lead to a high SES, but this is not
always the case. Certainly having been raisechionae with the benefits of a higher SES
attributable to higher educational attainment @mpdses students to reach for similar or more
affluent financial status. Finally, students fréamilies with higher SES have a greater
likelihood of achieving higher grades in high schiddsher & Junor, 2005)Not surprisingly,
higher grades are also known to increase the ligell of entering post secondary education.
These factors, parental educational attainment, &8&$high school achievement each have the
potential to influence a young person’s academeccaneer goals.

The decision to enter post secondary educatioroie masily made if there is an
economic plan in place to meet the costs of pagirs#ary education. In an attempt to
understand the factors that influence educaticmahgs patterns, Statistics Canada
commissioned an analysis of the 2002 Survey of dagines to Educational Planning. Saving
for post secondary education is influenced by weriactors including educational aspirations of
parents for their children, the child’s age, susdasschool, and most significantly the family’s
financial circumstances. Students whose parems taken at least some post secondary
education are more likely to save money to suppast secondary education for their children,
as are parents in higher income brackets (Lefel20@4).

The expectations and role-modeling provided by mars not solely economic. The
general attitudes and beliefs surrounding the vafiezlucation may be an even more important

contributing factor. Stelmach (2006) intervieweghhschool students about the role they
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perceived their parents to have in school improvemtans. The participants in her study were
reluctant to have their parents take active visibles in their school lives but did hope for and
expect general support such as reminders to stulynéerest in their studies and extra-
curricular activities.

The ability to show positive support for educatialds true regardless of the financial
status or educational background of a family (Tyu$998). Student perceptions of their
parents’ support of school can have a profounccafie their own attitudes towards post
secondary education. Trusty examined parentalvewneent as it pertained to the educational
aspirations of adolescents. He found that attetglahschool functions, even those that are not
academic had positive influences on students’ édut expectations regardless of SES,
although the benefits were more pronounced foretlashe two ends of the SES scale than for
those with a moderate SES. Trusty speculatedhkagtositive affect of extra curricular
activities on academic success was due in parncreased student and parental engagement.

Trusty (1998) explored what he called authoritapaeenting and career control. Student
participants were asked to respond to statemedisaiting the degree of control they perceived
themselves to have in choosing jobs, or high schootses and in spending their money or in
making career choices. The statements were ontamaam ranging fromt decide,to my
parents decide The scores were then cross referenced withcives attained by their parents
who were also study participants. Not surprisingtudents who perceived their parents
positively, who perceived their parents as contrgland who reported their parents as being
highly involved in their education had higher edigr@al expectations than students whose

parents appeared to have a lower interest andvenrant in their child’s career development.
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Clearly familial issues are inexorably linked weatlucational aspirations of young
people. As mentioned earlier, fewer parents expedemand that their children automatically
follow their footsteps, especially in agricultudgspite the fact that earlier studies have indicate
reluctance on the part of many families to suppost secondary education (Corbett, 2007).
Economic conditions are in flux in Saskatchewarhwitheavy demand for skilled trades people,
and with the increasingly high tech nature of mglarliving, many students are searching for
quick ways to enter the workforce. Apprenticegbripgrams are becoming a popular route,

perhaps because students can earn money as theyhe trade.

Money Matters

There is detailed interest in the financial isssigsounding post secondary education
(Finnie et al., 2005; Hango & de Broucker, 2007oker & Lowe, 2001; Rogers et al., 2006;
Usher & Junor, 2005). Parents, educational leadexs government all have a vested interest in
increasing educational rates for Canada’s youthr{8on, Butt, & Déziel, 2002). The
researchers attempt to answer a wide range ofiqnestith the most predominant theme
appearing to be finding ways to enhance educatigpabrtunities for greater numbers of
students. Surprisingly, although students and fhegients often mentioned financial concerns as
possible impediments to post secondary educatiengata from numerous studies shows that
finances are not a clear-cut deterr@oker & Lowe, 2001 Prairie Research Associates, 2005).
The barriers that prevent students from enterirgj pecondary education are a complicated mix
of emotional, academic, geographic, and econongtofs.

Another subject of interest is the increased costé by individuals and their families for
post secondary education. Researchers have ntdekl af accurate knowledge on the true costs

of such education; student perceptions of expemsts for tuition are significantly higher than
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the actual costs (Fine, 2006). Perhaps when akleadopinion of the potential costs of post
secondary education, students surveyed are thirtia{j the costs involved, including lost
earning potential Prairie Research Associates (2005) found that stadeere aware of various
programs such as the Canadian Millennium Scholassdmd Government sponsored loans but
they knew very little about them. Despite theakl@f knowledge, a majority of the students in
thePrairie Research Associat&udent Survegxpected that financial aid would be available to
them.

Student debt is frequently discussed in the liteea{Fine, 2007; Kapsalis, 2006; Looker
& Lowe, 2001; Mueller, 2008). There has been a@ndase in access to student loan programs
and there has also been a small increase in difésuor students in paying off their loans.
Roughly one third of Canadian students access gowant sponsored loans. These are
consolidated within six months after graduationdgfly on a ten-year repayment schedule. Of
those who graduated in 1994-1995, 39% had repdidliby 2003; 30% were continuing to pay
off their debt; and the final 31% had defaultedlogir debt (Kapsalis, 2006). Difficulties in
repaying student loans are connected to post gra@uaployment income, or lack thereof, rather
than to the amount of debt. Looker and Lowe (200dicated that there is no clear knowledge
on the extent of costs related to post secondargagbn. For rural students in most provinces
the costs include the need to relocate. Droled%2@ound that living away from the parental
home added an additional $5000 on average to tmeahnost of post secondary education in the
1990s.

Of concern to public policy makers is the questiwho should pay for post secondary
education? One of the underpinning condition&ésttelief that since individuals who

successfully complete post secondary educatioryenjmerous financial, social, health and
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happiness benefits, they should bear the finagoists of attaining these benefits (Tandem
Social Research Consulting, 2007). Others, awktteecsocietal benefits of a highly educated
population including lower costs to government fedidhealth and welfare programs, as well as
higher overall productivity, believe governmentsuba fiduciary responsibility to promote and
sponsor institutions of higher learning and thaidents.

Ipsos-Reid (2004) found that Canadians generajppst government loan programs
although there were mixed results with some scesarfRespondents were given a series of
paired hypothetical students who had complete@difft programs of study with different levels
of debt. Answers about which students should bgivien $5000 of their loan varied greatly
whether analyzed by region, age or SES of the refgrd. The Ipsos-Reid survey also captured
a large range (from a low of no debt to a high®® $00 of debt) in what Canadians see as an
acceptable amount of debt for graduating students.

In Canada, 57% of expenditures on post secondatiyutions come from the public
purse, although the exact amount varies greatiy fpoovince to province. Thus public support
of higher education is greater than in the Unitet€3 where public expenditures on post
secondary institutions represent only 43% of thal ttost (Tandem Social Research Consulting,
2007). Public support for post secondary educdirorgs with it public scrutiny. There is
increased interest in two related but distinct emts: accountability and accessibility.

Those concerned with accessibility desire an etwtatsystem in which post secondary
education is universally open to any individualaetiess of racial or religious background, SES,
or gender. They want affordable seats in manytioes to educate and train students in their
chosen courses of stu@yrenette, 200%Rrairie Research Associates, 200Brcountability is a

less easily defined term. Jaafar and Anderson7(2p0int out that accountability is a much used
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but under defined term with two distinctly diffetggaradigms: economic and professional or
ethical. Who is held responsible for the qualitypost secondary education programs and
financial assistance programs in Canada? Howaltgyudged? These are questions that are
just now surfacing in the literature, but are bed/time scope of this study.

The various pathways taken by students from hijocicto post secondary education are
also key topics of study (Hango & de Broucker, 200dsing data from YITS, Hango and de
Broucker (2007) identified ten pathways that thelapsed into five for analysis. They found
that young people in their study (who were agetl®0) could be grouped as follows: (a) High
school droppers—those who have left high schodiaut graduating; (b) second chancers—
those who left high school but later returned toiewe a diploma or to take some post secondary
education before retuning to the workforce; (c)Hsghool only—those who graduated from
high school but did not attend post secondary ddutgd) Non-gappers—those who went
directly (within four months) from high school togt secondary education; and (e) Gappers—
those who took more than four months after gradgdtiom high school before entering post
secondary education.

Various demographic characteristics were also sogyiealing sub categories or traits
held in common by various members of each groupt sNrprisingly the majority of non-
gappers had earned higher grades, came from familte higher SES and had parents who
were highly educated while those with lower mankd bower SES were more likely to enter the
work force. Fewer female students chose the duggathway and females were also more
likely to be non-gappers. The droppers and Hidiostonly group were more likely to have
entered the workforce before leaving high schddiis circumstance leads to another sub topic

worthy of study. Is holding a part time job durinigh school a deterrent to entering post



32

secondary education? Hango and de Broucker (Z007y that students who worked more than
20 hours per week while attending high school weoee likely to be high school droppers, or to
just complete their high school. It should be ddteough, that there were also many in this
category who later became part of the second chamoap.

Is the choice to work during high school due thharsage of money, a desire to leave the
esoteric studies of school behind and enter thetiped adult work-a-day life or an attempt to
begin saving money for post secondary education®tife lower marks due to the extra hours of
work or are students who have lower marks morenadlto seek affirmation through working
than in trying to achieve higher grades? In alrsg#ting, the ability to earn a living or to beege
as a reliable worker is a source of pride. Do nraral students self-select out of academic
pursuits because hard work is respected in a cutalre? Do gappers need more time to decide
what type of studies to enter or do they need to seney before entering post secondary
education? Why do women more often select theeanadpathways rather than entering the
workforce? Hango and de Broucker (2007) did novigi® answers to these questions.
Researchers who use in-depth interviews and pasalssions with young people may be able

to uncover some answers but the answers will iablytbe multifaceted and complicated.

Choices and Changes

Although this study focuses on rural adolescentearty adulthood experiences, it is
appropriate to look at literature that is set ibaur centers because so little information specific
to rural exists. Daigneault and Wirtz (2008) usadseys to begin and eventually held small
group panel discussions with 28 graduating studerdse large high school in New England.
These discussions led the researchers to devedepad themes surrounding the emotional

concerns held by these students. As expected themes include financial concerns, change,
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anticipation of greater freedom and greater respaitg, but also delve more deeply into how
students make decisions about their future.

Pressure to succeed was one theme. One studenbddspressure from his parents to
succeed academically to advance financially beyoinere they had. Several students felt
pressure to achieve scholarships to assuage thefdbeir education. Another student
described the expectation that he follow familglitian and enter the military. Others noted the
pressure to attend college was pervasive, shovwprgspecially in the questions they faced
throughout their senior year. One student comnaethigt the pressure to make decisions
completely negated his earlier expectation thas@rsor year was going to be easy and stress
free (Daigneault & Wirtz, 2008).

Some attention was given to how students eventié@ihged their future plans. Students
discussed how visiting schools helped them malexsehs, others described how their plans
linked to long-held aspirations or tied into lomgne hobbies. An older sibling influenced one
student, and others sought advice from school @arss(Daigneault & Wirtz, 2008).

Another theme selected by Daigneault and Wirtz 80@dividuationversus
community, described the students’ realization thay would have an opportunity to have a
fresh start. They could develop new images or be tiey want to be without being type caste
by their peers and teachers. One student in péatitelt that she could break away from being
known as the quiet one and looked forward to angadi new image. Tempering this optimistic
theme was the realization that leaving the famikautines, and friends and family would have
its own set of challenges. Many felt they wouldsnihe routines and structures and wondered if
they would have the ability to cope with new resgbitities such as paying the bills and

shopping for groceries (Daigneault & Wirtz, 2008).



34

Each of these concerns is connected with what icdiation theory deems as a necessary
stage of life: the transition from dependence aniliato the autonomy of adulthood (Bucx &
van Wel, 2008). These life stage transitions idellut are not limited to, living away from the
parental home, entering the workforce, becomingrfanally self-sufficient, finding a life partner,
and starting a family. While there are often tensiwithin families as adolescents reach toward
independence, Bucx and van Wel found that the baitg of adolescents and young adults
experiencing transitions was very closely connetietie parent-child bond. They noted that
the bond was adversely affected by the child leatiome but was strengthened by the child
gaining financial success. A further issue is tigni Clark (2007) found that students are
delaying many of the transitional stages due i foathe increased amount of education they are
receiving.

The Daigneault and Wirtz’ (2008) study providesatical implications for school
counselors. These include increased awarenebg ehtotional flux experienced by high school
seniors. Students need to explore their optiodsshould be encouraged to be prepared for
changes. Attending to the concerns of parentsalggsmentioned with suggestions that schools
make specific efforts to inform parents of fundougts, and programs of support and offer
financial planning strategies such as budgetingfiodents. A further value in the Daigneault
and Wirtz’ study is that the researchers gave vtmdagh school students. Adolescent student
voices are becoming more prevalent in the resddechture Prairie Research Associates, 2005;
Shultz, 2004 Stelmach, 2006), but surprisingly they continueeaunderrepresented as sources
of information about schools.

| see a clear link between the Daigneault and Wiidzly (2008) and my own because,

like them | attempted to encapsulate the studeicevorhey spoke to students on the threshold
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of post secondary life; my study participants haaeeled beyond that threshold. A second
difference is the fact that Daigneault and Wirtalspto students from a large urban high school
whereas my students are from a very small ruraRksdhool. | also seek practical applications
for school personnel by the former students touattheir experiences and perceptions.

The researchers touched on the importance of lgetudents deal with their angst and
with their feelings oflisequilibrium(Golan, 1981, as cited in Daigneault & Wirtz, 2p88ught
on by the transitional period of senior year, hdtribt go into any details. The researchers
encouraged school counselors to use qualitativearel to enhance their practice, but did not
appear to recognize how demanding of time and égpehis advice would be.

The issue of disequilibrium, although variouslydédsed, appears in several studies
(Morales, 2008; Schultz, 2004). As the word sutgydhis is a term used to describe the
imbalance or the ambivalence felt by people wharateansition. Feelings of joy, anticipation
and optimism can be dampened by uncertainty ancgebhppsion. Transitions are especially
difficult for students who are forced to leave faaticonnections behind. Faced with new
surroundings rural students may fear they willmake friends, know how to behave or be able
to handle the changes they will encounter. Botis¢hwho enter the workforce and those who
attend post secondary education will feel this wagety. Some students will avoid the decision
altogether; others may begin their courses of studgke on new jobs but may not persevere
due to homesickness or other reasons. Rural siddro do pursue post secondary education
and who persevere in their studies may also stewmggh feeling disconnected. A closer look at
how these students make adjustments representsfadat of the present study.

Those who study academic resilience focus on stadeym minority groups, as well as

those who have had extreme economic or health casmoe who have overcome severe life
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challenges. Morales (2008) interviewed 50 margiedl college students in his study on
academic resilience. Some of the themes that exddérgm his in-depth interviews are
applicable to rural students. These include igsmlatculture shock, feelings of inadequacy, and
high levels of stress. As mentioned earlier, favak students are as isolated from urban
influence as they once were, but living in the abd attending classes with numerous strangers
can be disconcerting, especially to those whoseoféfe is vastly different from their new

peers.

Students in small rural schools develop close-kigrdependent social groups that help
to define their understanding of themselves (Blumr2@04). They move through their
educational years together developing their owss@h belonging and of being from within
their social interactions. As they learn togetleat, together, play together they influence each
other. They define themselves in part by how fherceive their peers to be reacting to them.
They behave as they are expected to behave oewnshink they are expected to behave for they
develop their role in the group and in their cohtéxough their mutual experiences. (

Goffman, 1959). For example, if asked by a newheg they can easily identify who is the
math wizard, or the computer genius, the artigt athlete or the clown. Individuals may
become trapped in a stereotype or may feel pressyoerform in a particular way. They may
feel comforted by their belonging to the grouplayt may feel confined.

Students within these homogeneous groups willzetidir prey upon each other’'s
strengths, and weaknesses. As they come to knclwather’s interests and passions, each class
develops its own culture or personality. High sadlgraduation brings with it a dispersal of the

group and the resulting shift into a new context loa exhilarating or it can be terrifying.
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Shultz (2004) explored the first year college eigreres of agricultural first generation
rural students. The students felt strongly coretttd their agricultural background, and
believed they had had to work much harder befolleg® than their urban classmates had. All
of his participants noted the sensation of beingusider or being different. One student’s wry
comment summed up his feelings of culture shodls jlist being a long way from any cows.
That's all you have to say” (Shultz, 2004, p. 5Making the adjustment to urban academic life
was a challenge for these first generation farrdestts, yet they believed that their ability to
work hard and be self sufficient would get thenotigh.

The strategies utilized by academically resilgntents, such as those who participated
in Morales’ (2008) study, are varied. Some blacklents reported having to develop a different
persona to employ while at school reverting torthermal self when at home to avoid being
accused of actingghite  One student spoke of the need to become viytbdlhgual. Knowing
their strengths and weaknesses, and working hasdeicome limitations is important, as is
learning to deal with feelings of self-doubt. Rapants needed to find ways to become
connected such as joining a student’s union. Tta@yto search for appropriate times and
locations to study, often hiding the amount of wth&y did from family and friends who did not
appear to value what they were doing. They hadgist temptations and stay focused in order
to reach their goals.

What are the goals of recent high school graduaids® question prompted a study of
what first year college students define as succ¥szedjian, Toews, Sevin, and Purswell (2008)
studied the strategies and definitions of succe&blby 22 participants, using narratives to

present a multilayered picture of the transitidrertparticipants were experiencing. Three
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themes emerged in their study: academic succesg] stegration, and an ability to navigate
the college environment.

Findings in the Yazedjian et al.’s (2008) studylued insights into how students viewed
their academic success. There did not appear &ampeonsensus on what was considered to be
a good mark. Students were pragmatic about thesnhey achieved and appeared to adhere to
personal expectations rather than focusing on cang#heir marks with other students.
Students reflected that they had learned impogeatiemic skills such as how to study and take
notes but also indicated that they had not neenledd them in high school. They found college
classes much more difficult to master. When qoaestil further on their academic strategies for
success, several participants indicated that tieepat always use the strategies, sometimes
procrastinating or neglecting their readings. Ty indicated that although they needed the
Internet to complete course work, it was oftensrdction to them. Online social connections
through email or internet social networking sii&e Facebook frequently took up more time
than anticipated.

