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Introduction

A leck of relisble knowledge regarding the problems

acineg Indian and Metls people has hindered the development

-
jio}

{

of 1ntelligent programs and policies to faclilitate theilr
héalhy integration into the larger Cenadian soclety. Two
large scale studiles (Hawthorn, Belshaw, & Jamleson, 1958;
Legasséd, 1959) have attempted to alleviate this problem by
collecting extensive data on such aspects of Indian and Metis
life as the community and femily, resources, employment,
education, relations with the law, soclal welfare needs,
liguor and administration.

These broad studles dealt only indirectly with Indlan
and Métis philosophies, personalitles and modes of thouszht,
areas 1n which a comprehensive understanding will have to be
achieved to thoroughly comprehend the nature of the‘problems

acing people of Indian ancestry. The Hawthorn study stressed

h

thet other research which might follow should include topics

such eg those which lie within the vast area of psychology.

Literature Review

The insufficiency of psychological research on the
Canadien Indlian and Metis 1s readily epparent from the liter-
ature. A4 few studlies on the aptitude and schievement of the
Indian and Metis heve been undertaken. Turner & FPenfold
(1952), using one individuel and two group intelligence tests,

found that the verbal I.Q. of Indian children was significantly



2

lower than that of White children, but that the two groups

At

did not differ on performance messures. ALlso, 1t was found

C

that the spresd between Indian end White I.4.'s increased
as the school grede of the two samples became higher.

Snider (1961), dealing with achievement test perfor-
mance of Indian cbildren, concluded that differences between
Indlans and non-Indians decrsassed as the acculturation pro-
cese increased. Acculturated Indians were defined as those

ot

I

0
3

veaking the native tongue, having socio-economic indices

n

imilar to Whites, and having achieved educational advance-
ment eculvalent to Whites. Differences between the accul-
tureted sample of Indians and comparable Whites existed only
on such factors as effectiveness of expression, mathematics,
end sclence. The groups were similar 1in reading, mechanics
of expression, soclzgl studies and Englilsh.

Machrthur (1963), on the basis of "culture-reduced" tests,
that 1s, tests that assess intellectual potentizl through the
medium of simple designs rather than through verbal problems
or pictures of objects from an urban environment, concluded
thet considersble intellectual potential existed among Alberta
Metis. The author commented on the blas to Metis of the com-
monly used verbal intelligence tests since these tests are
Stanuzrdized for the middle class urban culture.

Begides these few studles in the arez of aptitude znd

achievement, a limited number of motivational studles on the

Cenadian Indian heve been undertaken. Sydiaha & Remple (1964)



studied motivational varisbles of northern Sasketchewan
school children using a modified Thematic Apperception Test
(TAT), and concluded that no demonstreble differences existed
between Indilan and non-Indian school children. Knill &
Davis (1963), using essays written by Indlan school child-
ren on "What I want to be", tended to support the assertion

Indian end non-Indisn school children possess similar

ct

tha
agsplirations and motivatlions.
Some aspects of the large scale aneslysis of The Metils

in Alberta Society (Card, Hirabayashi, & French, 1963)

dealt with the motivatidn of people of Indian ancestry.
French (1963) suggested in this study that it 1s incorrect
to categorize Indians and Metis together when discussing
motivation. He argued, on the basis of Mells knowledge of
the adult work world, an achievement test, and a projective

sest, that the Metls has absorbed lower class White values,

P

and that this interpretation expleins the lack of Metis
achlevement motivgtion. This differential acculturation
hypothesis suggested that social class, rather than Indian
heritage, was the criticsl factor determining the motlvation
of the Metls.

Hirabayashi (1963), agreeing with the position of
French, stated that "apathy" hess been the major reaction of

the Metis to the discrepsncy between his lower class values

&

W

nd the dominsnt achievement motives of the middle class

Cenadian soclety.



The above depicte the extent of direct psychologilcel

investigation of the Canadian Indien-Metis. FPsychological

M

inferences, however, hsve algo been drawn from anthropologif
cal and soclologilcal research.

Honigmann (1949), dealing with incentives of Cree Indi-
ans to work, concluded that these Indians were industrious
when work was related to thelr velues. They were not moti-
vated by wages, but by adapting incentives to Indisn expecte-
tions, making payment in food, keeping work gosls to small
units, and considering the Indian's Sefinition of proper days
to work, success could be achieved. This study, while adding
significant insights to the field, lacked methodological
sophistication since psychological conclusions were derived
strictly from a broad study of soclal relatlions.

Another study, by Voget (1951), further demonstrates the

2

gbsence of direct psychologicael investlgation of the Canadlen

V)

Indizn. The author, referring to the "native-modified" Indi-
an, that is to say, the Indian who has accepted certaln
aspects of the white society while preserving some of his
own, related ethnopsychologicel trends or relationshiops of
Indizn values to the soclal structure. While the criteria
for his conclusions are stated, and thus the study has some

empirical basis, no independent measures of personallty were

Additional research regarding the Indiazn has been under-

o

taken in the United States, but agelin the lack of systematic



5
and reliable knowledge about the psychology of these people
is menifest. However, the theoretical background of American
research makes some of 1t decidedly noteworthy.

A mejor work by Coombs, Kron, Collinster, & Anderson
(1958) presented information regarding inter-racial achieve-
ment differences. Using the Californis Achievement test, it
was found that a hierarchy of achlevement existed with the
White pupils in public schools at the top, Indians in Federal
gchools in the median poéition, and Indisns in Mission schools
at the bottom. Ethnicity and the type of school were pro-
posed as critical varisbles, and in addition, pre-school lan-
guage abllity, and the éhoice of friends (Indlan or White)
were ldentified as importaant factors influencing achievement.

Some‘studies heve described the Indian personality as
a product of hils contemporary cultural environment. Alexander
& Anderson (1957) administered the TAT to Indisn children and

N

deduced that perceptions were related to the disintegrating
neture of Indlan soclety. By analyzing the stimull presented
to the subjects, the responses added by them, the positive
end negative emotional expressions, and the valences (bene-
ficent or hostile) of the externsal forces 1identified, the
authors concluded that the family security system was dila-
pidated and disorgaﬁiZed. Conflict between the "sharing"

and "saving" cultural norms, between the "extended" and "nuc-

lear" family was noted. While no causal effects between

cultural and personality factors were established, the
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potentizl of an empirical psychological investigation of the
Indisn's style of life in contemporary soclety was clearly
implied.

Y

In another study utilizing pesychological criterie,
Thompson (1948) dealt with the effects of acculturation on
the world view or basic attitudes of the Indian. Employlng
a "Pizget-type" guided interview, which dealt with belief
in immenent justice and fear of animals, she found no statis-
tically siznificant differences between the key attitudes of
the acculturated and non-accultursted Indien children. These
findings tended to dispute the direct relationshlp inferred
between culture and personality, that 1s, that different
facets of culture and changes in culture can be traced dir-
ectly to personality variables.

Striking evidence for the persistence of psychologlcal
factors also was provided by Hallowell (1951) on the grounds
of Rorschach responses from Indisns at four levels of accul-
turation. While more acculturated Indlans did make faster
and more extroverted responses, basicaily the same person-
2lity processes existed for both groups. Research by Spindler
(1955) presents findings that contradict both the view of
Thompson and Hallowell,

As in Canadian research, American research often deals
only indirectly and superficially with psycholozical aspects
of the Indian. The American studies mentlioned azbove exemp-

1lify the research attempts to directly evaluate subject
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matter within the area of psvchology, but some attention to
the non-psychological approach is also needed.

Siegel (1949), in an anthropological study of the Pueblo
Indiesns, collected data on communicatioms, population ilncrease,
subsletence, patterns of authority and leadership. He con-
cluded that the collectivistic cultural orientation of the
Fueblos 1s changing into an individualistic orientation
through increasing contact with Whites, increasing population,
’and the decreazsing possibilities of subsisting on local resour-
ces. The author suggested thet this process is parslleled by
individuel frustration which explains the excessive drinking
hebits of the Indian. Again, while thls work suggested
hypotheses about the Indlan personality that are worthy of
investigation, it did not itself undertake ressarch at that

level of analysis.

Theoretical Formulations

-

tends to follow one of two

[

Literature on Indian peopl

theoretical approaches., The first approach claims cultural

o]
=

conflict to be the basis

¢

thie second attributes such problems o socisl class. Repre-

the problems facing Indians and

sentative of the first view 1s the work of Reifel (1958)

in his asnalysis of the soclal and ecomomic &djustment of
Indians living in the Missourl Basin. He outlines four fac-
tors that make adjustment of the Indisns to American 1life
difficult: the orientation of the Indisn to the present in

contrast to the future-orlentation of the White society; the
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(@

indifference of the Indlan to time as meacured by clocks and

days-of-the-week calendars; direct appropriation, rather than

m

eving, as the basis of the Indian economic life; and, the
leck of habitation to hard work for men la the Indlan culture.

Kluckhohn (1949) takes a somewhat similar approach when
discussing the Navaho Indian and his philosophy. Hils thesis
is that the implicit ideologlies of the Indian and the non-
Indian are incongruent. Authority for the Indian, in contrast
to the White, extends only indefinitely and traensitorally
beyond tne established rules of Dbehavior between sex and age
groups, and between classes of relatives.

The Navaho is faced with a double standard which often
leads to the widesprezsd exercise of defense mechanlsms and

use of alcohol. The sanctions of the family, which were

4

strong when the Indiesn wes tied to econcmic co-operation, are

(¥

less effective today because the Indlan has come to accept,
in part, wage work, and the White 1dea of 1ndividualism.
As Kluckhohn writes:

"The pressure of such double standerds is highly dis-
. ruptive. Just as rats that have been trained to
assoclate a circle with food and a rectangle with
an- electric shock become neurotic when the circle
is changed by almost imperceptible gradations into
an ellipse, so humaen beings faced with a conflict-
ing set of rewards and punishments tend to cut
loose from all moorings, to float adrift, and be-
come irresponsible." (Kluckhohn, 1949, p. 382),

According to this view, the young Indian escapes the control.
of his elders, not to accept White control but to revel 1in

)

newly found and unrestricted patterns of behavior. Tie
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confugion arising out of the conflictlng percepts of their
elders and White models leads them to reject tne problems of
morslity as meaningless and insoluble. The gulde to behavior
then becomes the expediency of the immediate situation.

Representative of the "class structure" orientation to
Indian problems is the work of French (1963) already discussed
and by Harrington (1962) who argues that a "culture of pov-
erty" existe within our soclety which is escentizlly the
same for the lower class person and the minority ethnic group.
He writes:

" ... poverty 1is a culture in the sense that the

mechanism of impoverighment le fundamentally the
seme in every part of the system. The vicious cir-
cle 1s a basic pattern. It tzkes different forms
for the unskilled workers, for the aged, for the
Negroes, for the aszricultural workers, but in each
case the principle is the same. There are people
in the affluent soclety who are poor because they
are poor; and who stay poor because they are poor."
(Harrington, 1962, p. 160).

Q

Harrington goes on to 1ldentify

°y

distinguishing merk of the culture: drunkenness, unstable
merriages, violence, low levels of aspiration, poor housing,
poor health, pessimism and fatalism characterize the way of
life. |

The description of the Indien as & lower clase member
recelves support from reports lssued by the Saskatchewan

Center for Community Studies. Worsley (1961), for example,

»]

reste that the problems of the northern Sacskatchewan

fe

sug

¥
o]

Indians are variations of those facing the underdeveloped

countries the world over. '"Much of the psychology and
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social behavior of the Indizn or Metls of the north reprodu-
ceg the characteristic patterns of the slum-dweller and the
wnemployed of Glasgow, Toronto, or New York" (Worsley, 1961,
p. 2),

The question of whether to interpret problems of Indian
people in terms of ethnic differences or social clags theory
is discussed indirectly by Gordon (1958). He comments that
the relationship of ethnic stratification to scocial class
stretification ig a difficult problem both for conceptuali-
zation and empirical study. It appears that our society 1is
crise-crossed by two sets of stratification structures, and
determining which one is criticel in the Indien problem
remains a question for extenslve research.

Wallace (1952) stresses the need for independent psy-
chological research on the Indian, to replace culturally de-
duced personality postulations. Spindler (1957), speaking
about the smali number of such psychological studlies avall-
gble states that they "frequently are not comparable from
one tribe to another because of differing theoretical
orientations in their treatment, different levels of abstrac-
tion in interpretation, and the variasnt purposes of research'
(Spindler, 1957, D. 147).

It is Dbecause of the aboﬁe considerations that the
present research wes undertaken. As Cronbach (1957) heas
commented, ethnic psychology based upon cross-cultural

correlations, has the task of collecting and correlating
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field data thsat are organized by Nature's experimentQ An
empirical-psychological approach 1s necessary to resolve the
theoretical conflicts exlisting in this field. Also such an
approach will supplement the kngwledge of experimental psy-
chology when theoretical positions begin to develop from
data collection. Such an approach is utilized 1n this thesis
to lanvestigate motivational and attitudinal variasbles among

people of Indiasn ancestry.

Motivation Defined

The excellent definition of "personality" given by Du
Boils (1944) provides a context in whiech to view motivation.
This suthor defines personallty as:

" +.. the product of the interplay of fundamental

physiological and neurologically determined tenden-
cles and experilences common to-all human belngs
acted upon by the cultural milleu which deniles,
directs, and gratifles these needs very differently
in different societies" (Du Bois, 1944, p. 3).
Such a definition acknowlsdges the "bilosociel" nature of
Personality, but does not clearly differentiate between
"behavior" and "personality". The notions of "persistent
characteristics" and "unigue modes of adjustment to one's
environment", that sre commonly thought of in connection
with personality, serve to clarify this distinction.
Since the present thesis 1s concerned with the moti-
vation of people of Indian ancestry, some clarification of

the use of the term "motivation" 1s reguired. The cuestion

of motivation 1is the question of "why" 1a behavior (Krech,
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Crutchfield, & Ballachey, 1962). It constitutes the explan-
atory part of theoretical psychology. MNurphy (1947) suggests
that motivation is the generel name for the fact that»an
organism's acts are partly determined by 1ts own nature or

internal structure. Gerth & Mills (1954) distingulsh bet-

i1 t

ween what psycholozy usually refers to as "primery" and "sec-

ondary"

motives., At the orgenismic level, motivation refers
to the need to restore a physiological-chemical equllibrium.
In terms of the personallty, wmotivation 1is viewed as expec-

1

tancy. This level assumes that:

" ... conduct is motivated by the expectstions of

others, which are 1internalized from the roles which

persons enact, and that important zspects of such

motivation are the vocabulerises of motives which

are learned by persong in various roles" (Gerth &

Mills, 1954, p. l12).

Motivetion, in this thesis, refers to the personality
level, rather than to the organismic. By the problem of
motivation we mean the understanding and explaining of why
and how Indian conduct takes a specific direction.

Motivation is conceptualized in thils theesls as having
three integral components; the cognitive, the evaluative or
feeling, and the action tendency. These aspecte are ldenti-
cal to those described in the attitude system of Krech,
Crutchfield, & Ballachey (1962).

The laboratory researcher dealing with motivation tends
to rely oan the latter component as an index of motlvation.
Some might suggest that this action or behavioral aspect

gshould a2lso be used azs an index in the socizal context. No
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obvious behavioral index is, however, avallable for assess-
ing motivation of people of Indlan ancestry. Scihool gredes,
for example, cannot be consldered as an accurate agsessment
of school motivation of Indlans since other importent fac-
tors (instruction methods, verbal deficiency, teacher's
expectations) influence this measure. PFartlally because of

this fact, motivation 1is assessed in this thesls through

the cognitive and evsluative aspecte of behavior.

[y

A

4s well there 1s evidence thst the cognitive and evalu-
ative aspects of motivation are basic to bshavior both 1n

the controlled laborstory and in the socisl context. Tolman
(19%2) has presented the view that cognitive aspects are
basic to motivation and learning. McCurdy (1961), developing
the sentiment theory of McDougal (1908), has provided exper-
imentsl evidence for the impbrtance‘of tne emotional or eva-

luative asvpect in animal learning. Agnew (1963), discussing

b4 1 t

the effects of "set" on performence, and outlining the "cue
and “arousal' effecte of drive, has indicated the ilmportance

of =1l three components of motivation to behavior.

Methodology

Two methods were used 1n this research to assess motlves,
namely, & vrojective test {(the TAT), and an attlitude duestion-
naire. The rationale for the selectlion of these technidques
follows.

TAT. Lindzey (1961), in his discussion of projective
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technigues in cross-cultural research, has critically evalu-
ated the method and its relationship to psychological theory.
He commented that i1t 1s not possible to meke an absolute
Judgement of projective methods. Because of the underdeve-
loped nature of cross-cultural research and theory, and because
methods such as the clinical interview, and direct and perti-
cipant observation have not been shown to be emplrically supe-
rior to projective measures, Lindzey concluded that projective
techniques still have a useful role to play. Used with indus-
try and caution, or just to collect data, projective testing
was given general support by Lindzey.

Among the various projective tests avallable, the TAT

(&)

(Murray, 1943) has been sdapted in various ways to make 1t
appropriste for Indian research. Henry (1947), after using
the TAT in an Indian educastlion research program, concluded

‘that the technicgue was useful as an instrument Ior assessing
Indisn motivaetion.

