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Abstract 

The increased adult education activity in society has 

caused an increased demand for professionally prepared adult 

educators and a concern regarding their appropriate training 

requirements. These developnents led to this follow-up 

survey of the graduates of the Continuing. Education Programs, 

university of Saskatchewan, 1966 to 1980. 

'!he research problem was to investigate the professional 

roles of the graduates, to ascertain their perceived 

competency to t;:erforrn these roles, and to ascertain their 

:perceived adequacy of preparation from their graduate 

programs to J;erforrn the roles. 

A conceptual framework developed from the literature was 

used to analyze the research pcoblem. It consists of seven 

defined roles of adult educators--administration, research, 

instruction, program planning, evaluation, counselling and 

camuni ty developnent. These roles are described by 31 

requisite competencies or specific adult education work 

activities. This list of adult education work~activities was 

used to determine the specific adult education work 

activities the graduates are performing in their work and 

volunteer roles. This list was also used to determine the 
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graduates perceived current competency levels in each of the 

activities and to determine their perceived adequacy of 

preparation fran the Programs in Continuing Education to 

perform each of these activities. 

A mailed questionnaire was sent to the graduates and an 

87% response rate (N=l03) was obtained. The data were cooed 

and analysed by canputer program. The majority of the 

graduates (68%} live and work in Saskatchewan; hence the 

results and conclusions very much reflect the Saskatchewan 

adult education scene. 

Conclusions: 

1. Professional Affiliation 

The graduates as a group have divided and dual loyalties 

in terms of professional affiliation. Sane graduates 

primarily affiliate with adult education while others 

primarily affiliate with other professions--likely the 

profession of their undergraduate degree. 

2. Adult Education lM:)rk Roles and Activities 

Adult education work roles and activities fall into two 

clusters based on the proportion of graduates performing 

them. The first cluster includes program planning, instruc­

tion, administration and evaluation. Activities in this 

category are performed by approxi~ately two-thirds of the 
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graduates. The second cluster, performed by approximately 

one-third of the graduates, includes research, counselling, 

and canmunity developnent. 

3. Adult Education Volunteer Roles and Activities 

The graduates perform ·a broad range of adult education 

work activities as volunteers, serving at all levels in 

Houle's pyramid and not only at the base performing direct 

guidance and teaching of adults. 

Secondly, the pattern of work activities performed in 

volunteer roles is different fran those performed in work 

roles. 

4. Appropriateness of Graduate Professional Preparation 

The graduates are performing work activities for which 

preparation at the r~ster's and Postgraduate Diplana level is 

appropriate. These graduates can be termed adult education 

practitioners according to the Douglah and Moss model (1969) • 

5. Perceptions of Current Corrq;?etency to Perform Adult 

Education Wbrk Activities 

The graduates generally perceive themselves to be 

canpetent to perform the adult education ~rk activities. 

However, the graduates feel rrore canpetent to perform 

activities in the program planning and instruction roles, and 
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less competent to perform administration, research, 

evaluation, community development and counselling roles. 

6. Perceptions of Adequacy of Preparation to Perform Adult 

Education Wbrk Activities 

As a group, the graduates' perceptions of adequacy of 

preparation from the Programs in Continuing Education can be 

described as "adequate". HONever, it should be noted that 

some individuals perceived their preparation to be less than 

adequate, and that for some activities a considerable number 

of graduates indicated that they had received no preparation. 

7. Relationships Between Adult Education WOrk Activities 

Performed/Not Performed and Perceived Adequacy of Preparation 

No one global conclusion can be drawn to explain the 

data regarding the relationships between adult education work 

activities performed/not performed and_perceived adequacy of 

preparation. Four different patterns emerged arrongst the 

work roles and respective activities. There are those 

exhibiting no relationships (evaluation activities), those 

exhibiting positive relationships (research activities), 

those exhibiting negative relationships (administration 

activities), and finally those exhibiting a mix of positive 

relationships and no relationships (counselling, community 

development, program planning and instruction activities). 
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8. Relationships Between Perceived Competency and Perceived 

Adequacy of Preparation for Adult Education work Activities 

The graduates who perceive themselves to be competent to 

perform adult education work activities, also perceive that 

they were adequately prepared by their Program in Continuing 

Education for those activities. However, the relationships 

y,vere far fran perfect indicating that canpetency can be 

attributed not only to graduate professional preparation, but 

also to other factors such as work experience, self-study, 

inservice training/conferences/workshops and undergraduate 

preparation. 

Recamnendations for further research and implications 

for the University of Saskatchewan Programs in Continuing 

Education were made. 
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Chapter 1 

NATURE AND PtJRPCSE OF THIS STUDY 

1.1 Need for the Study 

The demand for adult education is expanding because 

society is constantly changing and becoming increasingly 

complex. Many adults recognize a need to continue their 

education as a means to adjust to t~ese changes. The scope 

of adult education has greatly expanded as new needs are met 

and as more segments of the r:or:ulation are served. The field 

of adult education now includes a variety of institutional 

forms such as residential centres, external degree ~ograms, 

clearing houses, and brokering agencies {Peters and 

Associates, 1980, p. 39). 

'Ihese developnents in adult education increase the 

demand for professionally prepared adult educators. A recent 

study by Hohman, as quoted in Knox (1980, p. 33), concludes 

that "the astonishing recent growth in continuing education 

has resulted in many practitioners having backed, fallen or 

been p..Ished into the field." His conclusion that many adult 
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·educators do not have the prof:er professional training 

suggests that the education of today's adult educator is a 

crucial issue. 

From a global perspective, the final report 6f the Third 

~rld Conference on Adult Frlucation sponsored by UNESCO, 

Tokyo, August, 1973 concludes "that the biggest challenge 

facing adult education during the 1970's will be how to 

rrobilize and train sufficient professional personnel to 

discharge the multivarious tasks involved in enabling adults 

to learn and to want to go on learning." (Charters and 

Hilton, 1978}. 

campbell discusses the Canadian situation of phenomenal 

growth in adult education. He states "the education of 

adults will expand-and at an increasing rate. But the crux 

of the matter is the role of those engaged in its provision. 

They are the adult educators. What is the extent and 

character of the training they require to better enable them 

to serve their expanding clientele?" (cami;b=ll, 1977, p. 

19). 

Whale (1978} describes the Saskatchewan adult education 

scene which requires a supply of professionally prep3.red 

adult educators. He identifies five types of organizations 

providing adult education-educational institutions, 

government, business, libraries (including museums and art 

galleries} and voluntary organizations. 
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The educational institutions include the Universities of 

Saskatchewan and Regina, Saskatchewan Government Correspon­

dence, Cooperative College and the network of 16 community 

colleges. 'lhe system of Saskatchewan Corrmuni ty Colleges is 

unique in canada and has a role to coordinate, promote and 

adrninster adult education throughout the province. As well, 

it has a mandate for adult counselling and community 

developnent (Chapnan, n.d.). 

The government departments include federal and provin­

cial departments such as Agriculture and Employment and 

Immigration. Business includes Federated Cooperatives, 

Saskatchewan Wheat Pool, and the Potash Corporation to name a 

few. Libraries, Museums and Art Galleries include the 

Western Development MUseums, Saskatchewan Public Libraries 

and many art galleries. The voluntary organizations include 

the Saskatchewan Association for Lifelong Learning and the 

Young Wbmen's Christian AsSociation to name a couple. 

Whale found that "a characteristic of adult education as 

it is practised in Saskatchewan is that a greater amount of 

personnel tXme is devoted to need identification, planning, 

coordinating, and evaluating than to direct guidance of 

learners" (p. 77). 'Ihe majority of those adult educators 

interviewed for his study were employed to P=rforrn adult 

educator functions on a full time basis. However, not all 

their titles quickly identified them as adult educators. 
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The plethora of definitions of adult education testify 

to the canplexity of the field in which today's educator must 

be prepared to ~rk. D=picting the nature of adult education 

within the collage of organizations, programs and clientele 

is a difficult task. Knowles (1980) describes adult 

education as a canplex mosaic of unrelated activities qnd 

processes which permeate almost all the established organiza-

tions in our society. Knowles states that the term adult 

education has been used in the literature with three 

different meanings: 

(1) a field of operation that encom:r:asses all the 
organized activities in which mature men and wanen 
engage for the p.lrp:>se of learning, usually under the 
auspices of an institution. 

(2) a process of self directed inquiry t.hrough 
which individuals systematically learn from their daily 
experiences and other resources in their environment. 

(3) a social movement that encom:r:asses the whole 
spectrum of mature individuals learning in infinite ways 
under innumerable auspices the many things that make 
life richer and more civilized and is dedicated to the 
improvement of the process of adult learning, the 
extension of opportunities to learn, and the advancement 
of the general level of our culture. (p.l3) 

Houle (1970) expresses his concern that often those 

responsible for directing the adult educational activities of 

universities, churches, community colleges, social service 

agencies do not see themselves as adult educators. Houle 

comments that interestingly, t.hough these people are 

obviously dealing with education and working with adults, 
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relatively few perceive themselves as adult educators. "One 

of the great challenges of the field," Houle observes, "is to 

create a sense of common identification and community among 

these leaders who will then influence the workers at the 

other levels of the pyramid" (1970, p. 112). Whether or not 

practising adult educators affiliate themselves with the 

profession of adult education is a concern that has implica­

tions for graduate professional education in adult education. 

The research in the past thirty years on the subject of 

adult educators and their professional pceparation shows the 

growing concern for its quality and awropciateness (Aker, 

1962; Bromley, 1972; Buress, 1978; carrig, 1973; Chamberlain, 

1960; Ross, 1978). All of this research has been done in the 

United States and most with adult educators at the doctoral 

level of preparation. 

In canada, during the p:iSt twenty years, graduate 

programs in adult education have been develoP=(i at the 

following institutions: University of British Columbia, 

University of Saskatchewan, Ontario Institute for Studies in 

Education, University of Guel!il, Universite de MJntreal, St. 

Francis Xavier University, Dalhousie University, Atlantic 

Institute of Education. In addition, the University of 

Alberta has a Master of Arts Degree in Community Development 

and offers some s:p:cialization in adult education at the 

Centre for Post Secondary Education. Concordia University 
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has established a B.A. in adult education, and six insti­

tutions offer certificates or diplomas in adult education 

(University of British Columbia, Concordia University, 

Universite de ~ntreal, Ontario Institute for Studies in 

Education, St. Francis Xavier University and the University 

of Saskatchewan). Other universities offering one or two 

courses in adult education are Brock University, University 

of Manitoba, University of New Brunswick, Queen's University 

and the University of Victoria (Kean, 1980). 

In 1974, White surveyed the graduates in adult education 

at the University of British Columbia to examine their 

personal, denographic and occupational profiles. In 

addition to M'lite's research there have been two other 

surveys of the graduates in adult education. In 1978 the 

Ontario Institute for Studies in Education (0. I.S.E.) 

surveyed their adult education graduates to examine their 

work situation and assess their university experience 

(Griffith and Johnson, 1978). In 1975, the University of 

Saskatchewan, ~partment of Continuing Education sent a 

questionaire to its graduates to seek opinions about their 

graduate program and how well it had met their needs 

(Abramson, 1975). These three studies are not adequate for a 

systematic. assessment of the graduates of the Continuing 

Education Programs. Fesearch is required to examine adult 

education work patterns, paid and volunteer work activities, 
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perce-ptions of competency to perform these activities and 

perceptions of adequacy of preparation from the program. As 

well, research is required to assess whether or not adult 

educators identify themselves as adult educators or relate to 

another field. 

1.2 HistoEY of the Program in Continuing Education 

At the Uhiversity of Saskatchewan 

In Saskatchewan, the Graduate Program in Continuing 

Education within the College of Education at the University 

of Saskatchewan has evolved over the r:ast twenty years. 

TOward the end of the 1950's ~;e conditions for the emergence 

of continuing education as a field of training within the 

university at the postgraduate level were satisfied. There 

was evidence of a social need based upon well established and 

socially acceptable principles. Adult education provided 

career opportunities for those completing the program and it 

had a special bo:ly of knowledge, practices and research on 

which to base its program (Kidd, 1976). 

The Center for Community Studies was established in 1957 

to "prorrote research, training and consultation in the social 

sciences, with s~ial emphasis on problems of rapid social 

change and community developnent" (Center for Community 

Studies Annual Report, 1961). It sponsored a conference of 
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administrators of adult education and extension agencies in 

1958. After the initial meeting, these agencies decided they 

wanted to continue meeting to discuss comrron needs and 

interests, and they established themselves as a Committee of 

Extension Directors. This led to identification of the need 

for t:ersonnel training. 

In 1960 the first summer school course for credit was 

offered by the University for those ~ofessionally engaged in 

adult education. In 1962 the College of Education offered an 

· introductory course--The Continuing Educator in Today' s 

Society (Abramson, n.d.). Interest in these classes led to 

student requests for a complete program (Letter, Students to 

J. Spinks, May 2, 1963). 

In 1962, a rer:ort on "Professional ~velopnent of 

Extension and .Adult Educators" was presented to the President 

of the university of Saskatchewan. It was sr:onsored by the 

Committee of Extension Directors who represented 26 public 

and ~ivate extension de:r;artments (Abramson, n.d.). The 

report recommended ~~at the University establish a graduate 

program in continuing education. In 1963 a brief from the 

Saskatchewan Association for Adult Education (S.A.A.E.) 

supporting this report and also requesting a graduate ~ogram 

in continuing education was sent to the President of the 

University. (Letter, S.A.A.E. to J. Spinks, July 12, 1963). 

After consultations with Dr. H.R. Baker, Director, Extension 
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Division; r:ean B.W. Olrrie, COllege of Graduate Studies; and 

Dean J. B. Kirkpatrick, COllege of Erlucation, Dr. P. 

Stensland, a sessional lecturer, drafted a ~oposal for the 

graduate pro;Jram and submitted it to the University in 

December of 1964. 

In 1965, the Postgraduate Diploma Program in Continuing 

Education was established within the College of Education. 

At this time a Master's Degree in Education specializing in 

Continuing Education was available for those with an 

undergraduate degree in Education. In 1967, the degree of 

Master of Continuing Education was introduced to serve the 

needs of the large numbers of students from professional 

backgrounds other than education (Abramson, n.d.). In 1978, 

the programs in Continuing Education received De:psrtmental 

status within the College of Education. The Department of 

Continuing Education at the University of Saskatchewan offers 

undergraduate courses and graduate programs leading to a 

Postgraduate Diploma in Continuing Education and two Master's 

Degrees (Master of Continuing Education and Master of 

Education in Continuing Education) • By Fall Convocation 

1980, fifteen years after the program was established, 140 

persons have graduated. 

1.3 Research Problem 

There is a need to do systematic research to investigate 
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the professional roles of adult educators trained at the 

Master 's level in C...anada and to ascertain whether or not 

their graduate programs adequately prepared them for their 

roles. Literature on the topic provides nmnerous role 

studies and lists of ideal comt:etencies and behaviours of 

adult educators trained at the p:>stgraduate level (Aker, 

1962; Burrichter and Gardner, 1976; Clamber lain, 1960; 

Charters and Hilton, 1978; Even, 1979; Rossman and Bunning, 

1978; and White, 1974). The research problem is to ascertain 

whether or not the current adult education work activities of 

the graduates of the Programs in Continuing Education at the 

University of Saskatchewan conform to the adult education 

work activities identified by the conceptual framework 

developed from the literature. Are the graduates performing 

most of these activities or do they show a different work 

pattern? Are the graduates performing these activities in a 

volunteer capacity? How competent to perform these work 

activities do the graduates perceive themselves to be? Do 

the graduates perceive themselves to have been adequately 

pre:t;ared to :p=rform these work activities? Do practising 

adult educators affiliate with the field of adult education 

or another field? 
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1.4 Objectives of the Research 

1. Tb provide demographic information about the University 

of Saskatchewan Continuing Education graduates. 

1.1 Sex and I!qe 

1.2 Education 

1.3 IDeation 

2. Tb describe the current work situation of the graduates 

in terms of: 

2.1 Number of jobs held since graduation 

2. 2 Employment State (Employed/Unemployed) and Status 

(Full-time/Part-time/Casual) 

2.3 Employment Field (Adult Education/Related to Adult 

Education/Not Related to Adult Education) 

2.4 Current employer 

2.5 Income 

3. Tb ascertain the professional affiliation of the 

graduates. 

4. Tb describe adult education work activities performed on 

the job. 

5. Tb describe adult education work activities performed by 

the graduates in volunteer roles. 

6. Tb ascertain the graduates' perceptions of their current 

competency level in each of the adult education work 

activities. 

7. Tb ascertain the graduates' perceptions of the adequacy 
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. of their graduate programs in preparing them for the 

adult education work activities. 

8. Tb ascertain the relationships between the adult 

education work activities performed and perceptions of 

adequacy of preparation to perform those activities. 

9. Tb ascertain the relationships between perceptions of 

adequacy of preparation to perform the adult education 

work activities and perceived competency level of each 

activity. 

1.5 Definitions 

For the purposes of this study the following definitions 

will apply: 

adult education work activities - specific adult education 

competencies that a professional adult educator, 

trained at the Postgraduate Diploma and Master's 

level, should be com-p=tent to perform in adult 

education roles. 

adequacy of preparation - refers to the perceived adequacy 

of the graduate ~ofessional education received in 

the Dep:trtment of Continuing Education at the 

University of Saskatchewan. 

professional adult educator - those individuals in adult 

education who by virtue of their educational 

preparation, commitment, and employment, have a 
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responsibility for practicing adult education. 

graduate professional education - the training or prepara­

tion program for professional adult educators at 

the Postgraduate Diploma, Master's and D:Jctorate 

levels. 

level of competence - refers to the respondent's current 

perception of level of competence in terms of 

knowledge and skills for each adult education work 

activity. 

program type - refers to the three ~ograms in the Department 

of Continuing Education (Postgraduate Diploma in 

Continuing Education, Master of Continuing 

Education and Master of Education in Continuing 

Education) • 

field of employment - refers to the fact graduates who are 

working may be working in the field of adult 

education, a related field or not in adult 

education. These three fields of employment are 

further defined as follows: 

1. Adult Education - the primary job 

responsibilities are adult education - the job 

involves rrore than 50% of the work time in 

adult education work activities. 

2. Related to Adult Education - the primary job 

responsibilities are something other than adult 

education. 
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- the job involves less than 50% of the work 

time in adult education activities. 

3. Not Adult Education - the job responsibilities 

have nothing to do with adult education. 

- none of the work time is s~nt doing adult 

education work activities. 

employment statuses - refers to the fact the graduates who 

are ~rking may be working full-time, part-time or 

casually. These employment statuses are furt~er 

defined as follows: 

1. FUll-time - 30 hours ~r week or rrore of 

regular work 

2. Part-time - less than 30 hours ~r week of 

regular work 

3. Casual - being called to work on demand 

(e.g., substitute teaching) 
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Chapter 2 

LITERATURE REVIEW AND DEVELOPMFNI' 

OF A CONCEPTUAL FP.AMEV;ORK 

2.1 Introduction 

Studies on role perception and role structure assisted 

in the developnent of defined roles of adult educators. 

Literature pertaining to competencies required of an adult 

educator was reviewed to better describe the specific adult 

education work activities performed and to study graduates' 

perceptions of their current competency level to perform 

these activities. In order to determine the graduates' 

perceptions of the adequacy of graduate program prep:iration 

for their professional roles and specific ¥~rk activities, 

followup studies were examined along with a review of 

existing training structures and content of adult education 

graduate programs. Finally this comprehensive literature 

review provides for a conceptual framework consisting of 

seven adult educator roles and the developnent of 31 
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corres!X'nding com~tency requisites (adult education work 

activities) • '!his fr~work is the conceptual and 

instrumental basis for the research design explained in 

Chapter 3. Figure 1 provides clarification of the plan of 

~~e literature review and developnent of the conceptual 

framework. 

2.2 Role Perception Studies 

In order to describe the occupational roles occupied by 

the graduates of t~e Continuing Education Program, literature 

pertaining to role perception studies was examined. 'Ihe 

perceived role of the adult educator has been widely studied 

in the last twenty-five years. A cross section of the 

studies illustrate certain procedures for determining 

professional roles and activities and aid in determining the 

a~ropriate type of professional preparation program, i.e., 

what roles are graduate programs preparing students for? 

From the mid-fifties to the rnid-sL"<ties numerous role 

studies were done within the Coo~rative Extension Service in 

the United States including the examination of ~~e roles of 

County Extension Agents (Schlutt, 1959; Straughn, 1964; 't\brd·, 

1964), County Extension Directors (Abdullah, 1964), and 

County Extension Su:p=rvisors, 

Extension Su~rvisors, 1960) • 

('!he Role of eoor:erative 

Schlutt (1959) concluded that 
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the chief role of the County Extension ~ent is that of an 

educator, with emphasis on leadership development, guidance 

in program development, and provision of marketing and 

consumer information. In 1962, Aker suggested the need for 

further research to identify the frequency of occurrence and 

relative importance of speqific behaviors of adult educators 

who are ~rforming in SP=Cialized roles such as teacher, 

supervisor, administrator, counsellor and researcher (Aker, 

1962). Following this suggestion there were numerous studies 

looking at the administrative and program planning roles of 

the Cooperative EXtension County Agents, Directors and 

Supervisors (Farnsworth, 1963; Wbrd, 1964). These studies 

used role theory and role consensus to examine the 

professional roles. 

Opeke (1972) studied the perceptions of the Agricultural 

Extension Representative's role in Saskatchewan. It is 

useful to briefly examine his research because some of the 

graduates from b~e Programs in Continuing Education have 

agriculture backgrounds and are functioning in these roles in 

Canada. Opeke used role theory as a means of determining, 

defining, and understanding the position of the agriculture 

representative. 

Opeke used a dyad model of role interaction to examine 

the role expectation of the agriculture representative. This 

means that the agriculture representative was the focal 
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position and was studied in relationship to one counter 

position, the Extension Aaministrator. His study was 

designed to investigate the degree of consensus on role 

definition for the position of an agriculture repcesentative. 

He used a list of 32 activities divided into three categories 

(community development activities, agricultural activities 

and adult education activities), and seven extension adminis­

trative processes. Both groups-agriculture representatives 

and extension administrators--had high consensus on community 

developnent activities. M::>re agreement was reached arrong 

sup:rvisors than arrong agricultural representatives wi~~ 

resp:ct to agricultural activities. M::>re agreement was 

reached arrong agriculture representatives than sup:rvisors 

with respect to adult education activities. The background 

data of the respondents revealed that they had their training 

in basic agriculture with no training in adult or extension 

education. However, the respondents p:rceived their roles to 

include adult education, community development and adminis­

trative functions. Opeke concluded that agriculture repre­

sentatives may need further professional preparation for the 

type of extension work that they have perceived to be their 

ideal roles. Extension administrators may have to re-examine 

the basic obiectives of Extension work, and either reorient 

and prepare extension workers for other activities they 

perceive to be important roles besides agriculture production 
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functions or to limit their commitment to agriculture 

activities. 

In 1974 Barrett studied the role of the local Adult 

Basic Education (ABE) Director in the ~rth carolina 

Community College system. Based on the researcher 's 

experience in adult educa:tion, a review of literature 

concerning Adult Basic Education, and the considerable 

judgment of sixteen experienced and highly reputable local 

and out of state adult education administrators, 53 task 

statements were develo~ as indicators of six major 

functions believed to depict the role of the local ABE 

Director. '!be six ma4or functions were r:ersonnel management, 

budget and finance, office management, professional develop­

ment, communication, and leadership and program developnent. 