Although academic success was one of the key themimtsmost students agreeing that
they had not truly understood the level of rigathvould need to thrive in college studies, it
was not the only or necessarily the most importaic of concern. The second theme was
social integration, or making new friends. Onalsti’s comment indicates the importance of
making new friends, “It's a bummer to figure outuydon’t have a social life. And to realize that
you want one” (Yazedjian et al., 2008, p. 146)udents discussed finding ways to balance a
social life with work and academic responsibilitfiednile expanding their social networks.
Clearly the social adjustments of entering schooi large in students’ view of their own

Success.
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The third theme described in Yazedjian et al.’O@G0study pertained to the students’
ability to be independent. The researchers ndtatthis area of student success rarely surfaces
in the literature, but it appeared very importantiteir participants. The students indicated pride
in their newfound ability to demonstrate respongiband to make their own decisions.
Understanding definitions of success is very muphoaluct of perception. One participant’s
summation of her first year experiences illustrated the first year after high school is about the
transition to becoming an adult: “I think collegeall about finding who you are as a person”
(Yazedjian et al., 2008, p. 147).

Each of the themes found by Yazedjian, Toews, Sewid Purswell (2008) is connected
to this study. The themes or goals noted by Ygiaedet al. were developing independence,
creating a social life and achieving academic ssec&ach of these topics would be important
for any young adult but for rural youth who mayleaving social and familial safety net miles
behind, these skills are paramount. Creating ekoiccle may be a new skill for rural youth
because for many, their friendships have been ee@fim part by their geography and their social
lives may have been organized by school, familygaanmunity leaders. Finally, the theme of
academic success, will obviously apply to those e entered post secondary education or
training rather than the workforce. Ultimately ttfeices and changes rural students face result

from a variety of interdependent factors includihgir self perceptions.

Staying Put: Self-Selection or Rural Roots?
Certainly becoming an adult means making choicesitatne’s future. In discussing the
underlying differences between various educatichalces, most prominently a choice between
entering college or entering university, Usher dandor (2005) discussed a tendency they called

self-selection They noted that many students self select otigofous academic pursuits long
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before grade twelve. The reasons these studengdystlo not see themselves as potential
university students are myriad. Social capitalglisiin heavily here, as does the concept of
habitus. Academic success is another factor. & oth lower grades are much more likely to
self-select out of post secondary education (U&héunor, 2005).

What else motivates rural students? What aspiratitm they have? Social and
geographic isolation and economic deprivation di@enccited as reasons for lower educational
attainments in rural people. What affect doeschtteent to place and family connections have
on rural students? While many leave their comnmesiisome do so quite reluctantly. Hektner
(1995) investigated the question of how rural stusl@are affected by their attachment to place
testing his hypothesis that when fulfilling eduoatl aspirations led to relocation, students
would experience significant conflict. He founatinural adolescents do indeed experience the
dilemma of believing that living close to familycgetting away from their area are both
valuable and the resulting conflict appears to anmge some, more often male students to
renounce or delay their educational aspirationssedrchers and teachers may not have given
enough credence to the benefits of rural livedarfRing to remain in one’s local community,
however, may also be an important and decent agpira.” (Howley, 2006, p. 66). While
studies indicate that rural students do tend toesp lower levels of post secondary education,
they actually tread a line between educationalragpns and their commitment to family and

place.

The Teacher Connection
In their study, Hardré, Crowson, Debacker, and ¥/{#007) noted that rural conditions
although recently garnering increased attentiom gagatly underrepresented in research. They

chose to study the achievement goals and motivafmrrural students testing the hypothesis
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that positive classroom climate, perceived instnt@li@y and students’ self-perception of ability
would greatly enhance motivation. They speculéted positive classroom climates that
enhance students’ ability to focus on their studied be successful academically would provide
students with greater confidence to formulate lwrgy goals and aspirations that would include
academic post secondary education. The other hgpistinvolved instrumentality, which means
that the more likely that students are able to thnkwork they are doing in school to practical,
useable, real life situations, the more meanintyfery would find their studies.

Hardré et al.’s (2007) hypotheses proved to beratewvithin the confines of their study.
While the assumptions on the surface appear tinqges the implications are not. Teachers
need to be able to create and maintain suppoahadlenging classrooms and demonstrate the
usefulness of learning. Of course, implicit initretudy of student motivation, was the
assumption that aspiring to graduation from unitgrsas preferable to training for the trades or
entering the workforce. While none of these asdiong or conclusions is startling, they do lead
to other areas of concern. Staffing rural scheon issue that begs attention (Berry, 2004).
How are teachers prepared to help students withftitare goals? Will having highly
competent teachers also increase the enrollmeeisleb students in post secondary education?

When attempting to explain lower rural test resuwitsters and educational leaders often
look at the teaching staff in rural schools (Lo®@06; Robertson, 2002). High turnover rates,
difficulty in recruiting teachers, and difficulties providing professional development and social
capital are some general issues surrounding sgedfimall rural schools. As an administrator in a
small rural school, | have experienced all of théiffeculties. In particular, staffing for French
language instruction and the senior mathematicssaiethces has been a challenge. While our

division has put some measures in place to allevisse concerns, each issue is of concern and
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Is inextricably interwoven in the complexities gesific schools. Large scale, universal fixes
are unlikely to solve the staffing concerns forratal schools (Berry, 2004).

Small rural schools are often seen as steppingesttor novice teachers and
administrators (Clarke & Wildly, 2004). While treepeople bring their idealism, enthusiasm,
and often youth to a school staff, their inexpereenan be a detriment to their students (Berry,
2004). Administrators at the school and divisievel not only need to provide support to allow
novice and new coming teachers to hone their skills also need to help them acclimatize to the
small town cultures they enter. Unless they haval roots, these new staff members will
experience culture shock and are less likely tbrtame than a year or two.

Principals in four isolated rural schools in AuBravere the subjects of an ethnographic
study that highlighted the culture shock experienog novice administrators who, new to their
jobs, new to their communities, and new to admiaigin, were often overwhelmed and
frustrated. One quote in particular caught myrditde: “The isolation here could get to me if |
letit. | don’t have much furniture or many possens. You could say | live in a suitcase. This
suits me. It means | can make a quick getawaydri@l & Wildly, 2004, p. 564). As a long time
rural resident and administrator, | was piquedhgylack of commitment that Clarke and
Wildly's participant administrator showed to henamunity and wondered how she fared given
that her attitude must have shown itself to theppeeehe had supposedly come to serve.

While the focus of this study is not the teachiteffof the small rural school from which
the participants graduated, their perceptions @fktaff as having a role in their career planning

and in preparing them for life after high schoolysarface.
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Transitions

Transitions occur throughout our lives. Some fitaorss are quite obvious such as when
a child learns to walk or talk, signaling the swifcom infancy to childhood. The onset of
adolescence is somewhat less definitive and tinsitran to adulthood is even less tangible. As
mentioned earlier, the most obvious adjustmentsrapanying a shift to adulthood are
establishing an independent home, earning a lifinding a life partner, and entering
parenthood. Several researchers point to the @ateperiod of time the transitions to adulthood
are takingBeaupré, Turcotte, & Milan, 2006; Clark, 20@&tettersten, Furstenberg, & Rumbaut,
2005). More students are electing to enter pasirsary education for longer periods of time,
and for many that means postponing one or moreeotdmmon harbingers of adulthood. Some
continue to live with parents while they raise dhgin or while they go to post secondary school.
Others leave their parents’ homes but later retditmese are often referred to as le®@merang
generation(Beaupré et al., 2006)

The boomerang effect is the most obvious signttigtransitions from adolescence to
adulthood are not completely linear. In fact,ryioutside of the parental home may offer an
illusion of independence that, if closely examinedy reveal a continuing emotional, financial,
and psychological dependency on parents. Regardfds®w the transitions occur within a
given family, each step is a change necessitatingnzotional shift or adaptation that, depending
on the specific circumstances of the individualslaed, can be celebratory or anxiety ridden
(Daigneault & Wirtz, 2008).

What happens to those students who venture beyamdrtiral communities? Although
very few researchers appear to have followed hioal graduates who have entered the work

force directly, there are several articles andistidbout transitions experienced by students who
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move from rural areas to urban centers to contihai education (Bucx & van Wel, 2008;
Richards, 2004; Schultz, 2004; Wright, SchermaBe®sley, 2003). Many of these expose a
dogged determination on the part of rural studemsicceed despite predictions that they were
at risk of dropping out from post secondary educafRichards, 2004; Schultz, 2004).

Geographic and economic boundaries faced by rtudests are also fairly well
documented (Cartwright & Allen, 2002; Dupuy et @D00; Lefebvre, 2004; Schultz, 2004).
Studies explore how the attitudes and expectahetd by rural families impact on post
secondary successes of rural students. One ilcydartsuggested that rural students’ parents are
greater facilitators of independence than urbaermar This factor may alleviate the difficulties
to adjusting to college faced by their studentsigitret al., 2003). Other studies would counter
this optimism, pointing out that the drop out rafeural students is significantly higher than that
of their urban counterparts (de Broucker, 2005nétie, 2005).

While various underlying factors that influencedstat career path decision making were
outlined in this chapter, the focal point of thigdy is transition. Participants had each
experienced a series of changes since their depdraom high school. In most cases they had
left their hometown, and in all cases they hadtledir parent’'s homes. They had entered their
adult lives as students or members of the workfofdee transitions they had experienced both
troubling and invigorating are central to the stualyd as such, were saved for the end of this

chapter.

Summary and Conceptualization
Rural residents have day-to-day practical concefliiey may listen to long-range
weather forecasts, certainly, but are sure to@tegide and feel the wind and soil before

deciding when to plant or harvest a crop. They iisgn to futures reports, but know that
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conditions in the marketplace are as changealileeaseather and it would be foolish to plant
only one crop. Allow me to extend my agricultunataphor. Transplanting rural youth to
urban centers for post secondary education isma &drcrop diversification to offset the potential
risks of having youth stay in one place or ent&y one field of employment. Rural residents
frequently know first hand the risks involved iyieg on resource based industries for a steady
income. They are interested in seeing their ytlutlre wherever they are planted.

Any study of the transitions rural students facéhmearly years out of high school must
be put into context. Results reported from intéaomal testing such as PISA and Statistics
Canada that predict poor outcomes for rural stiederd the background or the climate for this
study, yet the factors that motivate and influengal students as they make those first forays
into adulthood are in the forefront. These factoes/ appear to be interdependent or at the very
least interconnected. When examined closely tbegal that planning one’s future is a complex
task. The support received from peers, family, leygys, neighbours, and school personnel may
actually be perceived by the student as pressyserform. Financial considerations, ties to
place, social capital, cultural capital, habitusld academic achievement all play a role in
developing a student’s self perception. A studewigw of his or her abilities is central to how
options are explored.

This retrospective study explores these underlfactprs in decision making and
motivations for the study participants but the miten is also to expose the surprises and
adjustments students encountered during theirfémstyears beyond high school. By
investigating the transitions faced by the graduiafeone small rural school, | intend to clarify
the roles and responsibilities rural educators havelping their students make decisions for

their future and adjust to the inevitable changey will encounter.



46

Conceptual Framework

This study investigates the experiences of trasibf students from one graduating class
from one rural school. Providing a backdrop ardaulying issues brought forth in the PISA
results that indicate that rural students facetgrdzarriers than their urban counterparts do when
transitioning from secondary school. Within thisitext the study has two guiding themes: (a)
the factors that influence graduating studentsisiees for their futures, and (b) the transitions
they experience following those decisions. Highost graduation is the pivotal point. The
study participants were asked to recount theirsi@es and their experiences before and after
that delineating moment.

The literature identifies issues that affect futpl@ns of graduating rural students (see
Figure 1) including mobility, familial factors, arfishancial concerns. Various theories about
how choices are made are also outlined in theatiiee. These included the social and cultural
capital developed in part through family backgroand in part through community and peer

interactions, Habitus, and Resistence theory.
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VIoDbilIty

Promise or Peril

Urban Sprawl- Is the city Where are the jobs? Where
calling? are the schools?

Family Portraits

Social, Cultural, and . . Parents' education and
; Habitus, Resistence theory )
Intellectual Capitol expectations

Money Matters

Effectsiof part time Educational Savings Ecm.".)mlc bene':'t'? = What are the costs?
employment additional education

Rural High School Graduate Choices

Stay home Goto the city Enter Workforce University Pos'tl"rs:i?i:;a ry

How far is it from home?

Figurel: Factors and Conditions Affecting Rural H§chool Graduate Choices

The transitional experiences fall into the secosykat of the study (see Figure 2).
Disequilibrium may be brought on by the changes ¢bancide with the end of high school.
Resilience theory is applicable to those who overesevere disequilibrium. Individuation
theory, which looks at establishing independersanpther area of focus

The ultimate goal of this study is to describelthed experiences of adolescents during
their transitions from high school student to treglult roles as post secondary students or
members of the workforce. By exposing particigagrceptions of supports received in their
high school, | developed useful recommendationgdtarcators who want to ease their students’

transitions into their chosen fields.
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Figure 2: Conditions and Transitions Experiencedrbyal High School Graduates
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CHAPTER THREE
CREATING MEANING: THE METHODOLOGY OF THE STUDY

This study employs phenomenological methodolodsegyflan & Biklen, 2007; Creswell,
2007; Groenewald, 2004) to explore the perceptimiad by young adults about their transition
from high school to adulthood. In keeping with amlier stated goal of this study, the hope is to
provide voice for a group whose input may not bartievithin the decision making discussions
at school levels. Phenomenological approachesseest the purpose of this study because they
allow the researcher to explore the personal petisjes of the participants (Lester, 1999) by
asking participants to describe their experienddse intention is to come to a greater
understanding of how participants have come tcthblout their lived experience and how these

thoughts have helped them to shape their own utathelimgs of themselves.

Revealing the Researcher

To fulfill a key tenet of phenomenology, | need¢veal my own perspectives (Creswell,
2007) and in order to do so, | need to recogniag tike anyone else, | have a multi-faceted
approach to viewing the world. My perspectivesfarmed in part by my experiences and
background and in part by the various roles | hfddner student, teacher, parent, farmer’s wife,
school administrator and researcher. As statdobedrhave a close interest in the topic of
research; both as a parent and as a school ldaderkeenly aware that grade twelve presents a
time of angst, and excitement for students and thaiilies.

As a rural student more than thirty years ago¢édedifficulties in deciding what to do
after high school. | have distinct memories of dldgustments | had to make as a university
student. | was irritated and intimidated by whptdsumed was ordinary in the eyes of my urban

classmates. An example which springs to mind washeer number of shoulders one rubbed
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up against in the seemingly endless lines for glagsstration, a student card, food, banking or
even using the bathroom. As a rural student, Irheely waited in line for anything. | was
disturbed by the fact that while walking home framght classes, | was unable to see the stars as
they were obscured by a distastefully artificialkpurban glow. On a more academic note, | was
also troubled by the fact that no one knew who $ waappeared to care whether or not |
understood my classes or even if | showed up femth

As an educator in a rural setting, | am also keanmlare of the apparent disadvantages
for students revealed in statistical reports sucRISA. | began this research project driven to
explore the reasons for the statistical gaps betwal and urban students. Within the context
of international testing and what | perceived asanease in demands for school accountability,
| pondered what true success for a rural schoaldgtmeant and knew that for the parents in
my community, success of the graduates was a kkgator or the school’s success. | also
wondered how does one measure the success ofgtaahgates? | found a plethora of articles
exploring the statistics of post-secondary schggatint few about the students who directly
entered the workforce. Corbett’s (2007) writingsefproblematized the role of schools within
their community, prompted me to think about whettrenot entering post-secondary education
was in fact, the best method of measuring sucaggsifal schools. Is success for a school
defined by how many students achieved post-secgmptaduate status? Like beauty, success is
difficult to define, for it is truly in the eye ahe beholder.

These thoughts led me to wonder about the pergeplield by my former students, for to
extend the earlier used phrase, they are the betsodd rural education. | had read several
studies which triggered my interest and helped ealchmy research focus. The first, Corbett’s

(2007)Learning to Leavewas quickly followed by the work done by Yazedjet al. (2008) that
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explored first year college students’ concept af sinategies for success. What would my
former students perceive to be the measure of sieicess? How do they feel the school
impacted their career decisions? How well did thelyeve the school had helped prepare them
for the transitions they would face following gration?

| came to believe that the views of my former shidgetheir perceptions of how well
prepared they were to enter their adult lives, wqubvide another aspect of truth to this
question. | was most drawn to the research whicpl@yed qualitative methodology, because |
enjoyed considering the contextual information hdthe study. | found the social
constructivist approach used by Yazedjian et &l0& as defined by Guba and Lincoln (1994,
2005) to be very similar to the type of researalahted to do.

As a researcher, | had come to believe that phenology with its focus on participant
perspective best suited my interests. A constigtapproach as outlined by Guba and Lincoln
(1994, 2005) would allow me to build a multi-voiceidture of rural realities. A pivotal aspect of
this approach is the recognition that people cagstheir view of the world based in part by
their experiences and their social context andekearcher’s task is hermeneutic interpretation
which means | need to understand and interprantheidual participants’ narratives. In the
Yazedjian, et, al. (2008) study the social contexs a large university offering 4-year programs
of study. The social setting for my study is agpapposite, one which could be explored and
explained by asking open-ended questions aboutarticipants’ experiences and interactions,
and taking into account the social settings in Whitese events happen.

| believed that while they were students, sevefréhe participants, especially Buddy and
Charity had judged the success of their schooldasea criterion involving a blend of extra-

curricular opportunities, winning sports matcheaiagt neighbouring towns, and their own
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ability to earn respectable grades. It also appwame that rural students judge their school by
the variety of subject offerings available for theften decry their lack of optional courses. In my
years of teaching | have often had to explain wdents why certain classes, such as
cosmetology, journalism, or various second languageses are unavailable in our small school.
| have often wondered when in their day studenlig¥eethey would access these optional
classes since most of the students in our schkeladairly rigorous academic stream of classes.
In all probability, course choices would changmdre options became available, but whether or
not extra options would be an indicator of schamcgss is debatable.

| believed that my participants would offer insigiitout the competition or envy they
may feel toward urban students who they may belewald have had more opportunities or an
easier time in school than they did. One poirtaftention is departmental exams. These
provincial exams form 40% of the final grade, ie 8ubjects for which there are no accredited
teachers on staff. Many rural students face tbgipcial exams in several subjects such as
Math, English Language Arts, and the Senior Scign€éew urban students write these exams
because urban schools typically only employ acteddieachers at senior levels. This strikes a
note of discord for rural students because finatlgs in these subjects are key determiners for
acceptance into post-secondary schools.