Widespread use of the TAT in cross-cultural research
suggested 1ts incluslon inm the present study, on the simple

baslis o

b

rendering results somewhet comparable to other stud-
ies. Inclusion of the TAT was also unecessary since this
study wes a validation and extension of an earlier one
(8ydizha & Hemple, 1964) which used the test. In addition

to cross-cultural resesrch, the TAT has become an lmportent
method for assessing motivation, as in the work of McClelland

end his associates (Atkinson, 1958; McClelland, Atkinson,
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Clark, & Lowell, 1953; McClelland, 1961).

The TAT in this study wae not used according to any
theoretical position. Rather, 1t was used solely to collect
data for content analysie. Although the techniqué became
widespread because of the onset of psychoanalytic theory,
there have developed other criteria for 1ts use (Lindzey,
1861). In 2ddition to belng sensitive to unconseious or
latent aspects of personality, the TAT 1s Justifled because
it elicits a multiplicity of responcses from a subject, some-
thing desirable in cross-cultural research. The TiT 1s also

used because of the multi-dimensionality of the device and

[STHEN

because there 1s presumed to be a lack of subject awareness
regarding the purpose of the testing situation.

Sydiaha & Remple (1964) justified the use of the TAT
in theilr work since 1t proved easy to administer, permitted
a degree of comparability with other cross-cultural studles,

assent

y

and "circumvented the barriers, evesions, habits o
end deliberate falsification which often ilmpede communlcation

between Indian-Metis and non-Indien" (Sydiaha & Remple, 1964,

in press). As well, the ambigulty of the stimull in the
TAT 1s esmecilally appropriate for cross-cultural research

gince 1t ig presumed to reduce test bias.

GQuestionnaire. As indicated above, an attitude cuestion-

naire was developed to supplement the TAT. Because the pro-
ject wes concerned with incorporating a wide range of moti-

vational varisbles in its design, 1t was considered desirable



16
to use more direct methode of testinz motlves, in additionm
to the more indirect methods of the projective test. Lindzey
(1960) hes argued that a balance of both direct and indirect
methods be used to assese motives.

The design of the questionnailre centered around the
messurement of various stereotypes typically assoclated with
Indisn S8, regarding work, education, family, social aid, eth-
nic and other attitudes. Some items were modified for this
project from the work of CGardner & Lambert (1959) on motives

releted to second langusge learning.
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Procedure

Subjects

A total of two hundred and nihety-five S8 from five
different povulations were tested (Saskatoon Vocational
School, 26; Beauval, 41; Ile & la Crosse, 60; Buifalow
Jail), 122).

Both male and female, Indilan, Metls and White were
tested. A B who reported both parents to be "full-blood"
Indien was considered Indizn, a £ who reported both Indlan
end non-Indian heritage wag considered Metls, and a S repor-
ting no Indian ancestry was considered White.

fetis

In the case of the Voecatlonal School, Indian and
Ss were not differentiated. In this case 1t was possible to
pbe selective in the choice of Sg, therefore Indian and non-
Indien samples were matched with respect to age and sex.

Samples obtained from the three northern communities
included Ss who were attending school as well as young peo-
cle who were not in school. The lu-school sample 1ncluded
all Ss in‘grade six or higher since this was considered the
minimal level of education necesscary to comolete TAT stories.
Ldolescents, and younger adulte not exceeding the age of 30,
who were avellaeble from the three communities, constituted
the out of school sample., With the aid of school 58, who

informed their families about the need for out of school 58,

of the power hierarchy in each community (church, school &
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government people) which had out of school contacts, and by
establishing personal communication and repcort with Ss appro-
rriate for the out of school sample, individuals were collec-
ted for testing. Any individuels erriving at the testing

location who were sultable were included 1n this semple.

5]

ample, all males of adolescent or

Regarding the jall
young adult age (16 to 30) who were in the PA Jaill at the time
of testing were included 1n the sample. This sample included
Indians, Metis and Whites. Because of the limlted number of

females 1n the PA Jail, a1l females in jall were tested.

Getting $8 was a difficult task, and consequently 1t was
not possible to obtain groups which were matched for sex,

ace and education. Table 1 1lllustrates the nature of the sam-

ole. A section discussing the confounding problem resulting

from the unmetched groups will follow leter in the thesis.
Table 1

Sample Descripticn

SOURCE SCHOOL SEX ETHENICITY

Ia QOut Male fPemale Indian Metis White
Vocatlonal 26 - 26 - 14 12
School
Bezguval 30 12 26 15 2 36 3
Ile & 1la 4o 17 30 30 1 58 1
Crosse
Bufifalo 36 10 28 18 - 28 18
Narrows
P oJall - - 99 23 45 27 50
Total(295) 134 39 209 86 211 84
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Selection of Communities

Initiglly, the three communities were selected

of accessgibility by car, and because each had a school with

o

hizh provortion of students of Indian heritage. A compar-
ison of different reglons of the north wes not a consideration.

However, after visiting each of the three communlitles to

02

obtain research date, 1t became obvious that the communities
differed markedly in sccial and economic characteristics.
It was hypothesized that such differences would be manifested
in motives. Remple, who has also done field work in the

north, concluded that regional diifferences might be a Iactor

o

worthy of conslderation.:
Data to determine an exact index of differences among
the communities were not availebe. Therefore, utilizing
acculturation literature, the relative acculturation of the
three communities was documented on the basis of observations.
Buffalo Nerrowe was categorized as the most acculturated
community. This assertion was made since the White commer-
cial activity was the highest, and there appeared'to be a

than in the other two communilt-

n
ct

grester proportion of White

tendlnz school than

&
ct

ies. (There were more White children
in the other communities. Buckley, Kew & Hawley (1963, p.
29) reoort thet twenty-Ifive per cent of the population of

Buf fale Narrows are not Indian or Metls.) As well, there

1
d
\

ted in the

K
3]
4]

was more evidence of "White values" belng demonstr

A

[=)

stores, government agencles, business enterprises end the

Remple, J., Fersonal Communication. 1963.
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like, thsn in the other itwo communities.

Ile 4 lz Crosse is predominantly a Metls community.
Even though 1t is an older community then the others, there
are very few Whites living there (teaschers, church and hos-
pitel peovle, store operators, police and Natural Resource
people being the only ones at the time of testing). There
also seemed to be little socilal interaction between the

- ;

small group of Whites 2nd the larger number of Metis sugges-
ting that acculturation toc the white society was not as
great as for Buffalo Narrows. The commercial activity in
Ile & 1la Cfosée,.although extensive, 1s gensrally speclilc
to the needs of Metis fishermen, trappers and hunters. In
effect, the community exempliiies a Metis subculture all its
wn, in contrast to the reserve subculture, or the accultur-
ated community in which meny Indiens and Metlis live. Beceuse
of these observations, Ile & la Crosse was considered to be
less acculturated to white values than was Buffalo Nerrows.
Beauvel was an easy communlty to evaluate according to
the relative degree of acculturation. This town had the Ifew-
est Whites in 1it, two Stofe overators, & minister and four
nuns being the total number at the time of testing. No gov-
ernment agencles existed 1n the community &at the time of tes-
ting. The community was almost totally Indlen and there
enpeared to be far less inter-marriage between Wnltes end

ndiznes. A residential school for Indians 1s located Just

H

outside the town, and La FPlonge Indian Reserve 1ls nearby,

sugzesting that proportionately more Indlans reside in the

Lol



fLccording to acculturation literature o0 Indiens, one

would expect the mosb wonultu*ﬂ"ed

higher achlevement motivatlon

exsct nature of the dimension,

would e regulred.

-
caras

outlined by Atklnson (1958). fThe three remaialing plctures

107 RS- BEPR. o I e Ve oy - 4 e A e L e B BT R 7.
weres srepared specifilcally for the 3Sydlaha & iemple study.

bench.,. A 35 mm slide was

Lbtitude cuestlonnaire.” An ettltude westionnalre

debtednes
of rsycho
ctudlies,

LcON ¢
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s
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comprised of 166 items was constructed (see Appendix D).
These items dezalt with school, work, family, soclal =2id, eth-
nicity, etc.; attltudes relevant to the northern and Indlan
environment. The last 12 items were modified items from the
work of Gardner & Lambert (1959). The first 154 were scored
by the §s on a five-point scale, renging from strongly agree
to strongly disagree (Likert, 1932). The femaining 12 items

Wwere scored by checkinz one of a series of phrases to complete

a sentence.

Administration
411 Ss were tested in & group setting. This method has
been shown L0 be ag useful as individusl adminletratlon for
research purcoses (Lindzey & Helnemann, 1955) .
A1l Sg were tected in & school room, except thosj Ss

rom the jail who were tested in the Jail chapel., School

subjects were tested during school hours, out of school S8

The project wae introduced as & large-scale study that
wae being carried out 1n Saskatchewan. This introductlon

wae given in an attempt to resssure 358 gbout gilving frank

o

i

responses, and so that they would not think they were Dbeling

tested individually. It was particularly'important that no

ct
.y

5 fel ie responses would be examined by Jail or education

suthorities.
The Ss were first asked to fill out the information form

(see Appendix A) which made up the cover page oOf the test



booklet used., The Iinstructions for the TAT were then resd
(see Appendix B). The subjects were told 1t was a test of

imacination and that there wer

®

no right or wrong answers to
the test.
The firet TAT plcture was projected on a four ft. by

four ft. screen by a 35 mm Kodak Cavalcade sllde projector.

FEach picture was projscted .  for 20 seconds, following which
the Ss were given approximately 4 minutes to write their

story.

Eech S was provided with nine answer sheets on which to
write their stories. Each sheet was divided into guartsrs
by one of the following series of questions: 1) What is hap-
pening? Who are the persons? 2) What hes led up to this
situation? That 1s, what has haovvened in the past? 3) What
is being thought? What 1ls wanted? By whom? 4) What will
nappen? Wioet will be done?

When the first story was completed, the second plcture
was projected, and the procedure continué& until all nine
protocols were finished.

Upon completion of the TAT, instructions for the attitude
gquestionnaire were resd, and each 8 allowed to complete it

- . Y

at his or her own speed&, Oun flnlshing the cguestlonnaire, S8

were asked to write the nationality of both thelr parents at
the top of the informstion sheet. This procedure was leflt
until the lasct to avold any chance of Indlan or Metlis g8

being sensitive about responding freely.
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Dats Analysis

TAT. The TAT protocols were coded, all 1dentification
merks were removed, and protocols were randomized. A4 content

enelysis of each story was then carried out.

m

The content analysis was performed in two stages. Tne
first stage, 1nvolving only the Vocatlonal School protocols,
Was based upon the TAT categorles used by Sydlaha & Remple
(1964) with the exception of the categoriss shown to have a
rater bilas. ©Storles were scored across eighty-one categorles,
each category beinz scored as present or &bsent. If a cate-

-

zory was Dresent inm a story, it was scored "1', such that the
range of scores over the nine TAT cardes was O to 9 for all
categories.

4 student's t test for uncorrelsgted means was used to
determine the gignificance of differences between the Indian

and White sample means obtained from the Vocatlonal School.

This analysis was carried out for the 81 TAT categories a
y 3

&4

well as for the 266 items of the questilionnaire. Agelysis was
done on the LGP-30 electronic computer of the University

Computing Centre.

- Vocational School

0]

Followingz a one month interval th
protocols were again randomized, and a second content analysis
was done 1in order to assess scoring rellabllity. Iatraclass
correlations (Guilford, 1956) were used to compare the first
end second scorinz.

-

The second stage of content analysis included scoring
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all protocols from thebmorthefn communltles and the PA Jell
(N = 269)., The protocols were scored on the same varlables
used for the Vocational School stories, with the addition of
44 categorieg, and the subtraction of 9, for a total of 116
categories 1in all (see Appendix C). The varilables added were
intended to confirm the findings of Davies and Knill (1963)
regarding Indien aspirations, and to extend the range of mot-

ives being ascessed. The few variasbles were dropped since

w
0

they were found ambiguous for scoring or weren't related to
the kind of stories belng produced.

Upon completion of the content analysls, all T4T cete-

gory scores and questlonnaire responses for the 209 38 were
transferred to paper tape for processing on the LEGP-30 elec-
tronic computer. GQuestionnaire responses were coded using

e 6 point scale (84 ccded 2; 4 coded 3; U coded 4; D coded

Statistical Analvysils

A vreliminsry analysis of the data for northern and FA.
jail S8 waes underteken in an attempt to reduce the number of
items to be considered in the final analysie. The prelimin-
ary analysis lnvolved rejecting those ltems which clearly
did not relate to any of the independent variables under con-
sideration. The procedure adopted was to divide the total
sample into 19 sub-samples representing all the possible div-
isions of S8 (see Avpendix F). This division followed, as

much as possible, five of the independent varlables of the
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study, namely: 1) sex: male-female, 2) Ethnicity: Indian,
Metis, and White, 3) Region: Besuval, Ile & la Crosse, or
Buffalo Nerrows, 4) In-jail versus out-of-jail, 5) In-school

versus out-of-school. It was not fessible to use the maxi-
mum number of divisions since some divisions elther had no
S8 or the number cf S8 was too small to permit analysis.
Eighteen 9s were excluded from thls preliminary analysils
for seversl reazsone: because they did not fall 1nto any one
of the 19 sub-semples, because they had not responded to the

iteme, or becauss of errors on the machline tape.

For the preliminary analysis, an esnalysis of varlance

0

(one way clascification) was used to test for mesn differen-
/

&

ceg zmong the 19 sub-camples for each of the 282 veariables.
Items for which the differences between groups were not sta-

and were not

D
O

tisticelly significarnt (p<.05) were discard

further studied.

)

The final dates analysls involved the determinatlon of

¢

group differences across seven lndependent variazbles as

follows:
1) Comparison of school S8 frowm the northern communl-

fn

ies with out-

ct
O

f-school S8 from these communlities plus Jail

1]

Ss who normelly resided in the particuler communlties (the

s

latter were included to enlarge the out-of-school sample).

et

2) Comparison of the three communities, usinz the total

undertaksen to

rn

aumber for esch community. This analyeis wa

test the vredictions made about communlty differences in



3) Comparison of four mele groups, three in Jjall, (Ind-
ian, Metis, and White), and a letis group from out-of-jail

2nd out-of-school. Thils analysis waee undertaken to 1lnves-

tigate differences among the three ethnlc groups, and also
to locate in-jall versus out-of—jail differences among the

Metis., A similar enelysis for White and Indlan males was not
possible beczuse of sample restriction.

the three ethnic samples (Indian, Metis

iy

4) Comparison o
h

the three commu-

h

ro

5

and White; for all Ss, male and femele
»

nalvsis wag to

mn
m
vl

1
nitles and the PA Jail. The purpose of thi

Lt

examine motivational differences fora large sample of the
three sthnic groups.

5) Compasrison of mele and femsle 28, to examine differ-

jw

ences in motivetion dependent upon the 58 sex.

6) Comparison of £s according to age (12 categories were
uged for znalysis).
7) Comparison of Ss according to educational level (9

-

categories were used for smalysis).
For each of these seven varlables, an-analysis of varl-
bl ) el =l e Jo N ¢ _}_:Q s
cnce (one way classification) was used to test the signiflcance

of mean differences among groups.

Problem of Confoundlinz Data

Lt
—
o
]
t—n

Ideally, & research project lnvolving seven independent

variaples should permit countrolled samuling for each indepen-

dent variable, preles

rebly with equal numbers of s 1n each of

)

the groups utilized bto Jemonstrate the effect of each varlable.

09
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This procedure was not possgible in this investication
since researcin 8¢ were difficult to obtain. Also, some of

the "matcinings" would be virtually impossible to arrange,

(93]
6]

a5 1n the case of the in-school versus out-cf-school belng

matched for age. Since school aettendence ls only compulsory

s

up te age 15 (or completion of grade VIII) it wes not pos-
sible to obtain two groups of 58, matched for age, differing
only in whether they were in school or out of school.

In the face o0f such complex inter-relationships among

Independent variables, two steps were taken Lo render the

e
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1) The seven inﬂependeﬂﬁ varisbles were dilvided into
two groups of varlsbles, namely, ©those of major or primary
consequence for the thesis, and those of minor or secondary
consequence. The so-called "major" independent variables
were those related to relevant theoreticel propositions,

those variables listed in comparisons 1 to 4 above: la-school

versus out-cf-school; community; i1in-jaill versus out-of-jail;

o

n;ﬁ ethnicity. The so-called "minor" indecendent varisbles
(éex, age, and ed lucation) were of secondary lnterest theor-
etically, but did confound or complicate the results obtained.
2) Consistent with the distinction made between major
and minor independent varilables, the presentation of results

below describes the items found to be related to the major
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independent variables only. The results related to minor
indevendent variables are omitted, excent when they confound
the "major" results., In other words, 1f a particular item

was related both to ethnicity (major independent varlable)

end to agze (minor independent variable) then the sge analysis
is included. But, if an item was related only to age (minor

independent variable), then the results are not reported in
the text of the thesis. 4Al1ll dstalled resultse are presented
in tabulzsr form 1in Appendix E.