Barrett defined the role of the ABE Director and 

determined the extent of consensus between the ABE Directors 

and occu:r;ants of three relevant counterp:_)sitions (Deans, 

Continuing Education Directors, Chief Learning Laboratory 

Coordinators). All of the 53 items included in the role of 

t.he local ABE Director were rated as part of their job by the 

178 resJ;Ondents. 'Ihus it was concluded that the 53 tasks 

depicted in this study represent the role of the local ABE 

Director as defined by four role defining groups. 

In 1976 Fancher undertook a study designed to identify 

and compare concepts of the actual and ideal role functions 
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of the Continuing Education Specialist p:>sition at the 

University of Missouri. 'Ihese concepts were provided by 

Continuing Education Specialists themselves, area directors 

of the Extension Division, and selected faculty members of -

the University having extension related resp:>nsibilities. 

Fifty statements of role ~ction were determined. 'Ihe 

combined groups identified the top three statements as being 

rrost exemplary of what SJ?=Cialists actually do. They were: 

(a) assess educational needs 

(b) function as contact persons in cases of independent 

study, extension credit courses and nontraditional programs 

(c) keep the directors sufficiently informed of 

educational programs to assist in cornm..Inicating with 

Extension Councils and appropriate groups. 

Ragsdale ( 1978} studied the role of the Staff 

Development Trainer in organizations. Data were drawn from 

nineteen longterm care facilities in Texas, each having one 

person designated for each of three positions--administrator, 

director of nursing, and trainer. Ragsdale examined the 

differences in perception of the role of Staff Development 

Trainer by ~~ese three professional groups (all coworkers). 

She concluded that this role needs further clarification and 

definition owing to the multiple sources of role ambiguity. 

There was sufficient consensus to delineate twenty generally 

accepted areas of functions for the trainer such as develop 
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training and orientation, ~lement institutional goals, show 

skill in group facilitation of learning and skill in 

management of educational activities. 

M:ore (1979) investigated the emerging role of State 

Directors of Adult Eduction. He conducted a mail survey of 

50 State Directors of Adult Education. He found their 

resp:>nsibilities could be grouped into eight categories­

administration, planning, coordinating, evaluating, funding, 

public relations, technical assistance and research for a 

variety of adult education organizations. 

weber (1980) in his investigation of professional roles 

of conference coordinators in University Residential 

Continuing Education throughout the United States developed a 

framework for constructing roles from the literature. Three 

major role concepts were developed: the lcgistical role 

which referred to the mechanical aspects and physical set up 

requirements of the conference, the administrative role which 

referred to the management and implementation of conference 

plans; and the program developnent role, which referred to 

the design of learning process and evaluation resp:>nsi.­

bilities of conference coordinators. weber concluded that 

conference coordinators t:erform primarily logistical and 

administrative roles and infrequently perform the program 

development role. 

This literature review demonstrates the variety of roles 
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occupied by adult educators. Job titles of the adult 

educators examined included County Extension Agent, ABE 

Instructor, Staff ~velopnent Trainer, Conference 

Coordinator, and State Director. 

Many of these p::>sitions are administrative roles which 

include personnel management, office management, budget and 

financial control, coordination and supervision. Other roles 

are instruction (which includes leadership developnent, 

information, comnunication and technical assistance) , pro;;ram 

planning, evaluation, community developnent, research, 

counselling {which includes information), marketing/public 

relations and professional development. 

This literature review also suggested various techniques 

for developing a methcrlology for identifying roles. Once 

roles are identified, corn:r;:etency requirements can be 

determined. 

2.3 Role Structure in Adult Education 

Educators of adults may be classified in terms of basic 

roles they perform. Three models describing role structure 

were examined: HOule's ~ramid (1970, p. 112), Houle's four 

levels of o~rational leadership {1970, p. 114) and the 

Douglah and Moss (1969) model linking professional roles to 
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the field of study. '!his literature was useful to this 

research to determine where the graduates are working within 

the role structure and if they have received the appropriate 

training. 

Houle (1970) described the pattern of adult education 

roles by a pyramid of three different levels which blend into 

one another, making clear differentiation arrong them 

difficult. The base comprises adult education volunteers and 

paraprofessionals. Most adult education agencies make use of 

volunteers or paraprofessionals. In the middle level are 

those whose adult education service is part of their regular 

job (e.g., specialists in the professions). At the apex of 

the pyramid is the much smaller group of those who intend to 

spend their lifetime as specialists in adult education (e.g., 

directors of adult education activities of community colleges 

and government departments) • "Interestingly, these persons 

are obviously dealing with education and are working with 

adults, yet very few of them perceive themselves as adult 

educators" (Houle, 1970, p.ll2) • Houle added that one of the 

greatest challenges of the field is to create a sense of 

identity arrong those leaders who will t.hen influence the 

workers at other levels of the pyramid. Campbell (1977) 

commented on Houle's typology by stating t~at: 

Field observation and varieties of official 
data indicate that the number at each level is 
increasing rapidly, though not necessarily in a 
balanced fashion, that there is some rrobili ty oot.h 
ul_:Mard. and downward within the P{ramid, that 
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volunteers and parttime persons intrigued with the 
scope of adult education often take up fulltime 
work in it and that successful specialists within 
the field often graduate to senior p::>si tions 
outside of it. (p.39) 

Houle (1970) identified four levels of operational 

leadership and specifically stated the expertise required in 

each level. The four levels are: 

1. 'Ihe guidance of learners which concerns the 
majority of volunteers, instructors and parttimers. 
It requires two forms of expertise: the mastery of 
the content of a subject area and/or the mastery of 
instructional techniques based on adult education 
principles. 

2. The design and prorrotion of programs. This 
requires the ability to apply basic theory to the 
building of sequential learning activities for 
adults, a knowledge of the awlication of this 
theory in specific settings and t..he capacity to 
give direction to a major segment of an educational 
program. 

3. The administration of programs. This 
requires skills in budgeting, organizing, control­
ling, staffing, and interpreting the agency 
function to the :pJblic. · 

4. 'Ihe advancement of adult education as a 
field of study which involves academic specialists 
whose task is research, writing, training leaders, 
and developing a framework for the coordination of 
community efforts in adult education. (p. 113) 

Douglah and Moss (1969) proposed a model linking profes-

sional roles to the field of study. The delineation of roles 

is based on the manner and extent to which an occupant of a 

position utilizes the content of the field in the execution 

of his role. Essentially this content can be utilized in 

four ways: it can be researched, taught, directly a:r:+>lied, 

or indirectly ag;>lied. Figure 2 outlines the professional 

roles associated with each of these: 



Manner of Utilization 
of the Content 
of the Field 

1. Research 
2. Teach 

3. Apply directly 

4. Apply indirectly 
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Professional Role 

Researcher 
Prof. of Adult Education 

Administrator 
Counsellor 
Consultant 
Planner, organizer 
coordinator of adult 
education programs 

Teacher of adults 

Professional Preparation 

Doctorate in Adult Education 

Master or Doctorate in Adult 
Education 

Primary--Appropriate level 
of tra1ning in subject to be 
taught 
Secondary--Pre-service or 
1nservice training in adult 
education 

Fig. 2. Professional roles in the field of adult education 
From "Adult Education as a Field of Study and its I.rnplications for the 

· Pret:aration of Adult Educators", M. r:nuglah and G. t-bss, Adult Education, 
1969, xix (2), 127-134. 

The roles of researcher and professor can be classified 

as an adult education scholar best prepared at the doctorate 

level. 'lbe professional roles associated with a;plying 

content directly are administrator, counsellor, consultant, 

planner, and organizer. These roles, classified as the adult 

education practitioner, are best prepared for at the master's 

or doctorate level. Applying content indirectly is performed 

by the teacher of adults who uses the content of adult 

education to facilitate the teaching of another subject 
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matter. Ibuglah and M:>ss suggest that p:rsons utilizing 

adult education in the first three ways constitute the 

professional adult educators, while those who apply it 

indirectly are rrore legitimately members of another 

professional group. These latter individuals are best 

prep:tred at the a~:=Propriate level for the subject being 

taught with some preservice or inservice training in adult 

education. 

All three models described the role structure in adult 

education. · All models identified the largest group of adult 

educators as being comprised of volunteer, paraprofessional, 

and part-time adult educators. They are usually involved in 

the teaching and guidance of adults. They require expertise 

in the subject area taught, as well as training in adult 

education. Preservice and inservice training are usually 

adequate for these adult educators. The next largest group 

are those whose adult education responsibilities are part of 

their iobs. Many have found themselves professionally 

responsible for adult learning without having training 

directly related to adult education. These individuals are 

usually specialists in the professions. Usually they have 

undergraduate degrees from other professions and have 

training at the master • s level in adult education. The next 

component are those who plan and administer programs and 

counsel in adult education, such as Community College 
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Prograrmners, Coordinators and Principals. Training at the 

master's level is appro~iate for these adult educators. The 

smallest comp:>nent are those who are involved in adult 

education research and the training of professional adult 

educators. This requires training at the doctorate level in 

adult education. It is imp:)rtant to remember there are no 

distinct lines between the various components describing the 

roles, and similarily, training requirements are not 

distinct. 

2. 4 SUmnary and Development of the Defined Foles 

In summation, the roles that adult educators perform, as 

identified in the role perception s~udies, can be organized 

into a hierarchy or pyramid. The base is canpr ised of 

volunteers, paraprofessionals and :part-timers who are 

involved in the direct guidance of learners. Usually they 

are teachers, tutors, lecturers, counsellors or advisors. 

Their primary professional preparation is in the subject 

matter to be taught. However, some inservice or preservice 

education in adult education is necessary. Those in the 

middle of the P¥ramid are involved in design, promotion and 

administration of adult education. Usually they are 

administrators, counsellors, consultants and planners of 

adult education. These adult educators require professional 

preparation at the master's or doctorate level. At the top 
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of the pyramid are the specialists in adult education who are 

involved in the advancement of adult education as a field. 

They are researchers and professors who require professional 

preparation at the doctorate level. 

Six of the roles--administration, research, instruction, 

program planning, evaluation and counselling-identified from 

the role perception studies fit very well into the pyramid 

concept. Professional development has two meanings in adult 

education. It is a personal responsibility characteristic of 

all professions. BaNever, in adult education, it is also a 

work area. It can be incorporated into the roles-adnlinis­

tration, program planning, instruction and evaluation. 

Corrnnunity developnent appears to be a role performed by sane 

adult educators, but was not identified as such by the adult 

educators who devised these rrodels. Marketing and p.1blic 

relations are roles included in administration and program 

planning. 'Ihese rrodels predict that the majority of 

graduates of t..Y)e Continuing Education program perform 

administration and program developnent roles. To further 

develop the conceptual framework, the six roles--administra­

tion, research, instruction, program planning, evaluation and 

counselling-that fit into the pyramid scheme, and the 

community development role, will comprise the defined roles 

of adult educators. Conmun,ity develor;rnent is included 

because: 



30 

(1) The University of Saskatchewan Continuing Education 

Program offers Cbmmunity Development Courses. 

(2) Several role studies refer to this function of an 

adult educator. 

Figure 3 provides the overview of how the seven roles of 

adult educators were defined. 

The roles of adult educators have been defined and the 

next step in terms of the conceptual framework is the 

identification of the requisite competencies to peform these 

roles. It is useful to examine the literature in the area of 

corm;:etencies, behaviors and beliefs of adult educators 

necessary to perform their roles. 

2.5 Attributes, Beliefs, Behaviors and Competencies 

of Adult Educators 

There are extensive lists of attributes, beliefs, essen­

tial behaviors, qualities, knowledge and skills of adult 

educators. The nost prominent analyses are those of 

Chamberlain (1960) and Aker- (1962) who did their research 

with doctorate and larqely senior administrative adult 

educators. Carrig, in a 1973 dissertation, identified 

beliefs that holders of doctorates in adult education judged 

to be iTTIJ;Ortant to the professional adult educator. Fossman 

and Bunning (1978) in their Delphi study, attempted to assess 
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the knowledge and skills which would be needed by adult 

educators of the future in successfully fulfilling their 

roles. They sampled university professors in their research. 

Even (1979) sampled practising adult educators to determine 

areas of knowledge, attitudes, and skills which they believed 

would help them to work mo~e effectively with people on many 

levels and in many situations. Burrichter and Gardner (1976) 

developed a Staff Development Mbdel for adult educators at 

the "grassroots" level which also provides a list of 

essential com~tencies. A description of each of these 

studies follows. 

Chamberlain's (1960: 78-83) study ranked responses to 

forty-five statements of personal objectives each beginning 

with the Ji'lrase, "The successful professional adult educator 

has an understanding •••• " '!he obiectives incorp:::>rated 

statements of characteristics (e.g., "he has an op:n mind; is 

himself learning") , competencies (e.g., "can communicate 

effectively"), and beliefs (e.g., "he believes in freedom of 

thought and expression"). '!he top ranked statements are 

located in Appendix A. Chamberlain's statements contributed 

to developing the competencies for the program planning, 

instruction and counselling roles in this study. 

Aker, sampling doctorates and doctoral graduate students 

in adult education, derived a list of 410 objectives, 

competencies and behaviors of adult educators of which 23 
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"essential behaviors" of the adult educator were assumed to 

be observable and measureable (Appendix B) • These behaviors 

are judged to be adequate criteria for determining the 

achievement of educational objectives of graduate study in 

adult education. These statements embraced op:?rational 

behaviors as well as ~lied statements of competencies and 

beliefs. Aker 's research was used in this study to determine 

the specific competencies required to ~rform t.he seven 

roles-r:articularly those in the areas of counselling, 

program planning, evaluation and instruction. 

Carrig (1973) identified 47 beliefs b~at adult educators 

trained at the doctorate level judged to be bnportant to the 

professional. The subjects ranked the degree of imJ;ortance 

of those beliefs. Carrig concluded that those findings 

suggested "in a forceful manner that the acquisition of 

attitudes, beliefs and values should be an integral part of 

any program of graduate study in adult education" (p 181). 

Carrig's beliefs were used in this study to understand the 

beliefs underlying competencies for instruction, program 

planning, evaluation and community development roles. 

Rossman and Bunning (1978) in their Delphi study derived 

a list of 101 knowledge and skills that future adult 

educators VOild need to successfully fulfill their roles. 

The higher rated skills and knowledge were found to fall into 

six general categories as follows: 
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1. '!he Adult Educator 

Statements included here were those which related 

to the adult educator's personal development and 

attitudes. 

2. '!he Field of Adult Education 

This category included statements which were 

directed toward knowledge and skills valuable to the 

field of education itself, including an understanding 

of and influence on its scope, goals, functions and 

trends. 

3. The Adult Learner 

Skills and knowledge placed in this category dealt 

with an understanding of the adult learner including 

making and maintaining contact and providing the 

guidance and leadership. 

4. The Adult Education Environment 

Categorized here were statements aimed at 

~oviding the adult educator with the skills and 

knowledge necessary to deal effectively with groups 

and factors that interact with the adult education 

process. 

5. Adult Education Programming 

Skills and knowledge here dealt with the planning, 

designing, and bnplementation of educational 

experiences. Also included were certain aspects of 
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~ogramming such as staffing, resource development, 

and administrative functions. 

6. The Adult Education Process 

Statements of knowledge and skills listed here 

were those that dealt with the process of adult 

education as it directly relates to the learner. 

These included effective use of met.l-lods, techniques 

and devices; how adults learn and change; and of 

process evaluation. 

The Rossman and Bunning knowledge and skill statements 

contributed to defining competencies for instruction, ~ogram 

planning, administration, and evaluation roles. 

Even (1979) identified 63 areas of knowledge, attitudes 

and skills which practising adult educators believed would 

help them to work more effectively with people. The needs 

were judged to be :r;:art of .the counselling process. She 

·states that much of t.l-le knowledge, skills and attitudes 

identified are not being provided in graduate adult education 

programs and could represent needs brought about by the ever 

changing social milieu of adult education. She suggests the 

use of a pJtentially useful label which intertnlates 

counselling expertise into adult education terminology. The 

term is "inter:p=rsonal expertise" and is based upJn the 

assumptions, philoso:P'lies, and processes of the field of 

adult education. The skills and knowledge identified were 



36 

placed in the following three categories: 

1. Personal Expertise to Increase One's Own 

Effectiveness 

2. Expertise to Wbrk Mbre Effectively with Individuals 

and Groups 

3. Expertise to Wbrk ~re Effectively with Organizations 

"'n'le study has dem:::mstrated a desire for depth, breadth, 

and a higher level of inter:p=rsonal expertise anong adult 

educators. 'Ihe needs are evolving, and graduate programs 

should be reassessed to determine whether they are meeting 

these needs" (Even, 1979, p. 120). Even's research helped 

to determine the counselling competencies. 

'Ihe Burrichter and Gardner rrodel is aimed at adult 

educators who had not benefited from training for adult 

education prior to involvement. It consists of five broad 

areas, 10 key statements considered essential for staff 

training and 59 indicator statements. The five broad areas 

are (1) interpersonal relationships, (2) instructional 

skills, (3) curriculum design, (4) perspectives of adult 

training, and (5) community development. These statements 

contributed competencies for the counselling, instruction and 

community development roles. 

The literature in this area demonstrates that research 

has been done mostly with professional adult educators 

trained at the doctorate level. The lists of competencies, 
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beliefs, behaviors are very long. '!hey describe t.~e 

competencies, behaviors and beliefs required to ~rform the 

roles of adult educators as described in t~e role perception 

studies. Also, they are useful in determining the specific 

requirements of a graduate program in education. 

2.6 Training Structures in Adult Education 

2.6.1 History of Adult Education 

Adult education is a relatively new discipline. '!he 

first department of adult education was established in the 

United States at COlumbia University in 1930. At intervals 

thereafter similar programs were established at other 

universities in the United States. In Canada the University 

of British COlumbia became the first university to establish 

a full program of graduate studies in adult education in 1961 

and the fiftieth university in North America to do so 

(Jensen, et al., 1964, p.76). In Canada during the sixties 

and seventies a number of graduate programs were established 

(Moss, 1980) : 

1960; the University of Guelph's M.S. in Extension 

Education 

1965; ~~e Ontario Institute for Studies in Education 

master's and doctorate progr~ 

1965; the University of Saskatchewan's master's and 

postgraduate diploma programs 



38 

1968; the University of Alberta's M.A. in Community 

Developnent 

1969; the Universi te de rvDntreal master 1 s and doctorate 

programs in adrogQJie (the only French language program) 

1970; St. Francis Xavier 1 s master's and p::>stgraduate 

diplana programs 

1974; Dalhousie University's masters program 

1977; University of Alberta, Centre for Post Secondary 

Studies, graduate diploma 

Verner as rep::>rted in Kidd and Selman (1978) stated that well 

over 100 universities and colleges in North America purport 

to offer graduate professional education in adult education. 

This rapid growth prompted Verner to be concerned about the 

quality of graduate training. He was concerned that the 

older established universities were unable to supply the 

faculty required for the increasing ntnnber of programs. 

Verner was also concerned about the inclusion of adult 

education in Schools of Education, with the consequent 

separation of such parts of the field as agricultural 

extension or public health. As well, it could be viewed as 

an extension of pedagogy, rather than as a distinct subject 

with its own unique bod.y of knowledge and practice. There is 

considerable debate over where in the university ~~e adult 

education training function should be placed. Those who 

agree with Verner add that its location in Schools of 
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Education make it less accessible to students in other 

professions. '!hey add that preparation to be an adult 

educator may be stifled being a minority in schools of 

education. Others argue that this is the obvious place 

because education is education regardless of level (Campbell, 

1977, pp. 93-94). 

2.6.2 Content of Graduate Programs 

What is ar:propriate content for graduate programs in 

Adult Education? Elsdon, as repJrted in Cam};bell (1977) , 

states adult education leadership today declares: 

••• that there is a single body of knowledge­
existing and required--that is appropriate for the 
training and professional developnent for adult 
educators. That (adult educators) would stand to 
gain personally from engaging in its study 
together, and that such joint studies 'NOuld, in 
turn, assist in the creation of a coherent and 
recognized profession. (p. 71) 

Adult education has been described as an emerging field of 

study which draws much of its substance from the social 

sciences and which is in the process of establishing a theory 

base within itself. 'nle great extent of that theory has 

encouraged Cam!Dell to state "adult education a};Pears to be 

surfacing as a unique entity from the social sciences, 

notably from sociology and psychology, as those disciplines 

themselves emerged from the parent field of philosophy four 

decades ago" (p. 72) • The general nature of the field today 
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is outlined by Verner (1970) \'lho depicts adult education as a 

unique l:x:x:ly of knowledge derived from research in adult 

learning, adult motivation to learn, the evaluation of adult 

learning, dynamics of group learning, adult development, the 

history of adult education as a social movement, the unique 

patterns for the organization and management of the learning 

process as it is aJ;.Plied to adults. Adult education has 

became a field of study through the formulation of principles 

and generalizations from practice and the borrowing and 

reformulation of knowledge fran other disciplines. Those who 

have pioneered the translation of the insights and under­

standings from other disciplines to adult education purposes 

are E. L. Thorndike, c. 0. Houle, T. Kuly, P. H. Sheats, H. 

c. Wiltshire, c. Verner, M. s. Knowles and R. Hcx;gart 

(campbell, 1977 p. 73). 

What constitutes an appro~iate basic curriculum in a 

program of training for adult educators? The basic elements 

include the history of adult education, psychology and 

sociology of adult learning, the philosoy;ilies of adult 

education and the design of adult education (Houle, 1957, H?· 

40-42). There is considerable controversy in the literature 

about specialization versus generalization. As adult 

education becomes large and complex, sp:cialization may 

become essential. Camr±>ell (1977, p. 79) suggests speciali­

zation by function of the practitioner may offer greater 
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efficiency. Five such functions-administration, teaching, 

program development, research/evaluation and counselling are 

identified. Campbell describes professional training as "the 

process of deepening a knowledge, grounded in theory, 

connected to and illuminated by ext;:erience" (p. 79). Ideally 

it ought to aim beyond the level of understanding and skill 

of the adult educator, to growth as a person. campbell's 

observation of the field, and his review of the literature, 

lend support to a model of curriculum in training for adult 

education. Also included are examples from a number of 

universities showing how these elements have been 

reconstituted and integrated into courses. campbell's model 

comprises six major elements-(!) 'n1e Adult I.earner: 'Ihe 

Psychological Context, (2) The Adult ~arner: 'Ihe 

Sociological Context, (3) Adult Education: The Philosophical 

Context, (4) Adult Education: Methods and Resources, (5) 

Adult Education Systems: Organization and Administration, 

and (6) Adult Education: Provision to a Particular 

Clientele ;Environment. He concludes that t..he training 

experience ought to aim at the acquisition of skills, t..he 

development of an understanding of the field based on theory 

and the :p=rsonal growth of the adult educator. 

2.6.3 The tmiversity of Saskatchewan's Graduate Program 

The D:partment of Continuing Education offers under-
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graduate courses and graduate programs leading to a Post­

graduate Diploma in Continuing Education and tw::> Master's 

Degrees (Master of Continuing Education and Master of 

Education in Continuing Education) • Courses are offered in 

areas which include adult learning, program planning, 

evaluation, adult counselling, cormnunity developnent, 

comparative continuing education, adult basic education, 

group processes, research, and the history and philosophy of 

continuing education. 

The objectives of the Continuing Education Program as 

described in the "Graduate Studies in Continuing Education" 

booklet (n.d.) are: 

1. 'lb provide preparation at the !X'Stgraduate 

level for those poople engaged in, or equipping 

themselves for, teaching adults, working in 

community development, or administering 

programs concerned with changing adult behavior 

through learning processes. 