Beyond acceptance in post secondary educationgtgrs, | was also interested in
learning how well those who continued their edwratared in the actual classes. | was also
interested in knowing what aspects of their highost had helped participants who had entered
the workforce directly. | believed that rural studis could face difficulties in making the move
from their small schools to the larger settingy/thweuld encounter and | wondered how | as a

small school principal and teacher could help prepl@em for the challenges they would face.
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Methodology

Semi-structured interviews were the key form ofdaillection used in this study. While
the interviews progressed and during the refleqgiegods between data collection and writing |
thought about how the perspectives had been shagedt by the group with whom they have
shared experiences. Social Interaction theory jdirgyframework of the Yazedijian et al. (2008)
study would also guide my research. These symirdkcactions are intrinsically embedded in
all human conduct and as such help to form the iemgtattitudes, and understandings of
individuals within any group. Because nearlyadithe potential study participants had been
together throughout their public education yeansjraderstanding of the group was important.
Mead (1957, as cited in Blumer, 2004) observedslwatificant gestures, which include
conversation—words and body language could effeghges that might be minute and barely
perceptible or could just as easily be immenseddovibus. Meaning is formed by a continual
reaction to others in the group. Attitudes, thdaghnd behaviours are developed through
recurring reactions to others.

To further elucidate the importance of considetimg perceptions of the research study’s
participants, | turned to the writings of Erving i®oan (1959) who used a stage analogy to
explore how human beings create and maintain im@iges inThe Presentation of Self in
Everyday Life Goffman discussed the importance of settingngdhat one’s behaviour and
resulting image will be altered in different segggn Wittingly or not, individuals present or
perform whenever they are in contact with othévly. emic status, as rural resident, as former
student and as former teacher, must be considétealve shared the stage with my participants.
As researcher, | attempted to set aside my previmasas teacher and pick up the role of

researcher, seeking answers to questions whichaslaesident, | may believe | already knew
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the answer. As research participants, | asked mgdpstudents to set aside their role as student
and pick up a new role. | pondered which typesasfggmances rural youth would present
during this retrospective study?

Goffman (1959) considered one’s collective perfanoes a front. Each of us chooses
which aspects of our being to present or displaytbers. The majority of one’s performance,
however, is not contrived; most of one’s preseatais displayed unconsciously based on the
cues or directives taken in from other actors @nstiage. In the more formalized parts of one’s
life—on the public stage, if you will—one’s behauras carefully maintained. In keeping with
the stage analogy, Goffman also gave thought toalleeof audience. In the case of semi-
structured interview, the audience is the reseaythu so too are the people who were present
whenever the event being recounted happened. deved if the stories they recounted reflected
awareness that their actions and reactions to mlegirsetting were also developed in part by the
actions and reactions of their audience? The mgasfiany event constructed in the mind of the
participant will have been influenced by the sosialation.

Phenomenological research is interactional, anaxgh of perspectives and beliefs
(Groenewald, 2004). In order to capture thesepaets/es, | began with open ended questions
asking the participants to reflect on topics rathan answer a strictly followed question and
answer script. A semi-structured interview allqvesticipants to steer the conversation into
territory that they may feel is particularly pednt to the over-all purpose or theme of the study.
The researcher as a co-constructor of knowledgapiodeeper description by asking probing
guestions to clarify the various conversationag¢#als that develop in a semi-structured interview

(Suzuki et al., 2007).
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There is difficulty in prescribing the steps ondl ¥allow in phenomenological study.
Max van Manen (2002) advised that the researchersimto a cognitive state of wonder but
also noted that the research writer can only hotke a sense of wonder in her readers.
Phenomenological methods are not regimented stether they are, a “ way toward human
understanding.... And even if we are open to it twender is still more a state of being than an
intellectual activity” (2002, p. 249). For me, thense of wonder began with trying to determine
whose voices will inform the study. | wondered wb@erspectives would lead to a clearer

picture of the phenomenon | searched to desctila¢ of transition.

Participant Selection

The first action was to select research particgpastuzuki et al. (2007) employed an
African proverb, ‘the pond you fish in determinis fish you catch’ to describe participant
selection in their study. This proverb remindsahanother fish analogy. Small schools are
filled with big fish who may find they are smalsh when they swim into the big ponds. | chose
a specific graduating class as my fishing pondh@ulgh there were sixteen potential
participants who had graduated together, my po@kbfwas only fifteen because one of the
graduates had been my son and | choose not tadmtiim as a participant. | believed that my
close relationship with him could could detractnfrthe effectiveness of the study. | gathered
contact information such as phone numbers and eddresses from former students and some
of their parents who, without exception, live in cgmmunity. The purpose of the study, the
expected timeline, and the potential risks werda®pd according to the protocol set out in
accordance with the ethics guidelines providednigyiniversity of Saskatchewan’s Behavioral

Research Ethics Board.
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There are three basic categories within this alugnmiip: (a) those who entered the
workforce directly after high school; (b) those wdntered post secondary education as soon as
possible following high school; and (c) those wharged their course of action within a short
time. There are also within the group those whaodmained quite close to home, (b) others
who traveled a further distance to pursue theiseh@aths and (c) some who both left and
returned, balancing work or schooling with frequesttirn trips for extended periods. In
choosing participants from the pool of interestetlimteers, | employed a purposeful sampling
strategy known as maximum variation which allowsdareater diversity of perspectives and
findings (Creswell, 2007). In order to gather aprapriate variety of information, | sought
representation from each of these sub-groupindgsmihe group of interested volunteers.

Following initial contact, to determine willingnegs participate in the study | procured
informed consent from willing participants. | emapéd semi-structured interviews with the
participants. Participants were provided withsa dif potential questions prior to our discussions
to decrease any concerns about the nature ofublg &dee Appendix A). Because the
prospective participants knew each other well,dwrhat protecting strict confidentiality could

be difficult. Garnering informed consent priorth@ interviews was especially important.

Data Collection and Interpretation
Because one of the stated goals of this study avalldw the participants’ voices to be

heard, the number of interviews, and the basicsira of interview questions were determined
through reciprocal conversations between parti¢gpand the researcher. | took field notes or
memos describing the interviews and the naturéefriteractions between participants and

myself in order to facilitate data analysis or ésaion (Groenwald, 2004). In some cases, the
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interviews were my first opportunity to interacttivparticipants since they had graduated from
school. I looked for indicators of symbolic intetians (Mead, 1959).

| avoided interrupting the participants’ commeraidwing Seidman’s advice to listen
more and talk less. | took note of salient theth@®ng the conversations and jotted down
phrases used to facilitate data interpretationtaratk follow up questions (Seidman, 2006).
Following each session, | recorded my observatait the interview taking note of the
conversations which occurred after the voice remohad been turned off. These reflective
journals assisted in the data interpretation (Bag&#iklen, 2007; Creswell, 2007).

Due to the fact that discussions may trigger meesoaind comments that, if quoted, may
make it difficult to strictly protect the anonymiof the participants, it is crucial that they have
the option of removing any information they may wnaint others to later attribute to them.
Participants were given the opportunity to reviée transcripts and were allowed to make any
desired corrections, deletions, or clarificatioBsiiman, 2006). Also known as member
checking, this activity served as a method of imguauthenticity of the data (Groenewald,
2004).

The recorded discussions were transcribed allofanthe search for common themes to
develop and be explored. The data allowed forrgpdr mapping the various ways in which,
participants had come to understand their expeggrto perceive their circumstances and
generally interpret their world (Marton, 2004). efhes or categories for reflection were revealed
through the process of listening to the recordaedieas several times and frequent re-readings of
the data (Bogdan & Biklen, 2007, Daigneault & Wir2D08). While listening to the recordings

and reading the transcripts, | held my key resequgstions in mind. What do the participants
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believe helped them make decisions during theal fmonths as high school students; and what
adjustments did they have to make after high séh@édéhat recurring phrases were used?

| searched for significant statements (Creswell2Grom each of the participants and
used them to develop themes. By juxtaposing tha@fgignt statements of each participant, |
determined where the commonalities of their exjpees and their interpretation of these
experiences lay. As Marton (1988) advised, | was able to think less about the individual’s
experiences and think more about what he calletptiwd of meanings’ to be discovered in the
collection of significant statements.

Ethical Considerations

As | embarked on this journey | have been constantiare of the real challenges | faced
in protecting the confidentiality of my volunteearicipants. In small rural locations, everyone
knows everyone, or they think they do. Pseudomyere employed throughout the written
results, and details which could be used by otteerdentify participants were avoided.

| informed potential participants of the studylgpose, discussed the issue of
confidentiality, and procured written consent ptimbeginning data collection. As mentioned
earlier, | made sure that participants knew thay ttould withdraw at any time and the data
which they had contributed would then be destroyEldey were also assured that they would
have an opportunity to clarify or expand on comraenade in interviews or to delete any details
which would be used. These principles were outlinetie consent form (see Appendix B) and
reiterated at the beginning of each individual dsston, although each of the participants
assured me that they did not care if their comment®ntributions to the study became known.

In addition, participants had the opportunity teiegv transcripts of their sessions and make
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additions or clarifying remarks. They were askeduthorize my use of their thoughts and

words by signing a Transcript Release Form (seeeAgix C).

Summary

This chapter has provided a brief outline of th&lmng methodology which informs my
study. | have identified phenomenology as the ayppaite approach because the perspectives of
participants are the central focus. A construdtifresmework exists within the study which will
allow the context and the participant voice to ediively develop an understanding of the
transitions experienced by the group. Within ordyrlde, there are many ways of interpreting
events and conditions, and much can be learneddiaing the perspectives of those involved.
| have provided background rationale explainingghgicipant selection and have described the
semi-structured interview and data analysis metlisdsl in the study. Finally, the ethical

considerations of the study were explored.
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CHAPTER FOUR
DETAILING THE DATA

In small towns we share scenery, soaking up thesaghts and smells; traveling the
same roads and watching the same sunsets. Welsstamy, knowing the tales of those who
lived here before we did and telling stories fraglyefilled with expressions that might not be
understood by outsiders. We wonder collectively imadvidually about what will become of us,
of our children our future. How well do our gratkmdo when they leave their little school
behind? How do they adjust to their lives in tresal world’ of post secondary school and the
workforce? How effectively has the school helpgaeht prepare for those transitions? These are
the general questions that prompted the presedy.stitiis a look back, a retrospective, with the
purpose of better understanding what role the dgbiaged to help graduating students face the
future; it is also a look forward with the purpagemproving service to high school students as
they launch away from school to their adult liv@his chapter provides an in depth account of
how the participants were selected, and how the catection proceeded, but more importantly,
it provides, through their own words whenever palssithe thoughts, experiences and

understandings held by the participants.

Participant Selection and Data Collection

Rural relationships are personal and casual; tvapadteristics which facilitated yet also
frustrated the initial phase of data collectiorapproached the potential participants, all
members of the same graduating class, to assesstheest in helping me with the study
personally, by phone or in person. | sent follopveimail correspondence and consent forms to
those who expressed initial interest. Three indigld did not wish to participate, and of those

who expressed initial interest eleven people reticonsent forms. | now had the difficult
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decision of who to select as interview candidalesanted to gain a variety of perspectives and
experiences and sought to do so by selecting fiwveggpants. A frustrating part of the process
was that time limitations posed by my full time jamn the side, and my urge to complete the data
collection before too much time had passed, mieaad to limit my number of participants. In

the end I chose to select a purposive sampledavdfir as much variety of data as possible

within the confines of five participants. | soughale and female perspectives, as well as those

of students and working people.

Although I had originally thought focus group dissions would be a method of data
collection, | collected the first round of datadhigh personal semi-structured interviews. These
were arranged at mutually convenient times ovecthase of two weeks and took place either
in my home or in the case of one participant indpartment in the city. | found that although
most expressed doubt that they had helpful infaomathey were all more than willing to
answer my questions and describe their challenggsehievements from the past three years.
These kitchen table conversations were recordadsdtribed and returned to participants for data
checking. In all but one case the conversatiomsicued for an extensive time after the voice
recorder was turned off and | took reflective ndiased on the conversations and asked follow

up questions through email correspondence.

Presenting the Participants

There were five participants in the study: two wonaed three men. One of the
participants had just completed his third yearmafersity, although he had changed his course
of study once. One participant had entered thé&fwore as an apprentice and will be returning

to take the next phase of his classroom trainirgy fieww months. Another participant worked for
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a few months while waiting to go to school. Shentkompleted a technical course and is now
employed part-time in her field. The other two papants in the study had joined the workforce,
one splitting his time between the Alberta oil paémd his family’s farm, and the other working

in a local business. The study included caredrspiat ranged from the trades, to the academic,

from natural resource industries to health seryiand to retail.

Although the paths these former classmates had thieen different directions, they
began in the same place. They had attended the semol from kindergarten to graduation.
Prior to their graduation, they had participatedhiost extra-curricular activities together,
although interests and talents had led some gbahgcipants into different pursuits from the
others. The participants in this study have aeshackground set in a rustic, agrarian
environment. Their common ground—their steppingptdice of familiarity—features seasonal
activities centered around the farming communisfing just on the edge of provincial forests.
These participants had enjoyed snowmobile andvidweeling adventures in the bush; hockey
games and figure skating in the arena; campingoafidjames in the parks; as well as hunting,

and fishing in the wild.

I would like to introduce the five study particiganusing the somewhat whimsical

nicknames we selected in order to shield theirtites.

Buddy with the Hat

The first participant was accustomed to an estdegpteee in his community, known for
his athletic prowess both through school sportsanthe community’s hockey team, his service

to the school through the Student Representativen€ib(SRC), his family’s status and his
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genial personality. Everyone knew his name anceballed being pleasantly surprised by the

huge support he received from the community:

especially | remember our graduation. There wamnaoy—the hall was
packed and so many gifts and cards—it was—I dieién know that the
support was so strong. | guess they like to seeesoe succeed. And |
guess they feel that they should show support avakifriendly with the

community but I still didn’t know the support wdsete. (Buddy)

Leaving the little town and the farm behind, heeeed into the College of Engineering at the
University of Saskatchewan to try his hand at sbimgtthat was, “not agriculture”. His
experiences will be detailed later in this chapbet,one quick story about his time at university

will supply his nickname for the purpose of thisdst.

Not wanting to take the time to do his hair eaafp, dur participant threw on a ball cap
most mornings. He found it convenient to sit ia #ame places in most classes and began to
recognize people he took classes with althoughidheat get to know many of them at first and
he certainly did not know many names. In his tlyedr, after switching into the College of
Commerce, he began making stronger personal caons@nd found out that he had been given
a nickname by some of his peers. Apparently, wattkmowing his name, others had begun

calling him ‘Buddy with the hat’. | called him Bdgl.

Tonka-Man

The next participant was also known and respdotéte community, although he had a

less noticeable public profile. He, too, parti¢gzhin sporting activities, especially in curling—
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both at school and in the community square drawbamgpiels. He ran his own business, doing
yard work for the senior citizens on the side whiso holding down several other jobs during
his high school years ranging from working witheeldarmer, and working for a cabinet-maker
to helping around his grandparent’s farm. Hisifastoon for heavy equipment began in the sand
box and led to his career choice of heavy dutymgent mechanic. He completed the first
phase of his training at Saskatchewan Institut@pmflied Science and Technology (SIAST)
before getting his first job in the city and is knag forward to his return to school for the next
step of his apprenticeship program. His own adionskends me his nickname, “I never really
grew out of Tonka Toys... Even still in the yard airy well we’ll have to test a machine; I'll

be out there trying to move dirt” (Tonka-Man). dlled him Tonka-Man.

Smiley

The next participant during his initial intervieepeatedly used variations of an
expression, “and I've got a smile on my face” wigescribing how he felt about his work. His
nickname is suitable, for with few exceptions, res\wnown for his amiable nature, his
willingness to work hard and his ready smile. Tpasticipant did not take part in many of the
organized extra-curricular events at school opitis¢ead to help out on his family farm or head
out to the bush. He is one of ‘the red army,’ ybang hunters in the community who vie for
bragging rights over who will get the biggest buek, or moose. Missing school to help with
farm work or to ‘push bush’ during hunting seasaswa common experience for this participant.
Although he did not love academics, when asked heelt about school he readily admitted, “I
think | was happy.... I'd go back to grade twelve @y of the week. To tell you the honest

truth” (Smiley).
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Immediately following graduation, Smiley began Wiog on the rigs, returning home to
work with his father on the farm in the off seasHe.is defiantly proud of his success in learning
the ropes and being able to withstand the rigoti,samual labour. He recalls the first phone call
home to his father who asked, “can you make therphbite” (Smiley)? When asked to explain
what his father had meant, he described in defaibaess involving quick movements, physical
strength and an ability to follow directions. Isense, his father was asking if he could pull his
weight on the rig. The fact that he can is a sewfgride. Smiley relayed a comment made to

him by a co-worker:

He looked at me one day and he’s like, you're &t of the dying breed.
...He means like for working the floor; | like to hamer and pound away on

things and the more noise the better. (Smiley)

For his joyful approach to work, | will call him Siey.

Charity

The next participant is keenly aware of the supgploe received from her community.
Remembering her graduation she commented, “Thenaallpacked...l guess [people] just
coming to that event tells me that they were theaching you grow up through reading the
newspaper or whatever” (Charity). She felt passelgabout the importance of living up to the
faith shown in her saying that she wants to do sbimg that matters, something which would
make her grandparents proud. Her first step away home took her to the city to work for six
months as a cleaning lady. Disappointed in theiegipotential offered by the job, she came
home again to work as a lifeguard while she wdibec place in her chosen SIAST program.

Of the cleaning experience she laughingly rememihersit had provided her motivation to
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work hard once she entered her studies sayingryeme needs that really bad job that makes

you want to go to school” (Charity).

| chose to call her Charity, because throughouthigh school years she had been
involved in several projects in which she gave bacdke community. Noting that she had
received support from people in school and in to@imarity had looked for ways to contribute to
her community through her involvement in the SRE&fact that statement, “giving back”
occured frequently in her discourse. Charity warksa casual basis making use of her training
as a medical laboratory technician as she looksdat to securing a full time position

somewhere near the community, where her familyfeamdé reside.