Another way of staf

enalvelis of variance techal

J

indenendent variables)
that for all the items analyzed, & ssmple of 1ltems would be
found to be asscoclated with one, and oaly one, 0I the inde-

vendent variables. Thus, for exemcle, il was resconed that

iteme were related to ethnlcity and were not related o any
other six lndependent variables. On the otherhand, the
results would be hopelessly complicated 1f these same 1ltems
were related not only to ethnliclty, but Lo ssx, age, and

education as well. It i1s important to understand that this

statistical risk is not confined to only the one-way classi-

degigne run a similsr risk. In the latter type of design,
interaction terms are often found to be statisticelly signil-
ficant. Confocunding

of experimental design.
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In some cases the samples in the four comparisons to Dbe

revorted in the results section were matched on the minor

varizbles did not confound the mejor comparisons, the stat-
istical comparability of samples are outlined at thils stage
in the thesis. The comparsbility of the Vocatlonal School

samples is discussed in addition to the four major comparisons.

Vocetiongl School Bample. All 58 in this comparlison were

mele, therefore sex wag not a factor to consider in interpre-

tetion., Appendix E - 1 1ndicates thset the ages of the Indlan

The mean agze of the Indian sample was 19.0 years, and of the

he educationzl level
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of the two samples wes not statistically similar (13<:.Ol).
The mean education of the Indlen sample wes 7.07 years, and
of the White sample was 9.25 years of school. The minar 1ind-

4

the

iy

or

e

ependent varleble of education 1s then not metched

gsemples in the Vocational School comparison.

1

Northern In-0ut School Samole. Tables II, III, and IV

EEN)

indicate thet the in-school and out-of-school semples are not
statistically comparable (p<&.0l) with regerd to sex, age
education. The mesn aze of the In-school sample was 14,04
years, and of the out-of-school sample wes 20.31 yesrs, The

mean educsition of the 1ln-school cample was 7..

1
the out-of-school sample was 6.3l yeers of school.
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Teble 11

J

Sex Distribution of In-school and Qut-sgchool Samples

In out
Male 54 27
Female 53 5
e AS ;

P 120\/2 p<.Jl

Table I1I1

Analysis of varisnce by aze of In-school and Out-school
Samples
Components 85 ar Varience
Between 270 1 970.00
Within 495 138 3.58
Total 1465

Analysis of variance by education of In-school and

Cut-scnool sanmples
Components ol arf Veariance
Between 1819.570 1 1519.570
Within 49510.071 138 35.58
Total. 6729.641

Fz2 51,14 & .01
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Community Samples. Tables V, VI, and VII indlcate

ct
O
4]
(0]
i

e

thet the community sazmples were matched wlth regard

(3

(p>.05), azge (p>.05), but were not matched with regard to
education (;w(.Ol). The mean aze for the Buffalo Narrows

la. Grosse sample wag

3
]
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15.13

W

sample wa

0
w
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16.03 years, and Ifor the Beauval sample was 15.0 years. The
mesn education for Buffalo Narrows was 7.5 years, for Ile &

lz Crosse was 6.6 years, and for Beauvel wes 6.8 years of

school.

Teble V

of Semple Drewn from Northern
Communities

wm
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Buffelo Ile a la Beauval
Narrows Crosge :

Male 28 ' 31 22
emale 16 28 14

Ff

Components 58 ar Varlance
Between 31.591 2 15.795



Table VIL

Analysis of Varisnce by Education for Communilty Samples
Components o8 af Varisnce
Between 22 474 2 11.237

On
Co
e

Jeil bamples. 411 38 1n the jall analysis were male,
therefore sex was not & factor to consider in intercretation.
Tables VIII, and IX indicate that the eges of the I[our sam-
ples in this analysis were matched (9> .05), but that the
education of the four samples wse not matched (p<€.0l). The
mean age of the White sample was 21.9 years, of the Indian
semple was 22.5 years, of the in-jaill letis sample was 21.6
yesrs, and of the out-jall Hetis wes 20.1 years. 1Ine mean
education of the white sample was 8.04 years, of the Inllan
sample was 6.36 years, of the in-jail lietis sample was T.14
years, and of the out-jaill Metis was 6.206 years of school.

Table VIII
Analysis of Variance by Age for Samples 1n Jail fnalysis
Comgonents ob af Variance
Between 31 3 10.3
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aple IX

b

ks

Analysis of Variance by Educetion for Samples in Jail

Analysils
Components 59 ar Vvarlance
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Totel 296.016 125
s 2.56 P <.01

Ethnic Samnles. Tables X, XI, and XII indicate that the

ethnic samoles were metched for sex (> .05), but were not

mean ece for the lietls sample wase 16.79 years, for the wWhite

©.9 years,

Indian sam-
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ple was 6.0 years of school.

Teble X

Sex Distribution of Ethnlic Bamples

Metis White Indian
Male 92 52 33

x5z 4.065 D= .05
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Teble X

Anzlysis of Variance by Age [or Ethnlc damples

Components oo af Varisnce
Between: 2614,408 2 1307 .204
Within 8434,702 255 33.077
Total 11049,110 257

Teble XII

or Ethnic Samples

=

Anglysis of Verilance by Educetlon

Components 25 ar Variance
Between 554193 2 27.596
fithin 571.022 255 2.239
Total 626,215 257
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Results
The major findings of the Vocatlonal School, northern
in-out school, community, Jjail, and ethnlc analyses sre rep-
orted separately in this sectlion. 4 discuscion of findings
follows ezch separzte section. The implications, 1f any, of
confounding by "minor" indecendent vaerlables are reported for

each celt of results.

e8]

A section of lnmcidentsl findings not directly relevent

to the erguments of the thesis 1s reported 1ln Appendix G.

Ls

These findings orovide addlitionsel informetion Ifor future

4

researchers in thne arez.
The reader should bs warned that the numbers reported

ectlon are the numbers of the TAT categories

e

in the Results
scored, and of the guestions from the attitude questlonnalre.

The exact wording of the Guestilons can be found by referring

Vocatlonal School kesults

items were found bet-

1
5
=l

No significant differences on

D

ween the Indien and White samples,

N

Luestionnaire

&)

School and educzsition. The regponses of the Indlian sam-

ple to two items suggested thet they regarded school more

highly than the Whites (199, and 215).
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Work. The respoases of the White sample to four items
suggested that they regarded work more highly than the Indi-
sns (124, 143, 149, and 155). The responses of the Indians
to two ltems suggested that they regarded work more highly
than did the whites (117, and 159).

Kinship. The Indien 8s agreed more irequently that a
man should save money in case his relatlves became sick (241).
The Indian sample z2lone agreed, that money earned when young

went mostly for family use (140).

the fact that

pz;

Meterialism. The Indlan sample disputet

g

5

money by itself does not mean much (176¢). The Indian Ss

a

|

n
w

disagre e that one of the best weys to Judge 2 man is

[0}

1

by the ze of his house (120}

[9]
}-.l-

Four other significant items are revorted 1n the inci-

dentel sectilon.
Discusslon

ertake:

&
[87]

Tnis analysls was u

™
P

1 primarily as & pllot pro-
ject, but the findings werrant some dilscusgsgion. The Ifact

that few differences were located between the Indlan and
White sam §les gives additlonel support to the conclusions

of Sydiaha & Remple (1964; that no ilmportant demonstrable dili-
ierences exist between Indlan and White motilves.

However, this analysle provides tentatlive evidence that
the Indian population may have a more positive attlitude

toward school, may poscess more Kimenlp motivetlon, and may

have what has been labelled a meterislistic motivaetion.



Reliability of TAT Scoring

The Vocatlonal #cheool sample was used to check the rel-

lability of TAT scorl

als

inz., Teble 13

}—-.

zives the frequency distri-

bution of the reliability scores Ifor all items that could be

n

compered between the two scorings. The median of the distri-
pution was .919, iandicating a high similarity between the first

end second blind analyses.

Northern In-Out School Results

Aspirations. COf the & items assessing esplrations, one

hsd o hicher mean score for the school sample. The 1ltem

cssesced school aspirations (&6).

scores for bthe ltems sscessing sex (109), and punlshment
(115) themes.
One other item, which was significaant, will be listed

in the Incildental Sectlon.

School and educatlon. OIf the 55 items dealing with

school and educeaetion, ple had responeses ©O

«

ninewhich indicsted = more positive attlitude toward school

and education (1393, 201, 202, 215, 220, 221, 228, 236, and 238),
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Table 13

Frequency Distribution of Reliability Scores

for Two TAT Scorings
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dork. O the 36 items dealing with work, four were sig-

nificent in this analysis. The out-of-school Bg were 1n agree-
ment that they are not hired when Jobs are avallable (158).
The out-of-school £s disagreed less Irequently that the Jjobs

they get are the dirty ones (152). The in-school S8 were in

egreement that & man should be fired 1I he comes to work drunk

m
[
o)
=
O
e
Q

(125). The in-school sample expres fear of beilng
fired from a job (148)

Money and pay. The iln-school sample disputed more fre-

guently that money should be spent om partles even when other
things are needed (L75). The out-of-school sample ag
frequently thet a man should be pald 1I ne doep sometlnlag (Lld4).

Sociel Aid. The out-of-gchool sample agreed tnst irlenas

rather then socizl ald should help a person needing food (123).

2

Kinshin. The in-school sample agresd more Irecuently

4

!

that their family always worked together (139).

Materialism. The in-school sample disputed more Ireduen-

tly bthat the best way to Judze a man 1is Dby the slze of his

Bthnic. [hne out-of-school sample dlsagreed more oiten

3

with the statement that negroes are better ball pleyers than
Wnites (262).
Two other significant iltems are listed in the incidental

section.

Acting on the finding of Sydiaha & Remple (1904) that no
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demonstreble mobivational Jdifferences existed between Indlan

-

and White northern school children, 1t was felt advisable to
determine whether the school setting "coerced" the Indian into

menifesting motivations similar to Whites, or whether the mot-

)

|

vetions had been internalized by the Indian. The comparison
of school children with an out-of-school sgample provides some

is question. If the school does control the

3

O
o

ght int

nsi
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ho
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Indian child in thils way, then one would expect a less favour-
able attitude among 88 who are no longer 1n school.

The results indicate that school motivetion does fall

pRY

off for the out-of-school 5. Both the T4T and questionnaire

[
fad

support this conclusion. This suzgests, as Lifton has stated
(1961), that high educational aspirstions are typical of all
children in school.

However, the out-of-school sample exoressed a positive

o

1

ht of the

attitude toward educatlon in that mean scores for eig

vourable gi

1]

e

education 1tems are on the I ie of the scale. This

w
}»

gives tentative evidence that the motivetlon 1ls not totally
dependent on the school setting, or just belnz close 1in time
to the schooling experlence. Had the out-of-school sample res-
ponded in a negative or indifferent manner to school itenmsg,
one might conclude that the "no difference" findings of Sydiahs
& Remple were superficial. However, the results tend to show
that educational motives have been internalized by the people
of Indian encestry sampled in this study.

Females were found to have more positive educational att-

itudes (Appendix E - 6). Since the out-of-school sample had
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significantly fewer femsles, the higher school motivaticn
for the in-school sample can be pertlially attributed to sex.
This gives added support for the above lnterpretatlon.

It must be kept in mind that the ages of the in-school
semple and out-of-school sample differed drasticelly. The
date therefore have nothing to say about motive changes that
mey have occurred from the time the out-ci-gchool Zs leit

ool until the time of testing. It may be that motlvation

fell off significantly during this time span, but increased

egain after the Ss Iaced job difflcultles and the various
"blocks" that hamper Metis and Indian achievement. Or, 1t
mey be that the negative aspects of school experience are
forgotten over time.

Nevertheless, the results gilve culte clear evidence that
educational values are integrated into the lietls motlvetional
system, and likely act as a strong component of his motlva-
tion. In view of soclal and economlc discrimination, the
Metis likely endures considerable conflict as & result of
anon-fulfillment of this educational motlvation.

The high meen scores on conflict with peers and frustra;

tion variables for the out-cf-school ig consistent with

lm

a frustratlion-aggression hypothesis. The relatlvely high
aspirations, and the employment diiflculties expressed on the

cuestionnaire by these Ss seemingly are related, that 1s,
frustration arisging from the 1lnconsistency between asglratior

and availability of good worklng conditlons, results in



agaressglon toward peers.

It may be that this frustration-conflict process also
exists for the in-school semple. Klineberg (1954), discus-
sing the frustration-aggression hypothesls in relatlonship
to prejudice, states that aggressive tendencies are often

m
A

kent in check by the threat of punishment. The hizh mean

]

score for the in-school Sg on punishment 1s suggestive of a

control on agzzression. 4s well, the high mean score on the

cex theme for the in school 8s, interpreted according to a
repression hyovothesis, 1s conslstent with the view
school meintains a check on Xetis children.

The viewpoint of Knill (1963) on the cuality of educa-
tion in northern Cenads is relevant to the general 1nterpre-

tation of this analysis. Knill argues that the unadapted

S.‘J

plication of the school system to the nortn, may well res-

ult in "education for failure', since great discrepanciles

between preferred occupations and those available Lo the
northerner, that 1s, the Metis and Indien, result. Such a

liscrepancy was the finding of & research study by Knill and

by

(@]

Davis (1963).

In this anslysis, the responses of in-school 58 to ltems

.':;
f

assessing money, soclal ald, the famlly, = meterisalism imp-

lies the effectiveness of the school system in fostering what

mizht be called "goody" attitudes. The compatibility of such

es wWith the social and economic reality that an adult
J

h

attitud

Metis faces 1in northern communities, as reflected 1n the psy-

chology of the out-of-school Metis, 1s cguesticnable. The



| P

seme unrealistic expectations, which Enill argues "stack the
the northern pupil, seem to be 1n operation
in the motivations of the Metis pupils in this etudy.

It is importent for the reader to remember that five
items, all assessing education, were signiflcant for both

this analysis and the sex analysis (193, 201, 202, 236, and

238}, The implications of this fact have already been com-

k3

mented on. As well, ten items were siznificant for the age

e

enzlysis as well as for this enalysis (116, 125, 139, 189,
193, 201, 202, 228, 236, and 238). Host of Uthege ltems were
of en educaﬁional nature, and thus age of S5 and thelr attl-
tude toward education are related. BSeven ltems were signifi-
cant for both the educational analysls and thie analysis (6,
15, 120, 152, 175, 220, and 2%8). The different educational

PR

levels of the two sampoles in this analysis then probasbly had
= wf

gome effect of results,.

@

It appears safe to state in summery, that the school sys-

gegsts

tem effectively indoctrinates Ketls. This asnalysis sugg
thet Lesccock's contention (Deutsch, 1960), that the school
system is second only to the family in responsibility for

socializing our children, applies equally to Metis and Whites.

Community Results

TAT

Conflict. Of the 28 items which assessed conflict with

authority of a parental nature, two had signiflcantly higher
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mean scores for Buffalow Narrows. The two ltems assesced

rejectio parents (13), and being resistant to parents (20).

o
o'
Q{:

0]

}]

. The kinshlp theme had the highest mean score

or
)

for Bufislo Narrows (1Z).

4y

Other Catezories. The punishment theme had the highest

(¢

meen score for Buffalo Nerrows (115). The sex theme ned the

nizhest mean score for Ile & la Crosse (109).

gchool. 7The 14 items which discriminated the three com-

munities are best reported 1n terms of two general categorles.

The first was comprised o

I
{

toward the value of school and education.
sed the confildence and enjoyment connscted with the school

experience. Buffslo Narrowe had responses to glx ltems that
indicated a more positive attitude
(202,212,215,217,219, =nd 220). Besuval hed responses to 8ix

5 .

items 1ndicating general enjoyment and coniildence 1n the

than Besuval for four of the items for which Ss from Buffalo
Narrows indiceted the most positive attitude (202, 212, 215,
end 219), whereas Besuval had a more gpsitive attitude toward

education on two of these items (217, and 220)

-

The Ile & le Crosse sample azreed that they liked the

gports day best at school (221, and also agreed that when

ol PR

they were in grade 8 others often asked them when they were
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guitting school (224) ., The other two communltles disagreed

with both stotemen

ct
w0
.

m 3 L3

Besuvel indiceted a desire to make school esasler, where-
as the other two communities 1undicated thelir desire for
school to remain the same (281).

ork. Buffalo Nerrows indicated a more posltive attitude
toward work with their responses to 12 items (121, 129, 162,

5. 138, 153, 160, 163, 170, and 177). Four of these
iteme (160, 138, 162, and 108) indicated Beauval to have the
second most positlve attitude, and the remainingz 8 indicated

this %o be the case for Ile & le Crosse.

Ile & la Crosse had the most positive attitudes toward

work for two items (117, and 119). Buifalo Nerrows had the

second most positive attitude in both ilnostances.
Ile & la Crosse agzrsed most that good Jobs are hard o
find, Besuval agreeing second most (142) S8 from Ile & la

4

12 L]
Grosse acreed that when work 1s aveilable they are not hlred,

whereas the other communities disagreed (158). Buffalo Nar-
rows dilsagreed the most with thie statement. Ile & la Crosse

disegreed the lesst, and Bulialo Narrows diszersed most Ire-

Guently that they only zet the dirty jobs (152).