2. 'lb provide a basic theoretical background in 

continuing education to guide the students in 

selecting the rrost appropriate methods of 

working with adult learners. 

3. Tb assist the student to develop the necessary 

skills required to become a successful adult 

educator. 
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4. 'Ib develop student competence in conducting, 

interpreting, and a:r;plying research so as to 

contribute to the growth of the pcofession. 

5. 'Ib develop in students a national and/or inter­

national perspective in adult education and· its 

relationship to the society which supports it. 

2.7 Fbllow-up Studies of Graduates in Adult Education 

Very few follow-up studies have been done of graduates 

in adult education. ~1 and Parsons (1973) , 'White (1974) 

and Griffith and Johnson (1978) are the three sources deemed 

most appropriate for this literature review. 

Nbel and Parsons (1973) undertook an evaluation study to 

determine if doctorate graduates of the Department of Adult 

and Cbmmunity Education at North carolina State University 

who p::rform different professional roles, have different 

- perceptions of the relevance of the Department's educational 

objectives. Of the 84 individuals surveyed, 45 were 

administrators, 25 were program development specialists and 

14 were teachers/researchers. '!he results indicated that 

professional responsibility was associated with the 

graduate's evaluation of the relevance of the Department's 

objectives. Teachers or researchers gave the research 

objective higher ratings of relevance. Program development 

specialists and administrators emphasized the relevance of an 
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understanding of adult education as a process of social 

change and the objectives stressing professional skills 

needed by the practitioner. 

White (1974) undertook a follow-up study of the 

graduates of the Programs in Adult Education at the Univer­

sity of British Columbia. The purpose of White's study was 

to describe the graduates demJgra:P'lic and occupational 

profile, to identify their career patterns and occupation 

changes since graduating, to describe their present occupa­

tional activities and to determine their perceptions of the 

adequacy of their training in adult education. An occupa­

tional activities list of 14 items (Appendix C) was used to 

identify the resp::>ndents' occupational activities, t~e 

adequacy of their preparation for these activities, and their 

training needs. The occupational activities to which the 

total respondent group reported devoting the most time in 

order are: instructing adults, counselling adults, 

establishing and maintaining interpersonal relationships, 

planning and developing adult education programs, and 

continuing their education. The total group devoted least 

time to determining community needs and programming mass 

media programs. A p::>sitive relationship existed between 

their perceptions of their training needs and the adequacy of 

their preparation for adult education occupational 

activities. No relationship existed between the occupational 
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activities respondents performed and their perception of the 

adequacy of their preparation for those activities. Also, no 

relationship existed between the occup:ttional activities 

respondents performed and their perceptions of their learning 

needs for those activities. The respondents were employed 

rrostly by educational institutions (university, technical 

school, corrmunity college, p.lblic school), government, health 

and volunteer agencies. 'White concluded that the profes­

sional training in adult education prepared ~he graduates to 

perform a wide variety of professional roles. 

White's research did not include a description of the 

courses or content of the University of British Columbia 

Program, hence simple comparisons between the occur:ational 

activities and courses could not be made. White's occupa­

tional activities list was developed by reviewing previous 

studies of competencies, functions and behaviors of adult 

educators for comrron behavioral terms and consulting with 

several adult educators and colleagues. "The resulting list 

satisfied two main criteria: it was broad in scope and it 

was relevant to the occu:p3tion in which the resr:onding 

graduates were. likely to be involved" (p. 58). The list was 

not developed by the supporting literature in the research 

reports, hence it is difficult to assess where and how the 14 

items were derived. 

In 1978 the Ontario Institute for Studies in Education 
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(O.I.S.E.) surveyed the graduates of the Department of Adult 

Education to determine where they had gone, what they were 

doing and their educational experience while attending 

0. I.S.E. (Griffith and Johnson, 1978). CNer half t.he 

resp:>ndents were employed by educational institutions 

(community colleges and universities) with others involved in 

a variety of government, professional, religious, health and 

business organizations. Two percent were unemployed and 15% 

were self-employed. '!he graduates were asked to outline the 

three major activities in which they were currently involved 

in their employment. Twenty-one major activities were 

obtained. These major activities centered around the areas 

of administration, teaching, program planning and coun­

selling. A comprehensive list of nineteen adult education 

courses are described in the study. It includes all the 

courses wi t.li similar titles as those offered at the 

University of Saskatchewan. 0. I.S.E. does not offer an 

adminstration class. From the data gathered on ways in which 

experience in the Adult Education Department prepared 

graduates for their employment, it appears that their 

experience in the Department did provide them with the 

knowledge, skills and attitudes needed for these major 

activities with the exception of administration. 
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2.8 Development of the Requisite Cbmpetencies 

The literature on competencies and behaviors of 

professional adult educators, content of graduate programs, 

and the follow-up studies are the sources of the identifi­

cation of the requisite competencies (or adult education work 

activities) for the defined roles. 

Four requisite competencies (adult education work 

activities) were identified under the administration role. 

Aker (1962) and Chamberlain (1960) both had statements in 

· their lists similar to the "formulate policy." Possman and 

Bunning's (1978) fifth category contained a statement sj~ilar 

to "guide direction of programs". White's study (1974) 

contained t'WO statements regarding hiring and supervising 

personnel, hence "manage personnel". "Prep3re and/or control 

budgets" was decided ur:on after consultation with the faculty 

in the Department of Continuing Education. 

The research role was described by competencies derived 

from White (1974) and Aker (1962). '!he four requisite 

competencies are (1) conduct research, (2) apply research, 

(3) communicate research, and (4) write research reports. 

A number of studies pointed to the requisite 

comt,:etenc ies in the instruction role-p:trticular ly Rossman 

and Bunning (1978) and Aker (1962). Chamberlain (1960) and 

White ( 1964) also provide statements of instructional 

competencies. 'llle initial competencies were (1) assess 
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learning needs, (2) establish a learning environment (3) use 

instructional methods, (4) develop instructional materials. 

The last competency, "assist instructors", was added after 

the pilot test revealed it to be another instruction activity 

performed on the job. 

The program planning ~ole basically is described by the 

steps in the program pl~ing process-identify needs, 

develop objectives, identify resources, identify learning 

activities, develop a plan of action and implement the 

program. Aker (1962) , Cllarnberlain (1960), Rossman and 

Bunning (1978) and White (1974) provide similar statements. 

The evaluation category is an extension in same ways of 

the program planning process--although it would also include 

evaluation of ~ejects, organizations, instruction and self. 

It includes develop evaluation designs, Lmplement evaluation, 

write evaluation reports, and interpret and use evaluation 

results. 

The counselling role was limited to counselling adults 

in career and education matters. Even (1978) and White 

{1974) both discussed counselling individuals and groups as 

adult education requisite canpetencies. The activities 

"assemble information" and "provide referral" were determined 

basic functions of an adult education counsellor by an expert 

in the field, a counsellor at a ca:nmunity college who also 

taught a graduate level adult counselling class. 
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The community developnent role is described by 

activities of the community development process--help groups 

to identify community needs, develop camm..tnity plans, 

identify resources and ~lement the plans. The activities 

in the community developnent category were approved by a 

community development ~of~ssor at the University of Saskat­

chewan. 

2. 9 CNerview of th,e Conca;>tual Framework 

The conceptual framework, developed from the literature 

and experts in the field, describes the roles and 

corresponding competency requisites for professional adult 

educators trained at the Master 's and Postgraduate Diploma 

(PGD) level. '!he conceptual framework consists of seven 

major roles--Administration, Research, Instruction, Program 

Planning, EValuation, Counselling and Community Development 

and 31 specific adult education work activities. An overview 

of the developnent of the conceptual framework can be seen in 

Figure 4. The requisite competencies (work activities) of 

the conceptual framework appear in Appendix D. 



Role Perception 
Studies ~ 
(Opeke (1972, 
Barrett (1974)) -· 

Houle's Pyramid 
(1970) 

Role Structure 

4. Advancement of Adult 
Education as a Field 

Researcher 
Teacher (Professorl 

Administrator 
3. Administration of Program Counsellor 
2. Design, Prarotion of Program Consultant 

Planner, Organizer 
Coordinator 

1. Direct guidance of Learners Teacher of Adults 

Houle's Levels of Operational 
Leadership (1970) 

lbug lah and M::>ss 's 
Professional Roles 
(1969) 

Roles of Adult Educators (PGD and Master Level) 
1. Administrat1on 
2. Instruction 
3. Program Planning 
4. Research 
5. Evaluation 

Training 

Doctorate 

Master or 
Doctorate 

Preservice or 
inservice 
training in 
adult education 

Professional 
Preparation 

I 
6. Crnmunity Developrent , 

"""-----------------------------------------~7. Counselling 
- "'-/ -

Competency Studies 
(Chamberlain (1960), Aker (1962) ••• 

Training Structure 
General 
Specific (U. of S.) 

Followup Studies 
(White (1974), Noel & 
Parsons (1973), Griffith 
& Johnson (1978) I 

-····-··-······-· .. ·····-------------------~----~----- _________________ __j 

~isite Competencies (31) to Perform Defined Roles (see Appendix E) 
1. Formulate Policies 

31. Implement the Plans 

Figure 4: OVERVIEW: Literature Review and Developnent of the Conceptual Framework 
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Chapter 3 

METHOOOLCGY 

3.1 Research Design 

This research is described as nonexperimental descrip­

tive research. The research problem, as described in Chapter 

One, was identified after critical examination of relevant 

literature and research in the field and discussions wi t.h 

other researchers in the Department of Continuing Education, 

University of Saskatchewan. 'Ib obtain the information to 

fulfill the objectives of this study, descriptive data were 

needed. Survey research was chosen as the technique because 

it can describe the current situation in a p3rticular area of 

interest. A mailed questionnaire was selected as the 

appropriate method of data collection. 

The data for the research were collected as part of a 

descriptive study designed to provide information about the 

graduates from the Department of Continuing Education. 
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3.2 Population 

The study's I=Op.llation consisted of all ~rsons who were 

awarded Postgraduate Diplomas, Master of Education in 

Continuing Education and Master of Continuing Education 

Degrees at the University of Saskatchewan from 1966 to 1980. 

The list of graduates was_ compiled from the Convocation 

Programs. Of these 140 graduates, 93 name and address labels 

were obtained from the Alumni Office of the University of 

Saskatchewan. An additional 32 addresses were obtained from 

the university records, tele};hone books, or provided by 

faculty in the Dei;artment of Continuing Education. Two 

graduates were known to have died. Addresses were thus 

available for 125 graduates. 

3.3 Developing the Instrument 

A written questionnaire was designed by the author after 

reviewing other structured survey instruments used in similar 

studies (Aker, 1962; Bromley, 1972; Buress, 1978; carrig, 

1973; Chamberlain, 1960; Powers, 1980; Ross, 1978; White, 

197 4) • Perusal of these instruments gave the author a 

general understanding of the type of survey instrument used 

in previous related research. 

Literature discussing design of questionnaires was also 

examined. Dillman {1978) was used extensively with specific 

suggestions regarding question structure, writing questions, 
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implementing mail surveys, writing covering letters and 

follow-ups. 1\bss (1979) was used for suggestions regarding 

question wording and p.ltting the questionnaire tcx::;ether. 

Similar material in Kerlinger (1973), Payne (1973), Backstrom 

and Hursch (1974) , arid IDng, Hiemstra and Associates (1980) 

was consul ted. 

The questionnaire was composed of five sections. The 

first section-Background-asked for the location of work-

place and education completed since graduation from the 

program. The second section-Adult Frlucation WJrk Activities 

--is the crux of the research. The conceptual framework--

the list of adult education VIOrk roles and activities 

(App:ndix D) -was incorp:>rated into a chart which was used in 

obtaining measures of four variables. Firstly the graduates 

were asked to check the specific adult education activities 

they p:rform in their work roles. Second, they were asked to 

check the specific activities they perform in volunteer 

roles. Third, they were asked to rate their p:rceived 

current level of competency to perform each activity on a 

five point scale: 

1 2 
(I cannot perform 
I would need help 
to perform) 

3 
(average I 
could learn 
to do better) 

4 5 
(I can 

y;erform well 
enough to 

teach others} 
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Finally the graduates were asked to use a six point scale to 

rate the perceived adequacy of their preparation to perform 

adult education work activities in the Program in Continuing 

Education: 

0 1 2 . 
Had No Not Slightly 
Preparation Adequate Adequate 

3 4 5 
Adequate Moderately Highly 

Adequate Adequate 

The third section of the questionnaire-Professional 

Affiliation-consisted of bvo imp::>rtant questions-"What is 

your primary professional affiliation?" and "\.vhat is your 

secondary professional affiliation if any?" Three response 

categories were provided: N:>ne, Adult Education and Other 

Field. 

The fourth section-Employment Information--included a 

chart for listing detailed information about past. and present 

jobs. As well, specific questions were asked regarding 

current employment status, income and career plans. 

The final section--University Experience--provided 

additional information for the Department of Continuing 

Education. One question cons is ted of a list of the 

continuing education classes and a rating scale. The other 

questions asked the graduates to rate six other facets of 

their experience as graduate students in the Department of 

Continuing Education. 
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3.4 The Pilot Survey 

A pilot survey was carried out when the survey instru­

ment was judged to be complete. The p.lrp:>se of the pilot 

survey was to determine the adequacy of the adult education 

work activities list. In addition, it would indicate the 

probable resp:>nse rate, v~r iabili ty of the resp:>nses to 

specific items, suitability of the questions, adequacy of the 

instructions provided, appropriateness of the format, 

sequence of the questions, and length of time to canplete. 

The pilot questionnaire was mailed on March 27, 1981, to 

21 practising adult educators who had not completed their 

graduate program in adult education (Appendix E) • All had 

completed their course work and some were working on theses 

on a part-time basis. This pilot population of current and 

former graduate students was deemed to be as close as 

p::>ssible in characteristics to the p::>pulation of graduates 

for the survey. The questionnaire was accompanied by a 

covering letter (Appendix F) and a stamped, return addressed 

envelo:r;e. A follow-up reminder of a tele};ilone call or telex 

took place two weeks after the initial mailing. Sixteen 

questionnaires were returned. 

As a result of the respondents' suggestions, several 

minor alterations were made. The questionnaire was 

shortened, photo-reduced, and a few changes made in the 

wording to improve instuctions and flow of the questionnaire. 
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For example, the second sp:cific work activity under the 

instruction category was changed from "facilitate learning" 

to "establish a learning environment". Also the scale 

provided for the adequacy of preparation variable was changed 

so that both scales used in the chart went fran low to high. 

Also one sp:cific YK>rk activity "assist instructors" was 

added to the work activity list. A final eight I;Bge 

questionnaire (Appendix G) was prepared for distribution to 

the graduates, and was estimated to require about 30 minutes 

to canplete. 

3.5 Administration of the Questionnaire 

'!he questionnaire, cover letter (Appendix H) and 

stamp:d 1 return-addressed envelo:pe were mailed to the 

graduates on May 11 1981. The questionnaire was coded with 

an identification nt.nnber for the p.lr}?:)se of controlling 

follow-up mailings. The questionnaires were returned to the 

Universities Studies Group where the code number was detached 

in order to maintain confidentiality. A postcard (Appendix 

I) was sent to all the graduates on May 15 1 1981. The 

p::>stcard served as a thank you to those who had promptly 

returned the completed questionnaire and as a reminder to 

others to do so. A cover letter (Appendix J), second 

questionnaire and stamped return addressed envelop: were 

mailed on May 28 1 1981 to those who still had not returned 
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the completed questionnaire. Finally, a follow-up I;hone call 

or a telex was done on June 12, 1981. Seven of the 125 

questionnaires originally dispatched were returned for 

various reasons--four graduates' forwarding addresses were 

unknown, two graduates were out of canada for several months, 

and one restnndent had died. Thus the number of eligible 

res!X)ndents who received questionnaires was 118. Q1.e hundred 

and three questionnaires were completed and returned. The 

return rate was 87%. 

Background data including birthdate, sex, previous 

education and year of graduation, diploma or degree received 

and year of graduation were obtained from University records 

and were coded directly on to the questionnaires by the 

University Studies Group. 

3.6 Analysis of Data 

The data were analyzed using the Statistical Package for 

the Social Sciences (Nie et al., 1981) • '!he analysis was 

descriptive in nature with data being presented as frequency 

and t:ercentage distributions. Means were comp.1ted where 

appropriate. A cross tabulation of employment status by 

income was also determined. 

'!he Pearson Product ~nt technique was followed to 

investigate the relationships between t:erceived comr:etency 

levels and perceived adequacy of preparation for the adult 
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education work activities. The coefficient of correlation 

(r) is a number that tells whether perceived competency and 

perceived adequacy of pceparation are significantly related. 

The r value can range from--1 (perfect negative correlation) 

to 0 (independent/no correlation} to +1 (perfect tnsitive 

correlation). The size of r (distance from zero) has to do 

with the strength of the relationship. 

Positive values of r indicate a tendency of perceived 

competency and perceived adequacy of pceparation to increase 

or decrease together. When r is negative, large values of 

perceived competency are asscciated with small values of 

perceived adequacy of preparation. If r reaches 1 or -1, it 

. is a strong relationship. R2 is a more easily interpreted 

measure of association when the concern is with strength of 

relationship rather than direction of relationship. Its 

usefulness derives from the fact r2 is a measure of propor­

tion of variance in one variable "explained" by the other. 

"Any coefficient of correlation that is not zero and 

that is also statistically signficant denotes same degree of 

relationship between two variables" (Guilford and Fruchter, 

1978, p. 82) • The r does not give directly anything like a 

percentage relationship. The r is an index number, not a 

measurement on an interval (equal units) scale. Whenever a 

relationship between two variables is established beyond 

reasonable doubt, the fact that the correlation coefficient 
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is small may mean merely that the measurement situation is 

contaminated by some factor (s) uncontrolled or not held 

constant. 

Signficance tests were calculated for each correlation 

(assuming the hypothesis of a correlation of zero) and are 

derived from the use of the Student's t-test (Nie et al., 

1981). 

The Point Biserial Correlation technique was followed to 

investigate the relationships between perceived adequacy of 

preparation for· adult education work activities and adult 

education work activities performed. 'Ihe Point Biserial 

Correlation coefficient (r!;bi) measures the relationship 

between a genuine dichotomous variable (adult education work 

activities performed or not performed) and a continuous 

variable (adequacy of preparation) . Each resPJndent who 

performs an activity is given a "score" of one and each 

resPJndent who does not perform an activity is given a 

"score" of zero, thus there are only two class intervals and 

they are treated as genuine categories. "A product-moment r 

could be comp.1ted with Pearson's basic formula. 'Ihe result 

would be a PJint biserial r. Comp.1ter programs for giving 

Pearson r' s from score data automatically yield tnint 

biserial r ' s between continuous and dichotomized variables" 

(Guilford and Fruchter, 1978, p. 309). 

Significance tests were calculated for each correlation 
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(assuming the hypothesis of a correlation of zero) and are 

derived from the use of the student's t test. 

3.7 Limitations of the Research 

1. '!he results of this survey cannot be generalized 

beyond the :p::>p.Ilation of graduates of the Continuing 

Education Programs~ University of Saskatchewan. 

2. '!he graduates have had a variety of work and 

education experiences. '!hey have entered the program at 

different ages and I;eriods of their lives as adults. '!he 

stages of adult developnent, along with p:ist work and 

education experience all contribute to the abilities to 

perform adult education work activities. Singling out 

specific activities and rating their adequacy of preparation 

from the Proqram may be difficult to do. As well, they have 

graduated over a 15 year period and it may be difficult for 

early graduates to remember specifically how well the Program 

prepared them for performing adult education work activities. 

3. According to 'Webb, CamJ;bell, Schwartz , Sechrest 

(1971) questionnaires "intrude as a foreign element into the 

social setting they would describe, they create as well as 

measure attitudes, t~ey elicit atypical roles and responses, 

they are limited to those who are accessible and will 

cooperate and the responses obtained are produced in part by 

dimensions of individual differences irrelevant to the topic 
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at hand" (p. 1). '!hey state the nnst understated risk to 

valid interpretation is the reactive measurement effect on 

the error produced by the resp::>ndent. Even when the research 

subject is well intentioned and coo};erative, knowledge that 

the subject is p:lrticipating in scholarly research may 

confound the investigators data. If people feel that they 

are being tested and must make a good impression, or if the 

method of data collection suggests responses or stimulates an 

interest the subject did not previously feel, the measuring 

process may distort the experimental results. As well, the 

questionnaire forces upon the subject a role defining 

decision--what kind of person should I be as I answer these 

questions to these tasks? 

'Ihe device of guaranteeing anonyrni ty dennnstra~es 

concern for the reactive bias, but this concern may lead to 

validity threats. Making a response public or guaranteeing 

to hide one will influence the nature of the response. There 

is a clear link between awareness of being tested and the 

biases associated with a tendency to answer with socially 

desirable responses. 

3.8 Delimitations 

1. The study is delimited to the graduates of the 

Programs in Continuing Education, thus a bias may be 

introduced by not including the nongraduates. 
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2. 'Ihe study is delimited to job awlicability and 

therefore ignores the p.lrp::>ses of students entering the 

program with ~rsonal rrotivation to change careers, for 

preparation to re-enter the YJOrk force, or as a constructive 

activity while recovering from a personal difficulty such as 

divorce. 

3.9 Assumptions in the Research 

1. 'Ihe res!X)ndents will answer this questionnaire 

frankly and honestly in view of the confidentiality promised. 

FUrthermore, they will be motivated to cooperate seriously 

due to their psst involvement in the Program. 'Ihe high 

response rate would appear to support this assumption. 

2. Uncontrollable factors which might influence the 

resp:>ndents in completing the questionnaires will be 

randomized equally among the population. 
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Chapter 4 

ANALYSIS AND DISCUSSION OF DATA 

4.1 Introduction 

The data consisted of the responses to a questionnaire 

which r.vas administered to graduates of the Programs in 

Continuing Education at the University of Saskatchewan from 

1966 to 1980. '!he number of eligible respondents who 

received questionnaires was 118 and the response rate was 87% 

(N = 103). Table 1 shows the number of graduates, the number 

of questionnaires sent, and the number of respondents for 

each year. Since some graduates obtained a Postgraduate 

Diploma (P.G.D.) first and subsequently a Master's degree, 

these graduates were categorized according to their Master's 

degree. '!he distribution shows that there are respondents 

from each of the fifteen years. 

The results of the follow-up survey will be presented 

and discussed in the following order: 

(1) Background Cescription of the Respondents 

(2) Current Wbrk Profile of the Respondents 
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Table 1 

Distribution of Graduates, Questionnaires Sent, 

and Respondents by Year of Graduation, 1966 to 1980. 

Year t'b. ~.of ~.of 
of Grads. Questionnaires sent ResPJndents 

1966 3 3 2 
1967 6 2 1 
1968 7 6 6 
1969 9 9 8 
1970 7 7 5 
1971 12 11 10 
1972 15 15 8 
1973 13 6 5 
1974 12 10 6 
1975 9 9 8 
1976 7 7 7 
1977 13 13 10 
1978 7 7 7 
1979 10 10 10 
1980 10 10 10 

'Ibtal 140 125 103 

(3) Professional Affiliation of the Respondents 

(4) Adult Education Wbrk Activities Performed in Wbrk 

Roles 

(5) Adult Education Wbrk Activities Performed in 

Volunteer Roles 

( 6) Perceptions of the Respondents' Current Corn:petency 

Levels in Performing Adult Education Wbrk Activities 

(7) Perceptions of the Respondents' Adequacy of 
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Preparation to Perform Adult Education Work 

Activities 

(8} Relationship; between Adult Education W:,rk 

Activities Performed and Perceptions of Adequacy of 

Preparation 

(9} Relationships between Perceptions of Com~tency and 

Perceptions of Adequacy of Preparation for Adult 

Education Wbrk Activities 

4. 2 Description of ReSIX>ndents 

The resJ;Qndents will be described by sex, age, 

education, and location of work place (or residence if not 

working) • 

4.2.1 Sex and ~e 

Of the 103 respondents, 52% are male and 48% are female. 