Hope

Determining a suitable pseudonym for the next pgdnt was more challenging for
several of the possibilities which came to mind ldcasily identify her. She is the only
participant in this study who had not left the coammty, choosing instead to work in a local
business. Throughout her discourse, Hope displageaptimistic tone saying things like,
“There’s lots of time; | might still do it; and ewafter school you've still got a lot of time after
that” (Hope).

The approach of keeping her options open begamgmdthool when she embarked on a
personal attitude reversal dropping an entrenclagd bf sleeping in and being late for class.
Hope had reflected on her personal habits and khatsshe needed to make a change, “it’s like
it's a little different when you get into work, th&ind of expect a little bit more maturity out of
you” (Hope). Instead, she chose to volunteer @agiming with an elementary classroom.

When asked why she wanted to volunteer during leenimg spare, she replied:
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yeah, | kind of knew that | wanted to get out ddttphase before | did have
to go to—you know, in grade twelve it’s like | domvant to be sleeping in
and missing work in the morning, | want to actuallgrt training myself to

be awake and be on time and ready to go in theimgr(Hope)

Recognizing that this participant actively purshed goals with optimism, | called her Hope.

Common Threads

Throughout the semi-structured interview sessibngs struck by the common themes
and topics raised by each of the participants &g téflected on the interview questions. These
conversation threads, rested in my memory, and whaught forth for examination through
reading and re-reading the interview transcriptioegan weaving a picture of how the
participants viewed the transitions they had bewtetgoing since high school. Although most
of the participants described some situations apérences that fit the category of anxiety and
disequilibrium, most of their stories evoked a seofsgrowing independence, increasing

confidence, and pride.

Several comments mirrored themes | had found initdw@ture during the earlier phase
of the study. Among the theories | had studied,abncept of social capital and habitus loomed
large in my mind. The study participants had biesemly aware of their place in their
community. As they pondered what factors had ttethem develop their future goals, without
exception, they spoke of their families, especidiir parents. The transitions they recounted
ranged from small shifts in self-concept to ratstartling revelations. The participants each

spoke at length about their high school experigrened they reflected on their future aspirations.
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As | searched for meaning and direction in the d&taund that it was like untangling a
knotted ball of multicolored threads jammed in wisg basket. Gradually | was able to sort
through the threads and lay them out for closeméxation. Remembering the writings of
Schlossberg (1989) who identified an expected sefistages for transition she called: moving
in, moving through and moving out, | decided to asemi-chronological format to examine
three life phases that help to organize the da)gore-transition, or the final remembered
experiences of home and high school; (2) transitioe adjustments, both positive and negative
which accompanied the move away from being a hitjosl student; and (3) post-transition, the
projected future plans for the participants.

In addition, | found the themes laid out in the cgptual framework (Figures 1 & 2)
matched many of the comments made by participdfdasily background, mobility concerns,
and financial considerations, as well as work afwel experiences, both structured and
unstructured, all helped the participants see fa&ure picture more clearly. The transitions they
described which included details of disequilibriand resilience and helped me to see the
picture more clearly. Each of the participants wsrested in sharing their future plans.
Understandably, they see the picture as unfinisheederk in progress. In the upcoming
sections | present the themes that emerged fromatee These included the influences of
parents, work experiences, school activities in @udof class, and the human relationships with
school personnel on their career decisions; theaattansitions they experienced, and how they
handled these transitions as well as their suggesto improve school practices. Finally, |

described their future plans.
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Parental Patterns

Each of the participants credited their parentsathdr family members with influencing
their future choices. Some parents reportedly @disheir children to take advantage of
opportunities which had been unavailable to th&uaddy recalled that neither of his parents had
a university education, and he felt pushed esgdgdslhis father to pursue post secondary
education, “he felt strongly about it- that aftégthschool you needed education post-secondary,
he felt very strong” (Buddy). Later when Buddy ogad his original college choice, his father
was concerned about the decision, “and | think hewstill pushes and he still thinks it's very
important, but he just knows that whatever you deabhas to be to what you want, it can’t be

forced or it doesn’'t work” (Buddy).

As a child, Tonka-Man often went to work with hater to hand him tools and watch
him fix equipment. This experience, he knows, degpluenced his choice to become a heavy

duty equipment mechanic and his parents also infiee the timing of his training:

originally I wanted to go and maybe work for likgear out of high school
and maybe make some more money and that, save tp sghool, but my
parents talked me into going right away, while bvgall kind of in the

‘school mode’ | guess was kind of their words. (Ka/Man)

Smiley, too, worked along side his father andpdedeeling pressure dealing with the
farming side of his life, he said, “I'm happy th@wthat he raised me, I'm happy with that and |
probably wouldn’t be where | am [without my dad®rliley). Several of Smiley’s comments
gave tribute to his father for instilling in hims&rong work ethic. He was also lured to the oill

industry by observing what he called ‘the lifestylelis father and his uncle who both worked
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the rigs could afford to drive nice trucks and csmowmobiles and other ‘toys’. Asked if he

knew how tough the life of a rig hand would be réiected on the time spent away from home:

Yeah, but | watched my parents do it for twenty guess it wouldn’t
have been twenty years, probably fifteen yearstiwdren Dad worked
the rigs...1 don’t know if there’s women who'll pupwvith it... ah who

knows. (Smiley)

Smiley knew that his mother had a challenging titealing with his father’s extended absences

for work but he hoped to live a similar life.

Charity’s mother worked as a nurse and she didvaat to follow her mother’s
example and be expected to do shift work, yet she dvawn to the health field. Several of her
other relatives had worked in medical labs and tiedped Charity through the process of
applying to school by answering her questions aidilhg her complete a pre-study career
investigation, an entrance requirement of the skchlo® attended. Charity noticed that several
other issues within her family guided her thinkirghe was aware that her strong money sense
was due to family examples. “I always triple thstkff before | spend something” (Charity).

She reported that she and her mother had discfissed possibilities:

Well, | don’t know if it will ever ever happen baty mom and | were
talking about going to Africa some day to do sonmal lof work. Either
building houses or even something in health care,can go do that for a
little while. It's a little bit dangerous maybetmomething that | would like

to try. (Charity)
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Keeping close to family, including her fiancé ispontant to Charity, and she freely admitted
that although she would like to live closer to iy and be able to see some of her friends more

often, staying close to home will trump that desire

Family influences were also noted by Hope who geced her work ethic came in part
from realizing the value of a dollar, “well, it wadot of my family stuff... we were always told,
like we had lots of kids, there was five of us gimogvup, SO money wasn't always very, like,
open or whatever, we didn’'t have a whole lot” (Hpp#/hen asked about following her parents’
career paths (journeyman cook in healthcare fes)it Hope, ever the optimist, responded, “it's
definitely something | would consider” (Hope). Ké®g her options open, Hope realized that
one of the reasons she is likely to stay closetaéis her family.

Although she lived independently from her pareats] was pleased to have established
her own home complete with decisions about paintbmgns and planting a garden, she admitted
that the switch was not easy. One of the hartiésgs she found was learning how to cook for
just one or two people. Entertaining herself i@ #venings was also difficult at first. Hope had
no reliable television and found herself missing fdlamily games and company, but she also
relished her new freedom:

Well, | mean of course Mom'’s always there if | emeed anything and Dad,
but... You can have your own rules and your own—wealu know, if the
house needs to be cleaned it's not Mom telling you, need to clean the
bathroom, it’s all kind of your own, you're totaldependent on yourself

entirely. (Hope)
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With independence and freedom came greater redplitysand some of the participants
spoke of those daily life tasks with self-deprecgfhumor. Tonka-Man admitted to owning
laundry soap but didn’t think he had opened the kg brought his clothes home to wash,
avoiding the coin operated machines in his apartnten he insisted that he did his own laundry
once he’s home—usually. Buddy admitted that hentvieur to eight months with peanut butter
and honey sandwiches,” (Buddy) before making sodpeséments. Now he has a different food
plan:

| cook usually on Sunday. Cook enough for leftgvél Friday ‘cause |

find that cooking takes so long and there’s so ndislges. | don’'t mind to
cook but it's the time that | don’t like wastingVhen | could be looking at a
couple questions or | could be taking a nap or sbimg. Something more
productive. (Buddy)

This first theme, parental patterns chroniclesesoifithe ways participants were able to
identify the influence their families had on helpithem to formulate their future plans. Of
course, any discussion of home influences, alsisléathe adjustments made necessary by
leaving home. The comforts of home, whether it nasie cooked meals and clean laundry or
family togetherness and company were missed lof #fle participants, but the ability to adjust
and cope with these tasks and changes was a safuraenor and pride. The participants had
clearly experienced periods of disequilibrium Wit resilience, gained in a large part from

their habitus, was able to help them make the &dgists they needed.

On the Job
Each of the participants held part time jobs duthgjr adolescence. They believed that

holding these jobs helped them assess their fgnaks and also influenced their social activities.
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Hope recalled that she began working, “like whearat 13, | think it's 13 when | started working
in the summer at [name of business]” (Hope). Dwher high school years, Hope babysat,
worked at a local apiary, and also tried her hareh&repreneurship creating an odd job squad,
offering to do housecleaning and yard work for @asi community members.

Work offered more than an income for Hope; it ajawe her a source of pride, “I kind of
realized that I'm—I was pretty much a good workgve always considered myself a pretty
good worker” (Hope). Hope elaborated on what adgeorker is:

You know, | never ever phoned in sick because Itbadnuch to drink the
night before. If I did, if it was the occasionwis like well, it's your own
fault so get up and go to work, so—instead of ltks of people would just

normally phone in sick and be done for the dayop#)

Hope appeared to take satisfaction in the factdtiadrs saw her as reliable. She noted that she
found her social life changed by the fact that\whe working:

you know, most of my friends didn’t really have suer jobs or anything

and so you kind of just—you kind of hang out wigople more that

actually have jobs and have to be somewhere imtir@ing and actually go

to work ... well I got to work tomorrow so | gotta gome and go to bed.

(Hope)

Charity’s jobs as a high school student includaiyisitting, lifeguarding and teaching
swimming lessons. When asked if holding these fedged her make decisions for her future,

Charity replied, “Well, that’s kind of like a coidting thing because | definitely wanted to be - |
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thought | wanted to be in health care but thesd #hought oh, | like kids so much, maybe |
should be a teacher or something like that” (Ciaritn the end, Charity reflected that she knew
she did not want to take an extended course, ‘Wkingidn’t want to go to university ‘cause |
didn’t like school lots. | liked working and makirmoney” (Charity).

When asked what benefits his jobs had offered hionka-Man said he had gained
valuable experience with his different jobs and ledned the importance of being self-reliant as
well as how to interact with co-workers:

They were a lot of pretty much | could keep to nifyeds, [except] like
when | worked at [name of business], well | haevtwk with guys there but
it was all kind of people | maybe knew already arldt of joking around

and | just kind of was used to that, as well. (Haan)

Another welcome feature of summer jobs or pareteamployment was the paycheck, especially
important for those who went to school after gramuma Tonka-Man confirmed this; “for sure, |

had a lot of money saved up before | went to schadlit helped out a lot” (Tonka-Man).

Each of the participants held jobs during theghhtschool years. It appears clear that
they found the jobs useful in helping them defirreothey were and what types of work they

would enjoy, as well as in helping them to save eyameeded for living and for going to school.

| was also left wondering if the jobs had an ietpan what Usher and Junor (2005)
called self selection, a process whereby studeatsapt out of more rigorous academic classes
as a way to avoid post secondary education. Bottethnd Smiley had taken a lighter academic
load than their peers in their final year. Smihey been clear about his future plan but Hope had

been undecided well into the year, yet when astetarify how she had felt when she was able
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to drop math, her response could be summed upamwond: relieved. When asked about the
supports they believed high school students shioaNg available to them, several participants
remarked that the school needed to foster a watkpiteentality, or encourage a strong work

ethic. Hope in particular, wished a work experepcogram had been available:

Well definitely work experience things help, likaéver actually took
the work experience but at least that way you cgoee something that
you might be interested in and see how it worksytar, like work
experience is very good. Then you have to picktbimgy and do that but
it would be nice if you could have a few differehings to try all at once.

(Hope)

Smiley expressed disgust at how few classes hisgaenbrother was enrolled in despite the fact
that his brother’s schedule closely resembles \wis grade twelve year. Yet he also believed
that if a student had no desire for post seconttanying, they should be allowed to take a less
academic load. Tonka-Man and Smiley both suggésigohg working people come in to talk
about their trades so that students could be haftmed about work opportunities. While the
actual jobs do not have a strong link to the litemreviewed earlier in this study, the

importance of the jobs to the participants brougktn into the discussion.

School Connections: In Class

Surprisingly, none of the participants could retaVing classroom lessons or activities
which were directly designed to assist their caneaking decisions. There were, however,
several supports for their career development idbddn their schooling experiences. Charity

spoke about the assignments that involved pubbalepg as a benefit to her, “I don’t know if
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there’s any specific activities that really made ¢cheose a career, but | know like doing
activities like standing up in front of people taly.... it definitely helped in your confidence in
the future” (Charity). She also recalled beingeesally interested in doing science labs, “when
we did experiments in the lab actually. | waslsefscinated” (Charity). Tonka-Man was very
specific in his career preparation thinking:

Well, there wasn’t really a lot in school for myrpeular career other than

industrial arts, which was something | liked toadeady. But it was—that

was a lot of woodworking too, which was anotheeear had considered

maybe going into carpentry but—the machines was-rraw calling.

(Tonka-Man)

Hope described her information processing classdeterrent, “I knew right then there
| didn’t want to have nothing to do with computeSomputers aren’t my strong point” (Hope).
When asked about computer related course work Fde@felt confident in his skills, “You
know, the computer classes | had to take in SIA&H, | was up ahead of everybody else, |
knew what | was doing more so than some of theestisdn my group” (Tonka-Man). Charity,
too, felt competent in her computer skills althodigiy did not contribute to her career decision.
She remembered being annoyed while at SIAST twbeggver information she already knew,

wishing she could spend more time learning new nzte

Buddy had been one of two students who particthete pilot expansion of the online
learning offerings in our school division. HisHat had requested that we explore ways to offer
Calculus in the small school. We had already lw#tring and receiving the other senior level

math classes and some optional courses to ourrgtudBuddy’s father’s request was easily met.
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When asked if the online component of his seniathsiand the other computer related courses
had facilitated the adjustment to university, BuaiBs nonchalant, launching into a discussion
of how technology is everywhere and is commonpladpon further reflection he added the

following clarification to his interview transcript

We did use blackboard at high school but it diffeosn the one we use in
university. That | guess helped me because thta’svay we found some
of our notes or marks in high school (which is his/done at university).

(Buddy)

Career days were mentioned by each of the partitspalthough several questioned the
effectiveness of the day. Hope, in particular, giasl to have had the opportunity to travel to a
large center and be exposed to the options. “Algtueeally liked the career fairs; it was
interesting to see all the different options. Massmounts of options that you could get into”
(Hope). When questioned further on this topic, athaitted that in some ways the options were
overwhelming. Career days made her:

well, interested and a little bit kind of like—‘cse: | could do a lot of
different things, so it kind of makes it a littleaey in your head, like well, |
could do that but | could do that. And it's likd like to do that but I'd also

like to do that. (Hope)

Tonka-Man, who had rarely gone to the city, comreérnhat school trips and in particular a trip
to a career fair, “were an eye opener as to wiaggrpms and stuff there is out there for post-
secondary” (Tonka-Man). He qualified his stateradayt remarking that of course, he had

known about University and SIAST, but added:
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like in case you maybe want to drive truck, wehbwed there’s programs
out there where you can learn.....or—you know, operedurses for
equipment or any number of different courses...[yoo’'tdhave to] go

through a big institution. (Tonka-Man)

Charity felt that the timing of career days was aripnt and noted that when she had attended a
large career fair in the city, she was not readlgdy, “It was definitely in the back of my mind

coming soon but | wasn’t making any choices th&figrity). In fact the career fair:

was like | was there to look a little bit and li&eh, there’s a couple of
exciting options but | was more like—I think thevas a hair thing there so
we got our hair done and that was more exciting thieking a career at that

point! (Charity)

While Charity took career day in as an opportutotgo something fun with her friends,
Smiley opted out completely. When asked why herfeackr attended any of the career days
offered, he replied, “I don’t know, | decided whatas going to do” (Smiley). When pushed a
bit farther about opting out of career choice mgkiBmiley responded that having working
people attend career days would be beneficial, cemtimg that the school had not prepared him

for the economic conditions of a market economy:

| don’t blame anybody because probably not a whalech of people
choose the path that | took, | suppose. But Ikhivat [seeing working as a
career] should be an option. It's not the greadestthe parents would

probably be mad at home that you showed them theroput | think—Ilike
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I’'m—on a warm, dry day this year and I’'m out on buoat, I'd be so happy

that—you know what | mean? (Smiley)

For Smiley, the financial benefits of entering Wherkforce right out of school offer him
opportunity to enjoy the luxuries he wants and &keled that his choice should be a respected
option for future graduates. However, discussiog his work both on the farm and in the oil
patch is tied to the economy brought out this comti&’eah, it runs my show” (Smiley). He
completed this train of thought by discussing the that he knows several people who have
worked the rigs to get some quick cash, enabliegitto pursue other goals, as well as those

who have, ‘moved up the ladder’:

And sometimes it’s slow, like it's slow right nomélike in 06... when |
started it was slow, but in a couple years whervgewide open and if you
want to put some time in and that was going todag gareer, you could be
up the ladder and you could still be working rigbtv probably. So—just

that easy. | think it's good. (Smiley)

Identifying school specific supports for careeridien-making appeared to be inextricable from
the specific choices made by individual particiganfor those students who are academically
inclined, the traditional career days and focugaiming good grades, making applications to

scholarships and to post secondary schools maybeelll the supports required. Students not

interested in entering institutions of higher leagimay have entirely different needs.