Pey. The Ile & la Crosse sample agreed most, and the
Besuval sample second most that a man should get pald 1or

doinz something (1l44), and that the only way to pey & man 1s

oy the nour (171). Ss from Buffalo Narrows Jdisagreed with

Savinz. The Buffalo Harrows samp



47

positive attitude toward saving on tihree ltems (175, 179,

Q3

and 181l). On one of these items, Ile & la (rosse exgressed

the o1 that it is no use planning money (181).

3
'..)
o)
'_h
&
]

KLiagshlp. The Bufliglo Narrows sanple disagreed the most

.

sbout not taking a job eway from home (167). Tne Bufifalo
Narrows ssmple 5isagreed, wheresg the other communitlies agreed,

iculd be hard to return homs Lter finishing a Jjob

f2
5
o]
o
.
()
et

shead, one has to get awey [rom his own people (130). The

Ile & la Crosse sample was undeclded apout this statement.
L
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thing was ever don

laterielism. Ile & la Crosse disagreed lesst with the

statement that one of the best ways of Judzing a man Was by
the size of his house (120).

Qther Items. Buffalo Nerrows dlsgazreed more with the

statement that friends or family should Llook ¢

The three other significant ltems ia this analysis are

listed in the Incldentsl Sectlon.

The concept of acculturation is useful in interpreting

Lr 1
o)
)—cz
Ch
0]
L]
O
i

meny of the Iindings of this section. The Judged
scculturstion, from most Lo least, of the three communities
in this analysis, wag Buifalo Nerrows, Ile & la Crosse, and

Beauval. The findings that S8 from Bulffalo Nerrows tended
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Lo have the highest Jegree of positive attltudes toward work
and educstion, and that £8 from Beauval tended to have the
lowest desree of positive attlitudes toward these WWwo areas,

sre consictent with an “acculturation of motives'

hypothesis.

The results indicated that the Beauval sample had more
confident attlitudes about the school setting, and express
more enjoyment in the school sltustion. These [indings seem
consistent with the general impression of Beauval as a "prim-
itive" town, where the school acts more as a community center,
especilally for the children, than as an institution attemp-
ting to instill high achlevement motiviatlion in 1ts pupils.
The fact that no other entertainment exlsts, besides [ilms
shown regularly by the school nuns, indicates the rols of the
Bezuvel school in that communilty. The attitude of the Beau-
val sample that school should be made ezsier, 1n contrast to
the other two coumuqltle that school procedure should not
change, zives added supvort to this plcture of Besuval.

If our coatention that Buffalo Narrows 1ls the most accul-
turated of the three communities is correct, then the results
of thie anslysis give some evidence that conflict within the

family, and a relatively higzh degree of acculturation are in

some way related. The higher mean scores for Buffalo Narrows

1]
n
n

on variables sessing confllict with parental authority are

the basis of thls conclusion. The high mesn score for the

TLT kinship item, and the attitudes thet Bufislo larrows £S8
exoreseed toward kinship, sugzest that together wilth this

conflict within the family, & helghtened awarenesg of the



need for a family, and increaced dependence on the family

An extremely high “persons per room" aver

of 4.0 may be related to these hizh coni scores.
4 comparable averaze for Ile & la Crosse 1s 3.2 persons per

2 - ‘ - Y
room.- Dats on Beauval ere uanfortunately aot available. The

b d 5

importance of sgpzce occupled by & family 1in determlining the

degree of socilal disorganlizatlon has been documented by

5
=

e regsponses of the Buffalo Narrows sample to some ltems

(142, 158, and 152) would sugzest thet 1t faces better working

conditions, a factor that mish

attitude toward work for this
more wWork avalleble in Bufialo Nerrows, and thls fact may be

one of the more significant ones explainlng the greater accul-

turation of attitudes. The fact that Ile & la Crosse, and
Beauval both are more "obsessive' about the need for regular

—

payment for work may suz thet where working conditions

gre poor, more awareness of payment exists. The fact that

Buffalo Narrowe indicated more of a saving abttlitude would sug-

zes hat where working conditions are better, the lrrespon-

t
sible handlinge of money decreases. ‘The materialism (120)
of Ss from Ile & la Crosse, and the attitude of thls sample

that jobs were hard to find, seems to be conslstent with this

s study done under the direction of
o = o 12
mmunity Studies, 1903, whilch
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scheool Grades

Teble XIV showe the comparison of all school Ss from the

could be obtained.

tiree communities for whom school
#lael grades for the 1962-63 term for all subjects of each
student were sverazed, and the sample comparisons made on the

besis of these averasges. The mesn average for Buffslo Narrows

wae 67.7%%, for Ile & la Crosce wae 55.78%, and for Beauval

Teble XIV

4nalysils of Verilance for School Grades of Three Communitles

Varlance

h
Lasi}

Components oo

Between 3761 2 1880.5

’.,_.J
-3
U

Within 975172 83 1
Total 278933

Fz 10.59 p<.0l

&

This messure of echool grales provides suprort thst the
motivetlionsl and attltudinel differences found among the com-
munities are also represented in relatively similar serfor-
mence differences. This intervretation, however, hes to e
gualified since the buifelo Narrows sample hsd more White

Table XVI, = com-

O
n
°

=

children in 1t than the other two sampl

of White znd letls ouvils from

sarison of the school zrs

Bufifglo Nerrowe, shows that the lnterpretztlon does nave
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school wae 064.95%, considersbly higher then for the predom-
inately letls egamples in the other two communities,

The fact that Metis performence level as assessed by
school grades, wae higher 1n Buffalo Karrows, and the fact
that provortionately more White ouplle sttended tne school
in thet communlty, surport the view of Andercson (1953) that
the achlevement level of people of Indian descent lmproves

where contacit with whites inecresses. In additlon 1o emphes-

ebles underlying psychologlcal acculturation.

It 1s important fov the resder to consider the fact that

the educationzl level of the three communliy samples was not

C-L
AN
ot
H-
CQ

metched. Two TAT iltems (13, and 18), geve & tically
significant results for the analysis by educatlonal level as
well as by community. Also, of the QUGSLlDﬂﬂalPG items, six-
teen were significent for both.amalyges (120, 128, 130, 131,
134, 135, 138, 147, 150, 167, 171, 175, 177, 10, 220, and

252). The different educational levels of the three samples

therefore probably had some effect on results.

Theory of Acculturstion

These findings have relevance to the theoretical dlalogue
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over the View that an Indisn ethos persists even when confron-
ted directly by the dominant society. This controversy, 1if
indeed it 1s a real controversy, 1ls represented by the work
of Spindler with the Menomini (1955), and the work of Hallowell
with the Cjibwa (1952). Hallowell's conclusion is that a core

of psycholozical characteristics, suffiliclent to 1dentify the

O
o

Ojiowa personality, has persiste:

Eﬂ

nd thet "an advanced stage
of =zcculturstion as externally viewed 1s thus deceptlve’ .
Spindler's conclusion from nls own acculturation research,
wzs that a basic psychological shift did occur for those
Tndisns who were 1n the advanced steges of acculturation.
Thompson (1948), who did work on attitudes and acculturatlon,

zives general support to the first position since her Iind-

QJ

inzs were thsat few differences existed in basic attitudes

when the most and least acculturated communltles la ner study

It seems possible thet no basic comtrcvcr 7 exXlsts
between these two views, since termlnology and samcling dif-
ferences may account for the conflicting conclusions. Cohen

(1961) suggzests that the conflict 1ls based upon dirrierent

&

resezrch approaches, namely the sociolozical and the anthro-
pological, and polnting out his preference for vhe soclolog-
ical; ne emphasizes the need to clezrly state the condlitlons
under which accult Uratlsﬁ events treanspilre.

Commenting oa this question, Vogt (1357) sugzests 1t 1s
uish between "individual" change and

"' chenge when discussing acculturation. The fact that
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one observes & segment of & populstlon underzolug change 1is

2,
< -~

A,

not sufficlent evidence to conclude that full acculturation
will soon take plach Vogt emphesizes the importence of dis-
tinguiching between "simple additions, subtractions, or rep-
lacements in cultural and linguistic coutent", and "structurel
and pattern changes”.

This research ls not of a nature which allows us to con-

clude hew basgic, or how superflcial are the motivatlonsl and

attitudinal differences found between the three communities
thought to represent diiferent levels of acculturation. It

doss, however, zlve us evidence that personality diiferences,

O]

n

A

C\'l

ome level of analysls, can be located 1ln different com-
munities and exist in a predictable manner. It 1ls 1lmportant

to remember thaet these comrnunitles are not 1lsolated reserve

.

communitlie and thet this mey account for the apparent mot-

48

Ay

ivational and attitudinal acculturation. It mey be that

Hallowell i correct where cultural patterns remain unaccul-
ted, and that Spindler 1s correct where patterns are

pesicelly changed. It 1g most likely that the three commun-

ities in this study coincids with the sample of Spindler

representing the advanced stages of acculturation.
Only further, extensive research on thls complex metter

of acculturation can resolve the remslning problems that have

bsen outlined.



Aspirations. Of the 8 items assessing aeplirstions, only
b £ b B,

one gave significant results. The item assessed school aspir-

p

ations (6). The highest mean score was obtained for the in-

B

nest mean score for the

jail Metils, second hi

(9

ites, third

nighest mean score for the out-jall stls, and lowesl mean
score for the Indisn sample.

Conflict. Of the 6 items assesgsing the coniflict theme

in protococls, two gave sig

)o

raificant results. The out-jail
Metis had the highest mean score for conflict with peers (15),
and fru sfrwtwoa (16). ©On item 15, the in-jail Metis had the
second hizhest meen score, and the white sample had the third

highest mean score. The Indlan sample had no responses for

Ly

this veriable, =znd none of the 1n-jail samples had responses
o LA y h
for item 106.

1

Kiaship. The in-jail Metls had the nlzghest mean score,

)

the White sa4~l~ had the second highest mean score, the out-
o

jail had the third highest mesn score, and the Indlen sample

Y

nad the lowest mean score for the TAT item assessiag kinship

n

Other categories. The iltem asgsessing mutual welfare and

sharinz (87) had the highest meean score for the in-jail Hetls,
and second highest mean score for the White sample. The
Indisn szmole had the lowest mesn score for mutual welfare.

The item zssessinz short-term living (104) had the high-

est mean score for the in-jall HMetls, second hizhest mean



score rfor the White sample. There wers no responses for the
other two samples.

wo other significent items are listed with the lacldea-

tal results.

S8chool and education. O0Of the 55 l1tems

3

(&)

lezling with school

znd education, twelve had meen gcoresg for the Whilte sample
indicating the least positive attitude (184, 180, 187, 188,
190, 194, 198, 139, 200, 201, 226, and 229). Ia nine of

these cases, the White sam;

had a nezative attlitude toward
school and sducation.
Bizht of these items hed mean scores for the Indlan sam-

vle indicating the wmost positive attlitude toward school and

B

ducation (188, 190, 194,198, 199,200,201, and 226). On two
iteme, the Indian sample 1indicated the second most positlve
attitude (228, and 230), and on five ltems the Indlan sample
indiceted the third most positive attitude (184, 186, 220, 187,

end 229).

Five items had mean scores for the in-jell Metls indil-

o

cating the most positlve attitude (187, 220, 228, 229, and
230). The in-jail sample had the second most positive attié
tude in five ceses as well (184, 186, 190, 201, and 226).
Two items had mean scores for the out-jail Metis indi-
cating the most positive attltude (184, and 186). The out-

jail Metls had the second most positive attitude in six

cases (187, 188, 194, 198, 199, 200, and 229).



56

Work. Of the 36 items assecsing ettitude toward work
four were significent in this analysls. The Indian-Metis 358
agreed the most that a steady Job was the most lmportant
thing in life (117). The out-jail Metls agreed the most with
this statement. The out-jeil lMetis was least 1n disagreement
that they had never had a Job they liked (153). The Whilte
semple disputed that one should never argue with his Dboss
(134), and that working days should be longer 1in the summer
then the winter (132).

disputed thet the only way to

LL

Pay and Money. The Whites

pay & man ig by the hour (171). A£11 Indien-Metls S8 were 1in
sccord with this satement. ALl Metis subjecte disputed that
money by itself does not mesn much (176). The out-Jail dis-

screed the most with thls statement.

Social A1d. The out-jall Ketle indicated thelr opposi-

tion to social =2id (118, znd 123). All other Sg Ifavored soc-
izl 2id. Also, they were most in disagreement that a femlly
or friends should look after a lazy men (128).

Kinship. The significant ltemg assesslog ¢ attitudes to-
ward the family and home indlcated & continuum of dependence
on the family orimary group, with the Indlen semple the most
dependent, the out-jall Hetls the second most dependent, the

in-jall Hetls less dependent still, and the ¥Whites gomewhsat

o

independent. Thils conbtinuum of dependence wag 1lndicated DY
the responses to 4 items (139, 140, 147, and 167).

Vateriglism. The oui-jail ietis were less 1n disagree-

ment that one of the best ways of
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size of his house (120).

letls were in zccord

b=t

Ethnic. The Indiens and out-jail
with the statement that Chinese make the best cooks (270).
The Whites and 1n-jall Metis were not 1n accord with this
statement. The Indlang and in-jall Metls were in accord with

the statement that negroes are better ball players than whites

;..4

The Whites and out-jall Metls disputed this statement (262).

Discusgsion

School and educatlion. It is apparsnt from the cuestion-

naire results of this analysis that the 3s of Indlan heritag
have g more positive attitude toward educstlon. 4s defined
by attitude respons the Whites displayed relatively low

achievement, and the Indlans relatively high achievement, with

Metis achlevement level falling between the two extremes,

The TAT item evalueting school asplrastions does not how-
ever confirm the above [inding, 1n fact = somewhat reverse
treni.wae the cesge. As defined by TAT responses, lLhe Indlans

ere low achievement, and The Whnites are high although not as
nich as the in-jeil Metis 3s.

The fallure of the two messures to zive consistent res-
ults may iandicate thet different aspects of the value-attitude,
or motlvetional complex are belag ascessed by the two tests.

.
g 1
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The intercretation most consistent with other find
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Whites have dev-
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thig study, is that at the attltude
S

giucation as & reasction to thelr
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eloped a negativ

inepility to fulfill hnigzh echlevement asplratlions. Thelr



mean score Ior school asoiratlons for the TAT suggests how-

P : ) ;

ever that the educetional value perelsts. Ia contrast, the
Sg of Indian background have developed pos itlve attltudes

toward education, but do not seem to heve the velue as deeply

ingrained in thelr personality as do the Wihltes.

gut-jail insecurity. The fact thet the out-Jall £s5 were

in an environment of employment difficultles was apbarent

from their responses. -The so-called materlallism that the out-

S

jail HMetls indic

jS¥)

ted would anpear to be consistent with theilr

"work world".

heilghtened awarenessg of the
Gonsiséent with this above interpretation, 1ls the fact
thet the out-jail Metis indicated conflict with thelr peers,
end frustretion. It would appear that they are not ag secure
in their community environment as are the 38 who can rely on
the prédictability and the security of the penal linstitution.

Yeaning of authority. It seem plausible to assume that

the meanineg of authority and the penal system t

O

people of
Indian background is much different from the meaning to the

fhites., Miller (1955) has suggested that people of Iandien

heritege view authority in & quite different manner than do
fhites.

Admittedly, further resezrch 1s required to exeamine this
hypothesis. It is interesting to note, howsver, that there

ig a proporitlonately larser number of Indlen-Metls then Whites

in jell. At the time of testinz, there were 51 Indian-ietls

i...x

males, and 43 Wnites between the ages of 16 and 30. Of the

23 female lomates tested, 18 were Indien-Metis., In view of



59
the total population of Indian-Metls in this province, thelr
over-revresentation in Jjall 1s apparent.

Because of the probable different meaning of authority,
and the concentrated Jell population of the Indilan-Metis, 1t
seems presumable that the Jail exverlence does not have the
intended, oenzal, conunotaticn to people of Indian ancestry.

In 2ll likelihood, it has the opposite; a form of “"paternal

o

mesning to them. It provides good food, shelter, and cloth-
inz, things about which the Indlan-HMetls tyoleally has
uncertainties.

The insecurity of the out-of-jail Metis, which wee not
indicated for elther the in-school Hetls 1n an earlier analy-
sis, or the in-jaill Metls in this analysise, could suszzest

that school and jall orovide protectlon for the Metls agalnst

the frustretions and uncertalinties of his adult world. It

seems plausible thet the letle are ezsily lnstitutionalized

tion suggeste, 1t would demand an evaluetlon of the ratlonal-
ity of the penal system 1in relatlonship to the Iandlan-letis,

ilitative or problem-solving

5
&
oy

znd whether 1t serves any reha

purcose 1n this regerd. If the hlgh proportion or letls-

1

il are there pecause of "objective" rea-

®

Indien who are 1o
sone, then this population regulres rehnasbllitative zesistancs.
If on the other hand, the populstiocn is 1n jJell for rezsons

other then veing "criminal", as has been suggested by the

em 1s not what it

ct

above discussion, then the pensl sys
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ourports to be, & detention 1lnstitution for those people dan-
gerous to soclety.