This is very close to the breakdown for the total population 

of graduates-51% are male and 49% are female. White's study 

in 197 4 found that 64% were male and 36% were female. 'Ihe 

breakdown by sex for graduates from the University of 

Saskatchewan Program to 1974 was 59% male and 41% female. 

The resJ;Qndents ' ages at the time of the study ranged from 29 

to 79 with the mean age being 45 years. The respondents' 

ages at t..l-le time of graduation ranged from 23 to 68, with the 
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mean age being 39. Table 2 shows the current age breakdown 

of the respondents and their ages at graduation. 

Table 2 

Frequency and Percentage Distribution of Respondents by 

Current Age and Jlije at Graduation 

CUrrent Age Age at Graduation 

Age N % N % 

25 - 29 1 1 13 13 
30 - 39 39 38 44 43 
40 - 59 47 45 37 36 
60 & over 10 10 3 3 
not known 6 6 6 6 

Total 103 100 103 101 

4.2.2 Educational Characteristics 

Data on previous education, degree or diploma received, 

and education since graduation were available for all of the 

restnndents. 

a) Previous Education 

As can be seen from Table 3, 73% of the res!X)ndents held 

one Bachelor's degree on entry into the program in Continuing 

Education, 23% held two Bachelor 's degrees and 4% held a 

postgraduate degree. 
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Table 3 

Frequency and Percentage Distribution of Respondents 

By Previous Degrees 

~rees 

One Undergraduate degree 
B.A. 
B.S.N. 
B.Fd. 
B.S.A. 
B.H.Fc. 
B.Oomm/Bus.Admin. 
B.s.w. 

Two undergraduate Degrees 
B.A. B.Fd. 
B.S.A. B.Fd. 
B.H.Fc. B.Fd. 
B.H.E'.c. B.A. 
B.A. B.Th. 
B.A. B.S.W. 
B.A. B.S.N. 
B.Sc. D.V.M. 
B.S.N. B.A. 

Postgraduate Degrees 
B.S.A. M.Sc. 
B.A. M.Sc. 
B.A. M.A. 
B.MUsic. B.A. M.Ed. 

'Ibtal 

N % 

22 21 
14 14 
14 14 
13 13 

8 8 
2 2 
1 1 

12 12 
3 3 
2 2 
2 2 
1 1 
1 1 
1 1 
1 1 
1 1 

1 1 
1 1 
1 1 
1 1 

103 100 

The resp:>ndents come from a variety of educational 

backgrounds, predominantly Arts, Education, Nursing, 

Agriculture and Home Economics. Twenty-three percent of the 

graduates have more than one undergraduate degree and 4% hold 

a p:>stgraduate degree in addition to their continuing 

education degree or diploma. 
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b) Program Chnpleted in Continuing Education at the 

University of Saskatchewan 

Forty-three percent of the respondents have their 

Postgraduate Diploma and 57% have their Master's Degree in 

Continuing Education. In the total graduate group (N = 140), 

53% have their Postgraduate Diploma and 47% their Master's 

degree. A further breakdown of the type of Master 's degree 

for the respondent group is given in Table 4. 

Table 4 

Frequency and Percentage Distribution of Respondents 

by Program 

Program N % 

P.G.D. 45 43 
M.Ed. (non-thesis) 9 9 
M.Ed. (thesis) 5 5 
M.C.Ed. 44 43 

Total 103 100 

c) Education Since Graduation from the Program 

The respondents were asked if they had received any 

certificates, diplomas or degrees since graduating from the 

Program in the Department of Continuing Education. Eighty-

eight percent (N = 91) have not gone on to further their 

education, 3% {N = 3) have received their roctorates in 

Adult Education, and t.l1e remaining 9% (N = 9) have comp~eted 

further education in a variety of areas, including religious 
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studies, management, counselling, language and social work. 

The fact that 88% of the graduates have not gone on to 

further their formal education may be indicative that a 

Masters/PGD is appropriate preparation to perform their work 

roles, or :p=rhaps because the majority (68% of the graduates) 

live and work in Saskatchewan and a doctorate program is not 

available at the University of Saskatchewan. 

4.2.3 I.cx:=ation of the Respondents' Clrrent WJrkplace (or 

Residence if not working) 

Table 5 shows the distributions of the resp::>ndents' 

current workplace or place of residence if not working. 

Ninety-three percent of the respondents live and work in 

Canada-the majority in 1i'7estern Canada and in particular, 

Saskatchewan. 'Ihirty-seven percent of the resp::>ndents work 

and live in Saskatoon and 13% in Regina; hence 50% are 

located in the two major cities in saskatchewan. This also 

accounts for the fact that over half of the resJ':X)ndents work 

in centres with a PJp.Ilation of 100, 001 to 500, 000 as 

expressed in Table 6. 

4.3 CUrrent Wbrk Profile of the Respondents 

This section will discuss the number of jobs the 

respondents have held since graduation from their Programs, 
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Table 5 

Frequency and Percentage Distribution of Respondents' CUrrent 

workplace IDeation (or Residence if not w:>rking) 

WJrkplace 

By Country 
Canada 
United States 
Thailand 
Lesotho 

Total 

By Province 
Saskatchewan 
Alberta 
Manitoba 
B.C. 
Ontario 
Nova Scotia 
Quebec 
Yukon 
Other (U.S. , lesotho, 'Ihailand) 

Total 

Table 6 

N 

96 
4 
2 
1 

103 

70 
10 

4 
3 
3 
3 
1 
2 
7 

103 

Distribution of Respondents According to Size 

% 

93 
4 
2 
1 

100 

68 
9 
4 
3 
3 
3 
1 
2 
7 

100 

of Centre of W':)rkplace (or Residence if not WJrking) 

Pop.llation N % 

Less than 500 1 1 
501 - 10,000 12 12 
10,001 - 100,000 22 21 
100,001 - 500,000 56 54 
500,001 or nore 12 12 

Total 103 100 
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their current employment status, their employment field, 

employer and incane. 

4.3.1 Employment Since Graduation 

The rest;ondents were asked how many jobs they have had 

since graduation from the Program. Fifty-nine percent have 

had one job, 13% have had two jobs and 13% have had three 

jobs. Seven percent have not worked since graduation. The 

mean number of jobs per rest;ondent is 1. 6. The canplete 

breakdown of the number of jobs since graduation is located 

in Table 7. 

Table 7 

Frequency and Percentage Distribution of Respondents' 

by NUmber of Jobs Since Graduation 

Number of Jobs 

0 
1 
2 
3 
4 
5 

Total 

4.3.2 CUrrent Employment State 

N % 

7 7 
57 55 
19 18 
14 13 

4 4 
2 2 

103 100 

The current employment state of the respondents is given 

in Table 8. 
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Table 8 

Frequency and Percentage Distribution of Respondents 

By Employment State 

Employment State 

Employed 
Seeking Employment 
Not Employed, Did not Seek Employment 
Not Employed, For Other Reasons 

'Ibtal 

N % 

83 81 
2 2 
9 9 
9 9 

103 101 

Eighty-one percent of the respondents are currently 

employed. Two percent are looking for employment. None of 

the respondents are not employed because they could not find 

employment in adult education. Of those who are not 

employed, half voluntarily did not seek employment and half 

gave other reasons for not being employed (i.e., homemaker, 

retired or at school). 

Of those who are employed, 88% (N = 73) work full-time 

and 12% (N = 10) work part-time. 

4.3.3 CUrrent Field of Employment 

The respondents who were employed were asked to indicate 

whether their employment was in the field of adult education, 

in a related field, or not in adult education. Fifty-three 

percent (N = 44) of the employed respondents (or 43% of the 
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total res};X)ndents) are working in adult education. For 

example, one res:r;ondent is the Principal of a Corrmunity 

College and one res!X)ndent is a Distance Fducation 

Coordinator for a University Extension Department. 

Thirty-one percent (N = 13) of the working respJndents (or 

25% of the total respondents) are employed in field related 

to adult education. For example, one res!X)ndent is an 

Agriculture Representative in Agriculture Extension for a 

provincial government, and one resp::>ndent is a Professor at a 

College of Nursing. Sixteen percent (N = 13) of those 

employed (or 13% of the total resp:>ndents) are working in a 

field not related to adult education. Two examples are a 

real estate salesperson and a nurse in a hospital. 

4.3.4 Current Employer 

The largest employer of the resp::>ndents was a 

university, followed by government, corrununity colleges, and 

other educational institutions. Health institutions, 

business and industry, volunteer agencies, religious 

institutions, and international agencies, accounted for a 

small number of the respondents' employers. Table 9 shows 

the complete distribution of resr:ondents according to 

employer. 

White (1974) found that the respondents were employed 

firstly by public schools, followed in decreasing order by 
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universities, community colleges and government. Griffith 

and Johnson (1978) found in their study of Graduates of the 

Department of Adult Education at the Ontario Institute for 

Studies in Education that their resp::>ndents were employed 

J'OC)Stly by community colleges followed by universities, 

self-employment and government. It a {:Pears that the 

universities, community colleges and government are the main 

employers of the graduates of adult education programs. It 

is interesting to note that 15% of the resp::>ndents of 

Griffith and Johnson's study were self-employed, compared to 

2% of the respondents of this study. 

Table 9 

Frequency and Percentage Distribution of the Wbrking 

Resp::>ndents by Type of Employer 

Employer 

University 
Government 
Community COllege 
Public school 
Technical School 
Health Institution 
Industry/Business 
Religious Institution 
International Agency 
Volunteer Agency 
Self-employed 
Miscellaneous 

Total 

N % 

28 34 
19 23 
10 12 

5 6 
3 4 
3 4 
3 4 
3 4 
3 4 
2 2 
2 2 
2 2 

83 101 
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4.3.5 Annual Income 

The respondents-who are currently employed were asked to 

check the category of income that is closest to their current 

annual salary. The breakdown of employed respondents--both 

full-time and part-time-by income category is located in 

Table 10. 

Of the respondents working full-time, 8% earn less than 

$20,000, and of those working part-time, 80% earn less than 

$10,000. 

Table 10 

Percentage Distribution of Employed Respondents 

by Employment Status and Income category 

Employment Status 

Income FUll-time % Part-time % Total % 
(in dollars) 

Less than 10, 000 80 10 
10,000 - 19,999 8 20 10 
20,000 - 29,999 33 0 29 
30,000 - 39,999 52 0 46 
40,000 or rrore 7 0 6 

Total 100 100 101 
Base 73 10 83 

4.4 Professional Affiliation 

The resp:::>ndents were asked: "What is your primary 

professional affiliation?" Forty-five ~rcent of the res:p:>n-
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dents named adult education to be their primary profession, 

49% named another profession and 6% indicated they had no 

profession. Examples of the other professional fields were 

agriculture, nursing, education and home economics. '!he 

res:p::>ndents were also asked "What is your secondary 

professional affiliation?" Forty-seven t:ercent had no 

secondary profession, 17% stated adult education and 36% 

stated another field was their secondary profession. 

Houle's (1970) concern over a lack of identity of 

professional adult educators aPfears to be justified 

according to these restnndents. <Xlly 45% of the res:p::>ndents 

consider adult education to be their primary profession. The 

respondents' educational backgrounds are in many professions 

such as agriculture, home economics, nursing, and that could 

be where their professional loyalties lie. As well, only 43% 

of the respondents are working in adult education and 25% are 

working in a field related to adult education. 

4.5 Adult Education Wbrk Activities Performed on the Job 

The respondents who were currently employed were asked 

to peruse the list of adult education work activities and to 

check the activities that they perform on the job. A summary 

of the findings is located in Table 11. 

The first column reports the number of respondents who 

are performing the activity in a work role. Column two 
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Table 11 

Number and Percentage of Resi:=Ondents Performing 

Adult Education Wbrk Activities in Wbrk Boles 

Activities N % of % of mean % of 
total employed employed 

by role 
N-103 N-83 N-83 

l. Administration 63 

Fbrmulate Policy 58 57 68 
Guide Direction of Programs 60 58 72 
Manage Personnel so 49 60 
Pre(:a.re and/or Control Budgets 44 43 53 

2. Research 38 

Ccnluct Research 29 28 34 
Apply Research 35 34 42 
camunicate Research Results 37 36 44 
Write Research ReJ:=Orts 25 24 30 

3. Instruction 64 

Assess !earning Needs 61 60 73 
Establish a !earning Environment 51 50 61 
Use Instructional Met:ho:3s 54 52 65 
Develop Instructional Material 54 52 65 
Assist Instructors 47 46 56 

4. Program Planning 78 

Identify Needs 68 66 82 
Develop Cbjectives 66 64 80 
Identify Resources 68 66 82 
Identify Learning Activities 60 58 72 
Develop a Plan of Action 63 61 76 
Implenent the Program 61 60 74 

5. Evaluation 62 

Develop Evaluation Designs 54 52 65 
Implement Evaluation 52 51 63 
Write Evaluation Reports 45 44 54 
Use Evaluation Results 55 53 66 

6. career and Educational Counselling 33 

Asseni:>le Information 29 28 35 
Provide Referral 26 25 31 
Counsel Individuals 35 34 42 
Counsel in Group; 21 20 25 

7. Ccmruni ty Oevelopnent 32 

Wbrk with camunity group; to: 
Identify Community Needs 32 31 39 
Plan Comuni ty Oevelopnent Projects 26 25 31 
Identify Resources 29 28 34 
Implement the Plans 19 18 23 

a. other Adult Education Wbrk Activities 5 

Marketing Programs 8 8 10 
Promote the Organization 5 5 6 
Professional Development 4 4 5 
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rep::>rts the ~rcent of the total graduates t:erforming the 

activity in a 'WOrk role. Column three retnrts the p:rcent of 

the total employed respondents ~rforming the activity in a 

'WOrk role. 'Ihe last column is an average of the activity 

percentages of the third column for each adult education 

role. 

Examination of adult education roles performed reveals 

several facts. 'Ihe highest proJ.X>rtion of the employed 

respondents ( 78%) perform program planning on the job. 

Instruction, administration and evaluation roles were 

performed on the job by 64%, 63%, and 62% of the employed 

respondents respectively. Research (38%}, counselling (33%) 

and community development (30%) roles were performed by fewer 

resp::>ndents than the other roles. 

Examination of individual activities within the roles 

reveals additional facts. 'Ihe program planning role 

activities were :r;:erformed by the highest prop::>rtion of 

employed respondents and ranged from 72% to 82%. As well, 

the "guide direction of programs" activity within the 

administration role was carried out by 72% of the 

respondents. Within t.l'le instruction role, "assess learning 

needs" is p:rformed by the highest prop::>rtion of employed 

resJ.X>ndents (73%). In the three roles-Program Planning, 

Instruction, and Community Developnent-the specific 'WOrk 

activity dealing with needs identification is in all cases 

performed by the highest ~oportion of respondents. 
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Within the research role, the s~ific activities "apply 

research" and "connnunicate research" were performed by rrore 

resp::>ndents than "conduct research" and "write research 

rep::>rts." Within the counselling role, "counsel individuals" 

is performed by the rrost resp:>ndents. 

The studies of graduates examined in the literature 

review (Griffith and Johnson, 1978; Nbel and Parson, 1973; 

Weber, 1980; and White, 1974) report that administration, 

program planning and instruction are roles performed rrost 

frequently by adult educators. 

'lhese studies do not re}X>rt evaluation as being a 

frequently performed role. Griffith and Johnson rerorted 

only two percent of their respondents listing evaluation as a 

major adult education activity. 'Ihe White Study (1974) 

ranked evaluation as twelfth out of 14 adult education 

occupational activities. '!his study shows that 62% of the 

graduates do perform evaluation activities. 

N:>el and Parsons (1973) placed research as being 

performed by a high proportion of restnndents; however, their 

sample was adult educators trained at the doctorate level. 

The reseach role in this study is carried out by a lower 

prop::>rtion of the resp:>ndents as would be predicted by the 

D:)uglah and M:>ss rocrlel (1969) • They p:>stulate that the adult 

education researcher is best prepared at the doctorate level 

and further classify the researcher as an Adult Fd.ucation 

Scholar. 
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Douglah and Moss (1969) would·categorize the respondents 

in this study as Adult Education Practioners because of their 

professional preparation (Master's and Postgraduate Diploma) 

and professional roles they perform. 

The respondents were given the opportunity to add other 

adult education activities performed on the job. In some 

cases the "other activity" was transferred to an existing 

activity. For example, "prepare slide presentations" was 

categorized as "develop instructional materials". The rrost 

frequently mentioned other activities were marketing 

programs, prorrote the organization, and professional 

development. Professional development was not included in 

developing the conceptual framework because it is not an 

assigned work role. Public relations and marketing were 

subsumed within the administration and/or program planning 

role. They could also be roles on their own; however, few 

respondents mentioned performing these activities separately. 

4.6 Adult Education Wbrk Activities Performed in Volunteer 

Roles 

Fifty-four percent of the respondents (N = 56) perform 

adult education work activities in volunteer roles. Program 

planning activities, research activities and two adminis­

trative activities-" formulate p::>licy" and "guide direction 

of prog-rarns"--are the activities performed the rrost 
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frequently in volunteer roles. The findings are summarized in 

Table 12. 

Column one re:p:>rts the number of resp:>ndents who are 

performing the specific work activity in a volunteer role. 

The second column reports the percentage of all the graduates 

who are performing the s~ific activity in a volunteer role. 

The third column reports the percentage of all the volunteer 

resp::>ndents who are performing the specific activity in a 

volunteer role. '!he final column is an average of the 

activity percentages in the third column for each adult 

education role. 

'!he resp::>ndents as volunteers perform, in decreasing 

order, program planning, research, administration, instruc­

tion, corrmuni ty developnent, evaluation, and counselling 

activities. '!here are sane differences and similarities 

between the activities performed in work roles and in 

voluntary roles. Fbrty-nine r:ercent of the volunteers 

perform administrative activities and 63% of the employed 

respondents perform administrative activities. The first 

two activities within the administration category-­

"formulate p::>licy" and "guide direction of programs" are 

performed in volunteer roles more frequently than the last 

two activities, "prepare and/or control budgets" and "manage 

personnel". 

Fifty-seven percent of the volunteers perform research 
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Table 12 

N.meer and Percentage of Pes{Dndents Performing 

Adult Education Wbrk Activities as a Volunteer 

Activities N %of %of mean %of 
total volun- volun-
N=l03 teers teers by 

N=56 role 
N=56 

1. Administration 49 

Forrrulate Policy 34 33 61 
Glide Direction of Programs 34 33 61 
Manage Personnel 19 18 34 
Prer;ere and/or Control Budgets 22 21 39 

2. Research 57 

Co'lduct Pesearch 29 28 52 
Apply Research 35 34 63 
Ccmtunicate Research Pesul ts 37 36 66 
write Research Pe{Drts 25 24 45 

3. Instruction 45 

Assess reaming Needs 29 28 52 
Establish a teaming Environment 26 25 46 
use Instructional Methods 25 24 45 
Develop Instructional Materials 23 22 41 
Assist Instructors 22 21 39 

4. Program Planning 62 

Identify Needs 39 38 70 
Develop Cbjectives 33 32 59 
Identify Resources 34 33 61 
Ldentify Learning Activities 30 29 54 
Develop a Plan of Action 36 35 64 
Implement the Program 34 33 61 

5. Evaluation 33 

Develop Evaluation Designs 23 22 41 
Implement Evaluation 18 18 32 
write Evaluation Reports 14 14 25 
Ose Evaluation Results 18 18 32 

6. career and Fducational C'runselling 12 

Asse!rble Information 7 7 13 
Provide Referral 4 4 7 
Counsel Individuals 9 9 16 
Counsel in Groups 6 6 11 

7. Ccmtunity Developnent 37 

w:>rk with camuni ty groups to: 
Identify Comtuni ty Needs 25 24 45 
Plan Ccmruni ty Developnent Projects 22 21 39 
Identify Resources 22 21 39 
Implement the Plans 13 13 23 
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activities as opposed to 38% of the employed respondents. In 

both groups the st;:ecific activities "af:PlY research" and 

"corrnnunicate research" are performed by the m:>st respondents 

(volunteer group 63% and 66% respectively and employed group 

42% and 48% respectively) • 

Instruction activities are performed by 45% of the 

volunteers as opp:>sed to 64% of the employed restnndents. In 

both cases the specific activity performed by the highest 

prop:>rtion of res:r;ondents was "assess learning needs" 

(volunteer group 52%, employed group 73%). 

Program planning activities were performed by the 

highest protnrtion of res};X)ndents in both volunteer and 

employed respondent groups. Of all the specific activities, 

"identifying needs" was :t,:erformed by the highest protnrtion 

of respondents in both volunteer and work roles (62% and 78% 

respectively) • 

Only 33% of the volunteers perform evaluation activities 

as opposed to 62% of the employed resp::>ndents. Twelve 

percent of the volunteers perform counselling activities as 

opposed to 33% of the employed respondents. The volunteer 

organization may utilize its volunteers in other areas, such 

as program planning, tnlicy developnent and needs assessment. 

Thirty-seven percent of the volunteers and 32% of the 

employed respondents perform community development 

activities. In both cases "identify community needs" is 
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performed by the most resp:mdents (volunteer group 45%, 

employed group 34%) • 

'Ihe Griffith and Johnson study (1978) re}?Jrted that 59% 

of their respondents are actively involved in volunteer work. 

"In this capacity, they put to use many of the skills and 

much of the knowledge th~y credit the Department with 

providing them: teaching, group leadership and facilitation, 

training, counselling ••• " (p. 21). 

Since the respondents in volunteer roles perform, in 

decreasing order, program planning, research, administration, 

instruction, community develop:nent, evaluation and 

counselling activities, and since the resp:>ndents in TNOrk 

roles perform, in decreasing order, program planning, 

instruction, administration, evaluation, research, 

counselling and community development roles, it is evident 

there are definite similarities and differences in roles 

performed between the two groups. Reasons for such 

similarities and differences can only be speculated upon and 

could be the subject of further study. 

4. 7 Perceptions of the Respondents' CUrrent Conpetencv 

Levels in Performing Adult Education \Abrk Activities 

Using the adult education TNOrk activities list the 

respondents were asked to rate their current competency level 

to perform each specific activity. 'Ihe scale provided was as 

follows: 



1 
I cannot 
perform. I 
would need 
help. 
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2 3 
Average. 
I could learn 
to do better. 

4 5 
I can 

~rform 
well 

enough 
to teach 
others. 

The number of respondents who supplied data regarding 

competency varied due to the fact that some respondents rated 

their competency only in those activities which they ~rform 

in work and/or volunteer roles. '!he distribution of 

respondents by competency rating, the mean competency rating, 

and rank order are located in Table 13. 'Ihree represents 

average on the competency scale of one (low) to five (high), 

hence for purposes of inter~etation of the results, scores 

of 3 or more will be considered competent. Scores less than 

three will be interpreted as below average competency. 