School Connections: Beyond Class
Without doubt, the extra-curricular teams and otwivities had a role in shaping the

participant’s views of who they are. Each of tlagtigipants participated in several extra-



80

curricular events that brought them into close aonivith their peers and their community.
These included annual dinner theatre productioh®mpin their town; school, and community
spring cleaning work bees; fundraisers for thelvosdt sports program, and for charities; Senior
Citizen Christmas Dinner, and DeliveriMeals on WheelsCharity spoke about these

opportunities:

when | first entered high school in grade sevema$ wever doing ( Student
Representative Council (SRC). Never being pait oAnd then you kind
of—I guess you become the older people in the dcmmbyou feel like
yeah, | could do something good for the school gifmends especially.
And after we all [names a few classmates] got @x3RC we could do
something awesome so we all became part of ittandg probably the best

thing 1 did. (Charity)

When asked how the experience affected her, Chasyyonded, “I really enjoyed it, it
made me more confident, it made me plan thingaaide me do something other than school”
(Charity). The simple fact of having to plan ewemt her role as Social Convener helped Charity
hone skills that she knew she would need latefen‘lYou have to become more independent”
(Charity). She went on to discuss her other v@enexperiences, most notably Meals on
Wheelganitiative. “Well most of the people that werdidering meals on wheels were old
themselves” (Charity). Charity’s participation community sports teams and school sports
teams combined with her active SRC involvementsherdstudies kept her busy, but she
believed all of these experiences benefited hée [&®lieved that they had helped refine her time
management skills, gain confidence and set prasitiWhen asked what she had learned from

being involved in the extra-curricular programsetool, Charity quickly replied:
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Never give up | guess. ‘Cause even—I mean, yausmall town so you
don’t have enough kids to run everything | guess, lyave to be in just

about every sport for there to be one. (Charity)

Buddy had also worked with the SRC. He realized the experience had helped him
learn how to work in groups, a skill that he foundaluable in his university studies. Buddy had

also been very involved in sports both in and dsichool:

| always thought that | was an okay athlete. landelt the need to go and
play double A or to go away from the communitythdught if | could play

in [name of hometown], they support me and I'm haplp never took over
my life. | know track and field was a personal spehere it was only you

to do it. Which was a nice change from a vollelbakh hockey team

perspective ‘cause you did as good as you putiinBuddy)

After high school Buddy joined the track and figddm for two years with the
university and commented that the experience hjzetédnim to adjust to living in the city and

could continue to help in his future:

| was happy. | wouldn’t change that. | met so yngood people that way.
That | feel that a few of them are going to go dodh real good thing. And
| think the biggest thing | do want to take on atversity is the friends so |
can, if | ever do need a hand or an idea | worgt friilty of asking them for

a favour for knowledge or something. (Buddy)
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Buddy fully intended to use his people skills anaximize on his social capital while at school

and also in the years that follow.

Hope believed that she had gained self confideseleesteem, and pleasure through
her volunteer experiences during high school. Hesrthe opportunity to work in an elementary

classroom had offered the most benefits:

Well, they kind of taught me a lot too, it was jasgjood experience to see
different phases of learning and how it's been &év$ince I've been in
elementary and watching them struggle in partsthed later on learning
how to do it and - just made me feel really goothdat actually. ...Yeah,

it was lots of fun | really just enjoyed it. (HOpe

Many students, sign up for extra-curricular actegtfor enjoyment, but the extra benefits gained
included confidence, people skills, time managerskitis, and self esteem. Although each of
the participants in the study was involved in extuaricular activities while in high school,
Buddy and Charity appeared to find most relevandbe extra-curricular offerings they had

participated in.

School Connections: The People
The strongest supports for the participants irsthall rural school were the close and
often personal relationships with the staff. Buddgummation showed some ambivalence about

this topic:

Well, this [is] a win-lose situation, | know thaalways had a respectable,

friendly relationship with every teacher, with thestodians, all the way
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down the tree. | think that helped me. But | alsak—know—that it
hindered me coming to university. By not having slupport from the

teachers like | did back in school. So that's a-lese. (Buddy)

When asked to elaborate on these thoughts, Budagrexi what he had meant by a win-
lose. He felt that his teachers may have, “[caot]lsome slack” (Buddy) because they knew he
was busy or because they knew what he was capbbteny. In response to the question of
whether or not he should have been pushed har@eanemics, he replied, “Yeah. | think |—
yes. Without doubt | would have been better...bBing as close as we are with the few
students, | don’t think it's possible either, totmdf a step back” (Buddy). Hope too, expressed
the thought that her teachers could have been &wgth her, “you guys should have kicked my
ass when | was late every morning” (Hope)! Smadyioughts on this subject differed. He
knew that in order to do well he needed a good vetiic, although not necessatrily in his
studies. He felt that his teachers respectedhaies, which often included missing school to

help with the farm work:

And you knew that | was, what | was doing. Knewatthworked. So
that way, | was. Well, | don’t know, | think | dickay grade twelve, |
finally just figured out what | was going to beuppose it took me

twelve years to figure it out. (Smiley)

In thinking about school personnel, most of thepgieats mentioned an itinerant
guidance teacher who worked with them helping tiotpgether applications for scholarships,
loans, and school. His efforts were appreciatspeeally by those who attended post-secondary

institutions. Buddy indicated that, “he gave ndiféerent perspective, but | still feel that our
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school wasn’t open to brochures and the opporasii(iBuddy). To elucidate his comment,
Buddy remembered learning about an open house wtyrthrough his parents reading the
newspaper rather than through the school. Theaar&ing participants expressed some concern
that they could have used more time with the ianeéguidance person, although they realized
his time was limited to less than one day per wedkeir school. Hope’s words sum up those

concerns:

well, it would have been nice even with like ouunselor there, |
forget what his name....Even though you know youweaonsidering
going to a university, just... so take a little bibra time to talk to the
people that are undecided probably more than tke tivat are going
to university because they already have a planddjout as to what
they want to do and focus a little bit more onohes that kind of

[needed a plan]. (Hope)

Other teachers and school personnel were alsoaseirere to support the students,
although both Tonka-Man and Charity admitted thaytnever really asked for help from
anyone. Tonka-Man felt he had made his choicef@hthat the school staff generally supported
his decision. “People knew who | was and knewaswomething that I liked to do, you know”
(Tonka-Man). Charity’s candor on the subject afleslattempting to warn her of future
difficulties such as the challenges sharing expeasé living arrangements with friends is

refreshing:

When | was in high school, | probably was sayingiywhead well they're

just lying, | can do whatever | want or it's goitggbe however | make it but
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it's definitely—I mean you can make it the way ywoant it but it's got to be
on the other end too, like your friends have to twarstill communicate and

you have to—they have a point but everybody livesrtown life. (Charity)

The interest and support of teachers was impoftaumore than career development.

Buddy spoke fondly of the relationship he and ttieepsenior boys enjoyed with their coach:

he was a teacher but there’s more to just teactiege’s the life part

that he taught. Us guys anyhow.
[Researcher]So he was like a life coach?

Yeah....I'd say every school has to have at leastnozle or female
teacher that connects with the kids. With the noaleith the female,
they have to have one teacher that they can r@lateAnd we had that

and it was very good, it was [listed several teaglh€Buddy)

Buddy commented that even after he had been iretsity for a while he went back to
high school and family support people as he fa@tbus decisions, but that they did not dictate

to him; they expected him to make his own decisions

| know the teachers, | think each had their ownutids of what that the
students should have went into and they nevem@dparticularly
[name of teacher]. And when he did hear that |cvétl [college
choices] he told me it was about time. Even dfggaduated I've talked

to [guidance person] and I've talked to—some otbachers or educated



86

people, I'd consider them. And they’ve helped o fo make decisions

but in the end it was my decision of what I've dor{Buddy)

Buddy's final statement, that his future was hesidion, held true for each of the
participants yet how he came to make that decisppears to be a complex mix of his
experiences within school and in the community all &s his social interactions within his
family, his class and his community. The colleeteffect of their pre-transition phase of life
instilled within them the abilities, personalitgitts, and habits which would assist in the

transitions they were to face next.

Transitions

The decisions about what the participants weragytm do after high school were only
the beginning. A second question asked for paditis to move their reflections past the pre-
transition phase into discussing the actual ematiadjustments of moving away from home. |
approached this topic by askingvhat challenges and triumphs have recent graduate=d as
they transitioned from high school to their curr@aisitions as post secondary students or
employees?Several participants recounted general anxidtgratise known as disequilibrium,
as well as triumphant moments, which could be aatamlifor by thinking about the concept of

resilience. Each participant appeared to havaguarexperience or set of experiences.

Adjustments and Negotiations
In those early days there were many changescta fTransitions involve mental
adjustments as one negotiates a change in idémtityght about by a change in life

circumstance. This was especially true for Buddhpwad been accustomed to being known by
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his peers, his neighbors, and his teachers. Adprstto university for Buddy included being an
unknown for the first time, and having to figure dow to negotiate his way through the crowds

of other students:

Yeah. | feel overwhelmed but | met a lot of pecgohel not - knowing me |
had to start from scratch. And to start from suratou have to say - | guess
it's somewhat like a chess game, you've got to kmdw to make friends
with, which student group you want to be involveithwwhat students you
want to be friends with to help for group work,diko you don’t get stuck

in a bad group or whatnot.

[Researcherfnd how did you figure all that out?

| guess you sit and watch. And you learn. You havearn. You watch
other people do it. You hear. | guess if you lszaneone that picked up a
sixty on one project and a ninety on another, wali want to try and be

friends with the ninety. (Buddy)

Reflecting on what advice he would give future grd@uddy commented on the reality of
becoming one student among hundreds after havielg bee among dozens in a much smaller

school environment:

But | think that the students have to be awaretti@t're not going to be the
head honcho and they have to be aware that thénerbottom feeders.
Even though in grade 12 you still might be the @otfeeder but and just

because they didn't fit in just quite right. ‘Causere you're going to be the
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bottom feeder and it's the stuff you do like. Buice you do meet the one
person that does introduce you to another persdogs open up a lot of

doors. (Buddy)

He noted that it was more difficult in University negotiate school tasks:

nothing is ever a snap on your fingers. Like ighhschool you could
always go talk to the principal right then. Or yaew the librarian, like,
and she’d kind of know what you’re asking for evieyou didn’'t ask the
correct thing. Here you had to be specific; yod teabook in advance to
talk to anyone with any real power. Not just teerstary. You had to try
and look for a quiet classroom if you wanted talgtuThe computer rooms

were usually full. (Buddy)

It took time for Buddy to learn to make himself kitoand to ask for the support he needed:

Yeah, like I never went to any Prof. for like dugitheir office hours or
anything that first year. Never did. And | lookdk and that was a
problem, | should have introduced myself to thef Arthink the Prof.
knowing that you'’re a first year unless so mangm’tdthink they

acknowledge you as much as they do now. (Buddy)

Buddy spoke with optimism about how his next yeastadies would go now that he had figured

out how to connect with his professors and classsnat



89

Confidence and Self Reliance, and Responsibility

After working for a time Hope and a friend eneallin a short course learning to teach
English as a Second Language. They dreamed alitngwto a foreign country as English
language teachers. The course involved a few itnipsthe city where she and her friend stayed
in a tent while taking their weekend classes. @il this experience has not led her to travel as
she once thought it would, Hope is proud of havaigen the step. It built her confidence and
her spirit of self reliance. The tenting, she rarhers as a crazy adventure which may lead her

to other adventures at some point in her life.

Hope, at first did not think she had experieneecth of a transition after high school.
She went from working at a summer job in the aptaryorking in a local business. Upon
further reflection, she commented on the greatgrassibility she has as an adult. The stakes

were higher in the workforce:

Well, it's different having to get up and go to Wwavery morning than
getting up and having to go to school every mornihdon’t know how but
it justis. It's like—well, it's just a little bibf a longer day. But. You have
to be, you know, schools. You're just learning-avah. You don't care for
you when you’re in school but when you’re actually of school and you
have a career, you have to be there every day@ntigve to be on time... |
mean it’s not like in school you guys could havekkid me out for being
late all the time. | mean with the job, you havdé very careful with that

‘cause they will fire you if you’re not up to theaxpectations. (Hope)
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Hope had preempted this transition by shiftingfbeus during her last school year doing nearly
two hundred hours of volunteer work in elementdagses. She had begun to see herself as an
adult prior to leaving school, but still noted cbas in how she faced life as an independent

person. Changes aside, Hope looked forward todrershift:

Well, I kind of would like to take over the managamposition at the,
[Name of Business] but | don’t think that [co-workeants to retire just

yet, so I'm kind of just patiently waiting on her ttetire. (Hope)

Charity, although frightened of the usual thingsslsas whether or not she could find her
way around or how she would know where her clagsee, soon became familiar with her new

school and became enthralled in what she was doing:

Yeah. Like | mean, there’s definitely down pointske you have really
bad days but then the next day won’t be so badand you start learning
all those things, like | remember an X-ray [clagsijst—it was a couple
weeks in and | couldn’t believe how much | had ieakrin that short a time.

(Charity)

Once Charity finished her course, she moved backtive area to be closer to her fiancé who
farms in the area. Charity workasual meaning she gets shifts in two different hospitaltwo

different towns so she has no formal living arrangat:

Yeah. I've lived everywhere it feels like sometsnd have a relative in

[town] that | stay with if I'm working more than eror two nights in a row
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or how I'm feeling, ‘cause otherwise | have to gptat five in the morning.

And I'm not much of a morning person. (Charity)

Accepting the level of responsibility and forcingrself to speak up for herself were two
important adjustments for Charity. She spoke ablmitmportance of doing her job correctly

noting that mistakes really mattered because slseheiping doctors deal with patients’ health.

Smiley too noted a big difference in the levetegponsibility he feels now as a

working man:

| had to work every day after school but | had esponsibility at all. None.

Never had to think for myself.

[Researcher¥o is that a positive or is that a negative?

Oh, | suppose I'm learning a lot more about lifarth would have just in
grade twelve but | don’'t know, I—still, if I coulgo back. It's like | was
telling my brother, | tell him almost every daysdid you better enjoy ‘er.

(Smiley)

Smiley spoke freely about his conflicted role ie tamily farm. When asked who

made the decisions about the farming he replied:

Most of the time | make my decisions. Dad makesd#cisions for what
days | work | suppose. Usually it's every oneufhter] Oh, it is! He had

[my brother] out this morning first thing....

[ResearcherPo you see yourself being tied to the farm?
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Don’t know yet. | love farming .... | want to plapd—yeah, that's—I'm
only twenty years old and everybody’s trying to make grow up way too

fast.

[ResearcherfVhat do people do that make you think they're gyonmake

you grow up?

Well, just—working every day. Every day, every ddydon’t know how
many—I've worked an ugly amount of hours in a yeliryou sat there and

added them all up | bet it's unreal. (Smiley)

Yet as a worker on the rig, Smiley is happy toipuhose ‘ugly’ hours:

I’'m the grubbiest guy at the end of the day, I'mmtjulack. My face is
black, my hands are black, black up to the elbdwsays. But actually | got
a smile on, I've got a white smile | suppose omalty and that’'s about all.

(Smiley)

Of course, for Smiley, the biggest evidence thatdwd successfully entered the next phase of his
life was his ability to make and spend money, ‘¢felose tabs with my farm money, | got it
separate but—my rig money is just fluff, most & gitting out there [indicates truck in

driveway].” (Smiley) When asked about keepingftomen money separate, Smiley explained:

the farm money is, it just goes back into the [fhiike | bought a new
semi. Or not a new one, but | bought a semi thisAad | go to buy a

trailer this spring and they’re very, very expe®esiv
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[Researchero will the rig money help you pay for the farmemnges?

No, I don't, I—if the farm can’t [pay for itselffrh not going to do it.

(Smiley)

Smiley is confident in his ability to earn a liviagd he is self-reliant but he appears reluctant to

take full responsibility as an adult and has nahpletely decided if he will commit to farming.

Overcoming Fears

Tonka-Man faced drastic changes when he moveduktoity to enroll in his course. He
and his family had rarely traveled into the citye admitted to having fear, “there were some
things that scared me about the city, you knowthalpeople and all the crimes and that that
happen in the city and people you don’t know” (Tafdan). He had always seen himself as,
“kind of a shy guy, [who] never really speak[sjaimybody. Keep to myself” (Tonka-Man) and
he was accustomed to close family controls. Hetbdweklp his mother accept the changes he

was experiencing:

I'd say for the most part I'm independent... my paseeally don’t help me
out like financially or they’re not controlling me/hich is something
which was a change | found when | moved out on mg.ol could do what
| wanted and go out with friends and whatnot andt.first my mom was
kind of like—didn’t really maybe not like the ide& me going to bars and
whatnot but it was just something she learned tepicit and—she even
had a hard time with me having girlfriends at fisst she got over that.

(Tonka-Man)
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Still, finding a social life has been a bit of aatthnge for Tonka-Man. And filling in his

evenings after work has been an adjustment:

I’'m getting used to it, it’s still kind of—you knovsit around and do
nothing a lot of nights, just kind of bored, whagev Nobody really to talk
to or anything sometimes, but—I've made quite a fiegnds since | went

to the city though.

It's just been kind of finding the ambition to dmpk meals] some days
after work, you know, you come home—hard day atkasreven a day of

doing nothing, you just feel like doing nothing, @ onka-Man)

Life in the city was overwhelming to Tonka-Man dmeladmitted to getting lost, “more times
than | can count but at least now | know my wayardh you know, you can’t be afraid to go out
and adventure, explore. The map was in the gloxedot | was too stubborn to get it out”
(Tonka-Man). Venturing out of the house and maldagial connections has become rewarding

for Tonka-Man who related a recent triumph:

And I'm doing stuff now that | haven't really dobefore like just recently
took a trip to ... last weekend took a trip to GlarPrairie with a friend of
mine out there, so | met some of his friends, samvesdifferent country.

Talked to a girl. (Tonka-Man)

Although making the adjustments to independentamittving was difficult for Tonka-Man, he

felt pleased with how his life was going:
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I’'m doing all right for myself. | mean, bank acedusn’t getting any bigger
but | have some nice stuff and my job—most daysesake happy, you
know we have—a machine that came in dead and y®it sl out the door
running and ready to go to work again, it's kindaofaccomplishment, it's a

feeling I like, you know? (Tonka-Man)

Tonka-Man’s satisfaction with his life encompashkexigrowing social capital, his newfound
freedom from parental control, his ability to de [@b well and his ability to overcome his

earlier fears about life in the city.