On the basis of the above line of thinking, 1t seems
consistent to believe’that the 1n-jaill Metls ere sinply rep-
resentatives of their population, and not at all a deviant
criminel segment. Thle study could serve to verlfy this
proposition 1f the tweo ietls samples proved to be csimilar on
the variables compered. However, this wss not the case as
indicated by differeances on 21 items. Still, 1t 1s reason-

eble to supoose that meny chaages 1n the 1n-Jall Metls sample

occurred as a result of the Jall experlence, and that this

time, Ultimately, to test the hypothesis outlined hnere, an
important one because of the zrowing "crime" problem for the
Indian-letis, 2 longlitudinal study to test the effect of the

0 be conducted.

ct

,em over time would heve

.
o

Jell sys

Metis-Indian eimilerity. ®vidence thet ietle and Iandian

-

motivational and attlitudinal simllarities predominate 1s pro-

Y

vided by the results of this apalysie. 41l £s of an Indlan

heritege (Indians and Metls), both in and out of Jjall, res-

.

ponded in a similar menner to 13 of the 39 elgnificant 1ltems

(109, 117, 132, 134, 140, 167, 171, 184, 188, 198, 199, 220,

and 226). Most of these items assessed work, famlly end par-

5.

ticularly education. Since these attitudes can be consldered
fundementel ones in & personality-system, these resulis dem-

ongtrete that a primary Indlian-lletle alikeness exists. The

mn

e

error should be svoided that this indicates the maelntenance
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of the "Indian culture

()

among Metls, Bimilar attitudes reg-
arding the family could be interpreted asg an lundication of
the persistence of the primeary Indian famlly, but the attit-
udes toward work and education are clearly the result of

asgimilation into the Canadian soclety.

Marginglity of Metig. Ten lteme showed corresgponding

regponsesg for the in-jail Metls and the Whites (6, 15, 18,
104, 120, 139, 147, 153, and 194). This letter finding glves

some support to French (1963), regarding the acculturation

of Metis to lower-cless values, but 1t suzgesets that such an
acculturstion hypothesis should be oualified. Zince the out-
jaill Metis did not respond similarly to the Whltes, except

in a few isoleted czses (85, 228, and 262), it seems that

soclal fileld,
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important theoretical imnlicet
cept of marginality (Stonequist, 1937) serves as a basis for
thig discussion.

Lccordina to Btonecqulst, e marginal personallity 1is:

", .. one who 1g poised in psychologlcal uncerteliaty
between two (or more) soclial worlds; reflecting in
his soul the discords znd hermonles, repulslons and
attractions of these worlds, one of whicn 1s often

"Jominant' over the other; within whilch membership

ig imolicitly based upon birth or ancestry (rece or

nationzlity), and where exclusion remocves the indl-
vidual from a system of group relations” (Stoneguist,

1937, ».8).

b)

Kerckhoff & ¥cCormick (1955) have shown that the concept
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[ permeability, as Jdescribed by Lewln (1948), has relevance
to the concept of marginality. The cheracteristics of a mar-
¢inal man do not simply develop becauvce of the soclal position
of an individual, as was suggested 1a the earllest writlings

on the subject (Ferk, 1928). Rather, the degree of permeab-
ility, or, stating 1t another way, the dezree of ldentiflca-

tion, between a minority zroup person and & reference group

of the dominant culture, determines thls marginal personallty

Kerckhoff & McCormick, in a study of marginality, showed
that Indians considered by Whites, on the basis of thelr skin
colour, to be less-Indian like, identlfled more with a refer-

ence zroup of the dominant culture. 4An 1lndependent meagure

showed that they developed the characteristics of the marginal

versonality to a greater extent than J1d tne more "Indizn

1 lf

like" £s.

mn
L

Lo hasve oceurrsed regarding the

rj—

1ig

U al

ame

Indian, Metis, and Whites in this analysis. The in-jall

stig, 1t seems, 1lnternalized some attitudes and motlves

Bzt
([ by

.

gimilar to the Whites. For instance, the in-jail ietile

433

appear
to view livinz 1n & short-term manner, and to slress mutual
welfsre similarly to the whites. In contrast, the Indlans
do not show the same degree of attitude and motlve similarity
with the Whites.

Obviously the lietis are less "Indian-like" 1in Kerckhoff

end ¥eCormick's terms. The parsllel between thls [inding and

that of the study on marzinall and
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=
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Communicatlon seems to occur between the Whites and Metles in
close contaect with them, while & psycholozical barrier seems

ie can conclude irom

. i

}__l-

to exist between Wnites and Indlen

n

this interpretation, that the Metle personelity 1= more adap-
tive, more flexible and likely more merginal than thaet of the
Indian.

This view is further supported by the findlng that the
out-Jjail Metis and the in-jall Indlan had comparable responses
to 8 items (6, 18, 87, 104, 128, 139, 194, and 270). These
Metis, who did not have the close psychologicel contact with
Whites, then seem to remegin more similar to Indians.

It is importent that the reader realizes thet the dis-
cussion of marzinality, and the alikeness of the three eth-

nic groups, 1s based on trends found in the data, &an

g‘-}]

that
no tests were calculeted beiween mean Scores.

Tnis discusgilon remeins consistent with the general find-

i_l-

the more specliic find-

Lot

ings of this analysis. Slnce some 0
ings, 1.e., regarding sociel aid, dependence on the famlly,
and ethnic attltudes are consistent with results in the next
section, discussion of them here will not be undertaken.

It is elso importent for the reader to remember that
educstion was not matched for
were significant both for the educztion analysis and the Jall
anzlysis (0, 15, 18, 85, 87, 104, 184, 188, 130, 199, 220,
128, 140, 147, 1867, 134, 132, 171, 120, and 270). Some of

J

these items desl with school, work, and family, and the rest
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Ethnic Results

Aviarenese of poverty. Of the four ltems assesslng

s

+h

wereness of poverty, one had a signiflcantly nlzher uean

score for the white sample. The lten essessed the poverty-

A

aurturence theme in protocols., The Indians had a slizgntly

Conflict with authority. Of the 28 iltems assessing att-

itudes toward verenial authority, two had

er mesn scorec ror the White sample. The llems assesgsed

&

thece items. The Whites hed the nizhest mean score, and the

Metis hed the second hizhest mean score for accusatlions

zgainst society (53), end dependence on society (59). The

mean score for the item sssessing family orilentation (18).
The Indians had a slightly higher mean score than the lMetls

on this item.

L
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Ethnic Ca The Indians had the highest mean

score for the item assessing a positive value toward non-
Whites in the crotocols (74). No responsss were elliclted
by either the Metis or the Whites for tnls varilable.

Other Catesories. The Whites had tne hignest mean score,

snd the Metis had the second hizhest mean score oa the 1ltem

5]
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emes (109) .

tuestionnalre

School. the I[ifty-five iltems

attitudes, ninsteen

and oiae

attitude (183, 124, 150,

these

tee

manner indlcating a negative

158, 191,

regponded

four csses (183%, 186, 187, and 191).

o~

teen cases, while responding least ne

hion. Thege

cless while doing thilng

gnowing school work hung on the

and about homework

the subject (187),

home chores (191).

The Indiasns 1ndilceted the mors

L)J
i
(o]

reger
el

Dogitvive mann

A

hites responded more positl

4
]

that when & pesrson

takes too much time (220).

blackboard

positive
winuolag
g
er
vely t

Z X O1

85

sexual

o

JESJQ”

egsessl

-

In thres oI the wnine-

the Metls did

m

tively,

itemg were about belng

gg (180), everyone

belonzed to

veing more fun than

school attituls

a prize for neat

fun (226). The Whites

to Thess 1teums.

=

0 one 1ltem. They

we up, golnz to school



Work. Of the thirty-six items asgessing work at

seven Were significant. The Indisne consented the most, the
etis next, and the Wihites third that a steady Jjob is the
most important thing in life (117). The whites disagreed,

2

and the Indiens and Metls egreed that one should nsver argue

with his boss (134).
Both the Iadisns and Metie agreed thst

should be longer 1n the summer and shorter in wlater (132).
The Wnites Jdisagreed with this statement. The same trend
55: that is, the Indians and Metls sgreed,

]

>
end the Whites failed to azree, that they liked to take as

that they hed never hed a

u
job they liked (153). The Whites disputed more than the Metilis,

and the Metis more than the Indiansg, that 1t 1s better to live

trap-line than hold a Job (177).

O
[
b
r‘\

ment, whereas the Whites were not, thet the only way to pay
g men 1s by the hour (171). The Metle and Indisans did not
dispute as zrestly as did the Whites that when they earned
money they quit and ervent 1t (170). The Whites were more 1la
sccord than the iMetis or Iadiens with the statement that by
itseli money does not mean much (176). The Hetle and Indisans

were more in sccord with the stats

(T‘
(’)

’3
&
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ct
&
[
o]
(@

mezans they
can save money{130).

Social £1id. The Whites and Indlans were more in accord
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tement that socilal 2id 1s the right of everyone

)
-t

with the st

{

who 1s out of work (137). The Whites and Indlans alseo Were
more 1n disagreement that a persgon needling food ghould be
heloed by hie friends ratner than receiVing social aid. (123 .
Kinghip. The Metls and In&iaﬁs were more 1n zgreement
that their families alwaye worked tozether (139). The Ind-
iens and Metis agreed, wheress the White dlsagreed, thet
money they earned when younz went mostly Ior
The Indians and Whites were more in agreement that they liked
workine awsy from home {(145). The Wnites disagreed more than
the Metis or Indizns that they would not teke & job away from

). The Whites disputed, more than Jdid the Metls or
Iodians, that after finishing a job awgy from home 1t was
herd to return home (172). The Whites disagreed more than

the Metis, and the Metis more then the Indiszns that their par-

[o)

nts often bragzed because they had a jJob (147).

Meterislism. The Whites disputed most that one of the

best wave of Jjudging & man 1s by the slze of hils house (120).

—

Ethnic. The Indians were tine only semple to agree that

]
ot
O
3

Negroes malke Detlt call players than whites (262). The Ind-

lans were more in agreement than the Metls, and the Whites

Zectlon.

Discusgion

1

Lwareness of wooverty. The analysic by ethnlclty in this




study laodicste that & more complex relatlonsnlp between objec-

Qn

tive poverty and awareness of poverty exlsts then wae suggested
by Sydisha and Remple (1364).

Tne Sydlaha and Remple study concluded that there weas

O
3
o
8
=
(]
=
®

ness of poverty among the Indien-letls than smong

the Whites in thelr northern samnsle. Thils Iinding was inter-
preted as consistent with the evidence of severe poverty among

people of Iandlen ancestry. The finding of thls study, nowever,

wes that o grester awareness of poverty exlsted among Wolte
SSO

Thne majority of the #hites tested 1n this study were from

the jeil, and 1t 1s unlikely that this sample would possess

48]

school children tested 1n the Sydiaha & Remple study. It

seems ressonesble to suppoce bthat White chlildren attending &

northern cchool, are less awgre of poverty than are older
lower~-class whites who have éxperienceﬁ the meny conseguences
of the "culture of poverty'. The results of this analysis
orovide evidence that Whites who have experienced the conse-
quences of poverty, are more aware Of the destilitute circum-
stances in which they have lived than are Indisn-M¥etis, One
cennot interpret the grgater swareness of poverty of the
Whites in terms of the Whites experlencing a hignher degree

of poverty, since the Center for Community Studies (Buckley,

1962; Kew, 1962) provide stronz evidence that this 1es not tins

swereness of poverty on behalf of the Indian-



(o))
O

Metis indicates that people of Indian background may learn
to accept the conditions of poverty to a greater extent than
do lower-clasgs Whites,

Conflict with authorlity. The Sydlahs & Remple study did

not locate differences between wWhite and Indlans regardlng

~

Tendencles to reject parents end to accuse parenits were

found amonz the Whites. Ls well, & tendency to make accusa-

upon soclety wae shown by the whites. These results were 1n

contrsct to the Indian 8s who had gnificantly low tenden-
25 J

These results sugzzest that authority figures, both par-

ental end social, are

more nezatlvely by the iWhites
then by the Indians. A higher regerd for parents DY the
Indisns seems consistent with the view that the family symbol-
izes a2 high source of sgecurity for them. The high family

orientation found for the wWhites in this study aeg aesessed

by the TAT cgests that even thouzh the family does not sym-
bolize security, & cognltive need for the femlly still exlsts

for the Whites.

The fsct that the Hetls responded 1n & menner more simllar

to the Whites than did the Indisns, sugzests that they are
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beinz acculturated to wWhite lower-class standards of authority.
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ne rela on the misbehavior,
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hort-term living items suggzeste a simllar acculture-

[

¢

tion vrocescg 1n these motivatlonszsl aress.

Work. The Iadians and Hetls responded to work items in
2 manner that reflects thelr awsreness of conventlonal achleve-
ment values, but at thne same time feve&ls the remnants of the

Indisn culture.

importsnce of a job, showed thelr awszrenesg of tine authority

system in o working siltustion, &nd expressed thelr pellef that

payment should be by the hour. However, thelr responses to

nd 135 indicsted ilnconsistencies in thelr attitude

l._J
o
o
i
}«.J
U
R
W

towerd work in that they asszreed winter work days chould be

Ch

lonzer znd that they liked to take as much tlme as they wante

ghle attitudes toward their famil
1ty then the Whites returning

home after working awey. This combination of attitudes seenm-

]

who is

i
O

tne Indlen az

-1

ingly portrays the conflict o

L

the primery family group, on

L

N

caucht between the security o

=

cn the

one hand, and the secondary group, and Work

other hend. The effects of soclal strses on peocple of Indian

tatica of this study.
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heve an ethnocentric tendency, and that emotlonal lnbreeding
for Indians may still be & major motivating force. On the
other hand, the Metlis, who do not experlence thleg emotional
inbreeding, pos:zibly are striviag for acceptance in the lar-
zer soclsty, and are not too williag to adnlt any relatlion-

shiop with Treaty Indians. As well, the cuotlient of 2.68 held

thet thne ietls has been rejected by Indlans.

left with no alternative put to strive for

The Indian sample 1in tnls etudy expressed attlitudes on
I g g

two items theat iadicate 2 tendency Lo stereoitype other minor-

ity ethnlic grougs 2nd Chinsse). There seeumlagly is

e tendency of & group with "emotional lobreeding” to nave a

orejudice toward other groups with & slmllar form

of emotional security. 4 study by Henry (1936, of the Keain-
zang Indians, the same general laterpretzation. Con-

menting oa this study, Cohen (1361) remarks
2 group and emoblionel over-ianvestment ia 1t are logzlcelly

signliicance of thile comment, for Indlans still

chool Hetardatlon Hstes

o
o~

The reterdsition rete for eacn of the ethnic samvles wes

sleted from the aum-

ure

[43]
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Anelysis of Variance of School larks for Wanlte and
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The Indlen 58 resyon

¥

Ltitude toward school and educstion. AL

evel, the reverse of this trend wes the case.

highest retardation rate, and the Whites

These findings mey sprear contradictory, but they simply

o
n

reveal a basic discrepancy between aspiratior and periormance,

a standerd phenomenon for minority-lower class groups 1ln our

society. The differences between the performance of the

White gchool children =nd the Metles school children of Buffsalo

dle clzgs snd the lower clace Whltes on the one
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middle-clese Whiteg and people of Indlan

other hand. Lower-class Whites are uresented with the sane

fulfill the incorporated asvirations. At the same
would seem that those of Indian background also introject

these mlddle-class, high echilevement values, but also are un-

The negetive view of educatlon expresced by the whites

that thelr inapllity o seriorm ac-

-

cording to tiie middle-clase 1ldea of achievemenl, hzs led them

3}

to react azainst achisevement values. Tae 1napllity of the

peovle of Indian backzround to perform accordling

levement values does 0ot appear to have led Lo &

eactlon. They have retaineld nligh achlevement velues in the

L ostudy by Deutsch (1360) deals with this matter of the
minority sroupn end miaority stetus as related to a0u10vembat

FHe segsertes thet it 1s not uacommon for the dominent culture

1o be reflected 1in the wmotivations, fantasles, wiretlional
gsymbols of a minority grous 1n our socilety. However, the ach-

-

aspiretions by such a group 1s difficult.
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Deutsch states that "... the lower-class child, and especially

the lower-class minority-"ruLg child, lives 1in a millieu which
fosters gelfi-doubt and socilsl confusion, which 1n turn serves
substantially to lower motivation and mekes 1t difficult to

structure experience into cognitively meaningful activity sand

(Deutsch, 1960, ©.27).
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In the same study, Leacock comments the teachers often
speak 1n termes of middle-class values and expectations to

lower-class children. In thils way, the dlscrepancy between

the aspirations and performance level 1s enhanced. ALs well,

she states that the low expectatlons by teachers of lower-

cless students, which develops as a result of the discrepancy,
even further enhances the discrepancy between asplrztlons and

verformeance. ... the school helps both lower and middle-

class children incorporzte into thelr value s8ystems a bellel

isortence and valldity of 'egual opportunity' and all

this phrese 1lmplies, while at the same time tralning a large

then they i1n fazct deserve" (Lescock, 1960, ».31;. This state-

in this study, as 1t does Lo the s 1n Ul

Metis-Indisn alikenese. Thie snalysis provides addlitlonal

evidence for the conclusion of the Jail enalyslis that

n

I
and Hetlis show motivetional and attitudinal similaritie

Thne procedure in the jaill enalysle (o deltermine wilch

regponses were indicated thet of the 56 significant
items 1n this enalysis, 38 clustered con zn Indlasn-ietis basls
(1, 13, 18, 28, 53, 59, 109, 117, 120, 132, 134, 135, 139, 140,
147, 15%, 1é7, 171, 172, 177, 183, 134, 186, 187, 185, 189,
19C, 151, 193, 194, 198, 199, 201, 220, 238, 249, end 274;.