'!he role category means ranged fr~ 4 .1 for program 

planning and instruction to 3. 2 for counselling. 'Ihe 

respondents as a group feel most competent to·do program 

planning and instruction activities, followed in decreasing 

order by administration, research and evaluation, community 

development and counselling. Upon close examination of the 

distribution of means, the highest means were obtained for 

the SJ;:eeific activities "establish a learning environment" 

and "use instructional methcrls" within the instruction 

category. '!he means ranged from 4. 0 to 4. 3 in the 

instruction category and 4. 0 to 4 .1 in the program planning 
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Table 13 

Frequency Distr ibutiat of Respondents' Scores, Means and Ranks of Olrrent c.atl?etency Levels 

Scores 

1 2 3 4 5 Mean category Rank N 
ktivities low high Mean 

1. Administratiat 3.5 3 

Fornulate Policy 3 7 33 34 17 3.6 94 
Glide Direction of Programs 2 6 25 36 26 3.8 95 
Manage Personnel 4 7 26 38 17 3.6 92 
Prepare &/or Control Budgets u 9 34 23 12 3.1 90 

2. Research 3·.4 4 

Conduct Research 12 18 29 11 15 3.0 85 
~ly Research 5 7 37 21 15 3.4 85 
Ccxmllnicate Research Results 5 7 29 27 18 3.5 86 
Write Research Reports u 11 25 21 13 3.1 82 

3. Instruction 4.1 1 

Assess Learning Needs 2 3 19 34 35 4.0 93 
Establish a Learning Environment 1 1 16 30 44 4.3 92 
use Instructional Methods 1 4 16 29 45 4.2 94 
Develop Instruction Materials 2 5 23 24 37 4.0 91 
Assist Instructors 2 2 18 26 40 4.1 88 

4. Program Planning 4.1 1 

Identify Needs 1 4 21 30 34 4.0 90 
Develop Cbjectives 1 3 19 34 36 4.1 93 
Identify Resources 1 2 16 39 31 4.1 89 
Identify Learning Activities 1 4 18 33 35 4.1 91 
Develop a Plan of Action 1 1 19 35 33 4.1 89 
Inplement the Program · 1 4 23 32 34 4.0 94 

5. Evaluation 3.4 4 

Develop Evaluation Designs 5 21 25 22 16 3.4 89 
Inplement Evaluatioo 2 15 28 23 16 3.4 84 
Write Evaluation Reports 3 14 32 18 15 3.3 82 
Use Evaluation Results 2 14 29 25 18 3.5 88 

6. career and Educational Counsellin:J 3.2 7 

Asserrble Information 8 12 34 18 11 3.1 83 
Provide Referral 7 9 34 21 u 3.3 83 
Cbunsel Individuals 5 10 39 14 17 3.3 85 
COunsel in Groups 10 11 36 12 15 3.1 84 

7. Comuni'cy Developnent 3.3 6 

lfbrk with camunity groups to: 
Identify Community Needs 4 16 27 21 16 3.3 84 
Plan Community Development Projects 4 13 33 19 14 3.3 83 
Identify Resources 4 13 28 22 17 3.4 84 
Ilrp1ement the Plans 3 13 27 16 14 3.3 73 
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category. 'Ihe administration category mean was 3. 5, with 

means ranging from 3.1 for "pre}?are and/or control budgets" 

to 3.8 for "guide direction of programs". 'Ihe research and 

evaluation category means were both 3. 4. 'Ihe means in the 

evaluation category ranged from 3.3 for "write evaluation 

rep:>rts" to 3. 5 for "use eyaluation the results. " fbwever, 

the means in the research category ranged from 3. 0 for 

"conduct research" to 3.5 for "communicate research results." 

results". 'Ihe community developnent category mean was 3.3 

with means ranging from 3.3 to 3.4 for the s:r;:ecific 

activities. The counselling category mean was 3.2 with again 

a small range of 3.1 to 3.3 for the specific activities. 

Upon closer examination of the distribution of scores, 

it is evident that perceived competency varied from low to 

high for the specific adult education work activities. The 

one and ~ scores (those who rated themselves as below 

average) are important in pointing out the weakest areas of 

competency. '!he program planning and instruction activities 

received the fewest below average competency scores. '!he 

administration category mean was 3.5; however, 21 responses 

for the activity "prepare and/or control budgets" fell into 

the below average category. '!he research and evaluation 

categories had the third highest mean-3. 4 each. In the 

research category, 30 responses for "conduct research" and 20 

restnnses for "write research reports" were in the below 
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average category. Within the evaluation category, resp::>nses 

falling below average ranged from 26 for "develop evaluation 

designs" to 16 for "use evaluation results. " 'Ihe below 

average com:p=tency rest;onses in the community developnent 

category varied from 20 for identify community needs to 16 

for "implement the plans._" 'Ihe counselling category 

resy;:onses the lowest mean, and the below average corn};:etency 

ratings varied from 21 for "counsel in groups" to 15 for 

"counsel individuals." 

'Ihe results indicate the resp::>ndents' :p=rceived 

com:p=tency to :perform adult education TNOrk activities is 

greatest in program planning, instruction, and administration 

roles followed by in decreasing order by research, evalua­

tion, corrununity developnent and counselling. Since the 

respondents are professionally prepared at the Postgraduate 

Diploma and Master's level, and because the activities they 

perceive themselves to be competent to perform are also those 

the highest proportion of respondents perform, it appears 

that professional training and work experience are 

resp:>nsible for perceived competency to perform those roles. 

4.8 Percel;)tions of the ReSJ?Ondents' Adequacy of Preparation 

to Perform Adult Education Wbrk Activities 

Using the list of adult education work activities, the 

graduates were asked to indicate whether they perceived their 
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~eparation in their Program in Continuing Education as being 

"Highly Adequate", "Moderately Adequate", "Adequate", 

"Slightly Adequate", or "~t Adequate". These descriptions 

were then numbered 5, 4, 3, 2, and 1, respectively. 'nley 

were also given the oprortunity to indicate that they "Had No 

Preparation" (0). From th~se ratings, based on those who had 

preparation, means were determined for each activity, and 

subsequently a rank ordering of the seven roles was 

calculated. As well, means were determined including 0 (Had 

No Preparation) because it could be argued "Had ~ Prepara­

tion" is the other end of the continuum from "Highly Adequate 

Preparation." Further, it could be argued that the Program 

had the res:p::>nsibility to provide the opp::>rtunity for 

preparation for these adult education work activities (eg. an 

Adult Education Administration Course). 

The number of respondents who supplied data regarding 

adequacy of preparation varied because some respondents rated 

only those activities they performed in work and/or volunteer 

roles. Same work activities, such as those in the adminis­

tration role, were not always prepared for by graduate 

preparation because administration courses have not always 

been offered in the Program. In such cases, the res:p::>ndents 

rates their adequacy of pre9aration as zero, i.e., had no 

preparation. The frequency distribution of res:p::>ndents' 

scores, the means and rank order for the activities is 

located in Table 14. 
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Table 14 

Frequency Distribution of ~spondents' Scores, Means and Ranks of Adequacy of Preparation 

Score 

0 1 2 3 4 5 Mean N Mean ·~ category 
no low high Score Score Mean 'Rank 

Ac:tivites prep. 0-5 0-5 1-5 1-5 1-5 1-5 

1. Administration 2.7 7 

Fornulate Policy 22 10 15 28 9. 4 2.1 88 2.7 66 
Guide Direction of Programs 18 7 15 23 18 5 2.4 86 3.0 68 
Manage Personnel 23 8 23 18 9 4 1.9 85 2.7 62 
Prepare and/or Control Budgets 47 15 7 8 6 3 1.1 86 2.4 33 

2. Research 3.1 4 

Conduct Research 7 9 13 24 19 9 2.8 81 3.1 74 
Apply Research 5 11 9 30 19 7 2.8 81 3.1 76 
Cormunicate ~search Results 5 10 10 28 22 7 2.9 82 3.1 n 
Write Research Reports 6 12 8 22 23 8 2.9 79 3.1 73 

3. Instruction 3.4 2 

Assess Learning Need 3 4 ll 23 31 15 3.4 87 3.5 84 
Establish a Learning Environment 4 4 6 30 26 18 3.4 88 3.7 82 
use Instructional Methods 6 6 7 26 29 14 3.2 88 3.5 82 
Develop Instructional Materials 8 ll ll 23 24 8 2.8 85 3.1 77 
Assist Instructors 9 8 ll 23 25 ll 2.9 87 3.3 78 

4. Program Planning 3.5 1 

Identify Needs 1 5 6 24 33 17 3.6 . 86 3.6 85 
Develop Objectives 2 5 7 25 29 20 3.5 88 3.6 86 
Identify Resources 2 2 10 27 29 15 3.5 85 3.5 83 
Identify Learning Activities 2 3 12 24 30 16 3.4 87 3.5 85 
Develop a Plan of Action 2 3 6 29 32 14 3.5 86 3.6 84 
Inplement Program 4 6 8 29 27 13 3.2 87 3.4 8] 

5. Evaluation 3.1 . 4 

Develop Evaluation Designs 5 9 13 27 19 12 3.0 85 3.2 80 
Implement Evaluation 6 13 8 28 19 12 2.9 86 3.1 80 
Write Evaluation ~rts 8 12 12 21 22 4 2.6 79 2.9 71 
Use Evaluation ~sults 10 9 10 26 25 4 2.7 84 3.1 74 

6. career and Fd.ucational Counselling 2.9 6 

Assemble Information 20 7 18 22 9 4 2.0 80 2.8 60 
Provide Ref~rral 21 9 14 23 10 4 2.0 81 2.7 61 
Counsel Individuals 16 9 14 16 18 8 2.4 81 3.0 65 
Counsel in Groups 20 10 16 16 13 8 2.2 83 2.9 53 

7. Ccmruni ty Development 3.3 3 

~rk with COmunity groups to: 
Identify Community Needs ll 6 14 16 28 8 2.8 83 3.3 72 
Plan carmuni ty Develq;:ment Projects 10 8 15 14 30 7 2.8 84 3.2 74 
Identify Resources 10 6 13 12 32 6 2.9 79 3.3 69 
Inplement the Plans 9 7 12 14 28 5 2.8 75 3.2 66 
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In interpretation of the results, it is important to 

recall the limitation that time since graduation has an 

effect on the menory of the graduates for assessing adequccy 

of preparation. The graduates span a 15 year period. 

Possibly as graduates becane rore mature and involved in a 

broad range of life's activities, they appreciate their 

university education rore. Perhaps the longer the time since 

graduation, the more the positive memories remain and the 

negative menories disappear, leaving a nostalgic effect. 

Havever, one could also assume that it would be equally as 

possible to remember the negative and forget the positive. 

Hence, it is reasonable to accept these results at face 

value, realizing that people's vision and memory change over 

time, and this phernnemn could influerx::e the results. 

Based on those who had preparation, the role category 

means ranged fran 2.7 to 3.5. Since three represents 

adequate preparation, the graduates perceive themselves 

adequately prepared in all roles except administration (2. 7) 

arrl counselling ( 2. 9) to perform the adult education war k 

activities. They feel rost prepared to do pr03ram planning, 

folla-~ed by instruction, carmuni ty developnen t, research and 

evaluation, counselling and administration. Upon examination 

of the means for the specific activities it is evident that 

highest means were found in the program planning category 

(ranging from 3 • 4 to 3 • 6) • The activities in the instruction 
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category varied fran 3.1 for "develop instructional 

materials• to 3. 7 for •establish a learning environment•. 

Cannunity development activity means were 3.2 or 3.3. The 

counselling activity means ranged fran 2.8 to 3.0. The 

administration activity means ranged fran 2.4 for •prepare 

and/or control budgets• to 3. 0 for "guide direction of 

programs." 

upon closer exa~nation of the distribution of scores 

for the specific activities it is evident that perceived 

adequacy of preparation varied fran "had no preparation• or 

"not adequate• to •highly adequate• for the adult education 

work activities. The research, administration and evaluation 

categories received the highest number of "not adequate• 

responses for their specific work activities. 

Mministration received the rost "rot adequate• 

responses for •formulate policy• (10) and "prepare and/or 

control budgets• (15) • Evaluation received the rost •not 

adequate• responses for "implement evaluation• (13) and 

"write evaluation reports• (12) • One other activity, 

•develop instructional materials• (11) , received a relatively 

high number of "rot adequate" responses. Frequency of 

responses rated as •not adequate• in the research category 

ranged from 9 to 12 for the specific activities. 

It is difficult to speculate why the administration 

activities--•for.mulate policy• and •prepare and/or control 
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budgets"-received the rrost number of not adequate resp::>nses. 

Perhaps financial management and p:>licy formulation are 

topics that do require considerable practice. "Implement 

evaluation" and "write evaluation rep:>rts" received a high 

number of not adequate resp:>nses likely because the 

evaluation course provide~ the theory and these ~ 

activities are very much "hands on" or practical activities. 

Similarly, "develop instructional materials" is also a "hands 

on" or practical activity. Perhaps an o:p£X>rtuni ty to do 

practicums could be encouraged in the Program. Not 

surprisingly, research ·received a high number of "not 

adequate" resp::>nses. As Ibuglah and MJss (1969) predict, 

these activities are best learned at the doctorate level. 

'!he highest number of "had no preparation" resp::>nses 

were obtained in the administration and counselling 

categories. In ~rcentage figures for the administration 

category, 25% of the resp::>ndents had no preparation for 

"formulate p::>licy", 26% had no pre:p3.ration for "guide 

direction of programs", 27% had no preparation for "manage 

personnel" and 55% had no prep3ration for "prepare and/or 

control budgets". In ~rcentage figures for the counselling 

category, 25% of the resp::>ndents had no pre'J?c3ration for 

"assemble information", 26% had no prep3ration for "provide 

referral", 20% for "counsel individuals" and 25% for "counsel 

in groups". 
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The means for the specific activities in the 

administration category based on the zero to five scale 

ranged fran 1.1 (not adequate} for "prepare and/or control 

budgets" to 2.4 (slightly adequate} for "guide direction of 

programs". The counselling activity means based on the zero 

to five scale ranged from .2.0 to 2.4 (slightly adequate). 

The administration class has not always been offered in the 

Program and this accounts for the lower means. As well, 

counselling is a more specialized role and same graduates may 

not have elected to take counselling. 

These results are similar to White's (1974) findings. 

She found the res~ndents p:rceived themselves to be 

inadequately prepared for the administration activities for 

which there had been no formal educational preparation 

offered by the department. As well, she found the 

respondents perceived themselves more adequately prepared to 

plan and develop adult education programs and to instruct 

adults. 

The results of this study indicate that the respondents 

:perceive themselves to be rrost prepared to do program 

planning, followed by, in decreasing order, instruction, 

community development, research, evaluation, counselling and 

administration. The research, counselling and administrative 

roles received the most "not adequately prepared" responses. 

The counselling and administrative roles received the most 

"had no preparation" responses. 
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4.9 The Relationships Between Adult Education Wbrk 

Activities Performed and Perceptions of Adequacy of 

Preparation 

The relationships between adult education work activi­

ties ~rformed and };:erception of adequacy of preparation were 

determined by the Point Bi~erial Correlation technique. This 

was used to measure the relationships between the dichotomous 

variables (adult education work activities performed or not 

~rformed, 1 or 0, respectively) and the continuous variables 

(adequacy of prep3ration 0, 1, 2, 3, 4, or S). The Point 

Biserial Correlation Coefficient (rfbi) was canp.1ted to 

determine the strength and direction of the relationship. 

The objective of this investigation is to determine t.~e 

extent adult education work activities performed are linked 

to perceptions of adequacy of preparation from the program to 

do the activities. Table lS presents the findings. 

The statistical reliability of each rpbi was tested by 

conducting a test of significance-the Students t-test. 

According to this test, at the .OS level of significance, lS 

of the 31 rpbi values are significant. 

A level of s~gnificance of .OS was selected. This is a 

comrronly selected level of significance which is the 

probability that defines how rare or unlikely the data must 

be before the researcher can reject the null hyt:Othesis 

(Huck, Cormier and Bounds, 1974, p. 41). 
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Table 15 

Correlation Coefficients Between Respondents' Perceptions of 

Adequacy of Preparation for Adult Fdlcati<?ll 'Vi:)rk Activities 

and Performance of Adult Filucation ~rk Activities 

Activities N rpbi p 

1~ Administration 

Fornulate Policy 88 -.02 .416 
Glide Directioo of Programs 85 .u .168 
Manage Personnel 87 -.15 .089 
Prepare arxl/or Control Budgets 86 -.18 .046 

2. Pasearch 

Conduct Research 81 .29 .004 
Apply Research 81 .38 .001 
O::mtunicate Research Results 82 .23 .018 
Write Research Peports 79 .32 .002 

3. Instructioo 

Assess learning Needs 87 .13 .ll9 
Establish a learning Envirorunent 87 .24 .013 
Use Instructional Methods 87 .23 .016 
Develop Instructional Materials 84 .13 .ll7 
Assist Instructors 86 .06 .308 

4. Program Planning 

Identify Needs 86 .23 .017 
Develop Cbjectives 87 .09 .194 
Identify Resources 84 .04 .36 
Identify learning Activities 86 .02 ;.422 
Develop a Plan of Actioo 82 .24 .015 
Inplement the Program 86 .24 .024 

5. Evaluation 

Develop Evaluation Designs 82 .10 .185 
IIrplement Evaluation 84 .06 .288 
write Evaluation Reports 76 .09 .218 
Use Evaluation Results 81 .as .237 

6. Career and Educational CCA.mselling 

Assemble Information 79 .24 .016 
Provide Referral 78 .03 .407 
CCA.msel Individuals 80 .25 .014 
Counsel in Groups 82 .31 .002 

7. catm.mi ty Development 

~rk with camunity groups to: 
Identify catmuni ty Needs 82 .17 .069 
Plan Community Development Projects 81 .21 .033 
Identify Resources 76 .12 .162 
Irrplement the Plans 71 .21 .033 
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Significant p::>si tive correlations are interpreted as 

occurring when those resp::>ndents who are p:rforming the 

activities tend to perceive their adequacy of preparation as 

higher on the scale of zero to five (zero meaning had no 

preparation and five meaning highly adequate) , and when those 

who are not performing the_activities tend to perceive their 

adequacy of preparation as lower on the scale of zero to 

five. Significant negative correlations indicate that 

respondents who are performing the activities perceive their 

adequacy of preparation as lower on the scale of zero to 

five, and those who are not performing the activities 

perceive their adequacy of preparation as higher on the scale 

of zero to five. 

~e only significant negative correlation was in the 

administration role-" prepare and/or control budgets". ~us 

those who "prepare and/or control budgets" on the job 

perceive their adequacy of preparation as lower on the scale 

of zero to five than those who do not "prepare and/or control 

budgets". 

All of the research role rpbi values are p::>sitive and 

statistically significant at ·the .05 level. ~us those who 

perform the research activities generally perceive their 

adequacy of preparation as higher on the scale of zero to 

five than those who do not perform the activities. 

~ree out of four counselling role rpbi values are 
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positive and statistically significant at the .OS level. 

Thus, with the exception of "provide referral", those who 

counsel perceive their adequacy of preparation as higher on 

the scale of zero to five than those who do not cousel. None 

of the evaluation r values are statistically significant at 

the .OS level. This indicates that there is no difference 

between those who do and do not perform evaluation activities 

in their perceived adequacy of preparation. The remaining 

roles all have a couple of statistically significant rpbi 

values. All these rpbi values are p:>sitive. 

The instruction role has ~ significant correlation 

coefficients. Thus, those who "establish a learning environ-

rnent" and "use instructional methods" on the job, perceive 

their adequacy of preparation from the Programs as higher 

than those who do not perform the activities. In the program 

planning role, those who 11 identify needs 11 and "develop a plan 

of action" on the job, perceive their adequacy of preparation 

from the programs as higher than those who do not perform the 

activities. In the community development role, those who 

"plan community, development projects" and "implement the 

plans" on the job, perceive their adequacy of preparation 

from the pr09rams higher than those who do not perform the 

activities. 

In summation, for approximately half of the adult 

education work activities, it can be interpreted that those 
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who perform the activities on the job perceive their adequacy 

of preparation from the programs as higher on the scale of 

zero to five than those who do not perform them. However, it 

is significant to note that those who "prepare and/or control 

budgets" on the job perceive their adequacy of preparation 

from the programs as lower on the scale of zero to five than 

those who do not perform it. However, when interpreting 

correlations, it is absolutely essential to remember that a 

high correlation does not necessarily indicate that a causal 

relationship exists between the two variables (Huck, Cormier 

and Bounds, 1974). There are many other factors which may 

also be responsible. 

4.10 The Relationships Between Perceptions of Corrpetency and 

Perceptions of Adequacy of Preparation for Adult Education 

Work Activities 

The relationships between perceptions of· competency to 

perform adult education work activities and perceptions of 

adequacy of preparation from the Program in Continuing 

Education were investigated by ~he Pearson Product MOment 

Correlation technique. The Pearson Product Mbment 

Correlation Coefficient (r) was comp.Ited and squared (r2) • 

The r2 value is a rrore easily interpreted measure of 

association because it is a measure of the prop:>rtion of 

variance of perceived competency (rated on the scale of one 
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to five or low to high) , explained by the prop::>rtion of 

variance of perceived adequacy of preparation (rated in the 

scale of zero to five or had no preparation to highly 

adequate) for adult education work activities. The results 

are located in Table 16. 

The statistical reliapili ty of each r was tested by 

· conducting a test of significance-the Student's t-test. 

According to this test, at the .05 level of significance (a 

cornrronly accepted level of significance), all of the r 

values, with two exceptions, are significant. The two 

exceptions are "use instructional methods" and "assemble 

information". 

The results indicate a positive relationship between 

perceptions of canpetency and adequacy of preparation for 

adult education work activities. This means respondents who 

see themselves as more competent on the scale of one to five 

to perform the activities, also perceive their adequacy of 

preparation higher on the scale of zero to five. Conversely, 

those who see themselves as less competent on the scale of 

one to five, to perform the activities, also rate the· 

adequacy of preparation as lower on the scale of zero to 

five. 

The r 2 values are largest for the adult education work 

activities within research and community development roles. 

The proportion of variation in competency ratings linked to 
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Table 16 

Correlation Coefficients Between the Respondents • 

Perceptions of catpetency and .Adequacy of Preparation 

for Adult Education Wbrk Activities 

Activities N r r2 p 
-

· 1. Administration 

Rxnulate Policy 88 .31 .09 .002 
GJide Direction of Pro;rans. 86 .42 .17 .001 
Manage Personnel 87 .20 .04 .035 
Prepare am/or Control Budgets 85 .34 .12 .001 

2. Research 

COnduct Research 80 .53 .28 .001 
A{:ply Research 81 .55 .30 .001 
camunicate Research Results 81 .46 .21 .001 
Write Research Ieports 78 .52 .27 .001 

3. Instruction 

Assess Learning Needs 87 .41 .17 .001 
Establish a Learning Environment 86 .27 .08 .006 
Use Instructional Methods 87 .15 .02 .079 
Cevelop Instructional Materials 83 .33 .ll .001 
Assist Instructors 83 .31 .10 .002 

4. Program Planning 

Identify Needs 83 .31 .10 .002 
Develop OJjecti ves 82 .29 .08 .004 
Identify Resources 84 .26 .07 .009 
Identify Learning Environment 81 .35 .12 .001 
Cevelop a Plan of Action 82 .35 .12 .001 
I:nplement the Program 79 .26 .07 .01 

5. Evaluation 

Develop Evaluation Designs 84 .34 .12 .001 
I:nplement Evaluation 81 .54 .29 .001 
Write Evaluation Reports 79 .27 .07 .008 
Use Evaluation Results 74 .30 .09 .005 

6. Career and Fducational Comselling 

Assemble Information 80 .15 .02 .099 
Provide Referral 77 .24 .06 .019 
COUnsel Irxiividuals 77 .27 .07 .008 
Comsel in Groups 77 .35 .12 .001 

7. Ccrmuni t::y Oevelq;rnent 

Wbrk with cc::mrunit:y groups to: 
Identify Cbmmunity Needs 77 .so .25 .001 
Plan COmmunity Development Projects 79 .so .27 .001 
Identify Resources 80 .59 .36 .001 
I:nplement the Plans 77 .45 .20 .001 
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perceptions of adequacy of preparation for these activities 

varies from 20% to 30%. The only other activity to have an 

r 2 value within this range is "implement evaluation". For 

the research activities it can be reasoned that research 

corn~tency is best learned in an academic environment, as the 

IX>uglah and Moss nndel (19~9) would predict. For the other 

five activities, all that can be reasoned is that the 

Programs in Continuing Education do offer courses in these 

areas. 