Road Maps

While Tonka-Man decidedly did not want to use adronap, | wondered what directions
or suggestions he and the others would have fardutral graduates and for the school
personnel who worked with them. The question askasi\What supports do recent graduates
believe should be implemented to assist futureugates in their upcoming transitions from high

school to post secondary education or the workfarce

Buddy had several ideas. To begin with, hasadiithat teachers could give very
specific advice to students. When asked for examipé provided several. Students should give

themselves some time to adjust to their new lonatio

Have a five day break-in. Bring your mom or dadwjiou. Walk around
whichever campus, don’t be strictly to [name of]gtist ‘cause it’s closer.
But make yourself comfortable. Try and be ablentet new friends.

(Buddy)
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Buddy also had an earnest belief that studentddeuadvised against scheduling early
morning classes. He believed the extra hour @jpsie the morning, especially on those dark
winter mornings would help students. He would aaotion future students to find out about

courses and professors prior to deciding what etasstake.

Recognizing that each student leaving high schadla unique outlook and
individuality, Charity was reluctant to give advifoe others. She remembered her own attitude
to the advice she received from adults when shefiwiasing grade twelve and knew that she
had ignored some of it. Her best advice reflethed attitude. She believed that people may
have good intentions, but that the individuals nmigke up their own minds about what they
should do. “It doesn’t matter if how many peom# you or how important that person is that
tells you that, you're going to do something to m&k—you’re going to do the wrong thing but
learn from it | guess” (Charity). When asked ableatning from her mistakes, Charity spoke of
the difficulties she had faced in trying to saveneypby sharing housing with too many people;
she went on to explain that at the time she hadeticshe had another choice because housing

was scarce at the time she was studying in the city

Tonka-Man, too believed that students shouldrie®@raged to follow their heart when
it came to future plans. He and Smiley both ingidahat the staff in their small school had
known what type of work they had enjoyed, and tedtyglad that the staff had accepted or
encouraged their choices. Staff should encouragkests, but also remind them to remain
flexible, “If they can pinpoint something that theypretty sure on, like it can change really
quick” (Smiley). Smiley had another idea he warttedxtend to future graduates such as his
brother. They should enjoy their freedom from mesgibility while they could because life is

not all about work.
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Hope remembered that for her, school slippeddsy guickly, and she described how
she had felt, “kind of like—oh my God, what am lggpto do with [my life]|—[graduation] day
came a lot sooner than | thought” (Hope)! Whendssimg how schools could help students

avoid that panic, she commented:

I mean in a small, small town you can’t really haverything, you just
only have your certain parts. Have little work expnce day where
everybody’s got to pick a career out of a hat amaugd try it out or

something! (Hope)

Her suggestion that the school should try to offerk experience or job shadowing as a way to
help students prepare for their futures mirrorskésan and Smiley’'s comments that work
which may not require post secondary school onitngi programs should be seen as a viable

option for students.

What's Next?

Hope and Charity had both entered serious romagiationships which they admitted
will have the effect of holding them close to homigne men in their lives were both farmers in
the area. Both women expressed their love ofdiwna smaller community or in the country.
Charity indicated that she would live wherever tiemcé wishes, noting that as a farmer, he was
not likely to move. She was busy planning her viregld Hope spoke of visiting the city for
shopping or to see family but stated that she coaler live where she could not see the stars.
Hope would like to take on a managerial positi@harity was looking forward to attaining a
permanent full-time position. Both women were wajtfor others to retire and make room for

them in the organizations for which they work.
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Tonka-Man looked forward to getting his journeyntigket after which he may
continue to work where he is, or he may pursue vimgknorthern mine or in Alberta. He spoke
enthusiastically of the various options he feltevepen to him, and was feeling optimistic about
a possible new romantic relationship. Smiley, wasked what his expectations for the future
involved, replied, “I don’t know, | guess find af&iis the next one to do” (Smiley), adding that
he was no longer in a hurry to do so. In the meatSmiley continued to work in the oil patch
and he needed to make decisions about his farntieghad enjoyed earning big money and was
concerned with the current economic downturn gttime oil industry, but was also aware of the
cyclical nature of his occupations. He was verg@ithat his future may change, “l don’t
know, like—I still at twenty years old haven’t figad out how to choose MY direction”

(Smiley).

Buddy also needed to decide if he wished to netmithe farm or if he will become an
entrepreneur after he finishes his degree. Heslémkgingly at the spending power some of his
working friends have and reminds himself that higl®es will pay off in the long run, although

he clearly had not decided what he will do onc&®earned his degree.

Hope’s words sum up what each of the participaexperiencing, “[it's] part of life. To
experience the next stages and keep moving aheiaqie). Each will continue to make
adjustments, negotiate the changes, and continga&noconfidence and self reliance as they
overcome their fears, take on greater responsdsijitook for or deepen their romantic

relationships, and follow the paths they have sét@travel.
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Summary

In this chapter | have presented the findings efstudy employing the participants’
actual words whenever possible. | began with ef lmiroduction of the five research
participants detailing the rationale used to crédaenicknames chosen for each of them. As |
explored the research questidvihat supports do recent graduates perceive to baigted in a
small rural school to assist students in their saion from school to post secondary education
or the workforce?| found that participants’ answers could be orgadiaround basic categories
including following family patterns, building onljaexperiences, and relating to their school
experiences. Subsequent information answeredvihether interview questions detailing the
transitions faced by research participants as theyed into their own homes, entered the
workforce, or entered post secondary education paoeiding suggestions for current high
school students and personnel. Finally, recogmideat the participants in my study had not
completed their transitions to adult lives, | skeit out the pictures each participant envisioned
for his or her near future.

In the upcoming chapter, | will draw comparisonsaien the data presented here and
the literature reviewed in chapter two. Althougk tlata drawn from this study may not be
expected to represent the experiences and perosmimther individuals, there are some
parallels which can be drawn between this studyahers, most notably those done by
Daigneault and Wirtz (2008) and Yazedjian et &00@). | will also revisit some of the issues in
Corbett’s studyl.earning to Leavé2007). | will describe some of the changes wihiakie taken
place in support of student career developmentedime inception of this study, and | will reflect
on how this study may impact my own future practi€&ally, | will offer some thoughts on

further research which | see potentially benefimigbromoting a greater understanding of rural
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student perceptions and in serving their needsudpport in the transitions they face as they

leave their small rural schools.
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CHAPTER FIVE
BEGINNING AT THE END; ENDING AT THE BEGINNING

The small town graduation with its annual rituai$eginnings and endings offers the
bookends to this volume. | began writing this gtatortly after experiencing the class of 08’s
graduation and | begin writing the last chaptererdays away from celebrating the class of 09’s
launch into life after school. It all began a®htemplated how former graduates would perceive
and judge the success of their school in prepdham for their future lives. | was piqued by the
apparent judgment of rural schools evident in tl&AReports, and | pondered whether those
results held any relevancy for my students. Hosuiscess perceived? In a small town, a
school’s success is judged in part, by how welgreduating students do. Community members
commonly ask variations of the question, are tleaygly for the real world?

In seeking affirmation for small rural schoolgtle midst of a world increasingly
obsessed with large scale, global competivenessidsnced by international testing regimes
like PISA, I wondered what my former students waogdg about the role the school played in
helping them to deal withthe real world.” The phenomenological study began then, by
exploring the former students’ perspective anditeal question was this/Vhat supports do
recent graduates perceive to have existed in algonal school to assist students in their
transition from school to post secondary educatothe workforce?Subsequent questions
were also developed: (8hat challenges have recent graduates faced asthesitioned from
high school to their current positions as post selay students or employees®d (b)What
supports do recent graduates believe should beemghted to assist future graduates in their
upcoming transitions from high school to post selewy education or the workforce?

Throughout the research and the writing, | havenienmersed in the daily tasks of

running a small rural school. As mother to a gedduhis year, grade 12 homeroom teacher, and
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small school principal, | have lived and breatheel anticipation that graduation brings. In
addition, | have been keenly aware of the changeeiatly taking place in the province with an
increased focus dfeginning with the end in minahich inspires both the planning and renewal
of provincial curricula and the teacher planningnafividual units of study. All of this work

leads to graduation which is, of course, both atirenand a beginning.

Procedural Ponderings

This retrospective study was completed througéries of semi-structured interviews
with five participants who provided their perspees on the processes of transition they have
experienced as they made choices for their futurang their high school years and the three
years immediately following their graduation. Egehticipant was asked to reflect on a series
of topics including how they made their post se@wggblans for education or entering the
workforce; how they experienced the transitionsiftigh school tothe real world of life after
high school; and advice they would offer to upcogngmaduates and the school personnel who
serve their needs. Asis common in phenomenolbrgsaarch, the participants were free to
steer the conversations that meandered througheuthigh school and postsecondary
experiences. Sitting at a kitchen table lkikee rural folks the participants described their hopes
and fears as well as their trials and triumphs.

| had prepared the participants for the generat$olwas interested in by providing them
an advance copy of sample questions. | felt thatisg the questions would allay any concerns
they might have had about the whole process angesthoespect for my participants’ time and
sensibilities. The interviews did not follow adiar path from topic to topic, but instead, as
mentioned earlier, meandered and circled around/regperiences, ideas and speculations. |

asked questions inspired by my reading of theditee outlined in chapter two of this study,
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focusing on rural realities, family background dfirtial concerns, and school influences. 1 also
asked about mobility and the experience of relogdfdr studies and work. Finally, | pondered
the transitional experiences and asked questiomseoted to individuation, resiliency, and
disequilibrium, although I carefully avoided usitiggse terms during my line of questioning to
avoid participant discomfort.

Transcripts of these conversations were revieweithéyparticipants who made some
corrections and offered follow up comments in perdry email and through jotted notes on their
interview transcripts. My careful and frequenteadings of the transcripts led me to develop, or
uncover, common themes.

During the interview phase of the study, and whpendered the participants’ words, |
reflected on the entire phenomenological procéssad been trying to identify and describe a
phenomenon by capturing the perspective of my@pants. Knowing that perspectives are
formed in part by one’s self image and by the rieastone receives from others, | had
speculated that | might need to puzzle out wheth@ot my participants were recounting
information that they thought I, as their formeadker and vice principal would want to hear.
My prior reading about methodology had led me tikltor examples of Goffman’s stage
analogy. | found myself conscious that | was redes, but was not aware of putting on a front
except when refraining from the urge to fall bagtoimy comfortable and familiar teacher
persona- the one who knows the answers. Whikeniisg to the interview transcripts | heard
myself repeatedly saying something like, “you mitfhik this is a dumb question for me to ask,
because you might think | know the answer, andagesh do, but it is your take on the question

that I'm looking for.”
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Each of the study participants reflected on howy thed felt about themselves in light of
others’ reactions to themselves. Charity, | ba&ibad consciously chosen a front to display
when she went to school, and enjoyed the resulésgect and confidence she gained. Buddy
had hidden under his hat until he had found thefodrtevel he needed to reach out and make
himself known to his peers and professors. Snaley Hope had both enjoyed the respect they
had earned by having a good work ethic. Tonka Mditated an eagerness to get back to the
classroom portion of his apprenticeship so thatdwdd compare notes with the other students
about what they had learned while earning theithenob hours.

Surprisingly, 1 did not feel that the participamisre putting on a front for me. | felt that
our conversations, rich in anecdotal referencisdfwith laughter and punctuated with small
silent pauses were providing me with a wealth edda interpret. Retrospective research, by its
very nature takes one down memory lane and | fabednterviews to be enjoyable and
rewarding.

As | write these pages, | reflect on what | couddrda done differently in this research. |
believe | could have scheduled shorter interviemgs spread them out through a longer period.
This may allow for more reflective time for parpants and me in between data gathering
segments. A disadvantage of this approach wouttiderconvenience for participants and the
additional time commitment required. In the emg data collected might be more diverse. But,
as Robert Frost’'s famous traveler postulated, anmenever really go back to those diverging

roads in the bush. | took one path, and that hederall the difference.

View of the Findings
During the interviews, and after the initial re-dégys of the data, | was struck by how

little direct influence students perceived the stho have on their career choices or on the
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transitions they faced following high school. Asemic researcher, a part of the school
community from which the participants graduateldadl my own perspectives on what supports
had been available to the participants while theptwhrough school. | was surprised and
humbled at the peripheral role participants alleddb the school. Although participants were
able to identify various school activities thatged them become the individuals they are, and
gave credit to certain individual school persorfoekaking strong interests in their lives, the
participants identified their families as having gtrongest influence on their career choices and
on their transitions after school. As Buddy sdidk starts at home” (Buddy).

Finally, the participants recognized the fact thaty are not finished with the process of
growing up and that they will continue to experiembanges. In all cases, the participants
celebrated their achievements taking particulatgom their self-efficacy and they were all eager

to share their experiences with me.

Parental Paths

Many issues discussed in the literature can bedow the study data. Most prominent is
the theme that rural students tend to follow thtapé&aid out by their parents. Trusty (1998)
investigated the role of authoritative parentingtudent decision making finding a correlation
between involved parents and higher academic aspisain their children. All of the study’s
participants indicated that they had been suppdoyatieir parents. They all noted that decisions
about their futures had been their own, but thfgbe participants identified parental and family

influence as being strong in one aspect or anathigre decision making.

Charity’s mother and other relatives assisted mexploring her options and although
her decision did not exactly follow her mother’ sfgteps, she did enter the same field. Buddy’'s

father had insisted that his son take advantagestfsecondary opportunities he had missed, and
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Tonka Man'’s parents had convinced him to pursu@bss secondary training immediately after
high school rather than working first. Smiley ertéthe workforce splitting his time between
the farm and the oil fields, just as his father Hade. Hope entered the workforce immediately
after high school which is not a complete copy @f parents’ experiences but her approach to

life and work in the small town does mirror hergaas’ lives.

Staying Home
Attachment to place, explored by Corbett (200 Hektner (1995) is another theme

evident in the data. For Hope and Charity pathefattachment to place is attachment to family
and romantic relationships, but they also spokenpdying the lifestyle of small town living.

While Charity would like to live closer to an urbeenter, and to the new friends she made while
attending post secondary training, she recognizatithe farm will keep her and her fiancé
grounded where they are. Hope spokelud tity’ as a place she only wanted to visit,

identifying it as a place in which she could nels.

Smiley turned the questions about where he wantédd back to me. He wanted to
know if my son, not a participant in the study, buhember of the same high school class was
happy in the city. Struggling to hide the distearhis voice, he asked if my son was going to be
a city boy. Smiley could not fathom living in thi®y commenting that he found it boring.
Smiley spoke of facing the hardships of workingha elements rather than living the pampered
life of a student. His comments mirrored those enlagl the students in the Shultz study (2004),
which had as one of its themes the attitudes argkpgons of rural students towards their urban
peers. Tonka Man too had struggled with boredothercity and continued to return home as
frequently as possible. Buddy, keeping his optigmsn commented that he will have to decide

if he wants to return to the farm or use his edooan a different way. He also commented that
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he had returned to the farm for each harvest aatchib apartment view of an open field was a
source of comfort for him. While Tonka Man, Smileynd Buddy all work or study elsewhere,

their hearts, like those of Corbett’s participatrtsly remain ‘around heré (2007).

Although Corbett’'s (2007) study was set in a miandilocation and the lifestyle is
centered on the fishing industry, the attitudesnaireored by those in this study. Many of
Corbett’s participants did not want their way &t lihreatened by post secondary education and
relocation to urban centers. They were determioattfend against the urbanization of their
space, and worked at preserving a cherished whifg ofHere the lifestyle is farming instead of
fishing. Only one of the five participants haddicect tie to a farm while growing up. Two of
the participants are still actively involved in taenily farm and both spoke of the conflicting

emotions they had about being a farmer. The f#gemd a paradox: fulfilling yet limiting.

A third participant is marrying her high school #reeart, and they will farm along with
his parents. This decision is like history repsgitself. Charity’s mother attended post
secondary training in the city and latter returtetier home where she works and her husband
farms. Whether it is career choices, or locatmmli’ing, family footsteps and attachment to

place appear to be familiar markers in rural routes

Watching For Signs
While reading Morales (2008) and Schultz (2004)pséhwork investigated academic

resilience and adjustments, | wondered how sebverehallenges would have been for my study
participants. As a rural educator, | frequentiyeige visits from former students who show up in
the hallways and regale me their trials and triusap@ften there is an element of bravado in

these interchanges and | am left wondering if #eyseeking to impress or simply to express
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their disequilibrium. Are they seeking validatithrat they are doing well or are they offering
reassurance that they are doing well? | wonderaddvmy participants report the
disequilibrium discussed by Daigneault and WirtaQ@)? What coping skills and strategies
would they describe? While there were differentésind some of the questions in the
Daigneault and Wirtz study useful. | also foundesal themes revealed by their participants to

be similar to those discussed by the participantay study.

Surprisingly, | found no relevant connection in the#a to the negative portrayals of rural
education displayed in the literature discussirfg/®| Canada’s follow up survey with the PISA
participants, however did bring out an area ofregeto me. Usher and Junor (2005) in their
analysis of the Youth in Transition survey hightbegh the theme of self-selection. Their study
exposed potential barriers to entering post seagrethucation. Self-selection or the tendency to
remove oneself from potential post-secondary edutat a variety of ways does appear in the
results of this study. Hango and de Broucker (2@@1died the actual pathways of the Canadian
PISA participants. The participants in my studyrfto three of their categories: gapers
(Charity), non gapers (Tonka-Man and Buddy) andh lsichool only (Hope and Smiley). All of
the participants worked during high school butV¥éao hard data on the number of hours
worked. Making a close comparison to the stateémmaale by Hango and de Broucker (2007)
that students who worked long hours during higlostivere less likely to attend post-secondary
education would be inappropriate but the affectgast time employment on high school student

career development is an area worth further ingasan.

Both of the participants who ended up joiningwuaekforce alluded to making decisions
prior to the end of grade twelve which steered tlg@ectly into the workforce. Smiley recalled

that career fairs held no interest for him becdesknew he did not want to attend more school.
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Hope liked the opportunity of attending a carearlfat indicated that financial concerns were a
barrier to her attending school. Hope also exgebssgret that she had not spent more time
being advised by the school’s itinerant guidanaenselor. While Hope did enroll in a short

course to prepare her as a teacher of Englisltsasand language, she did not pursue that career.