This conclus lon 1s strengthened, since Indlen and letls




onvincing support that attltude acculturation hes not arffec-

ted the two groups

arities were 1indlcat

wrovide evidence to counter

from the results thst

attitudzs the Metis are being

class values, thle differential ac

Confoundine. The reader 1 reminded of the unmatched

nature of ths three samples 1n thls analysis. The 1ltems
which were significant for both the sex analysis, and this

ethnic analvsis totalled thirteen. Ten of these were school

end educsctionsl items (188, 193, 198, 200, 201, 202, 204, 226

236, and 238). Because the femaeles proved to have more pos-

B

itive educationazl stiitudes, and because there were proportlon-

H-

ately more femsles 1n the iletle sample, 1t 1s likely that the

sex varisble wzs partially recscounsible for the highliy positive



educational atititudes on the part of the Metis.

Three of the iltems that were significant Ior both the
sex anselysiscand this analysls were highly specifiic (85, 137,
end 176 .

@leven items deslinz with school and educatlon were sig-
nificent for both the ame and ethnic analysis (188, 189, 193,
128, 199, 200, 201, 202, 229, 236, and 238). The other ltems

significant for both these analyses were spscliic 1n aature

(13, 53, 85, 139, 147, 167, end 176). liost of these ltems

5ix i1temes dsaling with school znd education were slignl-
ficent for bobth the educztionzl =nslysie and the sethnic ana-

o

lysis discussed here (184, 188, 120, 199, 220, and 238). Four

lyses (122, 1%4, 135, and 177). Other specliilic items that

were sicnificant for both the education analysis and ths eth-

nic snalysis existed (13, 15, 18, 85, 104, 140, 147, 187, 243,

= JO- S T [l ] he Y oy ) A - A cq 3 el KNS N £ L.
52, and 270). Some of these iteme had to do with the Tamily.

Discussion

This theeis =zives consistent evidence that people of
Indian beckzzround do not differ frowm ovhsrs 1n holding posit-
ive sctitudes toward educstional achlevement. Thls achleve-

ment motivation was shown Lo s internalized 1n the

versonality of the Indian-lietls people, and not dependent on

schiool 'nis 18 evidenced oy vhe fzct

0]
0

belng 1n the



be favoureble. Genersl validatlion of the concluslons of

srovided, A8 well, 1t was shown
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Sydlaha & Remple(1964)
that the attitudes of people of Indian encestry towerd education
are more positive than forka lOWGf—claés shite sample taken
in the Jail.

Insofar as attitudes are favourable, the findinge support
the view that the educstional institution 1ls an effective ag-
ency of social change Ior people of Indian herltege. They also

education is valued by

ot

sugzest, as Dunning hes (1959), tha

n background to zaln mestery over the new

-
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O
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cultural environment they now Iacs.

ﬁe'well, these Iilndings coﬁiirm the 1des that accultura-
tion 1s an important ssgect in wotlvatlons and attitudes of
snedlan Indians and Metis. While no exact evidence of the
veriables importznt in thie process wWeg provided, 1t wes shown

thet work and school motlvation doeeg vary markedly emong com-

pualtlies. Hield observeclions of thne commualitles conceruned

thet incresses im achievement wotivatlion, 1in work

i 5w 2 . 203 ) ‘ { by om ol p
the american middle-classe (Cohen, 1361l),

individuelistlc orieantation, a hlzh

mium »ut of personal effort aqa individual validation of



statue, and & strong sense 0L personal responsibility. A sur-
vey of the cusstionnalre 1lteme whilch indicated & consistent

to Ile & lg Crosse

Lo Beauvel, showed that this individual-resuponsible-work orien-
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While these items do notv evalusite the rellglous connota-

ion that 18 fundemental to the
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‘undamental aspect
etls asssimliletlion to the larger soclety.

Strong svidence 1lg provided that the lietle and Indlan

elity mey be thought of ae belng more permeszple.

the Indisn in trensition,

onsl change occur when Indlans exper-

roval 1n the dominant soclely. 48 proposed

in role theory, en area of vrime interest to tis social psy-

i i s g - [ S . e e
19¢ 3,, new statuses arse




social approvel of them ty the wWhites.

does not confirm the concluslons about the

Hetls

vlens

iv]
h

nd In

i

nature of tne differential scculturation o

f
:

troposed by Freach (1363). French states thet the low-ach-

-

ievement values of lower-clags Whites 1s belng trenslferred

into the letis value system. Whlle this may be the case 1n
some aress, othis study ilndicates that high achlevement values

still persist among meny Metis. French (followl from hig

alao stebes that the Hetls and Indlan

are cgulte dififerent. This study shows that thils &8 not nec-

-~ 114~ - Toon b, oon S N e Al B T S v R 1 P =]
to conclude, on the basis of whls study, that rrencn B res-

It seems importent 1n discuseingz the mode oI adjus

tis, o a2cknovwledse & variety of forme of "marginal-
H o )

ment accordinz to Cnild (1943) who hes studied Itallan Amer-

is apathy, rebsl-
liousnecs on the pert of marsinel personalitles who 1ldentify

onn the gart of



more suboriinate personalities, aleo are discussed. The in-
group tendency nad simllarity with the Indlen response, and
the "emotional inbreeding” thet he manilests. Just what queal-
ity of adjustment tné Metis manifests 1s not yel clear.
Instesd of viewinz the lack of succesg of lietls 1n the

lerger soclety from the lower-class whlte Irame of reference,

Metis documented in thls study. Lack of opportunluy, rather
than leck of aspirstions and the slementary values requ 1ired
for motivation, avpear Lo underlie the lesser periormence of
Hetls.

There ig an indication from this study tnat ceonle of
Indien esncestry ere experilencinz & slmiler frustration-azgres-

1

sion process that charsciterizes much of the vsycnolozy ol the

w
w

merican

h,-,,.

Kerdiner & Ovesey (1951), 1o The lark of

Oporession, & book dealing with seriously disordersd and con-

flictful motivationsl systems of Negross 1ln northern imericen
citles, provide & conceptual system which has direct relevance
to the Indisn-Metis. The frustration that results I[rom the
inebility of the Negro to attain nigh aspl ations, leads to
low self-esteem on the one hand, end agoression on the other
nand. This aggression leads to more fruétration, since a
constant attempt 1ls made to keep agzression from having a mot-

or exopreselon.

Thie procesg for the Negro takes slace amld 1lntense



83
socisl and economic discriminatlon of & caste system nature.

It could be argued that the intensity of discrimination, frus-

tretion, and egression experienced by the Iadlan-ietls is far

2

less, and thet the analogy between the Wezro gnd Iuadlan-liet

=
L]

is weak. Dunalng (1959), however, proposss that in northern
Censdian communities, the ethnics (Indilans and Exkimos) fsce

the authoritarian leadership o0f a caste system. Ii this is

the case, then the evlidence of thls study of hign Indlan-lietls
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211 the

minimal relevance Lo

of Indian encestry. Couflict between culitureg 1ls noo at tine
basis of the uvroblems facing Indian-iietls, slnce vhey appear
to have been greatly assimilated to Jdomlnent attitudes and
motives., The Indlan-liebls 1a this study clearly are not char-
acterized by the “Indian treits" of: present-orleantation,

[

timelessness, and vhe lack of & work value, outlined by Relfel
(1958}, and reported in the introductlon of thils thesls.

I+t would seem that the so-called "Indlen problem” is

uletion of the larser soclety coastltute one cultural eystemn,

at least ag far as children and youns adults are councerned.
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interoret difierences among Indlans, Metle, or wWhiltes strilcily
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on ean ethnlic basis, as meny do, 18 erroneocus.

soclel probleme, soclal psychology assumes
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ie o function of many Ifecltors other tnean
heritage. HReglonel, sconomlc, and soclel differences acrogs

Cenzde will obviousely make the probleme faclng people of Ind-

haps the reslization of this fzct that will ellow & most frult-

“he motivetions and attitudes of Canadiane

fer from stan-

vary 1a the

nlgue in this study applied minimel inference, slnce, unlike

meny clinical uses oI
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ly the result of thls avprosaci,.

ar i oy T mA S 3 s mans de b .
coznloive S,)TSLGH}. uge 1o thals meaenner, uhe uCCflﬂl("LlF appears
o N
r

retween the Jemands of rigor and the

special problems confroanted by the need for collecting soclal-




the sttitude cuestiocnnalrs cen be re-Iformulated to allow more
frultful data colleciion in future work. It would be gosglble

0 rfactor analyze the ltems and locate baslc attli nel clus-
ters, and in this wgy to determine what attltude nents
are relevent to Indian and non-Indisn comparisons. However,
this end can be achleved in a simpler menner. B2y viewlng the
items that discr

ments of the

naire which 1g
of thils process

popu

{

snd educational sttitudes since they most frecuently provided
gimpniilcent results.

slso, now that a comurehensive sampling of attitudes heas
Deen com 3, snd some knowledze of the relevant attltudes
cchieved, 1t 1s opossible to structure cuestbtlons that will
show the relestions

Crutchiield,

control behavio

¥

3



It 1s important to realize the limitations of the
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of questionneire utilized in this thesis., No absolutb

i

()

=

@

5
!

ing of attitudes 1s derived Irom this techanlcue, otuit only
meanings reletlve Lo the samples compared. Follow-up research,
moet preferably usingz lnterview technicues would be necesgsary
to determine the mors exsch nsture of the attlitudes of the
vopulation studied. Also, interpretation of the "undecided"
region of the scale hes amblguous implications which demend
attention. Neutral responses might indicate a lack of atti-
tude, or that the wording of the ststement does not assess

the attitude. Regard for this matter would be Ifundamental 1n

the re-formuletion of the cquestionnazlre.

ies of the Likert scales are gensrally higher than those rep

orted for Thurstone scsles" (Krech, Crutchfield, & Ballachey,

study have direct ilmplica-
people of Iudlen

Sefore outlinlnz genersl recommendstions, some

?

on the widely held zssumption of homogen-
eity emong Indlan personalities. Such 1ls obviously not the

ceee. While scores for personality dimensions may indiczte
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menifest themsslves under specific conditions, 1t 1s obvious

a

heve Lo be tallored 1O
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fective programs and
secific communitles and rezlons, rather than to the country
as a whole. The widely held view amongz students of people

of Indiasn descent, that & decentralization ol Indisn aAflairs
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iving more Jurlsdiction to provinclal govern-

mente, 18 generally supported by thle thesis

.
.

Perticularly in the field of educetlon the neeld for spe-
cific policies 1s epperent. 4 conclusion of a study on

mducation for ~Llsskan Katives (Ray, 1959) that "sinoce the

considerably,
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Indian cilldren s well.

In addition Lo the need to meke pollcles meaningful to

intezrated programs and policiles. The relatlively high achleve-
nent attitudes of people of Iadisn background documented 1n
this report denote that social and econcmic dlscrimination,
rather than apsthy and low cspiratlons, keeps the Indlan-lketls

from betteri: himself. “The need for employment opgortunities

to allow

educatlional system has glven peged. Devel-

oping White cultursl values in Indian-letis 1s not enougzh.

Folicies to ellow the achievemsnt of these values are egually
important.

-

Thne excesslve use of weliare in dealing with

= 5 - R e ] S 2
Indian znd xetls 2eople 1lliustrates thne "oateh ug' nature of



ependence and the riznt to work, end that Jdepsandency on wel-
fare hag & negative effect on the self-respect and dlgalty

of the recipients is imclled here. But, slnce Indian-iietls

are peing sducated to value independence, 1t 18 not only a

that opportunities for tnem Lo express thelr lndependencs

should be onrovided,

o
w
ot
&
c-f.
®
i

One can summarize this second suggestlon with the

ment that "if no work ls avellabls, educatlon 1s an unfulfil-

kind of res

have to be consid-

then integrat
ered immedistely by government officlals. Hational determin-
ation of policies along thie line of arsument could be funda~

mentel in wraventing the covert Iadlien-letls azzressilon,. res-

ulting from aspiretional frustration, from

Turther Research

sctions for further research are
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by thig study aad the literature review underlylng much of

the intervretation. Obviously, & loag-range research oroject
is redulred to evaluate the effects on, and meaninz to, Ind-

tal progrems. Follow-up research.
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of policles imgplemented will advance both the theoretlcal

knowledze of the soclal psychology of the Indlan-letls, and

,.J-
[r)
*

the effectiveness of these polilc

Regarding educational programs, research ls needed o

determine the effect of instruction methods, and teacher's

-

expectations of Indian-ietls periormence on thelr objective

o]

cerformance. Ray (1959) and Deutsch (13960) argue that these
varisbles are ilmportant in determining the low performance of

minority zroud members.

The actusl Iactors leading ‘etls psychol-
ozlical re-crilentatlon (scculturation) should be isoleted in
future resesrch. The nature of the re-orientation, thet is,

-

for some individuals

h

whether it occurs for the group Oor Just
(Vogt, 1957) needs to be determined to provide evidence about
the strength and persistence of Indlan-Metls motlvetlion. Tnails
informetion would be required to provide some predictlve know-
ledge about Indlan-letls behavior.

Le well, the neture of contradictlons that mey occur 1n
this re-orientation should be determined to provide data hav-
e bearing on the mental heslth of minority groups.

The neture of discriminatory "“blocke" thet confront the

ER

s BT S o [T SR R £ - H T ~mir il [EO JR— 5
ITndian-Hetis and Tthe mesnins Of Cinecge blocks” to tTtnsm 1s
3 3

=

important eres of research. S0 also ieg researcn regarding

the extensiveness of the breskdown of the primary Ifamlly group-
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under the auvspices of the ©
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to this cuestion. This study is concerned with "recial® con-

flict from the colant of view that soclo-egconomic pressures
are leadinz to social disorders within the Indian famlly and

o

Research 15 also needed to understand the often subtle

structural underninningzs oi Indilan-lietis Iorms of behavior.

rate of gregneancy amonz you

qualifying for social &id. Also, 11 would

o — ¥ cmy e o Fn e 2 ey P B R~ P - . . . P
2nd secular school systems, thet is, different rewerds and

many Indian children who move from & church elemeatery school

L.

to & secular nlizin schocl.

forced by social and economlc pressures 1lnto thelr owan ghet-

it

tos, and to avoid "rece'" orobleme 1n the future, such inves-

tication leg mandetory. The relevance of the rural-urban

movement varisble to Indien-iletd be ascer-

tained throuzsh urbenlizatlon resear

one oiten for-

‘otten in sociel-paychological studles of wlnority aroupe.

To fully understand the motivetions and attltudes of the

{n

Indian-ietis, and to be able tc predict and control his

I
&

Cn

Abremson, E. fersonsl Communiceilon, February, 1964,
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behavior, the assumptions and attitudes held by members of
s J

X

the Jdominant socilety will have to be known, ©oSlnce & constant

intersction procsss occurs between the dominent and minorlty

aspecte of & soclety, researcn and policles directed at both
ereas ls essentlel.



Summery

This study wes undertaken o clerify, oa an emplrical

ot

basis, the motilvetlons and attitudes of people of Indien anc-

itiles in northern Baskatchewsn, and the provinclal jJall

l_)o

n

comparison of

W

Four main analyses were undertaken: 1)

211 in-school Ss from the northern schools with an out-of-school

northern com-~

three sthnlc categories

The mejor Iindlngs were:

ivetions and attitudes, partliculerly in tine areas of work and

T v

~ R A ~ - - L O
educsbion, exleted amonz the TLhres 3)
e S i T e e el 2 AT wrmvie v i T e TR . T .
Melbles S from the Jsli were more ginller Lo mOoLivatLons 1o
Thite S8 than were eilther the Indlan g Irom jall, Or & l4eTlS

samnle from out of jell, &) while botn the Indlan and iletis

predomloate

t
[y

Sne and low oeriormence was
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tionsl motlvation

independ

wle of Indlan sncestry, thst 1s,

s

eveloped in peovle

Different lsvels of acculturation s
nunities, and community diiferences

ivations of people of Indien ancest

2lity shows more signs of marglinall

The proposition that ketils are Jiff

to lower-class White values 1s& dues

onomic discrimination, not low

asplirations,

L) Thet educse-

getiing for

caetionsl asplrations

hY

of Indian ancestry, 2)

ted for the three com-

2
bid
XL

mn

are relevant to the mot-
ry, 3) The Metls person-
ty Gthat the Indians, 4)

r

o

entlally ecculturated
tionable. GHoclal

underlies

relatively low achlevement oI people ol Indian ancestiry.