There are many means of learning to ~rform the adult 

education oork activities. Besides graduate professional 

preparation, t.l'lere are other factors resp::>nsible for 

com~tency levels such as: 

(1) undergraduate preparation 

(2) inservice training/conferences/workshops 

(3) self study 

(4) work ex~rience. 

In summation, with two exceptions ("assemble informa­

tion" and "use instructional methods"), ·there are significant 

positive relationships between perceptions of competency and 

adequacy of ~eparation from the Programs for adult education 

''X)rk activities. In other oords, t.hose who perceive 

themselves to be more com~tent on a scale of one to five 

also perceive themselves to be more adequately prepared on a 

scale of zero to five. Conversely, those who see themselves 
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as less competent on the scale of one to five also perceive 

their adequacy of ~eparation as less adequate on the scale 

of zero to five. Fbr fourteen of the adult education work 

activities, those who perform these activities also perceive 

their adequacy of pceparation as higher on the scale of zero 

to five than those who do not perform them. However, those 

who "pret:are and/or control budgets" perceive their adequacy 

of pret:aration as lower than those who do not perform it. 
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Chapter 5 

Sunnnary, Conclusions, Discussion and Recorrrnendations 

5.1 Sunnnary of the Findings 

The sunmary of the findings is presented in the order of 

the specific obiectives of the study as described in Chapter 

One. 

5.1.1 Description of the Respondents 

The res};X)ndents are a diverse group of individuals. 

Fifty-two percent are males and 48% are females, and their 

ages at the time of graduation ranged from 23 to 68 years. 

Seventy-three percent of the respondents held one bachelor 

degree--either from Arts, Education, Nursing, Agriculture or 

Hane Economics-on first entry into the Program. Twenty-three 

percent entered the Program with two undergraduate degrees 

and four y;ercent entered with a :r;nstgraduate degree. 

Forty-three percent of the res};X)ndents received a Post­

graduate Diploma in Continuing Education, with the remainder 

receiving Master's degrees. Sixty-eight percent of the 

respondents live and work in Saskatchewan, 25% live and work 

elsewhere in canada, and 7% live and work outside of canada. 
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5.1.2 Wbrk Situation of the Respondents 

Fifty-nine percent of the respondents have held one job 

since graduation from the Program, 13% have had t.V\0 jobs, and 

13% have had three. Seven percent have not worked since 

graduation and the mean number of jobs per person is 1. 6. 

Eighty-one percent of the respondents are currently employed, 

2% are looking for work, and 18% are unemployed. None are 

unemployed because they could not find employment in adult 

education. Of those employed, 88% work full-time and 12% 

work part-time. Fifty-three percent of those employed (or 

43% of the total respondents) are working in adult education, 

31% (or 25% of ~e total respondents) in a field related to 

adult education and 16% (or 13% of the total respondents) are 

employed in a field not related to adult education. 

Thirty-four percent of those employed work for a university; 

23% for the government; 12% for a community college; and the 

remaining 31% work in p.lblic schools, technical schools, 

health institutions, business, industry, religious 

institutions, international agencies, volunteer agencies or 

are self-employed. Fifty-four percent of the resp:mdents 

live and work in cities of 100,000 - 500,000 population, 34% 

in cities of less than 100,000, and 12% in cities larger than 

500,000 pop.1lation. Of those working full-time, 8% earn less 

than $20,000; 33% earn $20,000 - $29,000; 52% earn $30,000 -

$39,000; and 7% earn more than $40,000. 
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5.1.3 Professional Affiliation 

Forty-five percent of the resp:>ndents named adult 

education to be their primary profession~ 49% named another 

profession and 6% indicated no profession. As well, 47% 

named no secondary profession~ 17% named adult education as 

their secondary profession_and 36% stated that another field 

was their secondary profession. 

5.1.4 Adult Education Wbrk Roles and Activities Performed on 

the Job 

The adult education work roles the employed respondents 

rep::>rted p:rforming on the job are, in order: program 

planning (78%), instruction (64%), administration (63%), 

evaluation (62%), research (38%), counselling (33%) and 

community developnent (32%). The s~ific activities "guide 

direction of programs", "identify learning needs" and all six 

of the program planning activities were the work activities 

performed by the highest prop:>rtion of graduates. The 

administration role is p:rformed by a high prop:>rtion of 

resp:>ndents largely because the specific activity "guide 

direction of programs" is p:rformed by the rrost resp:>ndents. 

This sp:cific activity is somewhat different than the other 

three and is closely related to the activities in the program 

planning category. The evaluation role is p:rformed by a 

high prop::>rtion of resi;Ondents; however, it is still 
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surprising that only 66% use evaluation results in their 

work. As ~uld be expected, the sp:cific activities "aH?lY 

research" and "communicate research" were p:rformed by a 

higher protx>rtion of restx>ndents than "conduct research" and 

"write research retx>rts". "Counsel individuals" was the 

activity performed by the highest proportion of respondents 

in the counselling category. 

5.1.5 Adult Education W::>rk Activities Performed in Volunteer 

Roles 

Fifty-four percent of the resp::>ndents perform adult 

education ~rk activities in volunteer roles. '!he 

respondents as volunteers perform in decreasing order program 

planning (62%) , research (57%) , administration ( 49%) , 

instruction (45%), community development (37%), evaluation 

(33%), and counselling (12%). '!he sp:cific activities 

performed by the highest proportion of restx>ndents in 

volunteer roles are "fornulate p::>licy 11
, "guide direction of 

programs", and the six program planning activities. '!here 

are sane differences and similarities between the adult 

education ~rk activities performed in ~rk and volunteer 

roles. In both volunteer and ~rk roles, program planning 

activities t.Nere performed by the greatest number of 

respondents. Administration and instruction activities were 

performed by a greater proportion of working respondents than 
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volunteer resp:>ndents. Research activities were performed by 

a greater proportion of volunteer respondents than working 

respondents. However 1 it is the apply and catmunicate 

research activities that are performed by a higher proportion 

of respondents than "conduct research" and "write research 

reports". Community development activities were performed by 

approximately the same proportion of working and volunteer 

respondents. A higher proportion of working resp:>ndents than 

volunteer restx>ndents performed coonselling and evaluation 

roles. 

5.1.6 Perceptions of t..he Resp:>ndents' Current Competency 

Levels in Performing Adult Education WOrk Activities 

Sirx::e all the role category means were larger than three 

(average canpetency) 1 the respondents as a group perceive 

themselves to be competent to perform all the adult education 

roles. The respondents feel rrost canpetent to perform 

program planning and instruction (4.1) followed in decreasing 

order by administration (3 .5) 1 research (3 .4) 1 evaluation 

(3 .4) 1 ccmnunity developrcent (3 .3) and counselling (3 .2) • 

The respondents feel m:>st canpetent to do all the eleven 

program planning and instruction specific activities. 

However 1 it shoold be noted that althoogh the role means 

ranged fran 3.2 to 4.1 1 some individuals perceived their 

canpetence to be at the low end {below three) of the five 
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point scale for certain activities. For example, 30 

individuals perceived their canpetency to •conduct research• 

at the one or t~ level. Twenty-six individuals perceived 

their canpetency to •develop evaluation designs• at the one 

or t~ level. Also, 23 individuals perceived their 

canpetency to •write research reports• at the one or t~ 

level. 

5.1. 7 Perceptions of the Respondents' Adequacy of Preparation 

to Perform Adult Education Work Activities 

In interpretation of these results, it is important to 

consider the limitation that tine since graduation has an 

effect on the mennry of the graduates for assessing adequacy 

of preparation. The resp:>ndents as a group who had 

preparation for performing the adult education activities 

feel adequately prepared to do pro:Jrarn planning (role 

category mean of 3. 5) , follc:Med in decreasing order by 

instruction (3 .4), cannunity developnent (3 .3), research 

(3.1), evaluation (3.1), counselling (2.9) and administration 

( 2. 7) • '!he role category means ranged fran 2. 7 to 3 .5, hence 

are in the middle of the scale of one to five. The 

counselling (2.9) and administration (2. 7) role category 

means were slightly below three (three representing adequate 

preparation) and no means approached four or rrore as was the 

case in perceptions of canpetency to perform the adult 
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education work activities. Within the role categories, 

specific activity means did not range greatly except in 

administration. Here the means ranged fran 2. 4 for •prepare 

and/or control budgets• to 3 .0 for "guide diection of 

programs•. As stated earlier, this particular activity is 

closely related to the activities in program planning. 

Respondents, including those who had no preparation for 

some activities, perceived themselves to be the least 

adequately prepared for administrative activities. '!'he 

research, evaluation and administration roles received ·the 

highest proportion of "not adequate• responses. Within the 

administration role "formulate policy• and •prepare and/or 

control budgets• received the highest proportion of "oot 

adequate• resp::>nses. The "implement evaluation• and •write 

evaluation reports" received the highest proportion of "not 

adequate" responses in the evaluation role. Within the 

research role •apply research" and "write research reports• 

received the highest proportion of "rot adequate" responses. 

As well, the highest percentage of respondents indicating 

"had no preparation", did so for administration and 

counselling. The percentages varied fran 55% for •prepare 

and/or control budgets• to 20% for •counsel individuals•. 

The lowest percentage of respondents indicating "had no 

preparation• did so for the program planning and instruction 

roles. In fact, for those two roles, the activity means 
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within them ranged fran 3.1 to 3. 7, reflecting the higher 

number of four (IOOderately adequate) and five (highly 

adequate) responses. 

5.1.8 The Relationships Between Performance of Adult 

Education WOrk Activities and Perception of Adequacy of 

Preparation for Adult Education WOrk Activities 

Fifteen out of 31 correlation coefficients between adult 

education work activities performed and perceived adequacy of 

preparation were statistically significant at the .OS level. 

For 14 of these activities, those who perform them on the 

job, also have rated their perceived adequacy of preparation 

from the Programs as higher on the scale of zero to five 

(zero representing "had no preparation" and five representing 

"highly adequate") than those who did not perform them. For 

all of the research role work activities there was a signifi­

cant positive relationship between the performance of the 

activity and perceived adequacy of prepation. The same rela­

tionship occurred for three out of four activities within the 

counselling role. Each of the remaining roles has several 

positive relationships. The exception is evaluation, where 

no significant relationships were found, which means there is 

no difference between those who do and those who do not 

perform evaluation activities in their perceived adequacy of 

preparation. The one negative relationship is between 
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"prepare and/or control budgets" and adequacy of preparation. 

Those who "prepare and/or control budgets" on the job 

perceive their adequacy of preparation as lower on the scale 

of zero to five than those who do not perform it. 

5.1.9 The Relationships Between Perceptions of ComPetency and 

Perceptions of Adegqacy of Preparation for Adult Education 

Work Activities 

There are positive relationships between perceptions of 

competency and perceptions of adequacy of preparation by the 

Programs in Continuing Education for adult education work 

activities. The research and camtunity developnent 

activities exhibit the strongest :positive relationships 

between perceptions of canpetency and perceptions of adequacy 

of preparation. Twenty-nine of the 31 activity r values were 

statistically significant at the • OS level. For these 

activities, those who perceive their current competency level 

as higher on the scale of one to five also perceive their 

adequacy of preparation as higher on the scale of zero to 

five. Conversely, those who peceive their current competerx:::y 

as lower also perceive their adequacy of preparation as 

lower. The two insignificant correlations occurred for "use 

instructional rnethcrls" and "assemble information•, which 

indicates there is no relationship between perceived 

competency and perceived adequacy of preparation for these 

two activities. 
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5.2 Conclusions and Discussion 

5.2.1 Professional Affiliation 

It is concluded that the graduates as a group have 

divided and dual loyalties in terms of professional 

affiliation. Same graduates primarily affiliate with adult 

education while others primarily affiliate with other 

professions-likely the profession of their undergraduate 

degree. 

This conclusion is substantiated by the results of this 

study which show that 45% of the graduates primarily 

affiliate with adult education, 49% primarily affiliate with 

another profession, and 6% affiliate with no profession. As 

well, 17% named adult education as their secondary profession 

and 36% stated that another field was their secondary 

profession. 

5.2.2 Adult Education Wbrk Roles and Activities 

It is concluded that adult education work roles and 

activities fall into two clusters based on the proportion of 

graduates performing them. The first cluster includes 

program planning, instruction, administration and evaluation. 

Activities in this category are performed by approximately 

two-thirds of the graduates. The second cluster, performed 

by approximately one-third of the graduates, includes 

research, counselling and carmuni ty developnent. 
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The roles of program planning, instruction, administra­

tion, and evaluation are ones that would be performed in 

virtually all adult education agencies. The roles of 

counselling, camnunity development and research are zrore 

specialized roles and would not necessarily be performed b¥ 

all agencies. 

Other studies (Griffith and Johnson, 1978; Noel and 

Parson, 1973; Weber, 1980; White, 1974) report similar 

results in regard to program planning, instruction, and 

administration. However, evaluation activities, performed by 

62% of the graduates in this study, are performed by a higher 

proportion of graduates than was the case in the White (1974) 

and Griffith and Johnson (1978) studies. There does not 

appear to be a definitive explanation for this occurrance. 

Perhaps adult education institutions in Ontario and British 

Columbia are of a different nature than those in 

Saskatchewan, hence evaluation there may be performed by 

specialists. 

5.2.3 Adult Education Volunteer Roles and Activities 

It is concluded that graduates perform a broad range of 

adult education work activities as volunteers. They serve as 

volunteers at all levels of Houle's pyramid (1970) not only 

in the activities of direct guidance and teaching of learners 

as he purports. 
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This conclusion is substantiated by the fact 54% of the 

graduates perform adult education work activities in 

volunteer roles. The highest prO{X)rtion perform prOC'jram 

planning activities, followed by research, administration, 

instruction, community development, evaluation, and 

counselling activities. 

The individual activities in the program planning role, 

and the activities of applying and communicating research, 

guiding direction of program and policy formulation were the 

activities performed by the highest proportion of graduates. 

The administrative and research activities are not activities 

which Houle would include in the base of his pyramid where 

volunteers are involved. 

Secondly, it is concluded that the pattern of work 

activities performed in volunteer roles is different from the 

activities performed in work roles. The most dramatic shift 

occurs for the research and evaluation activities. The 

prO{X)rtion of graduates performing the research role is 

higher in the volunteer roles than in the work roles. 

Conversely, the proportion of graduates performing evaluation 

is lower in the volunteers roles than in the work roles. 

5.2.4 ApPropriateness of Graduate Professional Preparation 

It is concluded that the graduates are performing work 

activities for which preparation at the Master's and 
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Postgraduate Diploma level is appropriate. These graduates 

can be termed adult education practitioners according to the 

Douglah and Mas~ rodel (1969). 

This conclusion is substanti~ted by the fact the highest 

proportion of working graduates (62% to 78%) do perform 

program planning, instruction, evaluation, and administration 

roles--those found in the practitioner category of Douglah 

and Moss (1969). Only 34% of the graduates report they 

conduct research which is a work activity that distinguishes 

adult education practitioners from the scholars. Activities 

in the instruction category include activities in addition to 

the direct teaching of learners, a role for which Douglah and 

Moss suggest preservice and inservice training as the 

appropriate training. 

5.2.5 Perceptions of Current Competency to Perform Adult 

Education Wbrk Activities 

It is concluded that the graduates generally perceive 

themselves to be competent to perform the adult education 

work activities. However, the graduates feel more competent 

to perform activities in the program planning and instruction 

roles, and less competent to perform activities in admini­

stration, research, evaluation, community development and 

counselling roles. 

This conclusion is substantiated by the fact that the 
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mean scores of the activities in each of the adult education 

roles were all greater than three (average competency) on the 

measurement scale. However, it should be noted that although 

the role means were all over three, sane individuals 

perceived their competence to be at the low end (below three) 

of the five point scale for certain activities. The highest 

number of below average scores were obtained for "develop 

evaluation designs," "conduct research," and "write research 

reports". 

5. 2. 6 Perceptions of Adequacy of Preparation to Per form 

Adult Education WOrk Activities 

It is concluded that as a group, the graduates• 

perceptions of adequacy of preparation from the Programs in 

Continuing Education can be described as "adequate" • 

However, it should be noted that although role means 

hovered around three (adequate), some individuals perceived 

their adequacy of preparation for specific activities to be 

at the low end (below three) or the high end (above three) of 

the scale for certain activities. The program planning and 

instruction roles have the lowest percentage of respondents 

indicating "had no preparation." As well the highest number 

of four and five scores were obtained for activities in these 

two roles. The highest percentage of respondents indicated 
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they "had no preparation" for administration and counselling 

roles. 

5.2.7 Relationships Between Adult Education WOrk Activities 

Performed/Not Performed and Perceived Adequacy of Preparation 

No one global conclusion can be drawn to explain the 

data regarding the relationships between adult education work 

activities performed/not performed and perceived adequacy of 

preparation. Four different patterns emerged anongst the 

work roles and respective activities. There are those 

exhibiting no relationships, those exhibiting negative 

relationships, those exhibiting positive relationships, and 

finally those exhibiting a mix of positive relationships and 

no relationships. 

The emerging pattern referred to is as follows. 

Administration activities exhibit negative relationships 

between activities performed and perceived adequacy of 

preparation for three of the four activities. Research 

activities exhibit definite positive relationships. 

Evaluation activities do not exhibit any relationships. The 

remaining activities in instruction, program planning, 

counselling and community development exhibit a mixture of 

positive relationships and no relationships. 
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5. 2. 8 Relationships Between Perceived Canpetency and 

Perceived Adequacy of Preparation for Adult Education Wbrk 

Activities 

It is concluded that the graduates who perceive 

themselves to be competent to perform adult education work 

activities, also perceive ·that they were adequately prepared 

by their Program in Continuing Education for those 

activities. 

This conclusion is substantiated by the results of this 

study which report 29 of the 31 correlations between 

perceived current canpetency and perceived adequacy of 

preparation for adult education work activities were postive, 

and statistically significant at the .05 level. 

Upon closer examination of the proportion of variation 

in canpetency ratings "explained" by perceptions of adequacy 

of preparation, the highest proportions were found in the 

research and community development categories (varying from 

20% to 36% for the individual activities). For the other 

categories, the proportion of variance explained was 

generally less. Hence the correlations are far from perfect 

correlations, reflecting the fact that factors other than 

graduate training contribute to job competency--such as work 

experience, inservice education, continuing professional 

education, self-study, and undergraduate preparation. 
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5.3 Recommendations for Further Research and for the Use of 

this Research in the Programs in Continuing Education 

For Research: 

5.3.1 Periodic follow-up studies of the graduates would 

provide more consistent and reliable data about the graduates 

than the single undertaking reported here. 

5.3.2 The adult education work activities list should be 

revised and tested with graduates from other institutions. 

As well, the list could be tested and critiqued by the 

employers of the graduates. Replication of the present study 

with the same list or an improved one might determine whether 

the present findings might be generalized to professionally 

prepared adult educators at the Master's level from other 

educational institutions. 

5. 3. 3 Research should be conducted in the area of how 

volunteer organizations utilize adult education volunteers 

and adult education volunteer roles and functions. 

5.3.4 A follow-up study that included those who did not 

graduate would provide additional data and insight into the 

roles of adult educators, the perceived competency to perform 

adult education work activities, and their perceived adequacy 

of preparation fran the program. 
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5.3.5 It would be useful career information for current and 

prospective students to know whether graduates with a Post­

graduate Diploma performed different work roles, perceived 

competency levels differently, or perceived their adequacy of 

preparation differently, canpared to those who hold a 

Master's degree. This information may also assist the 

Department of Continuing Education in counselling students 

and program planning for the students and the Department. 

5.3.6 Employers of adult educators should be surveyed to 

determine the criteria they use in selecting employees and 

what competencies they expect the graduates of the Program in 

Continuing Education to possess. As well, this could serve 

as a job market analysis for current and prospective 

students. 

For Use of this Research in the Programs in Continuing 

Education: 

5.3.7 There are same ~lied learning needs of the graduates 

in the area of administration, research and evaluation. 

Needs identification could determine specific learning needs 

and how they may be best learned. 

In the area of administration, the Department of 
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Continuing Education should decide how it should be offered. 

White (1974) and Campbell (1978) both suggest an adult 

education administration course. Such a course has been 

offered occasionally. However, it seems the graduates have 

elected not to take it, or have been unable to take it 

because it was not offered.· Generally, when students are 

planning their course work in the Program, administration as 

a subject area is not a high priority. It is not until they 

are established in their work situations that the need for -

administrative competencies becomes evident. To meet this 

learning need, it appears that the Department should make 

administration a required course, recognizing a need that is 

not apparent to students; or to make administration available 

in continuing professional education. Other options include 

an Educational Administration course or courses from the 

College of Ccm:nerce. 

5.3.8 Some program planning activities are performed by 72 -

82% of the working graduates, instruction, evaluation and 

administration activities are performed by 53 - 72% of the 

working graduates; and research, counselling and canmunity 

development are performed by 23 - 40% of the working 

graduates; it is evident the work activities can be 

categorized into three groups on the basis of the proportion 

of graduates performing the activities. The first group 
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consists of program planning activities. The second group 

consists of instruction, administration and evaluation. 

These two groups should be given strong emphasis in the 

graduate program. The third group-counselling, canmunity 

development and research are more specialized roles and will 

likely not be performed as· frequently in work roles. 

However, in program selection, there are other considerations 

such as volunteer roles, and plans for further study. This 

study found that research activities are performed by a 

higher proportion of the graduates in volunteer roles than 

work roles. As well, research knowledge and skill is 

necessary for Master's theses and doctorate level 

preparation. This is useful information for program planning 

and counselling of prospective students. 

5.3.9 The Department of Continuing Education should evaluate 

all the courses it offers, using the adult education 

activities list as the criterion to ensure that course objec­

tives and content do prepare graduates for adult education 

work activities. Those activities in administration, 

research, "implement evaluation" and "develop instructional 

materials" should be closely assessed. 
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5.3.10 The respondents of such a study perform a variety of 

functional roles. The graduates are a valuable source of 

information regarding current practices and developments in 

the field which ought to be shared with graduate students and 

program planners in Continuing Education on a continuing 

basis. The information would provide much needed career 

information to current and prospective graduate students. As 

well, it would assist the Department of Continuing Education 

in planning programs of study that would be responsive to 

changing needs in the field. Input of this kind could 

perhaps cane fran a selected group of graduates forming an 

advisory group to the Department. Employers of adult 

educators would also be an asset to such an advisory group. 