Surviving and Thriving on the Road
Buddy, using a variation of the old sayiragfish out of water spoke of his adjustment

in particular to university life making him feeké a bottom feeder but he was quick to add that
he was glad he had made the adjustments—and tmatvhéelt comfortable in thebigger

puddle’ Charity admitted that there were some toughsdayt also commented that one success
led to another. She added that she will learn fnoistakes. Charity and Hope each expressed

pride in being able tado it on her own

Tonka Man appeared to have had an even more diffime adjusting to urban life
speaking of his boredom in the evenings, and laissfef crime. He recounted an incident of
hearing strange noises outside of his apartmeidibgiand turning out the lights to avoid
drawing unwanted attention. Yet Tonka Man als@led in describing his recent social
triumphs of traveling and meeting new people. Eafdie participants discussed what made
them feel successful, and their pride in their riyesdveloped social independence paralleled the

participants in the study done by Yazedjian e(2008).

Yazedjian and his colleagues (2008) found that exvécl success was not the most
important marker of adjustment to post-secondangakfor their participants. The data in my
study agrees with this finding. Although Buddysmments about grades and academic success

revealed an inner competiveness, he expressed tbgtde had taken so long to adjust socially
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to the big puddlel He commented that a social life was importamave a social life, or they’ll
stop asking you and it doesn’t become as much Rm’t go out every night but you do have to

go out” (Buddy).

Charity enjoyed the fact that her professor was@sged with her work ethic and her
ability to answer questions in class. For heruatdering answers in front of her peers was a
major step and it represented a new confidencéati@ot often experienced in high school. In
a sense she was reinventing herself with the n@wvgreup, in a similar way to the participant in
the study by Daigneault and Wirtz (2008) who lookaavard to creating a new image for

herself. Charity welcomed this new sense of abnthen it came to her workplace.

Hope and Smiley both take pride in the feedbacl teeeive form their co-workers.
They enjoy knowing that as workers they are seewlable and competent. Smiley and Tonka-
Man both expressed satisfaction in the buying pdivey had. Smiley’s souped-up truck and his
ability to head out to the lake on a boat make jwoud and content with his choice to work
rather than attend post secondary school. Tonka-d&danitted that his bank account was not

growing but he was pleased with his ‘nice things.’

Social relationships, financial independence, thitato adjust to new circumstances
and recognition from co-workers and teachers appeanportant indications of success. Each
of the participants commented that moving away frogh school involved learning by
experiencing life. Their comments also corrobatdbe individuation theme revealed in the
Daigneault and Wirtz (2008) study. Each admittead they had struggled with some negative
feelings as they adjusted to life away from homu#,dach of them felt pride in being able to

make the necessary adjustments. As Charity poougdyou’re stressed out and so many



111

things happening and learning so many new thingd &ave to know how to do that right away
by myself’ (Charity). The coping strategies reeebby the participants were staying connected
with family and friends, remaining optimistic araking charge of life. Tonka-Man said it best
with, “you can’t be afraid to go out and adventeeplore” (Tonka-Man). Clearly, the
participants have needed to make adjustments inlives, but they are now feeling that they

‘own the road'.

The answer to the key research question regardengupports recent graduates perceive
to have existed in a small rural school to assigtents in their transition from school to post
secondary education or the workforce was unexpeutis brevity. Given a peripheral almost
incidental role in the minds of the participantss school appears to have had limited affect on
the decisions about future plans or on adjustmentisose futures. Instead participants reflected
on the roles of the summer jobs they had heldr ffaent and family influences and their own
self sufficiency. Having had a role in the papamts’ high school education, | felt | would hear
more about some of the experiences | knew theyhddrgone such as mock interviews,
simulation games and research projects, yet tlessens did not surface. Instead, when they
thought of the supports available to them in schib@as the human relationships, sometimes
challenging, sometimes nurturing and sometimesmedgal that came to mind. In response to
the follow up query about the supports neededuturé graduates, the participants reflected on
practices that they had found beneficial as weliase they would have found helpful. These

follow in the next section.



112

Implications for Rural Educators

Some Things Change
Greek philosopher Heraclitus once cautioned thatismot able to step into the same

stream twice illustrating the idea that nothing a@ms the same. We learn as we go. The
participants in this study have continued to groxat develop their approaches to learning and
life in the three years since they graduated froeir tsmall rural school. Their small school and

the people who work within its walls too, have ¢onéd to grow and change.

During the course of this study, | have found thany practices pertaining to career and
work exploration have changed. There is an ine@a@&snphasis on developing and delivering
lessons that attempt to immerse students in cdealopment. As a member of a newly formed
Professional Learning Community in my school dimsil have been involved in the
development of a career counseling handbook, spaityfaimed at providing support for
personnel in very small schools where the carerlagge role is often given to someone with no
particular training or background. We have purekdgensing to enable full access for our
students and their families to a career developmvebsite which offers aptitude quizzes, and
information about many careers and schools. We haessed the skills and experiences of the
career counselors who are employed within our fasgkools. We have also met with officials
from two of the province’s larger post secondaryaadional institutions. Individuals from the
group have attended workshops and have broughtibfrknation to the group about various
schools, the Skills Canada competitions, and thigamyi. As a group we have developed
questionnaires, a protocol for career portfolioalegment and a survey which we intend to use

to follow the graduates from our division.
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Within my own school | have already adapted som@mpractices and | know that
following the completion of this study | will contie to keep the career decision and transitional
needs of students in mind. |intend to push stucksearch and reflection about career choices
at an earlier age instead of leaving this aredhfeifinal two years of high school. Following
some of the recommendations made by study pamitspawould like to encourage more
opportunities for students to speak with people ateworking in various fields by inviting

parents and former students to share their exparteim their chosen fields of work.

I intend to make information more readily availate parents of high school students.
Unlike large schools, we have never held paremirinétion meetings explaining the various
course offerings in school. This absence may besliletrimental to our students, for the role of
families in assisting with career choices is oveglniingly the most obvious finding in this
study. Offering to formalize the partnerships begw school and parents may allow parents and

their students to feel more confident in their clesi

Due to the small size of my graduating classasay not be necessary to hold large
parent meetings, but the need for more formalizedrounication with parents is becoming
apparent to me. This realization also occurreddmneault and Wirtz who suggested in their
2008 study that school personnel should expendta&fonform parents of the costs of post
secondary education and offer other supports foili@s facing the imminent changes they will
encounter as their children finish high schoohave already implemented a career plan
component into the student led parent teacher cemée for senior students and intend to reach

out to parents for feedback on this practice.
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This past winter, during our school’s bi-annuaksce fair, while viewing one family’s
grade four student’s project, the conversatione@¢o their grade twelve student. Both parents
discussed their fears about their son potentiadigtiag his time in some course that was not
suited to his interests or his needs. They falt ble was not suited to a manual labor job and
knew that he would need to be enthusiastic abcateer choice in order to be successful at it.
We discussed some of his talents and interests$ armnised to get him exploring options.
They laughingly told me they would pay me to findpiration for him. | have replayed that
particular conversation in my mind several timeghie past few months. | am paid, in part to
inspire their son, and my other students. | belidat my role in his future is significant, yet |
also know that his family plays a much bigger rotéow will we work together on this important
task? Now that he has graduated, will he retutmgsmall school for support, to find a
sympathetic or encouraging audience, to grab astddans brochure or to pick up a school

catalogue or pamphlet as many others before him?

Some Things Should Stay the Same
Career development and preparation for the tiansitom high school to post secondary

life is the end we have in mind as educators. Apleasis on learning the various subjects
offered and on attaining essential skills mustamainge. Teachers and students will continue the
power struggles that are inevitably woven intottidaiys. What do we do with the student who
sleeps in, skips class, or does not quite undetistalkey conceft These puzzles continue to
capture the minds of teachers and parewhat do | need this fphow can | do this differently
how am | different from everyone els&hese questions continue to inspire the behafior

teens. As we focus on these issues, we musteatsember that many of the life lessons taught

within schools and within families are not foundfie books.
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What observations do the participants of this stualye for me? Charity cautioned that
schools must continue to offer the extra-curricaletivities that allow students to develop their
leadership skills and help them gain confidenca@ir own skills and talents. Buddy advised
that teachers need to increase the rigor of studiesnot go too easy on students just because
they know them so well. Tonka-Man believed th&iosds must continue to offer academic and
practical courses allowing students to see what #éine good at doing so they can follow their
interests. Smiley reminded me that we need toegpe value of a working person, and
acknowledge that sometimes school is not the magsbitant part of life. Hope inspired me to
remember that there are always opportunities to at&r, to tackle new challenges. This study
suggests that keeping a positive outlook, focusmghe future possibilities yet preparing for the

small bumps, curves and detours in the rural rostedat must not change in our rural school.

Recommendations for Further Study

Much has been written about what might be seeheaddtrimental affects of a rural
education. Corbett (2007) brought several trogpéispects of the public discourse on rural
schools to light. He cautioned that when rural oamities are positioned in the media and in
the community and teacher discourse as dead oggdytuth may well despair. Statistics which
point to lower educational aspirations and loweomes may in fact contribute to a pejorative
attitude towards rural residents. Are rural residdimited in their horizons or do they chose
their locations? Some, Corbett pointed out, cheosemain and resist the ubiquitous image of a

dying community and instead thrive in their smalirenunities offering hope for rural resilience.

Walker (2006) explained that a leader’s first aast task was to create hope. His

conviction, thoroughly supported in research arglieated with realistic school based examples
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reaffirms my belief that casting the future of dugducation in a positive light is important to
maintaining student and parent confidence in thehool. Corbett (2007) also affirmed the need
for positive refocusing and understanding of thegtalities that exist in what he calls, “the
intellectual seeds and pragmatic examples for imagiand conducting education projects that
engage particular students in particular placesgfobalized culturally hybrid knowledge
society” (Corbett, 2007, p. 272). These are hemolgls, suggesting that more reflection on the

positive aspects of a rural education could cagtrainely different perspective.

How much of education should bducare—the training and molding of citizens—and
how much of education should bducere—the leading out, the inspiration of wonder and
curiosity? Once again | ask the question, howésstuccess of a school defined? If one is able
to find out how many of the former students arenfydly employed, how many of them are

happy with their chosen paths, one might begirké&tch out a picture of success.

Additionally, the parent perspective is one thatldooffer a depth of information well worth
considering. Parental perspectives are beginwiggitner more attention in the research (Lopez
& Vazquez, 2006; Mu & Childs, 2005; Stelmach, 200M)y study reveals the pivotal role
parents play in all aspects of their children’selepment, clearly supporting the assertion made
by L6pez and Vazquez (2006) that parents are tlest’s first teachers and teachers are the
student’s second parents. My participants, likes¢hdescribed by Lépez and Vazquez’ work
gain social and cultural capital from their fanmslihich appeared to be the defining factor in

their future plan making.

Yet many educators could be accused of being @hig/to this truth. Many school

improvement initiatives encourage and in some casg®late a stronger parental presence
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within the school system but in most cases thesereductance to truly open the schoolhouse
doors to parents (Stelmach, 2004). Stelmach’sarebeelucidates several reasons which may
account for a marginalized place for parents wigdncation. The language used in policy and
practice may be part of the problem (Brien & Stetman press). In many cases parents are cast
either as adversaries to the teachers or as adwicatthe children. Nakagawa (2000) called

the paradox parents faced, a double bind. As giateparents need to be ensuring that their
child’s needs are met, yet if they become frequesitors or raise uncomfortable questions, they
are seen as problems. Both phrases set up a ntatfomal stage, not conducive to enhancing

school improvement.

More research is needed to determine what g@aé&nps have for their young adult
children. What adjustments do they make as theidren leave home? What supports do

parents need from educators? These questionsaatecertainly worth exploring.

Ultimately, the voices of those closest to the @sstitransition continue to call for more
attention. There were very few articles that gdivect voice to the individuals who had left their
rural roots to traverse the confusing and ever edpg world of post secondary education and
training. More research grounded in the rural pecsive could be helpful to rural educational
personnel and might also serve useful to post skagnnstitutions who serve rural students.
None of the participants in this study were ‘Chmias grads’, the slang-expression describing
students who quit university or technical trainstgrtly after beginning, but early withdrawal or
failure from post secondary institutions is faicygmmon. Participant comments made during

this study indicate to me a need for more focuthese areas.
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The area of study | found most lacking in my regdiould relate to students who did
not pursue post secondary education but directigred the workforce. What skills are needed
by students who enter the workforce directly alfiigh school? When do students begin to self-
select out of the more rigorous aspects of thaication and begin contemplating a life of work?
What support do these students need? Do eduadtersenough respect and consideration to
those joining the work-a-day world? From a ruralgpective, where a person’s merit is often
judged by their work habits and work ethic sholleré not be a focus on the transition to the

work world?

Final Thoughts
My thesis title, Rural Routes, is a metaphor meéamvoke the complex roadmap faced

by our small school graduates. It has made mé tfithe old expressiorall roads lead to
Rome’ which meant that there were many ways of gettongzhere you wanted or needed to be.
Of course there was a more literal historical megugiving the Romans credit for their prolific
road building throughout the modern world that tixeghed to dominate. | think now of the
various pathways my former students have travabeld aealize that all roads lead to home. |
am reminded, and honored to know that for my sttedend their families, the school is part of
their home and as such has helped to provide d paralof their roots and in a small way has

influenced their future rural routes.



119

REFERENCES
Applied Research Branch Strategic Policy Human Ress Development Canada. (2000).
Youth in transition: Project overview. RetrievedrAd2, 2009 from
http://www.statcan.gc.ca/pub/81-588-x/81-588-x2(MBeng.pdf
Baker, K. (2007). Are international tests worth tanyg?Phi Delta Kappan, 82), 101-104.
Retrieved January 2, 2008 from ProQuest Educabomals.
Bass, R. & Good, J. (2004). Educare and educeeebkdance possible in the educational
system?The Educational Forum, ¢8), 161-168. Retrieved December 2, 2008 from
http://findarticles.com/p/articles/mi_qa4013/is_20Q/ai_n9389288
Beaupré, P., Turcotte, P., & Milan, A. (2008)hen is junior moving out? Transitions from the
parental home to independence. Retrieved féatistics Canada — Catalogue No. 11-
008http://statcan.ca/english/freepub/11-008XIE/2006806%11-008-
XIE20060029274.pdf
Berry, B. (2004)Recruiting and retaining "highly qualified teacHeia hard-to-staff schools.
NASSP Bulletin, 8838), 5-27doi: 10.1177/019263650408863802

Brien, K., & Stelmach, B. (in press). Parent-teachteractions with schools and schooling:
Legal and cultural contextkiternational Journal about Parents in Educatid®etrieved
July 12, 2009 from http://www.emasa.co.za/filed/BilStelmach.pdf

Blumer, H. (2004)George Herbert Mead and human condWtalnut Creek, CA: Alta Mira
Press.

Bogdan, R. & Biklen, S. (2007). Qualitative ReséarcEducation: An introduction to Theory

and Methods (8 ed.). Boston, MA: Pearson.



120

Bourdieu, P. (1983). The forms of capital. In MaBGovetter & R. Swedberg (EdsThe
sociology of economic lifgp. 96-112). Boulder: Westview Press.

Bracey, G. (2005). Put out over PIS2hi Delta Kappan, 8@.0), 797-789. Retrieved December
28, 2007 from ProQuest Education Journals.

Brunson, L., Butt, K., & Déziel, Y. (2002). Decidjrabout post-secondary education: Hearing
the voices of non-attendees. Canada Millennium Bcsinip Foundation. Retrieved
December 2, 2008o0m
http://www.millenniumscholarships.ca/images/Pulilmas/cogem_en.pdf

Bucx, F. & van Wel, F. (2008). Parental bond affel dourse transitions from adolescence to
young adulthood Adolescence43(169), 71-88Retrieved December 2, 2008 from
ProQuest Education Journals.

Burch, R. (n.d.). Phenomenology, lived experiefi@king a measure of the topic.
Phenomenology & Pedagogy, B30-160. Retrieved April 15, 2009 from
http://www.phenomenologyonline.com/articles/bur¢hl

Cartwright, F. & Allen, M. (2002). Understandingetiural — urban reading gap. Retrieved
December 2, 2008 from http://www.statcan.ca/engksearch/81-595-MIE/81-595-
MIE2002001.pdf

Clark, W. (2007). Delayed transitions of young asliRetrieved December 2, 2008 from
http://www.statcan.gc.ca/pub/11-008-x/2007004/108ad.htm#tphp

Clarke, S. & Wildly, H. (2004). Context counts: Migmg small school leadership from the inside
out. Journal of Educational Administration, é#5), 555-572. Retrieved November 1,

2007 from ProQuest Education Journals.



121

Corbett, M. (2004). “It was fine, if you wantedleave”: educational ambivalence in a Nova
Scotian coastal community 1963-198&ithropology and Education Quarterlys(4),
451-471. Retrieved November 25, 2007 from ProQHdsttation Journals.

Corbett, M. (2007)Learning to leave: The irony of schooling in a dahsommunity Halifax,

NS: Fernwood.

Creswell, J. (2007Qualitative inquiry and research design: Choosimgang five approaches.
Thousand Oaks, CA: Sage.

Daigneault, S. & Wirtz, E. (2008). Before the poamul circumstance: Seniors reflect on
graduating from high schodProfessional School Counseling,(&), 327-334Retrieved
December 2, 2008 frofroQuest Education Journals.

Drolet, M. (2005). Participation in post-secondadycation in Canada: Has the role of parental
income and education changed over the 1990s? Redri2ecember 2, 2008 from
http://www.statcan.ca/english/research/11FO019MIED19MIE2005243.pdf

Dupuy, R., Mayer, F., & Morissette, R. (2000). Ryauth: Stayers, leavers and return migrants.
Retrieved December 2, 2008 from http://www.statcatenglish/research/11FO019MIE/
11F0019MIE2000152.htm

Finnie, R., Lascelles, E., & Sweetman, A. (2005)d/8oes? The direct and indirect effects of
family background on access to post-secondary ¢idncaRetrieved from December 2,
2008 http://www.statcan.ca/cgi-bin/downpub/listpagi?catno=11F0019MIE2005237

Frank, R., (2003). When bad things happen in gdaces: Pastoralism in big-city newspaper
coverage of small-town violencRural Sociology68(2), 207-230Retrieved December

2, 2008 fromProQuest Education Journals.



122

Frenette, M. (2005). Is post-secondary access eguiable in Canada or the United States?
Retrieved December 2, 2008 from http://www.statgarca/bsolc/olc-cel/olc-
cel?lang=eng &catno=11F0019M2005244

Goffman, E. (1959)The presentation of self in everyday.li@arden City, NY: Anchor Books.