It wes ﬂotsé that the outcome of a discrepancy between
esoiratione and echievement 1lg often & frustratlion-aggres-
sion process. rfhe need f{or governmental pollicles tallored
to eneclfic community conditions, to asslst oeople ol Indlen
ancestry fuliill their asolretions wes emphaslzed.
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NAME: SEX: jale
: (Check one)
AGE: Female
Where did you grow up?
Check one or more Type of commualty Name of place and
Farm province or state
Bush
Village or small town
City

Moved around too much to say

Name oi city, town or DOs
attending school:
%pgrox1mate population:

w

t office you live at when not

Religion: - Romem Catholic o
(Check one) Anglican
United Church
Other (Please write 1in)

How much time have you spent outside the North durlng the
past 10 years
During the past 5 years

Paid employment (check any of the followlngz you nave done for
pey durlng the past 12 months)
Trapping
Fishing
Fire-fighting
Lowglmg
ulung
Constructicn
Farm Labour (outside the north also)
Mink-Ranchlag
Berry plCﬂlﬂé
Prospecting
Other (name)

Yeors of school completed, grade: e

Age completed that grade:

Number of years to complete the grades you tooks
If gresently at school, what course:




APPENDIX B
TAT INSTRUCTIONS AND PICTURES

You.are golng to see a number of pictures, and your
task is to tell a story that is suggested to you by each
picture. Try.to imagine what is golng on in each plcture.
Then tell what the situation is, what led up to the situation,
what the people are thinking snd feeling, and what they will
do.

In other words, write as complete a story as you can -

a story with plot and characters.

You will have 20 seconds to look at a picture and then
8 minutes to write your story about it. Write your first
ideas and work rapidly. I will keep time and tell you when
it is time to finish your story énd to get ready for the next
plcture.

There are no right or wrong stories or kinds of storles,
so you may feel free to write whatever story is suggested to
you when you look at a picture. Spelling, punctuation, and
grammar are not important. What is important is to write out
as fully and as quickly as possible the story that comes into
your mind as you imagine what is going on in each pilcture.

Notice that there 1s one page for writing each story.



104

APPENDIX C

TAT ITEMS SCORED

Problems in Story:

1.
20
S
4.
5
6

19.

poverty, nurturance

‘money

employment

security

education, schoolwork
examineations, school
marks '
service orientated
spending, material
goods

income

status-prestige

heppy personal relation-
ships

child leaving home
rejection, desertion by
parents

conflict with parents
conflict with peers
frustration

ethnicity
family-corientated (kin-
ship)

job aspirations

Attitudes toward parents:

20.
21.
22,

23,
24,

25'
26.
27.
28.
29,

20.
31.
32.

33.
4.
35.
36.
37.

resistent, assertive
independent, autonomous
disobedient, non-cooper-
ative

inattentive

disaffected, disrespect-
ful

uvngrateful

superior, aggressive
scorn, resentment
accuse, condemn
non-imitating, non-con-
forming :
afraid, fearful
rejective, unsympathetic
suspicious, distrustful

submissive,
dependent
obedient, cooperative
attentive '
devoted, respectful

compliant

38,
29.
40

41,
42,
43,
44,

grateful

inferior, passive
blameless, not condemning
imitating, conforming
unafreid, self-confident
sympathetic

trustful

Attitudes toward soclety

45.
46.
47.

48,
49-
50.
51.
52.

53.
54.

55.

56.
5T

58.
59.
€0,
6l.
62.
63.
64.
65.
664
67.
678'
69.

(authority):

resistent, assertive
independent, autonomous
disobedient, non-coopera-
tive
inattentive
disaffected,
ful
ungrateful
superior, aggressive
scorn, resentment
accuse, condemn
non-imitating, non-con-
forming
afraid,
fident ,
rejective, unsympathetic

disrespect-

fearful, uncon-

suspielious, distrustful

submissive, compliant

dependent

obedient,
attentive
devoted, respectful
grateful

inferior, passive
blameless, not condemning
imltating, conforming
unafreaid, self-confident
sympathétic

trustful

cooperative

Ethnic attitudes::

70.
T1.
72.
73 .
Th.

as authority

as superiority

negative toward non-white
negative toward white
positive toward non-white






5. positive whilte
76. stereotyn non-whites
Others:

€0 ~3 ~3~J
* ® L -

GO Co

ge
SOOI OO o

¢ o

NEANGAANS
Ul 08 PO

law enforcement, police
accevtance by oeers
scceptance 0 weers
drinking

maritel conflict

nh (eau-u@

e \ef]ulf]'“ )
QSlquUEQuQ
JL behavior

aving excltement,
thrills
mutual weliare, alirulsm
sharing
individual welfeare

-self-consclious

insecure
guilt-ridden, seli-
condemnation
restless, boredom
violence

loneline

conere ue, pragmatic,
materialistic
abstract, theoretlcal
wide scope or life
nerrow ccope of 1life
oersrtective, olanalng
purcosive, ambltbtious
eiawt"0111tv
initiative
hel?l”S&quc

)
O
(%

Items 18, 19, 27, 28, 32,
59’ 463 449 b2, 53, 57, 04:
65, 69, 79, and &7 to 116
inclusive were noit scored
for Vocetional School Dpro-
toccls. The followlng
ltemns we scorsed ifcr Voc-
ational School protocols
but wers dfOOvbj for add-
itional conteant analyeils
guldence (life pattern,
vocation;, official, pol-
ice, Doss °ub3rﬁiﬁate

2
73 sure, U._ fig;u.l“e,
onQJH, = (day to
day), and, of two
or more.



APPENDIX D
ATTITUDE QUESTIONNAIRE

INSTRUCTIONS

The following pages contaln a series of statements.
Read each one and decide how you feel about it, and then
mark your answer opposite each statement.

SA__Strongly agree

A__Agree v
U__Undecided SA__A_UW D SD__
D__Disagree

SD__Strongly Desagree

For example: Life in the country is much more fun than
life in the city. SA_A U D SD__. In this case the per-

o e——— S wo———

son answering feels that he disagrees with the statement and
has shown his answer by placing a mark after the 'D' meaning
that he disagrees.

117. A steady job is the most important thing in life.

118, It is a disgrace to have to receive rellef money.

119. A person gets to feel badly when he has no job.

120. One of the best ways of judging a man is by the size
of his house,

121. When a person has a job he should come to work on time
every day.

122, When a man earns some money he should spend some of it
on his friends.

123, When a person needs food he should be able to get help
from his friends rather than to get money from socilal
aid.

124. A man who comes to work drunk should be sent home.

125. A men who comes %to work drunk should be fired from his
job.

126. If you stick with a job, you should expect to getl more
pay after awhile.

127. A man's relatives can keep a man from getting ahead.
g

128. A lazy man should be looked after by his famlly or
friends.

129. Every man should learn a trade.



130.

131.

132,

150.
151.
152.
153.
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APPENDIX D (Cont'a)

If a man wants to get ahead he has to get away from his
own peopls.

The best kind of work is when you don't have to work
regular hours.

Working days should be longer 1in summer and shorter in
winter.

A man should be able to leave his job for a week or two
if he wants.

A men should never argue with his boss,

I like to tazke as much time as I want to finish a job.
A man should save money 1in case he gets sick.

Social aid 1is everyone's right when he 1s out of work.

It is better to handle machinery on a farm than to do
chores,

Our family always worked together.

Money I earned when young went mostly for family use.
T only work when I want something special.

A good job is hard to find.

Most people don't like to wgrk.

If a man does something, he should get pald for 1t.

I like working away from home.

I don't care what so long as I have my oOwn money.

My parents often brag that I have a Jjob.

I would hate to e fired from a job.

I learn a lot by working.

-

never d41d anything at home.

‘When given a job I work hard.

The only Jjobs I can get are the dirty onses.

I have never had a Jjob I liked.
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155.
156.
157.
158.
159.
160.
161.
162.
163.
164.
165.
166.
167.
168.
169.
170.
171.
172.

173,
174,

175.

176.
177.

178.

APPENDIX D (Cont'd)
People say I am a good worker.
When I start a job I want to do 1t well.
I work harder than my friends,
I don't like to be paid fér nothing.
People often have work but won'®t hire me.
I hate to loock for work.
A person should only work when he needs money.
I hate to be out of a job.
If I didn't have to, I wouldn't work.
My friends look up to me when I have a Job.
People shouldn't get married until they have work.
I can't enjoy myself unless I have a steady job.
My family gets mad when I don''t work.
I would not take a job away from home.
A person is gilly to work if he doesn't have to.
By working I can get better things.
When I earn some money, I quit and spend it.
The only way to pay a man 1s by the hour.

After finishing a Jjob away from home it is hard to
return home.

My family comes first with ne.

A family should save its money for its children's
education.

Money should be spent on'parties even 1f other
things are needed.

Money by 1tself does not mean much.

It's better to live off a trap-line than to hold a
job.

In my family money 1s lmportant.
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187.

188.

189.

190.
191.

192,
193,
194,

195.

196.

197.

198.

199.
200.
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APPENDIX D (Cont'd),
It 1s no use trying to plan money.
A job means I can save money.
One should never waste food.
Money in the bank is lmportant.
In school I liked speaking in front of my class.

In school, I always raised my hand 1f I knew the
answer.

I liked to show things I made or did to other
children in school.

I liked doing things in school while the whole
class watched.

If my school work was hung on the bulletin board
I liked everyone who saw 1t to know that it was mine.

At school I liked helping the teacher with tasks at
the blackboard.

It was always fun to help other puplls with their
work.

I should have won a prize for my neat school work.

Homework from school was more fun than doing chores
around home.

My parents were always happy when I did well in school.
Even if I were sick I hated to mlss school.

During the summer I often wished that I was back 1n
school.

I always tried to do well on tests and exams at school.

what I really liked about school was finding out about
new things.

I used to work hard to keep ahead of my class at
school.

If I missed school I used to worry about how I would
catch up.

I could never understand people who didn't like school.

One of the people I liked most when I was a child was
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218,
219,
220.
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a teacher.

I zlways thought that I would like to continue on
ln school.

I liked getting & high mark in school only if I felt
that I had worked hard for 1it.

I felt badly when I got poor marks in school.
I liked acting in school plays.

I always felt happy when others wanted to see my
school work.

I used to worry that I would make a mistake when I
recited in class.

I always felt awkward 1in school.
I always tried to keep in the background at school.

The new ideas taught to us in school were often
too hard.

I always felt unhappy at school.
I never worked very hard at school.

I could not wait for the time when I could leave
school.

The best thing about school was the friends I made.

The thing I liked most about school was the summer
holidays.

I was always glad when I could miss school.

What you learn in school does not help much in dolng
a job.

Most of my friends think it 1s silly to stay in
school.

I was often kept in school for acting up.
I never found time to do my school homework.

When a person grows up, golng to school takes too
much of his time.

The thing I liked best about school was the sports day.
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School work was all right but it never meant much
to me.

I always did as well in school as the other children.

When I was in grade 8 people often asked me when I
was going to duit school.

I often wish that I had stayed in school.
Going to school was not much fun.
Education really helps a person.

The more I get to know educated people, the more I
want to become educated. )

Schooling makes.a person more helpful and friendly.

By continuing in school people are better able to
help others later on.

Educaticn is a good thing in the present world.
A person has every reason to be proud of his education.

If one were not able to continue in school it would
be a great loss.

Education makes people more dependable.

Children cen learn much of value by meeting educated
people.

Educated people set a good example for us to follow,

We can learn better ways of living and working Dby
staying in school.

Educated people are generous and considerate and
helpful to strangers. ‘

People should try harder to get more schooling.
It is Wrong to take a child out of school.

A man should save money 1n case hls relatives get
sick.

I believe in being nice to all people.

I like to make fun of stupid people.
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255.
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257.

258,

259.

260.

261.

262,
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What I do doesn‘tAconcern anyone els
It bothers me to hurt people's feeli
I never know what people think of me
I like to laugh at people when they
When people are wrong I tell them.
I

always eagree with what people say.

always try to be as helpful as I ¢

H

don''t know why but people often ge
I find it hard to understand people.

One trouble with businessmen 1s that
together and keep other people from

Indians have thelir rights but 1t is

them in thelr own districts and scho
prevent too much contect with whites
I can hardly‘imagine myself marrying

It would be a mistake ever to have M
men and leaders over wWhites,

There may be a few exceptions, but 1
Indians are pretty muchn alike.

Negro musicians may sometlmes be as

ngs.

make mistakes.

GXle

t mad at me.

they stick
getting ahead.

best to keep
ols and to

a Chinese.

etis for fore-
n general

good as white

musiecians, but it is a mistake to have mixed Negro-

white bands.

The trouble with letting Chinese int
that they gradually maeke it Chilnese.

Indians are better fitted for manual
high paid jobs.

If the Metis are to better themselve
first get rid of thelr lazy ways.

Negroes make better ball players tha
The white man's way of life is the b

Hunting and fishing are O.K.. for fun
a lousy way of meking a living.

o & district is

labor than for

s they must

n whites,
est.

but they are
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265. The people who talk about putting Indians on the
same level as whites don't know much sbout Indiens.

266, There may be a few exceptions but in general white
men are pretty much alike.

267, If men are to be laid off work, the Indian should
go first.

268, White men make the best bosses.

269, With the white men, it is every man for himself,
but Indiens hely each other out.

270. Chinese make the best cooks,

Read the following statements and decide how 1t des-
cribes yourself. Mark one of the answers below the state-
ment.

271. Compared to others:at school I think I::
___ (=) did more studying than most of them
—_ (b) 4id less studying than most of them
—_ (c) did about as much as most of them

272. I think about things and ideas I learned at school:
___(a) once in a while

(b) hardly ever

(¢) very freguently

27%. If I had been unable to go to gchool, I would probably:
__(a) not have bothered Tabout it
(b) would have tried tc learn some things
—_ (c¢) would have made a real effort to get to school

274. On the average, 1 spent about the following amount of
time doing homework:
(a) four hours per week
(b) ome hour per week
(e¢) seven hours per week
(¢c) none of these. Give epproxomate number of
hours,

1]

275. Considering how I went about working at school, I
can honestly say that I
___ (=) daia just enough work to get along.
(b) passed on the basis of sheer luck because 1
- did very little work
(c) really tried to learn 211 I could
(d) none of these (explain)
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276. If I could have finished high school I would probably:
) try to use my education as much as possible
) make no attempt to use my education
) continue to improve my education (night school,
university, etc.)
d) none of these (explain)

277. When I had school work to do I:

(a) did it right away

(b) became bored

(c) put it off as long as I could
(4d) none of these (explain)

278. During school It
__“(ay had a tendency to daydreeam about other things
— (b) vecame completely bored
—_(c) had to force myself to listen to the teacher
—_ (3d) became very interested 1n all that was taught

279. If I had the opportunity to attend school again I would
probably:
(a) turn it down
(b) go for a while and then quit
(c) attend as often as I could
() attend again even if 1t cost me money

280. After going back to school I would find that I:
__ (&) would think about how hard 1t was

(b) would bacome very lnterested in it

— (e¢) would want to keep right on at school

[

281. If I could change the way schools are run I would
__ (a) make the pupil work harder

(b) meke 1t easier for the pupil

__ (c) leave things the way they are

282, I believe that high schools should teach:
___(a) only pupils who want to go there

(b) all pupils until they pass grade XII

(¢c) only pupils who will work hard

(d) as they are dolng now
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ALPPENDIX E

1. VOCATIONAL SCHOOL ANALYSI3

L B Means
dhite Indlan

-2.379 4.083 2.857
-2.261 5.917 5.l43
2.579 2.333 5.04%
-2.676 4.333 2.357

2.608 2.250 3,143
2.087 2.417 2.786
2.209 4,167 5.143
2.139 5.250 4,286
2.272 5.833 4.357
-2.588 4,917 3.643
2.203 3.083 4,000
2.211 4.083 5.000
-2.022 5.000 4,000
-2.227 4.250 %.286
-2.721 5.0%3 4.286
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2. NORTHERN IN-QUT SCHOCL SLMPLE

Meens [=1e) arf
In Qut_of
School School etween Wwithin Wilthin

L4002
. 140
.000
.000
243
.262

5.140
4,206
5 H47T7

545
. 550
252
15

156
344
.125
.031
.000
.000

*» @ e
|

.