The group would be able to deal with concerns such as the 

identity issue, the learning needs, and the role of the 

graduate program in preparing students for work. The current 

Continuing Education Graduate Student Association does have 

provision for an alLmllli representative and may also be a 

useful group to involve. 



125 

Atxlullah, F .M. (1964) • Analysis of the administration role 
of the county extension director in california; 
Dissertation Abstracts, 25, 282, (University Microfilms 
No. 64-09, 661). --

Abramson, J. (not dated). History of the program. 
Unpublished manuscript, University of Saskatchewan, 
Department of Continuing Education, Saskatoon. 

Abramson, J. {1975). Sumnary' of student survey. Unpublished 
manuscript, University of Saskatchewan, Department of 
Continuing Education, Saskatoon. 

Aker, G.F. (1962). The identification of criteria for 
evaluating graduate pr(X3rams in adult education. 
Dissertation Abstracts, 22, 3914. (University 
Microfilms No. 62-02, 225)-. 

Backstran, C.H. & Hursh, G.D. (1963). Survey research. 
Minneap::>lis: Northwestern University Press. 

Barrett, C.M. (1974). The role of the local adult basic 
education directors in the North Carolina ccmnunity 
college system. Dissertation Abstracts International, 
35, 5756A. (University microfilms No. 75-05, 341). 

Bromley, J.D. (1972). An investigation of some changes that 
take place in students as a result of their 
participation in the graduate program of adult education 
at Boston university. Dissertation Abstracts 
International,: -33, 1400A. (University Microfilms No. 
72-25, 417). --

Buress, A.A. (1978) • An evaluation and analysis· of the 
utility of certain canpetencies and the learning 
experiences provided for their development in doctoral 
pr03rams of study in education. Dissertation Abstracts 
International; 39, 330A. (University Microfilms No. 
78-22, 152). --

Burrichter, A. & Gardner, D. (1980). A staff development 
mc:xlel for adult educators. (Available fran College of 
Education, Florida Atlantic University, Boca Raton). 

Campbell, D. (1977). Mult education as a field of study and -
practice. Vaocouver: The Centre for Continuing 
Education, University of British Columbia. 



126 

Carrig, J. (1973). An identification of beliefs that are 
important to ~ofessional adult educators. Dissertation 
Abstracts International, 34, 6340A. (University 
Microfilms No. 74-08, 330).--

Centre for Community Studies Annual Report, (1961). 
(Available from Division of Extension and Community 
Relations, University of Saskatchewan, Saskatoon). 

Chamberlain, M. (1960). The professional adult educator: An 
examination of his competencies and of the programs of 
graduate study which prepare them for work in the field. 
Dissertation Abstracts, 11, 0070. (University 
Microfilms No. 02-22, 480)--. 

Chapman, H.E. (no date). Saskatchewan Community College 
System. (Available from Archives, Saskatoon Region 
Cornnuni ty College, 145 1st Avenue North, Saskatoon) • 

Charters, A. & Hilton, R. (1978) • Resources for educators of 
adults. Who we are: What sane educators of adults say 
about their characteristics, competencies, and roles. 
Syracuse, New York: Syracuse University (ERIC Documents 
Reproduction Service No. ED 162 077) • 

Douglah, M. & Moss, G. (1969) • Adult education as a field of 
study and its implication for the preparation of adult 
educators. Adult Education, XIX(2), 127-134. 

Dillman, D.A. ( 1978) • :M.ail and telephone survey, the total 
design method. '!bronto: Willy-Interscience. 

Even, M.J. (1979). The nature of counselling expertise in 
adult education practice. Adult Education, xxix(2) 
108-122. 

Fancher, D.W. (1976). Concepts of the role of continuing 
education specialists of the extension division in the 
state of Missouri. Dissertation Abstracts 
International, 37, 6897A. (Un1vers1ty M1crof1lms No. 
77-05, 600). --

Farnsworth, W.F. (1963). A study of county extension agent's 
program planning role in North Carolina, Chio and 
Virginia. Dissertation Abstracts, 24, 2344. 
(University Microfilms No. 63-07, 605).--

Guilford, J.P. & Fruchter, B. (1978). Fundamental statistics 
in psychology and education. 'Ibronto: M:::Graw-Hill Inc. 



127 

Griffith, G. & Johnson, w. (1978). Where have all the 
graduates gone? (Available from The Ontario Institute 
for Studies in Education, Tbronto). 

Houle, c. (1970). The educators of adults. In R.M. Smith, 
G.F. Aker and J.R. Kidd, (Eds.), Handbook of Adult 
Education. New York : The Macmillan Company. 

Huck, S., Cormier, w. & Bounds, w. (1974). Reading 
statisitcs and research. New York: Har~r and Row. 

Jensen, G., Liveright, A. ·& Hallenbeck, w. (Eds.). Adult 
education: Outlines of an emerging field of university 
study. Washington, D.C.: Adult Education Association 
of the USA. 

Kean, P. · (1980). Adult education and community develOJment 
studies in Canada, a. survey of university courses and 
pro;Jrams conducted on behalf of the consortium of 
professors of adult education in Canada. (Available 
from ~partment of Education, Dalhousie University, 
Halifax). 

Kerlinger, F.N. (1973). Foundation of behavioral research, 
Tbronto: Holt, Rinehart and Winston, Inc. 

Knowles, M. (1980). ~velopnent of adult education. In J .M. 
Peters and Associates, Building an effective adult 
education, enterorise. San Francisco: Jessey-Bass 
PUblishers. -

Knox, A.B. (1980). Develcping, administratin and evaluating 
adult education. San Franscisco: Jessey-Bass 
Plibl1shers. 

Letter, Saskatchewan Association for Adult Education to 
J .w.T. EPinks, President of the University of 
Saskatchewan requesting a graduate prexjram in adult 
education, History of the Program file, Department of 
Continuing Education, University of Saskatchewan, July 
12, 1963. 

Letter, Students to J.W.T. Spinks, President, University of 
Saskatchewan, requesting a graduate pro;Jram in adult 
education, History of the Program file, Department of 
Continuing Education, University of Saskatchewan, May 
22, 1963. 

rvt:>ss, G. (1979). How to do a survey: A guide to planning 
and conducting your own survey. (Available from 
Division of Extension and Community Relations, 
University of Saskatchewan, Saskatoon) • 



128 

M:>ss, G. (1980). A brief history of the developnent of 
graduate studies in adult education in Canada: 
introduction to a panel on Canadian contributions to 
graduate study in adult education. In Pcpers Presented 
to a Conference on Research in Adult Education. 
Vancouver, British Columbia, Canada: Canadian 
Association for the Study of Adult Education. 

Mbore, W.M. (1980). Responsibilities of state directors of 
adult education: An emerging role in adult education. 
Dissertation Abstracts International, 41, 0899A 
(University Microfilms No. 80-20, 218). 

Nie, N.H., HUll, C.H., Jenkins, J.G., Steinbrenner, K., & 
Bent, D.H. (1981) • Statistical package for the social 
sciences, (2nd ed.). New York: M::Graw-Hill. 

NOel, J. & Parsons, J. (1973). Doctoral graduates evaluate 
the relevance of departmental learning objectives to 
their professional responsibilities. Adult Education, 
xxiv(l), 43-54. 

Payne, s.,J. (1973). '!be art of asking questions. Princeton: 
Princeton Univers1ty Press. 

Peters, J.M. and Associates (1980). Building an effective 
adult education enterprise. San Francisco: Jessey-Bass 
PUblishers. · 

Powers, R. (1980). Arts and science graduates' reaction to 
their university education. Unp.1blished Master's 
thesis, University of Saskatchewan, Saskatoon. 

Ragsdale, K.A.S. (1978). A study of the role of staff 
developnent trainer in organizations. Dissertation 
Abstracts International, 39, 3985A. (Uh1vers1ty 
Microfilms No. 78-23, 667) .-

Hess, N. (1978). Variables influencing the decision to enter 
adult education graduate programs. Dissertation 
Abstracts International, 39, 2692A. (University 
Microfiliris No. 78-21, 885) .-

Hassman, M. & Bunning, R. (1978). Knowledge and skills for 
the adult educator: A delphi study. Adult Education, 
xxiii(3), 139-155. 

Schlutt, E.F. (1959). The district extension leaders and the 
beginning county extension agents' :r;:erceptions of the 
beginning agents' role definition and role fullfillment. 
Dissertation Abstracts, 20, 0821. (University 
Microfilms No. 59-03, 267)--. 



129 

Stensland, C. (1980). Training needs and opportunities of 
field workers in continuing education in rural canada. 
(Available from canadian Association for Adult 
Frlucation, Toronto) • 

Straughn, A.A. (1964) • A study of the perceived role of 
county extension agents in program planning in Florida 
and Kansas. Dissertation Abstracts, 24, 2342. 
(University Microfilms No. 64-00, 613). --

'!he role of cocperative extension sUPervisors. Madison: 
University of Wisconsin, State Agricultural Extension 
Services of the Southern States and Puerto Rico with the 
Federal Extension Service, and the National Agricultural 
Extension Center. 

Verner, c., Dickenson, G., Leirman, w., & Niskala, H. (1970). 
The preoaration of adult education. A selected review 
of the literature produced in North America. Syracuse: 
Eric Clearinghouse on Adult Education & Adult Education 
Association of the U.S.A. 

Verner, C. (1978). ~ganizing graduate professional eduation 
for adult education. In J.R. Kidd and G.R. Selman, 
(F.ds.), Coming of age: Canadian adult education in the 
1960's. Toronto: canadian Association for Adult 
Education. 

Webb, E.J. (1966). Unobtrusive measures: Non-reactive 
research in the social sciences. Chicago: Rand M:Nally. 

Weber, J .M. (1980). '!he role of the conference coordinators 
in university residential continuing education. 
Dissertation Abstracts International, 41, 0065A. 
(University Microfilms No. 80-16, 412). --

Whale, W.B. (1978) • Adult education in Saskatchewan. 
(Available from ~partment of Continuing Education, 
University of Saskatchewan, Saskatoon). 

White, J.M. (1974). Survey of graduates in adult education 
at the University of British Columbia. Unplblished 
Master's thesis, University of British Columbia, 
Vancouver. 

Wbrd, V.G. (1964). A study of state extension specialist's 
role in program development in Arkansas. Dissertation 
Abstracts, 25, 2330. (University Microfilms No. 64-10, 
336). -



130 

List of Appendices 

Appendix A Chamberlain's 'Ibp Ten Competencies 

Ap~ndix B Aker's Behavioral ~scriptions of the Cbjectives 

of Graduate Study in ~ult EducatioQ 

Appendix C White's Occupational Activities of Adult 

Educators 

Appendix D Adult Education Wbrk Activities 

Appendix E Pilot Questionnaire 

Appendix F Pilot Covering Letter 

Appendix G Questionnaire 

Appendix H Covering Letter 

~pendix I Reminder/Thank You Postcard 

Ap~ndix J Fbllowup Letter 



131 

APPENDIX A 

Chamberlain's Tbp 10 Competencies {1960) 

1. A belief that most people have the potential for growth. 
2. Imagination in program development. 
3. Ability to communicate effectively in both speaking and 

writing. 
4. understanding of the conditions under which adults are 

most likely to learn. 
5. Ability to keep on learning. 
6. Effectiveness as a group leader. 
7. Knowledge of his own values, strenghts and weaknesses. 
8. Open mindedness, i.e., willingness to accept others' 

ideas. 
9. understanding of what motivates adults to participate in 

programs. 
10. Strong comrnittment to adult education. 
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APPENDIX B 

Aker 's Behavioral Descriptions of the Cbjectives 
of Graduate Study in Adult Education (1962) 

The Adult Educator : 
1. Helps people control and adjust bo change rather than 

maintain the status quo. 
2. Intelligently observes and listens to what is being said 

or done and uses this information in guiding his 
response. · 

3. Selects and uses teaching methods, materials and 
resources that are appropriate in terms of what is to be 
learned and in terms of the needs and abilities of the 
individual learner. 

4. Helps his clientele acquire the ability for critical 
thinking. 

5. Pr~ides an atmosphere where adults are free to search, 
through trial-and-error, without fear of institutional 
or interpersonal threat. 

6. Identifies potential leaders and helps them to develop 
their potentials and capacities. 

7. Makes use of existing values, beliefs, customs, and 
attitudes as a starting point for educational 
activities. 

8. Is actively involved in continuing study that will 
increase his professional competence. 

9. Understands the role of adult education in society and 
is aware of the factors and forces that give rise to 
this function. 

10. Actively shares, participates, and learns with the 
learners in the learning experience. 

11. Helps adults to actively set their own goals, and 
pr~ides a variety of means and opportunities for 
intensive self-evaluation. 

12. Identifies and interprets trends that have ~lications 
for adult education. 

13. Has clearly defined his unique role as an adult educator 
and understands his responsibility in performing it. 

14. Arranges learning experiences so that the learners can 
integrate theory and practice. 

15. Is effective in building a teaching team arrong lay 
leaders and group members. 

16. Uses the process of appraisal to evaluate progr~ and 
to help clarify and change objectives. 

17. Is creative and imaginative in developing new programs, 
and believes that inn~ation and experiment are 
necessary for the expansion of adult education. 
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- 18. Makes use of the contributions of all group members 
through the utilization of individual talents and 
abilities. 

19. Wbrks with schools, teachers, parents, and pre-adults 
to assist them in developing the motivation, attitudes, 
understanding, and skills necessary for life-long 
learning. 

20. Objectively presents contrasting points of view. 
21. , Assumes the initiative in developing a strong national 

perception of the tmportance and essentiality of 
continuing education. 

22. Recognizes when the communication ~ocess is not 
functioning adequately or when it breaks down. 

23. Identifies, critically evaluates, and discusses 
scholarly work by investigators in adult education and 
related fields. 
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APPENDIX C 
White's O:cupational Activities of Adult Educators {1974) 

Activity 
a. Planning and developing adult education programs 
b. Developing instructional materials 
c. Evaluating adult education pcograms 
d. Determining community needs for adult education 

programs 
e. Establishing and maintaining interpersonal 

relationships 
f. Instructing groups of adults or individuals 
g. Producing mass media programs for adults 
h. Providing counselling for adults 
i. Publicizing and pcomoting adult education 

pr09rams 
j. Recruiting and supervising instructors 
k. Supervising clerical and secretarial staff 
1. Preparing and presenting administrative 

rep:>rts 
m. Planning and conducting research studies 
n. Continuing your own education 
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APPENDIX D 

Adult Education Wbrk Activities 

1. Administration 
1.1 Fbr.mulate Policy 
1.2 Guide Direction of Programs 
1.3 Manage Personnel 
1.4 Prepare and/or Cbntrol ~,dgets 

2. Research 
2.1 Cbnduct Research 
2.2 Apply Research 
2.3 Communicate Research Results 
2.4 Write Research Reports 

3. Instruction 
3 .1 Assess Learning Needs 
3.2 Establish a Learning Environment 
3.3 Use Instructional Methods 
3.4 Develop Instructional Materials 
3.5 Assist Instructors 

4. Program Planning 
4.1 Identify Needs 
4.2 Develop Objectives 
4.3 Identify Resources 
4.4 Identify Learning Activities 
4. 5 Develop a Plan of Action 
4. 6 Implement the Program 

5. EValuation 
5.1 Develop Evaluation Designs 
5.2 Implement Evaluation 
5.3 Write Evaluation Retnrts 
5.4 Use Evaluation Results 

6. Career and Educational Counselling 
6.1 Assemble Information 
6.2 Provide Referral 
6.3 Cbunsel Individuals 
6.4 Cbunsel in Groups 

7. Community Developnent 
Wbrk with community grout;s to: 
7.1 Identify Cbmmunity Needs 
7.2 Plan Cbmmunity Development Projects 
7.3 Identify Resources 
7.4 Implement the Plans 
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~pp.:ndix E 

Pilot Questionnaire 

CONTINUING EDUCATION GRADUATES SURVEY 

BACKGROUND INFORMATION 

1. PRESENT LOCATION: 
(town,city} (province) (country) 

Size of centre -
1. 

2. 

3. 

4. 

s. 
2. FURTHER EDUCATION: 

please check one: 
less than 500 

sao - 1o,ooo 

10,001 - 100,000 

100,001 - 500,000 

500,001 or more 

D 
D 
D 
D 
D 

Have you received any certificates, diplomas or degrees 
since graduating from the program in the Department of 
Continuing Education, University of Saskatchewan? 

1. No D go to page 2, question 3 

2. Yes D 
If yes, please indicate your education since graduation in 

the following chart: 

Certificates, Major Field Year of Institution 
Degrees Graduation 

I 

i 
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ADULT EDUCATION WORK ACTIVITIES 

DIRECTIONS: 

Please carefully read the list of adult education work activities 
located on the following chart. Answer the following questions 
and fill in the appropriate spaces on the chart. 

3. (A) Are you currently employed? 

1. no 0 go to question 4 

2. yes 0 
Does your job involve activities listed? 

1. No 0 
2. Yes 0 

go to question 4 

please check the activities in 
COLUMN A that you perform in 
your day to day work. 

4. (D) Are you currently performing any of the listed adult 
education work activities in a volunteer role? 

1. No 0 
2. yes 0 

go to question 5 

please check the adult education work 
activities in COLUMN B that you perform 
in your total volunteer activity. 

5. (C) The purpose of this question is for you to assess your 
current competency level in each of the specific adult 
education work activities. Please do this rating whether 
or not you are actuallv oerforming this activity. Rate 
each specific activity according to the following scale 
and check the appropriate box in COLUMN C on the chart. 

1 

I cannot 
perform. I 
need help·. 

2 3 

average 
I could 
learn to 
do it 
better 

4 5 

I can perform 
well enough to 
teach others 

6. (D) The purpose of this question is to determine how 
adequately you feel your experience in the Continuing 
Education Graduate Program prepared you to perform each 
activitiy. please do this rating whether or not you are 
actually performing this activity. Rate each specific 
activity according to the following scale, and check the 
appropriate box in COLUMN D on the following page. 

1 

Highly 
adequate 

2 3 

Moderately 
adequate Adequate 

4 

Slightly 
adequate 

5 

Not 
adequate 



---- ___________ ,. 
PI3RFOJ~1!D :PERFORMED IN :. J~(]l ACJ'JVITIY. f11An NO UT NOT 

WORK ACTIVI'riES l Pl~f!P Af\ All AT WORK JVOLUNTfmR ROLES :101 2 3 4 shl 1 2 3 4 s ------------·· 
Administration j 

Formulate Policy 0 0 0 [] n 0 [] [] 0 0 0 0 0 

Guide Direction of Programs [] 0 0 0 0 0 0 [] 0 D 0 0 0 
Manage personnel [] 0 0 0 u D 0 0 u 0 D f] 0 
Prepare and/or control budgets 0 0 ·o 0 0 0 0 D 0 0 D 0 0 

Research 
Conduct Research 0 0 0 0 0 0 0 D 0 D 0 0 0 
Apply Research lJ 0 0 0 0 0 0 0 0 0 0 0 O' Communicate Research 0 0 D 0 0 0 0 0 D 0 0 0 [) 
Write Research Reports 0 [] D 0 0 tJ .Q D .:1 D 0 [) 0 

Instruction 
Assess Learning needs 0 (] 0 0 0 n o 0 0 0 0 0 0 
Facilitate Learning 0 (] 0 0 0 0 0 0 0 0 0 0 [J 
Use Instructional Methods 0 0 0 0 0 0 0 0 0 0 0 0 l1 
Develop Instructional Materials 0 0 0 0 0 0 0 0 0 0 (] n n Program Planning 

0 Identify Needs 0 0 0 0 0 p 0 0 0 n n t-J 
Develop Objectives 0 0 0 0 (] 0 0 0 0 0 n ll~ 
Identify Resources 0 0 0 tJ 0 0 0 0 [] 0 0 l. 

CV) Identify Learning Activities 0 0 0 0 L1 0 D D C) 0 [J 0 [J 
Develop a Plan of Action 0 (] 0 0 0 b 0 0 0 0 0 D l:l 
Implement the Program 0 0 

Evaluation 
0 0 0 0 0 0 0 D 0 0 0 

Develop Evaluation Designs 0 0 0 0 0 0 0 0 0 0 0 0 [J 
Implement Evaluation 0 0 D n 0 0 0 0 [] 0 0 lJ il 
Write Evaluation Reports 0 0 0 0 0 0 0 0 0 u 0 0 0 
Use Evaluation Results 0 0 0 D 0 0 [l 0 t:] 0 (] 0 (] 

Career and Educational Counselling 
Assemble Information 0 0 0 0 0 n a 0 0 I{] iJ 0 [J 
Provide Referral 0 D (] 0 rJ 0 0 0 0 0 0 0 LJ 
Counsel Individuals 0 0 0 0 0 0 0 0 0 0 ;] 0 [J Counsel in groups 0 0 0 0 0 0 :::1 0 0 lJ 0 0 [] Community Development 

Work with community groups to: 
Identify Community Needs 0 0 0 0 a q,o 0 0 0 0 0 CJ 
Plan Community Development Projects 0 0 0 0 0 0 D 0 0 u [) iJ ll 
Identify Resources 0 0 0 0 D 0 0 0 0 L1 0 0 0 
Implement the Plans D 0 0 0 0 0 0 0 0 0 0 0 t:J 

Other Adult Education Work Activities 
Please list: 

I 

I I [] lJ 0 0 0 0 D I 0 0 0 0 0 [j 

n 0 0 0 0 [1 0 0 0 0 0 0 C' 
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Did you check off any adult eduction work activities in 
Column A? 

1. 

2. 

No 0 
YesO 

go to question 8 

Please estimate the proportion of time spent in 
the following categories of work activities 
each week: 

Administration 

Research 

Instruction 

Program Planning 

Evaluation 

Counselling 

Community Development 

Other Adult Education 

Activities (specify) 

TOTAL 100% 

Did you check off any adult education work activities in 
column B? 

1. 

2. 

No 0 
Yes 0 

Go to question 9 

Please list your volunteer position(s) and the 
organization(s)/agency(ies) 

VOLUNTEER ORGANIZATION/AGENCY VOLUNTEER POSITION 
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EMPLOYMENT INFOR~TION 

DIRECTIONS: 

Please indicate your employment experience in the following 
chart. 

9. 

10. 

11. 

12. 

In Row A, indicate the job ( s) held in the 12 months previous 
to entering the Continuing Education Graduate Program. 

In Row B, indicate the job ( s) held during your course work. 

In Row c, indicate the job ( s) held during your thesis work. 

In Row D, indicate the job ( s) held since graduation from the 
Department of Continuing Education. 

If in any time period you did not work, please indicate DID 
NOT WORK beside the appropriate row letter. 

If you were on educational leave during your course and/or 
thesis work please indicate ON LEAVE beside the appropriate 
row letter. 

DEFINITIONS: 

CASUAL: refers to being called to work on demand - ex. substitute 
teaching 

FULL TIME: refers to 30 hours per week or more of regular work 

PART TIME: refers to less than 30 hours per week of regular work 

ADULT EDUCATION: 

-your prime job responsibilites are adult education 

-your job involves more than 50% of your work time in the 
adult education work activities listed 

RELATED TO ADULT EDUCATION: 

-your prime job responsibilities are something other than 
adult education 

-your job involves less than 50% of your work time in the 
adult education work activities listed 

NOT RELATED TO ADULT EDUCATION: 

-your job responsibilities have nothing to do with adult 
education 

-none of your work time is spent in the adult education 
work activities listed. 