Gordon, B. (2007). U.S. competitiveness: The edogamperativelssues in Science and
Technology23(3), 31-36.Retrieved December 2, 2008 frdPnoQuest Education
Journals.

Groenewald, T. (2004). A phenomenological resededign illustratedinternational Journal of
Qualitative Methods, ). Retrieved December 2, 2008 from
www.ualberta.ca/~iigm/backissues/3_1/pdf/groenevpald.

Guba, E.G. & Lincoln, Y.S. (1994). Competing pagmds in qualitative research. In N.K.
Denzin & Y.S. Lincoln (Eds.}Handbook of Qualitative Resear(p. 105-117).
Thousand Oaks, CA: Sage.

Guba, E.G. & Lincoln, Y.S. (2005). Paradigmatic ttomersies, contradictions, and emerging
confluences. In N.K. Denzin & Y.S. Lincoln (Edgdandbook of Qualitative Research
(3rd Ed., pp. 191-215). Thousand Oaks, CA: Sage.

Hardré, P., Crowson, H., Debacker,T., & White, B0{7). Predicting the academic motivation
of rural high school student§he Journal of Experimental Educatiofy(4), 247-269.
Retrieved December 19, 2007 from ProQuest Educdbomals.

Hango, D. & de Broucker, P. (2007). Educatiorameur market pathways of Canadian youth:
Findings from the Youth in Transition Survey. RetedDecember 2, 2008om

http://www.statcan.ca/english/research/81-595-M1E335-MIE2007054. pdf



123

Hektner, J. (1995). When moving up implies movingy &Rural adolescent conflict in the
transition to adulthoodlournal of Research in Rural Education (1), 3-14. Retrieved
April 17, 2009 fromhttp://www.jrre.psu.edu/articles/v11,n1,p3-14,Hektpdf

Howley, C. (2006). Remote possibilities: rural dnéin’s educational aspiratiorfieabody
Journal of Education81(2), 62-80. Retrieved December 28, 2007 from PesQu
Education Journals.

Human Resources and Social Development CanadatissaCanada, & Council of Ministers of
Education, Canada. (2008). Measuring up: Canadisults of the OECD PISA study.
The performance of Canada’s youth in science, mgaatid mathematics. 2006 first
results for Canadians aged 15. Ottawa, ON: the ¢gsuRetrieved December 2, 2008
from www.statcan.gc.ca/bsolc/english/bsolc?catnes83-MIE2007054 - 25k -

Ipsos-Reid. (2004 Canadian attitudes towards financing postseconeldugation: who should
pay and how? Millineum Scholarships. Retrieved Dewner 2, 2008 from
http://www.millenniumscholarships.ca/images/Pulilmas/factum_en.pdf

Jaafar, S. & Anderson, S. (2007). Policy and tersia accountability for educational
management and services in Can#&dberta Journal of Educational Research (33
207-227. Retrieved December 2, 2008 www.csse.cdACtiées/Full Text/CIE31-
3/CJE31-3-JaafarEarl.pdf

Kapsalis, C. (2006). Factors affecting the repaymoéstudent loans. Retrieved December 2,
2008 from http://www.statcan.ca/english/researcty83-MIE/81-595-
MIE2006039.pdf

Klinger, D., Rogers, W., Anderson, J., Poth, CC&man, R. (2006). Contextual and school

factors associated with achievement on a high stakaminationCanadian Journal of



124

Education,29(3), 771-797. Retrieved December 28, 2007 fronQRest Education
Journals.

Lambert, M., Zeman, K., Allen, M., & Bussiére, R004).Who pursues postsecondary
education, who leaves and why: Results from thetlyouTransition Survey. Retrieved
December 2, 2008 from http://www.statcan.ca/bsalglish/bsolc?catno=81-595-
M2004026

Levin, B. (1998). An epidemic of education poliayhat) can we learn from each other.
Comparative Education, 82), 131-142. Retrieved March 7, 2008 from ProQuest
Education Journals.

Levin, B. (2007). Schools, poverty and the achiemengapPhi Delta Kappan, 84), 75-76.
Retrieved December 2, 2008 from ProQuest Educdtonnals.

Lefebvre, S. (2004). Saving for postsecondary etilutaPerspectives. Statistics Canada
Retrieved December 2, 2008 from http://www.statgarca/studies-etudes/75-
001/archive/e-pdf/5018585-eng.pdf

Lester, S. (1999). An introduction to phenomenatagresearch. Retrieved December 2, 2008
from http://www.sld.demon.co.uk/resmethy.pdf

Lopez, G.R. & Vazquez, V.A. (2006). Parental invatent in Latina/o-impacted schools in the
midwest: Recognizing the role and function of hdoased knowledge and practices.
Retrieved August 5, 2009 from
http://comunidaddealas.org/PDF/Vane_Parentinv_\fatfe.

Looker, D. & Lowe, G. (2001). Post-secondary acegsbstudent financial aid in Canada:
Current knowledge and research gdpsnadian Policy Research Networks and

University of Alberta A Background Paper for a Cdraa Policy Research Networks



125

WorkshopRetrieved December 2, 2008 from
http://www.nan.on.ca/upload/documents/edu---postreport-on-access.pdf

Lowe, J. (2006). Rural education: Attracting anihireng teachers in small schoolhe Rural
Educator,27(2), 28-32. Retrieved February 11, 2007 from PrafQ&elucation Journals.

Marton, F. (1988). Phenomenography: A researchagaprto investigating different
understandings of reality. In R. Sherman & R. Wébtts.),Qualitative research in
education: Focus and methofiyp. 141-162)Taylor & Francis e-Library.

Ministry of Education, Saskatchewan. (n.d.). Asses# for Learning Unit. Retrieved from
http://www.sasked.gov.sk.ca/branches/aar/afl/adishtml.

Morales, E. (2008). The resilient mind: The psyolggl of academic resiliencéhe Educational
Forum, 72(2), 152-167. Retrieved December 2, 2008 from PasQEducation Journals.

Mu, M. & Childs, R. (2005). What parents know argdiéve about large-scale assessments.
Canadian Journal of Educational Administration aRdlicy, 31 Retrieved July 17,
2009 from http://www.umanitoba.ca/publications/ggalf files/mu_childs.pdf

Mueller, R. (2008). Access and persistence of stisdieom low-income backgrounds in
Canadian Post-secondary education: A review ofitdyature. A MESA Project
Research Paper. Retrieved December 2, 2008 frqui/tmtvw.mesa-
project.org/pdf/MESA _Mueller.pdf

Nakagawa, K. (2000). Unthreading the ties that bipdestioning the discourse of parent
involvement Educational Policy14(4), 443-472.

Pike, K. (1957)A stereoscopic window on the warl®etrieved December 2, 2008 from
http://personalwebs.oakland.edu/~kitchens/150d/pikd.

PISA Canada. (2008). RetrievB@cember 2, 200Bom http://www.pisa.gc.ca/what_pisa.shtml



126

Prairie Research Associates. (2005). Survey ofretany students. The Canada Millennium
Scholarship Foundation, Millennium Research SeRettieved December 2, 2008
from http://www.millenniumscholarships.ca/imagedifeations/ssss_en.pdf

Richards, A. (2004). Rural transition: Know no bdarRural Special Education Quarterly,
23(3), 36-40. Retrieved November 1, 2007 from Pra&elucation Journals.

Robertson, H. (2002). An overlooked success inraterappreciated provincehi Delta
Kappan,83(9), 655-721. Retrieved January 2, 2008 from Pr@QEducation Journals.

Rogers, W., Anderson, J., Klinger, D., & Dawber(2006). Pitfalls and potential of secondary
data analysis of the council of ministers of ediatatCanada, national assessment.
Canadian Journal of Educatio9(3), 757-770. Retrieved December 28, 2007 from
ProQuest Education Journals.

Roos, N., Brownell, M., Guevremont, A., Fransoq,d®.al. (2006). The complete story: A
population-based perspective on school performandesducational testingcanadian
Journal of Education29(3), 684-705, 921. Retrieved January 2, 2008 frooQRest
Education Journals.

Roscigno, V., Tomaskovic-Devey, D., & Crowley, {2006). Education and the inequalities of
place.Social Forces, 84l), 2121-2145. Retrieved October 19, 2007 fronm(Juest
Education Journals.

Rye, J. (2006). Rural youths’ images of the rutalurnal of Rural Studie22, 409-421.
doi:10.1016/j.jrurstud.2006.01.005

Schlossber, N. (1989). Marginality and matteringykssues in building communitidew

Directions for Student Services,,4315.



127

Schultz, P. (2004). Upon entering college: Firshaster experiences of first-generation, rural
students from agricultural familieshe Rural Educatqr26(1), 48-51. Retrieved
December 28, 2007 from ProQuest Education Journals

Seidman, |. (2006)nterviewing as qualitative research: A guide fesearchers in education
and the social scienc€8rd ed.). New York: Teachers College Press.

Solley, B. (2007). On standardized testing: an A@&dition paperChildhood Education84(1),
31-37. Retrieved December 2, 2008 from ProQuestéichn Journals

Sonya, S. (2003Newcomers to old towhicago: University of Chicago Press.

Stack, M. (2006). Testing, testing read all abauCanadian Press coverage of the PISA results.
Canadian Journal of Educatio9(1), 49-69. Retrieved December 2, 2008 from
http://www.csse.ca/CJE/Articles/Full Text/CIJE29-1#29-1-stack. pdf

Statistics Canada. (n.d.). About rural Canadari®etd December 2, 2008 from
http://www.rural.gc.ca/cris/fag/pop_e.phtml

Stelmach, B. (2006). High school students’ perspeston the role of parents in school
improvementJournal of School Public Relatioy&7(1), 50-83.

Stelmach, B. (2004). Unlocking the schoolhouse stomistitutional constraints on parent and
community involvement in a school improvement atitre. Canadian Journal of
Educational Administration and Policy, 3Retrieved July 17, 2009 from
https://www.umanitoba.ca/publications/cjeap/arstsgelmach.html

Stettersten, R., Furstenberg, F., & Rumbaut, Rs(H@005)On the frontier of adulthood:

Theory, research and public poligghicago: University of Chicago Press.



128

Suzuki, L., Ahluwalia, M., Arora, A., & Mattis, §2007). The pond you fish in determines the
fish you catch: Exploring strategies for qualitatdata collectionThe Counseling
Psychologist, 35295-327. doi: 10.1177/0011000006290983.

Tandem Social Research Consulting. (2007). Liteeateview of postsecondary education
affordability in Canada. The Council of MinistersEducation, Canada. Retrieved
December 2, 2008 from
http://www.cmec.ca/publications/postsec/tandenditgtereview.en.pdf

Topping, K. (2006). PISA/PIRLS data on reading agbment: Transfer into international policy
and practiceThe Reading Teachegs9(6), 588-590. Retrieved January 2, 2008 from
ProQuest Education Journals.

Towers, G. (2005). West Virginia’s lost youth: Apgehian stereotypes and residential
preferencesThe Journal of Geograph§04(2), 74-85.

Trusty, J. (1998). Family influences on educatiagiectations of late adolesceritke Journal
of Educational Research, &), 261-272. Retrieved January 21, 2008 from ResD
Education Journals.

Ungerleider, C. (2006). Government, neo-liberal imeand education in Canad2anadian
Journal of Education29(1), 70-90. Retrieved December 2, 2008 from Pra&Que
Education Journals.

Ungerleider, C. (2006). Reflections on the uskaafe-scale student assessment for improving
student succes€anadian Journal of Educatio29(3), 873-883. Retrieved December
2, 2008 from http://www.csse.ca/CJIE/Articles/FUKTEJE29-3/CIE29-3-

Ungerleider.pdf



129

Usher, A. & Junor, S. (2005). The college-universitvide. Education Canadag5(4), 55-58.
Retrieved December 2, 2008 from ProQuest Educdboinnals.

van Manen, M. (2007). Phenomenology of practtieenomenology & Practice(1), 11-30.
Retrieved April 12, 2009 from http://www.alpheugdrS _Open/Phenomenology-of-
practice.pdf

van Manen, M. (Ed.). (2002)Vriting in the dark: Phenomenological studies itenpretive
inquiry. London, ON: Althouse Press.

Viadero, D. (2008). Researchers gain insight imbocation’s impact on nations’ productivity:
International comparisons help refine understandtaigication Week27(34), 17-19.
Retrieved December 2, 2008 from ProQuest Educdboinnals.

Volante, L. (2006). Toward Appropriate PreparatfionStandardized Achievement Testing
The Journal of Educational Though(2), 129-144. Retrieved December 22, 2007
from ProQuest Education Journals.

Von Heyking, A. (2004). Ties that bind? Americafiuences on Canadian educati&aucation
Canada44(4), 30-31, 33-34Retrieved December 2, 2008 from ProQuest Education
Journals.

Walker, K. (2006). Fostering hope: A leader’s fisd last tasklournal of Educational
Administration, 446), 540-569.

Wright, D., Scherman, A. & Beesley, D. (2003) eTéffects of parental attachment on the
college adjustment of rural and non-rural studefitsee Rural Educato25(2), 10-14.

Retrieved October 26, 2007 from ProQuest Educakoamnals.



130

Yazedjian, A., Toews, M., Sevin, T., & Purswell, ®008). “It's a whole new world”: A
gualitative exploration of college students defans of and strategies for college
successJournal of College Student Developmet¥(2), 141-154. doi:

10.1353/csd.2008.0009



131

APPENDICES



9.

132

APPENDIX A: Interview/ Focus Group Questions

What are you doing right now? (What course aretgliing or where are you working?
Where do you live? How often do you come home?)

. What can you remember about how you were feelingnyfou were thinking about

leaving high school? (Were you exited or afraid®aiivere you looking forward to?
What did you think were going to be your greatéstllenges as you left high school?)
When did you decide what you were going to do dfigh school?

Who/ What influenced or informed your decision nmgd (Can you explain how...)
Could you describe how your parents helped you ndakésions about going to school/
entering the workforce / where you would live?

Could you describe how the school (teachers, gagl@ersonnel, curriculum, other
resources) helped you make decisions about goiaghool/ entering the workforce /
where you would live?

What changes (if any) have you made to the origoptaais you made for life after high
school?

What were some of the surprises (positive and gative) you had about what life was
like after high school? How did you deal with theseprises? ( What challenges did you
face in finding living arrangements, finding youayaround, making friends...?)

What experiences during your high school yearsdtetp prepare you for what you are
doing right now?

10. What suggestions would you give to school leadeigetp them guide high school

students towards a smooth transition to life afigh school?
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APPENDI X B: CONSENT FORM

You are invited to participate in a research proftitled Rural Routes. A Study of Rural
High School Graduate Life Transitions. Please read this form carefully, and feel fleagk
guestions you might have

Resear cher: Helen Gress (306) 769-8595 (Home), or (306) 76848(f\Vork), (306) 769-8931
(Fax) a Master’'s Candidate in the Department afdational Administration at the University of
Saskatchewan.

Purpose and Procedure: The purpose of this study is to develop a betteleustanding of how
students adjust to life after high school. Mymlite goal is to enhance the supports offered to
high school students as they make decisions aheirtdareer options following high school
graduation.

You will participate in focus group discussionswither volunteer participants from your grad
class or individual interviews with Helen Gressrattually agreed upon locations including but
not limited to University of Saskatchewan Campug Arborfield School.

Focus group discussions will last approximately boar with possible follow-up telephone or
email consultations. Transcripts of these convenss will be made available to you. You will
have the opportunity to withdraw any comments y@aveh made or to provide additional
clarification. Findings from the conversationslvaié used in the preparation of a thesis.
Potential Benefits: | hope to learn more about how to support rurghhschool students in
preparing for the transitions they will experierickowing high school graduation. While this is
my goal, | can not guarantee specific results.

Potential Risks: Participation in the study has minimal risks. Tmcussions will center around
your experiences leading up to and following yoightschool graduation. There are no known
risks to participating in this study.

Storage of Data: All study information will be stored in a secuoeation at the University of
Saskatchewan in the care of Dr. David Burgess ddess than five years.

Confidentiality: Information you provide during the study will beX confidential. You will be
assigned a different name which will be used thhougy my writing to protect your privacy. All
group discussions will begin with a reminder thabtpcting confidentiality is important and
group members will be encouraged to protect theapyi of group members. | will follow these
guidelines carefully although | can not guarantee your peers will abide by these conditions.
Right to Withdraw: Your participation is voluntary, angbu can answer only those questions
that you are comfortable with. There is no guararihat you will personally benefit from your
involvement. The information that is shared w#l beld in strict confidence and discussed only
with the research team. You maithdraw from the research project for any reasdm@ny time,
without penalty of any sortlf you withdraw from the research project at ainyet, any data that
you have contributed will be destroyed at your esju

Questions: If you have any questions concerning the reseproject, please feel free to ask at
any point; you are also free to contact the re$earat the numbers provided if you have other
questions. This research project has been appromeethical grounds by the University of
Saskatchewan Behavioural Research Ethics Board ebrugry 25, 2009. Any questions
regarding your rights as a participant may be as#dr@ to that committee through the Ethics
Office (966-2084). Out of town participants mayl callect.
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Follow-Up or Debriefing: Our conversations will be recorded and then tyged Yiou will have
the opportunity to review your statements and makg corrections you feel necessary. You
will also be offered an opportunity to add addisbnomments which may have occurred to you
after the interview or discussion. The thesis, awhwill be housed at the University of
Saskatchewan, will be available for anyone inteckgt reading it.

Consent to Participate:

| have read and understood the description proyididthve had an opportunity to ask
questions and my questions have been answeredcskrbto participate in the research
project, understanding that | may withdraw my consg any time. A copy of this Consent
Form has been given to me for my records.

Please Check Your Preferred Form of Participation

[J | agree to participate in focus group discussioitk wther volunteer members of my
high school graduating class.
[] | agree to participate in a private interview wttie researcher.

(Name of Participant) (Date)

(Signature of Participant) (Signature of Resleart



135

APPENDIX C: Transcript Release Form

l, , have reviethed complete transcript of my
personal interview in this study, and have beewideal with the opportunity to add, alter, and
delete information from the transcript as apprdpria | acknowledge that the transcript
accurately reflects what | said in my group discus®r personal interview with Helen Gress. |
hereby authorize the release of this transcripiéten Gress to be used in the manner described
in the Consent Form. | have received a copy of Brata/Transcript Release Form for my own
records.

Name of Participant Date

Signature of Participant Signature of Researcher