- UT O SO UTONON D B RO

C
OV QT OWVWIT ONWO O 0ol WO I = O (o

Rt A G AN G ACTA G R =i YR S A U A G =g GV I - SR SN A G IR GV
W~ GO U OWVTUWON0O

Ul ~1

3

1.453
1.686
14,422
6.012
9.381
4.578
6.807
7.253
k4,861
4,765
7.021
6.559
6.552
7.200
15.753

7.502
5.6006
T.248
12.247%
5.172
6.769

41.93%8
28,116 137 W
%.499 1%7 sk
968 W
29.682
40.672 137 i
142,397 137 st
178.351 137 &
173,409 137w
119.162 157 *
170.617 137 W
125.379 137 i

167.326 137
163.061 137 %
233,79 157

154,116 137 i
136.641 1% s

119.733 136 -
137.516 1%6 ¢t

145 . 504 136
193.360 136 %
176.818 136w
111.577 36

81.610

79.360 136 s
132.865 136 st

167.733 136 #
161.725 ®
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13

18

20

109
115
117
119
120
121
128
129
130
134
135
138
142
144
147
150
152
153
128
160
162
167
168
170
171
172
175
177
179
101
185
186
187
190
191
202
212
215
217
219
220

“’o 136

APPENDIX E

5. NORTHERN COMMUNITIES ANALYSIS

1lle Be Between Within Within
.000 028 .210 4,109 136
l1.627 1.306 9.010  178.414 136
.000 .000. 387 4,432 136
.153 . 000 LT3 17.629 = 136
.085 139 2.071 29.065 136
2.458  2.972 5.921  103.503 136
2.847 3.528 10.347 169.033 136
4,593 5,139 14,731 142,089 136
2.593  2.917 4.391 97.896 126
4.576 4.528 14,455 221.630 136
2.797 3.278 9.703 105.419 136
4,085 4.444 0 15,207 188.649 136
3.356 3.917 13.248 216,709 136
3.661  3.444 27.83%2 167.087 126
3.458 5.917 £.303  134.372 126
5.237 3.417 10.872 191.861 136
3,186 3.83% 24.292 153,131 136
4.305 4,194 17.622 143,125 136
4.729 4.607 8.280 157.388 136
4 475 4.722 11.070 160.116 136
4,169 3,944 26.350 174,196 136
3.831 4,222 12,221 155.505 136
4,780 4,917 11.254  187.681 130
4,220 4,500  24.942 172,294 136
Lod24 4,139 L8.T732 155.87L 136
4,542 4,583 24,213 140,303 136
5,000 4,694 T.T49 143,185 136
3.661  3.750 42,877 194,403 136
3.949 4.083 10.902 184.234 136
4,780  4.778 19.825 220.995 136
4,407  4.000 23.700  201.033 126
3.814 4.250 11.060  212.608 136
2.514 3.056 6.816 123,816 136
3.424 3.222 14,622 153.607 136
3.898 3.306 T.722 171,212 136
3.949 3.917 13.796  216.030 136
3,881  3.639  29.057 158.726 136
3.864  3.667 l2.419  203.552 136
2.220 3.343 11.3%66 141,908 135
4.102 4.257 11.797 183.804 135
3.027 4,457 10.456 139.665 135
4,068  4.400  11.025 214.857 135
4.169 4.029 25.020 166.255 135
229 135

4,203 4,22 23,124 177.368
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221
224
247
252
274
281

APPENDIX E

3. N
Means#
BN Ile
4,205 3.661
4,068 3,627
5.205 4,644
4,318 3.797
2.932 3.456
3.419 3.475

#*Buffalo Narrows
Ile a la Crosse
Beauval

CRTHERN COMMUNITIES ANALYSIS (Cont'd)

Be Between Within ¥Within
4,429 14,931 170.951 135
4,171 8.210 125,564 135
4.514  11.477 161.428 135
3.629  10.845 155.277 135
3.758 13.807 152,995 131
5.029 4,609 84,148 133
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Means [s1s] af

Item Metils White Indian Between Within Between

1 <315 597 <570 3.681 123,677 253 ¥
13 .028 <134 LO43 527 15.594 253 %
15 .189 L045 .022 1.499 33,747 253 %
18 1.706 2.299 1.652  18.288 462,130 253 i
28 .042 164 022 512 2l.921 253 W
53 .. 049 <179 .022 « 949 23.488 253 %
59 .196 <448 T4 3.290 93.694 253 %
T4 .000 .000 .022 .015 980 253 %

85 .580 687 .261 5.226 180.113 253  #
104 .028 - 179 .000 1.260 13.739 253 %
109 077 L4503 .065 T 473 91.616 253 it
117 2.692 3,030 2.512 5.165 247,146 250 %
120 4.886  5.373 4,791 10.466 276.760 250  ww#
27 4,147 4,299 4,651 8.467 323.713 250 %
132 %.601 4.478 3.698 36.227 344,065 250 W
134 3.517 4,060 3.53%5 14.278 422,163 250 %
135 %.769 4,284 3.512 18.416 351.740 250 ey
137 3.483 3.179 5.230 8.889 312.533 250 W
139 3.182 5.627 3,209 9.505 294,060 250 %
140 3.573 4,269 5.488 25 .412 332,887 250
145 3.601 3,239 3.116 10.870 290.877 250 %
147 4,476 4,896 4,209 13.765 281.048 250 ¥
153 4,364  4.896 4,419 13.376 321.824 250 W
167 4, 497 5.209 4,535 24,432 239,519 250
170 4.993  5.090  4.605 6.695  248.735 250 %
171 3.937 4,687 %.860 29,186 380.015 250  ww

172 L4.245 4,642 4,163 8.745 337.697 250 %
176 3,944 3,209 5.395 28.177 364,906 250 i
177 4.587 4,970 4,488 8.428 319.342 250
180 2.895 3.209 2.907 4,772 226,128 250
183 3,888 4,347 4,047 9,457 381l.221 250
184 3,154 3.701 3.23% 14,011 268.320 250 W%
186 4.056 4,776 4,372 23,928 285 240 250 W
187 4,035 4,552 4,093 12,616 365,020 250 #
188 3,204 4,239 35.395 42,178 288.122 250
189 3.329 3,746 %, 395 3.114  290.518 250
190 4,042 4,905 3,884 42,518 O74, 794 250  W#
191 4,000 4,701 4,023 23,886 327 .006 250 W
193 3.308 3.940 3.558 18,342 594,826 250 %
19 %.503 4,328 3,558 32.594  419.128 250
198 3.077 3.761 3,2%3% 21.426 266.002 pLg ks
139 3.296 4,119 3,674  3l.347 268.065 249 e
200 3.380 4,149 3 442 28,136 324,578 249
201 3.074 %.537 3.116 10.306 290.372 249 ¥
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APPENDIX E

N A

ETHNIC ANA

Y515 (CGont'a)

Means [Siv] af
Ttem Metils White Indian Between Within Between
202 3.204 3.597 3.535 8.516 541.896 249
204 3,458 4,015  3.953  17.717  364.139 249
220 4,48 4,925 4,581 8.863 302.565 249
226 4,521 4,224 4,814 9.392 293%.591 249
229 2.599 5,164 3.070 17.587 216.105 249
2%6 2.732 3.076 3.000 6.207 196.454 243
238 3,289  3.879  3.442  15.728  278.797 248
249 4,035 4,652 4,163 17.276 225.670 248
252 3.852 4,227 4,209 8.3%60 292,603 248
262 4,120 4,273 3,488 17.525 292.801 248
270 3.902 4,152 2.395 15.034 265.394 249
274 3.511 2.985 3,487 13,035 300.39063 235
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APFENDIX H

6. SEX ANALYSIS

Means 58 ar
Item  Male  Female Between  Within iithin
54 .000 025 O34 1.950 25 4 %
85 480 .709 2.85% 182,486 254 i
126 2,808 3.105 4,700 186.627 251w
137 3.158 3.711 16.219 305 .202 251 st
176 3.531 34947 9.213 383,868 251
178 3.356 3.697 6.197 338.616 251 #
188 3.689 3.263 9.653 320,647 251 e
193 3.621 3.276 6.332 406,837 251 W
198 3.386 3,053 5.911 281.517 250 i

200 3.761  3.211 16,104  336.609 250
201 3.335  2.895  10.298  290.379 250
202 3.551  2.93%  20.201  330.211 250
204 3,847  3.329  14.222  367.634

250 G5
212 4.097 4,447 ©.530 366,148 250 *
214 5.727 4,158 9.843 251,014 250 it
221 3.756 4,105 6.485 315.653 250
226 4,38 4,750 T.239 295,745 250 %
236 2.943 2.697 3.192 159,468 250
238 3.560 3.263 4,668 289.857 250 i
267 4,653 4,342 5.14% 302.96% 250 i
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PENDIX

B

AGE _ANALYSIS

MEANS
Item 11-12 13-14 15-16 17-18 19-20 21-22 23-24 25-26
13 059 024 042 .032 .115 LOT4 .087 .000
20 .000 .000 .125 . 000 .000 000 000 .000
53 .000 .000 L1004 065 .000 222 000 . 000
85 471 .610 .938 AL9 731 185 348 412
106 .000 024+ ,000 . 000 . 000 . 000 .000 .000
116 .353% 220 271 L03%2 115 074 000 . 000
125 3,176 3.390 3.685 4,129 4.346 3,741 3.957 3.765
126 3.765 3.171 2.688 2.710 2.731 2.815% 2.739 2.0647
139 3.118 2.%02 2.937 3.194 3.692 4.037 3.391 3.588
147 4,706 4.244 4,604 4,839 5.000 4.407 4.087 4.882
167 4.412 4.244 4,688 4.839 4.923 4.852 4,957 4.824
176 3.529 4.390 3.646 3.645 3,577 3.481L 3.304 3.118
188 3.118 2.854 3.458 3,742 3.846 3.926 3.870 3%.882
19%  2.941 3,024 3,271 3.742 3,846 3.704 3.957 4.059
198 2.765 2.951 3.062 3.290 3.2069 3.593 3.696 3.941
199 3.235 3.049 3.375 3.871 4.077 3.593 3.652 4,294
200 3.118 3,268 3,229 3.968 3.731 3.370 3.957 4.412
201 2.765 2.951 2.938 3.226 3.308 3.333 3.609 3.824
202 2.941 2.302 2.938 3.484 3.615 3.519 3.696 4.235
228 2.588 2.585 2.563% 3.000 2.846 2.515 3.478 2.588
229 3,000 2.610 2.542 2.645 2.962 2.889 3.000 2.824
236 2,647 2.537 2.667 2.90% 3.160 3.111 3.261 3.000
238 3.235 3,049 3.062 %.613 3.720 3.815 3.783 4.118
256 4,118 3.878 4.583 4.452 4,640 4.630 4.565 4,047
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APPENDIX E

7. AGE ANALYSIS (Cont'd)

MEANS 85 af

Item 27-28 29-30 37-38 39-40 Between Within Within

13 .000 667  .000  .000  1.409 13.804 237
20 .000  .000  .0CO  .000 .599 5.255 237  #
53 .333 1,000 ,000 .000  4.705 25.687 237 %
85 .333 667 1.000  .000 15.303 166.215 237 %
106 .000 1.000 000  .000 2.953 6.982 237 ki
116 167  .333  .000 1,000  4.695 54,196 237 %
125 4,167 4.333  3.000 4.500 30.608 307.946 237 #
126 3,167 2.667 2,500 4.000 25.375 161,909 237 %
139 3.583 3.333 2.000 3.000 35.296 258.712 237 %

147 4,417 4.000 3.500 4.000 23.513 270.294 237 #
167 5.%33 5.000 3.500 4.500 22.216 218.537 237 %
176 3.583 3.33%33 3,000 4,000 32.607 341,377 237 #*
188  4.417 3.667 3.500 3.500 43,786 272.936 237 ##
189 3.500 3.000 3.000 3%.000 29.928 255,960 237 #i#
193 4.083 3.000 3.500 4.500 39.723 358.164 237 %
198 3,750 3.000 3.000 3.000 28.459 249.862 237 w#
199 3.583 3.667 4.000 4,000 >24.167 204.395 237 ##
200 4.250 3.667 3.000 3.000 41.726 304,668 237
201 3.500 2.333 4,500 3.000 27.107 262.852 237 %
202 4,167 3.667 2.500 4.000 48.976 220.766 237 wi
228 3,083 2.667 3.500 3.500 20.962 205.785 237 #
229  %.667 3.000 4.000 3,500 20.827 202.040 237 %
236 3.167 2.333 2,000 3.500 19.119 180.752 236 #
278 3,750 4.000 3.000 3.500 33.177 258.676 236 %
o856 4,667 5.667 6,000 5.000 29.246 292.427 236 ¥
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4,800
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5.000
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2.800
3.600
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5,400
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3.600
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. ZDUCATION ANALYSIS

MEANS (School grade)

jon

234

.063

109
1.609

.000

L4569

156

.0C0
4,875
4,922
4,328
4,312
3.500
5.291
3.500
3.688
50437
4,281
4,844
4,766
4,438
3.828
4,844
4,259
2.969
3.125
3.781
5'234
4,109
4,297
3.156
4,141
5.781
4,141
5,041
5.9084
3.072

o
=
0

. 382
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APFENDIX E

6. EDUCATION ANALYSIS (Cont'd)
MEANS (School grede) S8 af

Item 9 10 1l Between  #Within #Jithin

6 .286 273 1.000 5.582 69.702 241 %
13 071 .182 .000 1.006 15,093 241 %
15 .036 .091 .000 3.044 32,111 241 e
18 2.0%6  2.182 1.833 45,742 419.892 241w
54 071 .000 .000 24 1.858 241 %
85 .500 364 1.167  11.359 172.115 241
37 OB 364  1.000 10.826 120.949 241 ww

104 214 .000 . 333 1.522 13.452 A stk
120 5.393%  5.545 5,500 48.662  228.041 241 %
128  5.321 5.727 167 23,926 328,057 241 %
130  4.714%  5.001 667 29,802 331.796 241 %*
131 4.821 5.364 667 26,625 233,938 41 wn
132 4,250  4.36 500 46.364 325,859 541 i
1%4 4,179 4,000 .833  31.03%8  400.737 241 %
135 3.750 4.r27 BT 240343 323,755 241 3
138 3,679  4.000 L1867 19.386 233.709 241
140 4.03%6 4.091 G667 30.731 325.844 241
147 4,893 4,636 . 000 22.168 265,056 241 #*
150  5.143  5.000 .000  21.835  217.400 241
152 4,500 5.273 L1670 19.990 231.464 241w
167  5.107 5.091 L167  30.894  203.061 241 i
171 4.464 4,727 L167 26.506  364.868 241 %
175 5.199  5.727 .333  21.147  300.936 241 %
177 5.107  5.000 500 25.844  279.020 241w
184  3.714  3.63%6 500 24,008 245,094 241w

188  3.964  3.818 .333  34,1%0  280.770 241
190 4.714 4727 .000 36,490 254,553 241  w
199  3.821  4.182 .833  19.058 275.841 241 %
209 4.3%93 4,364 .833 24,136 262,808 241 Wik
220  4.857  5.273 .000 20.687  290.213 241 %
2%8 3,929  4.000 .800  19.348  274.611 240
2h9 4,679  4.509 800  27.609  215.240 240w

252 4,42 3.909 . 000 20,864 276.034 240 *
256 4.786 4,909 .000 24.837 296.969 240 %*
263 4,607 5.000 5 .200  60.063 H2.787 240 i
267 o 5 <400 45,466 261.690 240 W
270 3.607 4,000 .600 20.3%40 - 278.800 240 %
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AFPFENDIX F

PHRELIMINARY ANALYSIOS

Sub-samples used

l. Besuval Indian-letis Male In-school

2. Beauval Metls Femaele In-school

3. Beauval Metis Male Out-school

4, Ile & la Crosse Indian-Metis Male In-school
5. Ile & la Crosse Metis Femagle In-school

6. Ile & la Crosse HMetls Male Out-school

7. Ile & la Crosse Metis Female Out-school

8. Buffalo Narrows Metis Male In-school

9. BRBuffaslo Narrows Metls Femesle TITu-school

10. Buffalo Narrows White Mgle In-school
11. Buffalo Narrows #hite Female In-school
12, Buffalo Narrows Metig Male Out-school
1%, Jeil Indian Male North

14, Jail Indian Male South

15. Jail Indian-Metis Female

16. Jail Metis Male North

17. Jelil 1Metis Male BSouth.

18, Jail %White Male

19. Jail White Female



APPENDIX G

DISCUBLSION OF INCIDENTAL RESULTE

Vocetional School

1. White 88 reported that they liked to show things
they made in class to other school pupils (185).

2. White 58 expressed more worry over meking mistakes
when reciting 1in class (206).

‘3.‘ﬁhite S8 disputed more Ifreguently that they were
glways in accord with what people said (249).

The lact finding may indicate more of a tendency towards

submission on the part of the Indlan Ss.

Northern In-0ut School

1. Out of school Ss had a hiéher mean score for the TAT
item assessing trust of society (69).

2. In school Ss agreed more frequeantly that it was
always fun to help other pupils with thelr work (189).

3. In school Ss disputed more freguently that they liked
to laugh at people who mede mistakes (247).

The lest finding may indicated latent agressidn of the
out of school Metis. This 1s counsistent with the frustration-

ageression interpretation already stated for these Ss.

]

Community Anslysis

1. Buffalo Narrows Ss disagreed most Irequently, and
Beauval Ss least frequently, that their parents often bragged
about a job they had (147).

2, Buffalo Nerrows Ss denied most frequently that they
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liked to laugh at people who made mistakes (247).
3. Beauval and Ile & la Crosse S5 agreed that 1t was
hard to understand people.
The last finding suggests that 8s from more lsolated

areas, who lack a wide range of 1nteractlonal experience,

feel less capable to Jjudge people.

Jail Analysis

1. The mean scores for the misbehavior item, from high
to low, were as follows: White, out-jail Metis, Indian, in-
jail Metis (85).

2. The mean scores for the sex item, from nigh to low,
were as follows: White, in-jail Metis, out-jall Metis,
Indizn (109).

The out-jail Metis mey misbehave more because of frus-
tration and boredom in their community. The Metis clearly

n the Indian, likely because

o

have more sexusl thoughts th

larger soclety, 1n which

ey
D

igs more typilcal of ti

(\

they live, than it is for tne reserve communlity.

Bthnic Analysis

1. White Ss disputed more repeatedly that they always

s

jeclde

Q)

agreed with wha caid. Metls Ss were near un

ct

peopl

8}

5

i\

49} .

2. Only the Metis Ss agreed that they found it hard to

gpout this statement (

understand people (252).
The uncertainty about interpersonal relations that &

meroingl percon experlences seems to be indicated for the
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