1~1 

PLEASE ../ PLEASE ~ THE 
APPROPRIATE .APPROPRIATE 
HE~IHNG HF~mTNG 

u . -~ ......... 
STARTING DATE TYPE OF B1PLOYER S:2 ~S:< ::.:.JC-; 

= r•' ~ == -;:::: c <~ AND CC'MPLETION (government, ..:::.. .c:.. w JOB TITLE 
,_. ,._ c:~ --:-

~ 
~ (""'!', c.t.;-

DATE industry, sem ~ E=~ ~~ - ~ ~ ~= - ~ < ~ s~ s-:::l 
'-=- Q.. -< zE=. 

OR .-

NG 
t.SES 

-
:NG 
iTS 

:E 
lUATION 

I j i 
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What ·is your current employment status? 

1. employed D 
2. seeking employment D go to question 16. 

3. not employed D Reasons for unemployment 

1. 

2. 

Did not seek employment 

Could riot-firid employment 
related to adult education 

D 
-lJ-

,---, 
3. Other- please specify _________ l __ l 

Go to question 16-. 

Are you employed in the field of adult education or a field 
related to adult education? 

1. Yes 0 Go to question 15.? 

Why are you working in a field not related to 2. No 0 
education'? --- ----- --- -- -- --- ---

1. Could not find employment in D adult education 

2. Did not Seek employment in adult D education 

3. Other. Please specify D 
Go to question 16. 

If you are currently pro(essionally employed, please indicate the 
category that closest fits your current salary (check the 
appropriate box) 

1. $10,000 or less 0 
2. $10,000 - $19,999 0 
3. $20,000 - $2.9,999 D 
4. $30,000 - $39,999 0 
s. $40,000 or more 0 
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What are your career plans for the next two years? Please check 
the appropriate box. 

1. stay in current position 

2. stay in present field, 
but seek a new position 

3. look for a different field 
of work_; please specify 

4. retire 

5.- obtain--further education 

6. I don't know 

7. OTHER, Please specify 

PROFESSIONAL AFFILIATION 

17. What is your primary 

D 
0 
D 

D 
D 
~0 

0 

professional affiliation? 

18. What is your secondary 
professional affiliation if 
any? 

Adult 
Education 

0 

D 
19. Are you a member of any adult education 

1. No 0 

Other 
Field 

(specify) 

associations? 

None 

D 

0 

2. Yes D Please give the full name(s} of those 
associations: 

20. Are you a member of any other professional association in 
any field? 

1. No 0 
2. Yes 0 Please give the full name(s) of those 

associations: 
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~IVERSITY EXPERIENCE 

21. Please rate each area in which you took courses in terms 
of its contribution to your professional competence. Please 
check the appropriate box. 

DID 
NOT VERY VERY 
TAKE GOOD GOOD FAIR POOR POOR 

Philosophical and 
Historical Foundations 

Adult Basic Education 

Program Planning 

Evaluation 

Adult Learning and 
Development 

Comparative Continuing 
Education 

D 
0 
0 
D 

0 

0 

Community Development [J 

Group Processes and [] 
Communication 

Administration [] 

Counselling [] 

Trends and Issues ..-.[J 

Research Methods [J 

Individual Reading and [] 
Study - specify topic: 

Noncredit Research Seminar [] 
(990C or 900C) 

Undergraduate Course(s) [] 

Others - specify [] 

D 

0 
0 
D 
0 

0 

[] 

0 

D 
0 
0 
[] 

[] 

0 

[] 
[] 

[] --- _0 ____ 0 _________ 0 ----

0 0 0 0 
D D 0 D 
0 0 D D 

D D D C1 
[] 

0 

D 

0 
[] 
~ 
j I 

LJ 

[] 

0 

D 
[] 

LJ 

0 D 

0 0 
0 0 
[] [] 

0 D 
0 0 
0 D 
0 []· 

o ·o 
0 0 
[] LJ 

0 

D 

0 

0 

D 

0 
D 
[] 

0 

0 
LJ 
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~ased on your experience in the program how ~vould you assess the 
allowing: 

VERY VERY 
GOOD GOOD FAIR POOR POOR 

~eaching Competence D 0 0 0 0 
ou-r- exper.ience in your 0 0 0 0 0 research project/thesis 

Interaction with 0 0 0 0 0 
rof-essors 

Student activit-ies 0 0 0 0 D 
Advice you- received on 0 0 0 0 0 program cif~ study 

Professors' research D 0 0 0 D 
Department Extension 0 0 0 0 D 
Activities 

Do you have any suggestions for the Department that might improve 
its teaching, research and extension roles in the future? 

reaching -

Research -

::xtension -



1~6 

~y other comments you might wish to make on areas not covered by 
~he survey, or in the surv~y itself? 

Thank you for your cooperation. 

-----,Code number: this number is used to control additional 
;mailings. The number will be detached from your survey 
1 by the University Studies Group to maintain 
!confidentiality and to make your responses anonymous. 
I 
I 

I 
I 
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Appendix F __ Pilot Covering Letter 

UNIVERSITY OF SASKATCHEWAN 

COW:GE OF EDUCAnON 

March 27, 1981 

Dear Continuing Education Graduate Student or Former Student: 

SASKATOON. CAHAOA 
S7NOWO 

The Department of Continuing Education, University of Saskatchewan, with 
assistance from the University Studies Group and the Alumni office is 
conducting a followup survey of its' graduates. We recognize that you are 
not a graduate, however, we feel that your experiences in the Department 
and your perceptions about the program will be of assistance in the pilot 
test of the questionnaire. 

The enclosed questionnaire is the draft of the one we intend to send to 
the graduates. However, we want to be sure that the questions are clear 
and that we have included all the important questions. 

We are asking your assistance in the following ways: 

1. Please complete the questionnaire. 

2. Please indicate how long it took you to complete the questionnaire 
(in the space provided at the end). 

3. Then go back over the questionnaire and write any comments you have 
regarding the questions. We would like to know:-

a) are the questions easy to understand? 
b) should some items be added to make the questionnaire more 

complete? What? 
c) should some items be taken out because they are repetitive 

or don't make sense? What? 
d) are the instructions clear? 

4. Space is provided on the last page for any general comments you 
have -- is the questionnaire too long or too short, easy to fill 
out, etc. 

The information you provide will be used to construct the final questionnaire 
to go to the graduates. The information you provide will be treated as 
confidential. You are not required to sign the questionnaire although each 
one is numbered so we can conduct a reminder telephone call if necessary. 

Please return the completed questionnaire in the enclosed stamped self­
addressed envelope as soon as possible or by April 13, 1981. If you have 
any questions about this letter or questionnaire, please call (collect) 
Gwenna Moss at 343-5413 or Lillas Brown at 652-3372. 
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Thank you for your assistance. If you wish to receive a copy of the final 
questionnaire or the study report, please indicate this on the completed 
questionnaire. 

Sincerely, 

GWENNA MOSS 
Associate Professor 
Continuing Education 

L.B/blm 
Encs. 

LILLAS BROWN 
Graduate Student 
Continuing Education 
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APPENDIX G. -

QUESTIONNAIRE 

UNIVERSITY OF SASU'l'CBE'WAN 
CONTINOING EDUCATION GRADUATES SORVEY 

MAY 1981 

This questionnaire is beinq s•nt ~o all graduates of 
the Oepar t.'llent of Continuing EdUcation, University of 
Saskatchewan. 'l'he purpose is to deter!'nine what the 
graduates are doing in tarms of employment and volunteer 
activities, as well as to assess the Department's 
contribution to their professional competence. As one of 
the graduates, •.-~e aslc you to please complete this 
questionnaire and return it in the enc:losed stamped, 
self-addressed envelope by ~ay 21, 1981 to 

The University Studies ~roup 
218 Administration Building 
University of Saskatchewan 

Saskatoon, Canada 
S7N owe 

I. BACXGROOND INFORMATION 

l. Location of your work place {if not working your 
place of residence): 

(town, city) (provlnc:e) (country) 

Size of cent:e - please check one: 0 l. lesa than sao 
2. !00 - 10,000 0 
3. 10,001 - 100,000 0 
4. 100,001 - 500,000 0 
5. 500,001 or more 0 

2. Have you :eceived any certificates, diplo·mas or 
deqrees since graduating from the program in the Department 
of Continuing tducation, University of Sas~atc:hewan? 

l. ~0 o~ go to paqe 2, question 3 

2. Yes o~ fill in the ehart below 

Certificates, Major Field Yea.r of I !nsti:~tion Oeqrees Graduation 

L------ .. 

(over) 

I 

t-3 -

4-3 

6 
7 

9-12 
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4. 

11. ADlJt.•r EDUCA'l"ION WOH.K AL'1'lVITlES 

DIRECTIONS; 

Please read the list of adult education wack activities 
located on the following chart. Answer the following 
questions and f i 11 in the appropriate spaces on the 
chart. 

Are you currently employed? 5. The purpose of this question is foe you to assess 
youc current coMpetency level in each of the 
specific adult education wack activities. Please 
do this ratio whether or not au ace actuall 
eecfocmiog this activt~ Rate each spec1 ic 
activity accocdtog to the following scale and check 
the appropriate box in COLUMN C on the chart. 

1. No 0--1 go to question 4 

2. . Yes 0 -) Does your job involve adult 

1. No 

education activities as 
listed in the chart below? 

~---] go to question 4 
1 2 3 4 5 

2. Yes ~---] please check the activities in 
COLUMN A that you perform in 
your day to day work. 

I cannot 
pee form. I 
would need 
help to 

Ave cage 
I could 
learn to 
do it 
better. 

I can perfocm 
well enough to 
teach others. 

Are you currently performing any of the listed adult 
education work activities in a volunteer role? 

1. No 

2. Yes 

o~ 
0-) 

go to question 5 

please check the adult 
education work activities 

0 in COLUMN 8 that you perform 
in youc total volunteer 
activity. Had 

no 

pee foc~a. 

6. 

1 l 4 

pre­
paration 

Not 
Adequc1te 

2 

Slightly 
Adequate Adequate 

Moderately 
Adequate 

5 

Highly 
Adequate 

A ll c 

l.EV~I. OP C.HHl'£TENCY 
EACU AC'flVIl'Y AllUL'l' l::l>UCA'1'10N 

WOHK AC'l'IVl'l'IES 

AC'I'l" l'l' II~SI At:'l'IV 11'1 £S 
l't-:KfOtttiEil l'£1U·'OilHI!:D IN 
A'l" \ldKl< VOI.IJN'l't:flt ltOI.l!S I ) 0 hi 

----·-----·------··----·--------- - -,-l. Adminislcatioo - --- - -· 
F'or:anulate Policy o 

Guidt! Direction of Pl"OCJCatan 

Manage Personnel 

Prepare and/or Control Oud')ets 
2. nesearch 

Couduct Uesearch 

Apply atesearch 

Communicate Research kesults 

n 

0 

0 

0 

n 

Q 

l 2 l 4 s 

n o o o n o 

D 0 0 0 0 0 

0 n o o n o 

0 1-0 Q 0 0 0 

0 o o o n n 

p o n n o u 

0 n n n n n 

lNI 

D 

ADE:JUACY OF I'REI'AltA'I'JON 
liAil N N01' U 
I' REI' AD AD 

0 l 2 1 4 s 
~--·-. 

0 D a o a 0 

D 0 0 0 0 0 

0 0 o n 0 (J 

0 () 0 0 n Q 

0 0 0 0 n n 

I 0 0 0 0 0 0 

1'11 .... ..... ~ ~ ~ 
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7. Oid you checx off 3ny adult eduction work ac~ivities in 
Column A? 

l. 

2. 

No 0-1 go to question a 
Yes 0~ Please estimate the i'erc::entaqe of t.i:ne '.fOU 

spend in the following categories of work 
activities in an average veex: 

Administration 

ilesearch 

Instruction 

irogram ~lanninq 

Evaluation 

Counselling 

Community Oevelopment 

Othe: Adult Education 

Activities (specify) 

100, 

III. PROFESSIONAL Al'!'IL.I.ATION 

Adult Other 
None Education 'E'ield 

a. What is your i'timary n 0 [j 
professional affilia- '--' 
tion'? Specify 

9 0 What is your secondary 0 0 D professsional af!ilia-
tion if any? Specify 

lO. Are you a :nemce~ of any adult education associations? 

l. No 0 
2. Yes 0-1 ~lease give the full name(s) of those 

assoc:iations: 

ll. Are you a ~ember of any other ?tofessicnal association 
in any field? 

l; · No 

2. '! es 

0---·-· 
0-:? ?lease give the full ~ame(s) of :hose 

associations: 

t55' - 1.56 

157 - lSS 

139 - 169 -

161 • 162 

163 - 164 

165 -166 

167 • 168 

l69 -L i 

171 - 111 

17'3- 1 i4 

L ii 

liS - ~~~-

183 

tS4 

!85 



I:»_LOYMENT IN'PORMA'f'ION 

~C'riONS: 

ease indicate your employment ex~erience in t~e 
llowing chart. Refer to tbe definitions oelow. 

in any time ~eriod you did not work, please write 
0 ~OT ~ORX on the appro~riate line. 

liNITIONS 

StJAI..: oeing called to ~ork on demand - ex. 
~ubstitute teaching RELATED ~ ADULT EDUCATION: 

LI.. TIME: 30 hours ~er week or mere of 
regular worl< 

less than 30 hours ~er week of 
r81;ular W'Otk 

~ tEAvt: on educational leave from your job 

~OL'l' EDUCATION: 

-your primary job ~esponsibilit~es are 
something other than adult educatlon 

-your job involves less than so' of your work 
time in adult education work activities listed 

NOT ADULT EOUC~TION: 

•your job responsibilities have nothing to do 
with adult education 

•your pcimary job responsibilites are adult 
education 

•none of your work time is spent in the adult 
education work activities 

" 

-your job involves more than SO' of your work 
time in adult education W'Ork ~ctivities listed 

STAS.'I:DiC OA!I !!?! or ~ ... otn 
AND COMP!.-'I:"tiOM (sive spec:H!c: 

~oa nnz OA!! a&me of sover=eat 
<i•9e, a.cenc:y, in-
seieueion~ sel{l 

A. Joa ano 
tN ll :-!ONTRS 
PRIOR !0 !HE 
?IOCRA..'i 

3. JOB(S) 
E!!J) OUR!NC 
CotraS'ES 

! I 
c. JOB(S) I 
anJ:) DUlliNG I !R!StS/P"!O-
J!C'!' (if 
&99licable) 

I 

'J. JOB(S) 
3ILD snrcc: 
Ga..\DU.A!ION 

·.PUA.Sz ...,. 
t.\PPROPRW! 
ElWtNC 

~ . :.1. 
::c· _, 

.... ..:: '""I <. I 

..; ::I !-1 
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£. ~~ ~ 

I 
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I 
I 
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l 
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I 
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: I I 

'Pt..WZ " 
=OPllL\tt 

INC 

I 

~ '0 ~ c-z ~:=t 
:.1 :w ~ i::l ..JQ 
> =--3 ~ :u ! =r-

i.-: c- ~ <~ 
!:;:, j ::1 

~~ % lQ :II S! 
~ = %:.0 

I 
; 

186-

-
1 

~ 
; 

: 
; 

190-

I 

l 
; 

: 

I 
: 

i 
I 

I : i 
I 

198-

I 

I I 

I 

i 
! 

i 

! 
i 
1 

! (ovet') 
! 



13. Wh4t is your current employment status? 

l. employed 0 -)Go to C$Uestion 14. 

2. seek inc; employment 0 -,> <io to question 16. 

3. not employed 0 -) Reasons !or unemployment 

l. Oid not seek 
employment 

2. Coula not find 
e:ployment: in adult 
education 

3. Other. Please 
specify 

Go to question 16. 

14. Are you employed in the field of adult education or 
a field :elated to adult education? 
1. Yes 0-> Go to question lS. 

0 

D 

0 

2. No 0 -)Why are you worl<in9 in a field not related 
to adult education? 

l. Could not find employment in 
adult education 

2. Oid not se~lc employment in adult 
education 

3. Other. Please specify-------------­

Go tc question 15. 

lS. tf you are currently employed, please indicate the 
cateqory that closest fits your current salary. ChecK 
the appropriate cox. 

l. $10,000 or less D 
2. $10,000 - $19,999 0 
3. $20,000 - $29,999 0 
4. $30,000 - $39,999 0 
5. $40,000 or more 0 

16. What are your career ?lans for the !'lext t~o years? 
Please chec~ the appropriate ~ox. 

l. stay in current position 0 
2. stay in ?resent field, ·o but seek a ne'" position 

J. look !or a different field 0 of wor!<, please specify 

4. retire 0 
3. ob~ain further education 0 
6. I don•: i<now 0 
7. OTHER, ?lease spec:i!y 0 

214 

ZlS 

216 

217 

213 

Zl~ 



18. Bas~ on your experienc:e in the Continuinq !4ueation pcoqram how would you assess the followinq: 

V!RY VERY 
GOQD GOOD FAIR POOR POOR COMMENTS 

Teac:hinq Compe- o· 0 0 0 0 tenc:e of Professors 

Your experienc:e in 0 0 0 0 0 your research/ 
t!lesis 

tnt:erac:t:ion with 0 0 0 0 0 professors 

Student activities 0 0 0 0 0 
Advice you rec:eived 0 0 0 0 0 on proqram of study 

19 . Any· other coaunents you might: wish to malce on the 
Continuinq !dueation Graduate proqram? 

Than~ you !or your coo~eration. 

- --ICode ~umber: ~his n~mber ls used to control additional 
Jmailinqs. The number ~ill ce deeacned :rom your s~rv~y 
'~Y :he Uni7ersi:y Studies Group to maintain 
,confidentiality. 

:o~ ofHee 

14l 

242 

243 

244 

245 



v. !JNIVE~IT"! EXPERIENCE 

l7. Please tate each area in 'tiihich you took courses at. 
the University of Sas~atche'tlian in terms of its 
contricution to your professional competence. 
Please check ~he appropriate cox. 

OIO 
NO'l' VERY V'ER~ 

TAKE GOOD GOOO FAIR ?COR ?OOR 

Undergraduate Classes: 

EtlCNT 480 Continuing 
Education i..n Today • s 0 0 0 0 0 0 220 
Society 

toorr 316 auman 0 0 0 0 0 0 221 
Oevelopmene: Adult 

EOCNT 4l0 The Adult 2:Z2 
Educator in 't'oday•ss 0 0 0 0 0 0 Society 

!:OOtT 4ZO ?:ocesses in 0 0 0 0 0 0 Continuing !:ducation 2:3 

EDOT. 430 ?hilosoohical 
and 3is~or~cal ?oundations[J 0 0 0 0 0 

::4 
of Cone1nu1nq ~ducation · 

EO~T 440 Issues in 0 0 0 0 0 0 ns 
Continuing Education 

Graduate Classes: 

Adult Basic Education 0 0 0 0 0 0 ~26 

?roqram Planning 0 0 0 0 0 0 227 

Evaluation 0 0 0 0 0 0 2:8 

Aciult t.earninq and 0 0 0 0 0 0 229 
Development 

Comparative Coneinuing 0 0 0 0 0 0 Z30 
Education 

Community Development 0 0 0 0 0 0 2 .. ' '. 
Group ?rocesses and 0 0 0 0 0 0 , ..... 
Communication .:. .. 
.i\dministration 0 0 I I 0 0 [] :JJ 

Counselling 0 0 0 0 CJ 0 ::4 

Trends and- !ssues 0 0 0 0 0 0 2'JS 

Research Methods 0 0 0 0 0 0 2:l6 

~oncredit ~esearch 0 0 0 0 0 D ZJ7 
Seminar ( 990C or 900C) 

Individual Reading and 0 0 0 0 0 0 ZJS 
Study - spe<:i fy :opic 

Others spe<:ify 0 0 0 0 0 0 :~9 -
0 0 0 0 [] 0 ·240 
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INUING EOUCAnON 

May 1, 1981 

Append.ix H 

Co~' e ~ !. n g Letter 
UNIVERSITY OF SASKATCHEWAN 

COU.SGE OF EDUCATION 

Dear Continuing Education Graduate: 

The Department of Continuing Education, with assistance from the 
University Studies Group and the Alumni Office of the University 
of Saskatchewan, is conducting a followup survey of its graduates. 
The program began in 1965 and there are now one hun~red and forty 

Postgraduate Diploma and Master's Graduates. This will be the 
!:'":" ;t comprehensive followup study of the graduates conducted to 
date. We need to determine what the· graduates are doing in terms 
of their employment and volunteer activities, and to assess the 
Department of Continuing Education's contribution to their pro­
fessional competence. 

As one of the graduates of the Continuing Education Program we are 
asking you to participate in this study by completing the enclosed 
questionnaire and returning it in the stamped self-addressed 
envelope by May 21, 1981. 

The information you provide will be treated as confidential. You 
are not required to sign the questionnaire. Each one is numbered 

SASKATOON,CANACA 
S7NOWO 

so that we can conduct follup mailings and telephone calls according 
to the following schedule:-

Reminder postcard to be sent May 11. 
Reminder letter and questionnaire to be sent May 22. 
Reminder telephone call or telex to be done May 29. 

The results of this research will be used by the Department of 
Continuing Education to provide career information to prospective 
and current students and to plan programs that will maximize 
learning. Additional purposes of the research are to fulfill the 
requirements of a Master's thesis by Lillas Brawn. 

If you would like a copy of the results please indicate "copy of 
results" and your name and address on the back of the return envelope. 

If you have any questions about this study please call (collect) the 
Department of Continuing Education at 343-5413 or Lillas Bro~~ at 
652-3372. 

• •• 2 



Thank you for your assistance. 

Sincerely, 

Dr, R.E.Y. Wickett, Head 
Dept. of Continuing Education 

LB/blm 
Enclosures 

Dr. G. Moss 
A~ciate ~rofessor 

L. Brown 
Graduate Student 



l~Q 

AppendiY I 

Reminder/Thank You Postcard 

A Cominuing Education Graduates Survey was sent to you in eariy 
May. Thank you to those who have so promptly returned the completed 
Questionnaire. To others. ptease be reminded to complete and return 
the questionnaire as soon as possible. We are couming on your good 
will to ensure successtu• resufts of this research. Ptease caH ( coHect) 
the O~artment of Continuing Education at 343-5413 if you need a 
reptacement Questionnaire. Thank you. 

Wilas Brown 
Graduate Student 
Oept. Continuing Education 
University of Saskatchewan 
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Appendix J rotrn"'T-fJP Letter 
UNIVERSITY OF 5~:)1(~ iCnEWAN 

COLLEGE OF EDUCATION 

May 28, 1981 

Dear Continuing Education Graduate: 

In early May a questionnaire was sent to all of the graduates of the 
Continuing Education Program at the University of Saskatchewan. Re­
sponses have been steadily coming in. As you can appreciate, we need 
as large a percentage of recurns as possible. We wane to determine 
what all our graduates are doing in terms of their work ·and volunteer 
experience, and to assess the Program's contribution to their pro­
fessional competence. A high rate of return.is essential to valid 

SASKATOON.CANAOA 
S7NOWO 

data analysis and hence to assist the Department of Continuing Education 
in its future program planning. 

We find that your questionnaire is not among the completed returned 
questionnaires. Could you please take the time to complete and return 
the questionnaire today? A replacement questionnaire and stamped 
self-addressed envelope is enclosed. Thank you for your prompt 
attention to this matter. 

Sincerely, 

Gwenna Moss 
Associate Professor 
Dept. of Continuing Education 

LB/blm 
Enclosures 

Lillas Brown 
Graduate Student 
Dept. of Continuing Education 
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